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What do you need to know
about Inclusive education?e




The Rationale

Exclusi? egration

Uorer—e—eTrATo0ON, L. PR-ALL-GRAMMING- SESSION 1, 2012



Where did green come fromye

The “green” kids




The End of Average!

The average student is a myth THE-
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The Myth of Average: Todd Rose at TEDxSonomaCounty: hitpsZ/www.youtube.com/watch ?v=4eBmy




How do we make an adjustable
curriculume®

Build a curriculum plan that fits the kids
vs. kids fitting the curriculum

We need to find the RANGE!



Teaching to a range of diversitye

Who are we teaching and what is their range? (the pilofts)

What is the curriculum that we teaching? (the plane)

How does the curriculum represent the range of our learnerse (the
adjustments)

How are we giving students the agency to make the adjustments
they need to be successful? (teaching the pilots to fly the plane)



CIaSS/Communlty (Brownlie & King, 2000)
Profile Class Review Recording Form

Classroom Strengths Classroom Stretches

—_—

Teacher:
Class:
Goals Decisions

ndividual Concern

Medical Language Learning Socio-Emotional Other




CLASS/COMMUNITY PRO

-ILE

Classroom Strengths
-attentive

-good listeners

-ask for help

-like real-life examples/applications
-visual, hands-on learners

-good with text features

Goals

-Making connections

-Determining Importance

-Applying their learning across the curriculum

-Help students develop planning and self-monitoring strategies
-Be able to write a persuasive piece using research skills

-iositive towards each other

—

Interests: -socializing, sports, performing arts (dance and drama), facebook, reading

——————

Classroom Stretches
-generating their own strategies
-determining importance
-discussion

-self-monitoring

-accessinﬁ Erior knowledie

——

Decisions

-Before, during, after lesson structure

-Targeted, extended strategy instruction
-Multimodal representation opportunities
(differentiation)

-Planning activities, metacognitive steps in lessons

Medical Learning

Nate: (ADHD)- difficulty
with staying focused

Language
Peter - ESL 2
Cory, Doug & Allie ESL 3

- 6 other students ESL 4 and
5

Nate, Jason, Lars- frontload,
key ideas, adapt outcomes,
reduce workload,

Nate: Alphasmart

ndividual Concerns

Challenge
lzzy, Keisha,
Brittney, Glen

Socio-Emotional
Nate: tunes out, seeks
attention, few friends




How do we get individuals a part of the

processe



self reports

Who Am |2 Profile

-
Words that
describe me

-
My hopes

and dreams

for myself

4

,
The easiest
way for me
to show what
| know is:

\.

»

-
My favorite
books/ stories

. )
Things I'd like
(or need)
you to know
about me

Name:

- ) ™
Things I like 1o
do whenI'm

alone

p

-

Things I'm
very good at
or intferested
in

-
Things | would like to
get better at in this
class are:

\.

4

J/

»

Schnellert & Brownlie, 2011

. , ™
Things | like to
do with my
friends

. y,

\ 4

. _ ™
Things I like to
do with my
family

. y,




Who are our pilofs!e

WHO
are we?

Response to
Instruction



Who neeas
/ the most \
/ support?

Who need the
most
bmmmm - chdllenge?~~~~~~~"~"———------=



Lens: Grade 9 — Social Studies
Teacher: Bryce Miller

EA: Sharon Hovbrender
Resource Teacher: Shelley Moor

Philip, Shaun
Tudor, Alexa,
Paris, Talha

Tyler, Montana, Karissa, Courtney,
Jennifer, Mona, Kaaljeet, Summer,
Amit, Zafar, Turner, Karm, Colin,
Sarah, Ryan, Brian, Cynthia

Regular Outcomes

MOORE, S. & WATSON, L. PR-ALL-GRAMMING- SESSION 1, 2012
Modified Schmodifed. Shelley Moore, 2012



RTI Triangle

Lens: Math 5/6

Reece
Joel

Kaitlyn

Co-planning for Al
Moore 2013

Rocky
Keelor
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Jordyn Sarah
Jamie Michael

ohny— S en
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Bloke Jared Josh N. Nick C.
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| |

Shelley



RTI Triangle

Co-planning for Al
Moore 2013
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RTI Triangle: Kindergarten

Lens: Number sense/Creative thinking
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RTI Triangle
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RTI Triangle

Grade/Course/Subject (place)

Lens 1:

Lens 2:

Students who
need the most /
challenge

I
~

Curricular

Students who need

/ the most support

Competency



Teaching to a range of diversitye

Who are we teaching and what is their range? (the pilofts)

What is the curriculum that we teaching? (the plane)

How does the curriculum represent the range of our learnerse (the
adjustments)

How are we giving students the agency to make the adjustments
they need to be successful? (teaching the pilots to fly the plane)



How to Build an adjustable
"Plane”

Backwards Design
1.Choose a grade and topic
2.Choose big idea
3.Choose goals for unit
Content goals
Curricular competency goals
Core comptecy goals




Backwards Design:
Choose the goals

Content
OWhat do we need to know?e

Process

OWhat do we need to dove



Backwards Design:
Choose the goals

Backwards Design
O

What do we need to understand?
O Content

What do we need to know?¢

What do we need to do¢
O
Who do we need to become?




