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Aim for today!

¤What questions to you have?
¤What are you hoping to get out of this

afternoon?



Inclusion & The Renewed 
Curriculum

¤What are the goals?
¤How do we choose the goals?
¤How do we assess the goals?



Teaching (and Learning)  to Goals, not activities



Activity/Task 

Goals

Goals

Goals

Goals

Activity

Activity

Activity

Forward Design

Same for Everyone

Same for Everyone

Differentiated

DifferentiatedBackward Design

2018 Summer Institute for Inclusive Learning Shelley Moore, 2018

McTigue, 2010



¤Content
¤What do we need to know?

¤Process
¤What do we need to do?

Backwards Design: 
What are the GOALS?



Previous vs. the Renewed Curriculum



¤Backwards Design
¤Big Idea
¤What do we need to understand?

¤Content
¤What do we need to know?

¤Curricular Competencies
¤What do we need to do?

¤Core Competencies
¤Who do we need to become?

Backwards Design: 
What are the GOALS?



Previous vs. the Renewed Curriculum
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Flip Book
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The Backwards Design FLIPBOOK



Choosing core competency goals

Social

Communication

Social Responsibility

Intellectual

Creative thinking

Critical thinking

Personal

Personal Awareness 
& Responsibility

Personal Identity & Culture

Place





Balancing Bubbles within a Place

• This approach assumes that all 
students need support in these 
areas
• The focus is on balancing the 

bubbles, instead of trying to “fix” 
them

• It allows us to rely on areas of strength as a support for 
areas of stretch
• It encourages (and teaches) support from all 

individuals in a community rather than relying on one 
person
• Supports a collaborative model of support and the 

multiple expertise of all educators and support staff
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Grade: Subject Area: Planning Team:

Big Idea Unit Guiding question:

Content Goal I know…

Curricular 
Competency Goal

I can…

Curricular 
Competency Goal

I can…

Curricular 
Competency Goal

I can…

Core Competency 
Goal

I can become…

The Curricular Plane





Grade: 2/3 Subject
Area:

Planning Team:

Big Idea: ADST, Science, Art, Language 
Arts (output)
- play, curiosity, forces, influence 
movement, creative expression, risk 
taking, language & joy

Unit Guiding question: Who are our monsters? How 
many ways can we catch a monster?

Content Goal: Science I know different types of forces

Content Goal: Language arts I know elements of a story

Curricular Competency Goal:
ADST

I can make a monster trap

Curricular Competency Goal:
Science

I can plan and test my monster trap

Curricular Competency Goal:
Art

I can explore and create using art 
processes and materials

Curricular Competency Goal:
LA

I can create a story for an audience



Grade: 3 Subject Area: 
language arts/ Design

Planning Team: Uplands – Kelly, Shelley

Big Idea: Using language in creative and playful 
ways helps us understand how language works

Unit Guiding question: How do we use language 
in creative and playful ways to describe and 
help others understand our imaginary worlds?

Content Goal: I know elements of story

I know literary elements and devices
Curricular Competency Goal: 
Create and communicate

I can create stories and other texts to deepen awareness 
of self, family, and community

Curricular Competency Goal: 
Create and communicate

I can plan and create a variety of communication 
forms for different purposes and audiences

Curricular Competency Goal:
Create and communicate: 
ADST

I can design by sharing and explaining my ideas

Curricular Competency Goal:
ADST

I can design by coming up with ideas (ideate)

Core Competency Goal: I can be a creative thinking by generating ideas



Grade:  3/4 Subject Area: LA Planning Team:

Big Idea:  Language and text can be a 
source of creativity and joy

Unit Guiding question: What are stories? How 
can we use language to be creative through 
story?

Content Goal I know literary elements in story/ text

Curricular 
Competency Goal

I can create text

Curricular 
Competency Goal

I can use language in creative and playful ways

Curricular 
Competency Goal

I can communicate using sentences and paragraphs
I can use conventions

Core Competency 
Goal: Social

I can be socially responsible

Backwards Design: The Plane
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Grade: Subject
Area:

Planning Team:

Big Idea: ADST, Science, Art, Language 
Arts (output)
- play, curiosity, forces, influence 
movement, creative expression, risk 
taking, language & joy

Unit Guiding question: Who are our monsters? How 
many ways can we catch a monster?