What is differente The ratios!

PrescrieeD LEARNING OUTCOMES BY GRADE

Graoe4
Processes and Skills of Science

Itis expected that studentswill:
+ make predictions, supported by reasons and relevantto the content
+ use data from investigations b recognize pattems and relationships and reach conchusions

Life Science: Habitats and Communities BN
Itis expected that studentswill: \
+ compare the structures and behaviours of ocal animals and plants n different habitats and communities

+ analyse simple food chains

+ demonstrate awareness of the Aboriginal conceptof respectfor the environment
+ determine how personal choices and actions have environmental consequences

Physical Science: Somnd and Light

Itis expected that studentswill:

+ identify sources of lightand sound

+ explain properties of light (e.g, travels in straight path, can be reflacted)
+ explain propertiss of sound (e, travels in waves, travels in all divections)

Earth and Space Science: Weather

s expected that students il

+ meastire weatherin terms of temperature, precipitation, cloud cover, wind speed and direction
+ analyse impacts of weather on living andnon- living things

K




The goal ratios have shifted

aag

BRITISH

Area of Learning: SOCIAL STUDIES

Grade 8

COLUMBIA

NIy oI

BIG IDEAS

~

The increasing interconnectedness
of global society carries both
positive and negative
consequences.

Discoveries and innovations can
result in progress or decline.

The pace, pattern, and direction
of historical change is the
product of a highly variable and
unpredictable set of processes.

Intercultural contact and conflict
lead to multiple complex
experiences and perspectives.

Curricular Competencies

Learning Standards

Concepts and Content

.

.

.

Students wilf develop competencies needed to be active, informed citizens:

Use Social Studies inquiry proce sses{ask questions, gather, interpret and analyze ideas,
and communicate findings and decisions)

Compare different interpretations and asse ssments of the significance of people, places,
events, and/or developmentsover time and place (significance)

Ask questions and corroborate inferences about the content, origins, and purposesof
multiple sources (evidence)

Determine key historical turning points that led to progress and decline for different groups
{continuity and change)

Test and/or develop different geographic models and theories (continuity and change)

Determine and assess the long- and short-term causesand the intended and unintended
consequencesof an event, decision, or development {cause and consequence)

Explain different perspectiveson past or present people, places, issues, and events, and
distinguish between worldviews of today and the past (perspective)

Recognize implicit and explicit ethical judgments in a variety of sources (ethical judgment)

Make reasoned ethical judgmentsabout controversial actions in the past and present
after considering the context and standards of right and wrong (ethical judgment)

Students wilf know and understand the folfowing concepts
and content refated to Canada and the Early Modern World
(15th to 18th Century):

relationships between expansion, exploration, and
colonization

interactions and exchangesbetween explorers and
indigenous people, including Europeansand Aboriginal
people in North America

social, political, and economic systems and structures,
including those of at least one indigenous society in the
world

religious systems and spiritual practices, including those of
atleast one indigenou s society in the world

scientific, philosophical, and technological innovationsin
this period, induding cartography and navigation

the relationship between humans and the physical
environment

Falf 2013 — DRAFT

www.curriculum.gov.bc.ca

© Province of British Columbia

9



Backwards Design:
Choose the goals

Backwards Design
O

What do we need to understand?
O Content

What do we need to know?¢

What do we need to do¢
O
Who do we need to become?




Teaching to a range of diversitye

Who are we teaching and what is their range? (the pilofts)

What is the curriculum that we teaching? (the plane)

How does the curriculum represent the range of our learnerse (the
adjustments)

How are we giving students the agency to make the adjustments
they need to be successful? (teaching the pilots to fly the plane)



Stretching grade level goals:
Planning Pyramid

Even More
e \N

Complexity A3 ’
\
More y
Complexity

/\'\'




What happens if we combine
frameworks?

RTI Triangle Planning Pyramid

What do you notice?



What happens if we combine frameworks?