Content Goal: Science I know types of forces

Content Goal: Language arts I know elements of a story

Curricular Competency Goal:
ADST

I can make a monster trap

Curricular Competency Goal:
Science

I can plan and test my monster trap

Curricular Competency Goal:
Art

I can explore and create using art 
processes and materials

Curricular Competency Goal:
LA

I can create a story for an audience

Cross Curricular Competency I can use materials safely



Guiding Unit Question:

Lesson Goal(s): 

Connecting Activity:

Transforming & Personalizing Activity: 

Mini Lesson:

Processing Tasks

Essential Supports 
(designed for 1, useful for 1)

Targeted Support
(designed for some, useful for 
some)
Choice of:

Universal Supports
(designed for some, useful for 
all)

Access

I Must… I Can… I Could… I Can Try 
to…

All Most Few Challenge

Lesson Planning Template – Shelley Moore, 2017 Adapted from Brownlie & Schnellert

Date:

I Need to…





Guiding Unit Question: How can I build a monster trap?

Lesson Goal(s): I know different types of forces

Connecting Activity: 3 stations – where in the world can we find things that fall, things 
that are pushed, things that are pulled (draw, write, tell) – 6 groups ( 3+) -

Transforming & Personalizing Activity: Small group share
- Appreciate circle

Mini Lesson: what do all of these have in common? FORCE – watch a video  to get more 
ideas
Model -

Processing Tasks

Essential Supports 
(designed for 1, useful for 1)

Targeted Support
(designed for some, useful for 
some)
Choice of:
- Headphones/ alternate 
space
- Different roles- talker, writer, 

drawer, demonstrator
- Proximity
- Pcs symbols of examples

Universal Supports
(designed for some, useful for 
all)
- Modelling
- Task analysis
- Graphic organizers
- Visuals of vocabulary
- Structured groups -

premade
- Objects/visuals at stations
- Movement/hands on

Access

I Must…

incorperate 
or explain a 
force in my 
trap that 
includes a 
falling 
element

I Can…

incorperate or 
explain a force 
in my trap that 
includes a push 
or pull

I Could…

incorpate a 
material that 
speeds up 
force

I Can Try 
to…

incorporate 
a material 
that slows 
down a 
force

All Most Few Challenge

Lesson Planning Template – Shelley Moore, 2017 Adapted from Brownlie & Schnellert

Date:

I Need to…

know fall, 
push & pull



Who are our monsters? 
How many ways can we 
catch them?

Goal: I can add a force to my monster trap!



Fall

Push

Pull

Where in the world do things:



In groups of 3…

• 3 minutes at 
each station
• Record 

ideas
• Draw
• Write
• Show
• talk



What do falling, pushing, and 
pulling have in common?

FORCE



What ideas to add to our stations?



Your job today!

Add a 
FORCE to 
your monster 
trap!



Your job today!
1. Add a force that falls

2. Add a force that push or pulls

3. Add a material to speed up the 

force

4. Add a material to slow down the 



Share Out!

What force did I try out?

What materials did I use?
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Inclusion and BCs Renewed 
Curriculum
¤What do you know about the renewed 

curriculum?
¤How is it different from the previous 

curriculum?
¤How is the renewed curriculum 

connected to teaching to diversity?



The End of Average!



The Airplane Dilemma…

Designing INDIVIDUAL planes for 
every pilot is not efficient!

AND

Designing ONE plane for EVERY 
pilot is not effective!

2018 Summer Institute for Inclusive Learning Shelley Moore, 2018



The Curricular Dilemma…

Designing INDIVIDUAL curricula for 
every learner is not efficient!

AND

Designing ONE curriculum for 
EVERY student is not effective!

2018 Summer Institute for Inclusive Learning Shelley Moore, 2018



A solution….

An ADJUSTABLE plane, designed for 
a range of dimensions

OR

An ADJUSTABLE curriculum, 
designed for a range of diversity

2018 Summer Institute for Inclusive Learning Shelley Moore, 2018



Design is the MOST 
underutilized support!

StudentsCurriculum

2018 Summer Institute for Inclusive Learning Shelley Moore, 2018



Design is the MOST 
underutilized support!

Students Curriculu
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2018 Summer Institute for Inclusive Learning Shelley Moore, 2018



How can we design an adjustable plane?

¤ Who are our pilots?
¤ Getting to know who the pilots are and their range of dimensions

¤ What is the plane they are flying?
¤ Designing planes with purpose in mind (e.g. fighter plane, cargo plane, 

passenger plane, etc.)

¤ How is the plane responsive to the pilots dimensions?
¤ Designing planes with both access and extension as well as considering 

specific supports needed for this group of pilots

¤ How are we teaching pilots to make the adjustments they need 
to fly the plane?
¤ Pilots knowing what they need to fit into and fly the plane

2018 Summer Institute for Inclusive Learning Shelley Moore, 2018



How can we design an adjustable curriculum?

¤ Who are our Learners?
¤ Getting to know who are learners are and their their range of diversity

¤ What is the curriculum we are using?
¤ Designing curriculum with goals in mind (e.g. math, reading, behaviour, home Ec, 

etc.)

¤ How is the curriculum responsive to the learners?
¤ Designing curriculum with both access and challenge as well as considering specific 

supports needed for  this group of learners

¤ How are we teaching students to make the adjustments they need to 
use the curriculum?
¤ Students knowing what they need to fit into and use the curriculum

2018 Summer Institute for Inclusive Learning Shelley Moore, 2018



How can we design an adjustable curriculum?

¤ Who are our Learners?
¤ Getting to know who are learners are and their their range of diversity

¤ What is the curriculum we are using?
¤ Designing curriculum with goals in mind (e.g. math, reading, behaviour, home Ec, 

etc.)

¤ How is the curriculum responsive to the learners?
¤ Designing curriculum with both access and challenge as well as considering specific 

supports needed for  this group of learners

¤ How are we teaching students to make the adjustments they need to 
use the curriculum?
¤ Students knowing what they need to fit into and use the curriculum

2018 Summer Institute for Inclusive Learning Shelley Moore, 2018



Teaching (and Learning)  to Goals, not activities
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¤Content
¤What do we need to know?

¤Process
¤What do we need to do?

Backwards Design: 
What are the GOALS?



Previous vs. the Renewed Curriculum
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What are the goals?!



New way to use rubrics!

deficit deficit Standard
goal





Rubrics vs. Learning Maps

deficit deficit Standard

goal



One point rubric

Standard
goal



Name: Date:

Unit Guiding question: Why is our forest unique? 
- How and why have our forest ecosystems evolved over time?

I still need support I can do this! I need some challenge

I know speciation that occurs 
within our local ecosystems

I can process and analyze 
data and information by
experiencing and interpreting 
the local environment 

I can process and analyze 
data and information by
seeking evidence and analyze
data

I can process and analyze 
data and information by
constructing, analyzing, and 
interpreting visual 
representations of data 
(graphs, models, diagrams)

One point rubric



How can we assess the goals?!



Teaching & Assessing

Reading
(words)Understandin

g
Information

(text)

Writing
(words)

Communicati
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1. How do students show what 
they know?

Communicati
ng 

Information 
(Text)
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oral language
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Observation Product

Conversation





Name: Date:

Unit Guiding question:
How do we use language in creative and playful ways to describe and help others understand 
our imaginary worlds?

Where I need support I can do this! Where I need some challenge

I know elements of story

I know literary elements
and devices

I can create stories and 
other texts to deepen 
awareness of self, family, 
and community

I can plan and create a 
variety of communication 
forms for different purposes 
and audiences

I can design by sharing 
and explaining my ideas

One point rubric



Name: Date:

Unit Guiding question:
How do we use language in creative and playful ways to describe and help others understand our imaginary worlds?

Goals

My evidence of learning Showing my Learning
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I know elements of story

I can create stories and 
other texts to deepen awareness of 
self, family, and community

I can plan and create a variety 
of communication forms for 
different purposes and audiences

I can design by sharing and 
explaining my ideas





One thing..

¤What is one USEFUL thing from today?

¤What do you want to try?

¤What is your next steps?

¤Who & what can support you?

¤What can you bring back to share next 
time?



Recommended Resources
Butler, D. L., Schnellert, L., & Perry, N. 

E. (2016). Developing self-
regulating learners. Don Mills, 
ON: Pearson.



Schnellert, L., Watson, L., & N. Widdess
(2015). It’s all about thinking: Building 
pathways for all learners in the middle 
years. Portage and Main. Chapter One.

Brownlie, F., Fullerton, C., & Schnellert, L. 
(2011). It’s all about thinking: 
Collaborating to support all learners in 
mathematics and science. Portage and 
Main. Chapter One.

Brownlie, F., & Schnellert, L. (2009). It’s all 
about thinking: Collaborating to support 
all learners in social studies, English, & 
humanities. Portage and Main. Chapter 
One.

Schnellert, L., Datoo, M., Ediger, K., & Panas, 
J. (2009). Pulling together: Integrating 
inquiry, assessment, & instruction in 
today’s English classroom. Pembroke. 
Chapter One.



Brownlie, F., Feniak, C., & 
L. Schnellert (2006). 
Student diversity. 
Pembroke.

Moore, S. (2016). One without 
the other: Stories of unity 
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inclusion. Portage & Main.

New Edition this Fall!!!
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