RTI Triangle Planning Pyramid

_______________________________________



RTI Triangle
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Grade: Subject Area:

Goal: Goal for ALL

Goal for MOST

Key concepts
(elaborations)

Goal for FEW

Inclusion Planning Workshop (Planning Pyramid) Shelley Moore 2017



Your job! 20 min

You must: Choose 1 content godl
You can: Choose 3-4 curricular competency goals
You could; Choose a core competency goal

Stretch each goals into 3 chunks: ALL/MOST/FEW



Teaching to a range of diversitye

Who are we teaching and what is their range? (the pilofts)

What is the curriculum that we teaching? (the plane)

How does the curriculum represent the range of our learnerse (the
adjustments)

How are we giving students the agency to make the adjustments
they need to be successful? (teaching the pilots to fly the plane)



Planning for the RANGE: Extending for further access and challenge

Even more 7
goals

More goals | —

Goals

Twherprice@ -




Learning Maps

O Adjustable curriculum

OMore than one “standard” designed
for the average

OMultiple exit points

DMultiple complexity measures

OStart from access, add on challenge
ODifferent from a rubric




Rubrics vs. Learning Maps

Standard

e
I
H

godal

H. o




THE SCRUMPTIOUS RUBRIC REFERENCE

BARELY HANGING ON
A

The customer wants a refund. Bread
alone is not a sandwich. It’s like you
gave the bread and pop out just to

show you were listening.

Translation: You only did the small stuff
to suffice turning itin. The artwork is
missing all important details and signs of

lIl\dClSldl‘dil\g Or perseverance,

NEEDS SOME UMPH
K

Your sandwich disappoints the
customer. There's no flavor and not
enough meat, if any at all. About the

only thing great is the Citrus Drop.

Translation: You are missing important
details within your artwork. Expectations
are not met. Improvement is needed and

lack of understanding is present.

GETS THE POINT

Your sandwich met expectations. It

has flavor but nothing too exciting.
You included the meat but gee, a side

of chips would be nice,

Translation: Your artwork meers
CXPECtations, you went as far as the
requirements expected and you used

what knowledge you had to do so.

RIGHT ON!

Your sandwich went beyond
expectations. You threw in some extra
flavor and tomatoes and surprised the

customer with a side of chips.

Translation: Your artwork exceeds all
expectations; you used creativity, went
beyond the basic requirements and

showed obvious understanding,






Rubrics vs. Learning Maps

—
H 4H H

godal




One point rubric

Standard

H

godal




Learning Maps

For every goal there is a negotiation of its
range

O How can we make this goal more
accessible?

O How can we make this goal more
challenging?

Access ALL > MOST ; FEV>Choenge




Learning Map

Standard

(Essential/
Core)

|/ |
|/ |

4

godal




Learning Map




Rubrics vs. Learning Maps

__________|standard




Building a Learning Map!

Course/Subject/Grade(s): Planning Team:
Unit Big |dea: Unit Guiding Question:
Content:

Prior
knowledge

Grade Level /Band Curriculum Extension



Tips tfor creating access!

- Make it all about melll
O Personally relevant

- Comprehension levels
O Kids can understand information at a higher level than they can communicate (i.e. read aloud)

- Vocabulary
O Choose concrete words

- Blooms Taxonomy

- Verbs
(m] Match
O Choose

- Use earlier grade levels to help

- Ask yourself.... “What do you need to know/do to be able to know/do this?

- Ask a primary teacher!
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Building a Learning Map

You must: Choose 1 content godl
You can: Choose 3-4 curricular competency goals
You could; Choose a core competency goal

Stretch each goals into 3 chunks: ALL/MOST/FEW



Building a Learning Map!

Course/Subject/Grade(s): Planning Team:

Unit Big |dea: Unit Guiding Question:

Content;

Week 1
Question

Question

Week 3
Question

|
|
|
|
|
|
|
|
|
|
Week 2 |4 5 6
|
|
|
|
|
|
|
|
|
|




Unit Mini Lesson Planner

Course/Subject/Grade(s):

Unit Question:

Mini lessons

_ Weekly competency question:
é Mini lesson:1 Mini lesson: 2 Mini lesson: 3 Mini lesson:
= Content used to teach the competency:
Weekly competency question:
% Mini lesson: 4 Mini lesson: 5 Mini lesson: 6 Mini lesson:
= Content used to teach the competency:
- Weekly competency question:
é Mini lesson: 7 Mini lesson: 8 Mini lesson: 9 Mini lesson:
=
Weekly competency question: How do | show what | know?e
< | Minilesson: what Mini lesson: Mini lesson: finding Mini lesson: self/peer
< format will | use to Onswgring the unit evidence of learning osses:smen’r of
g show my learning?e question learning
Content: format of assessment (e.g. ted talk, interview, story, essay, project etc.)




What is one take away from todaye

Want feedback:
O shelleymoore/79@gmail.com
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