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What do you know about

INnclusive education?
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no does it include/ who is it fore
nat is ite
nere/when does it already happen?

Ny is It Important?e



Bridging

what we believe
with what how we live
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IS INnclusion fore

does If include®@

INn philosophy< Gnyeu ) InClusion
) included? /' Flowchart
1 2 Do you
INn pracftice
¢ disability?
| L
No Yes
you can be breathing?
included!
No Yes
Not a Yes'
od you can be
©2013 Colleen Tomko | ""<® included!
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What is Inclusion?

INTEGRATION
SEGREGATION
EXCLUSION
INCLUSION



What is Inclusion@ INCLUSION
SEGREGATION

EXCLUSION
INTEGRATION

MOORE, S. & WATSON, L. PR-ALL-GRAMMING- SESSION 1, 2012



Inclusion

Integration

Segregation

Exclusion



The evolution of inclusion
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The evolution of inclusion
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The Rationale

Exclusid egration

oo AISON, L. PR-ALL-GRAMMING- SESSION 1, 2012



The evolution of inclusion
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Inclusion is...

Noft forcing separation

More than physical integration
Facilitating Voluntary communities
Responding to diversity — Noft just valuing green

Finding places where we can move along the
INclusion continuum

All of us




Inclusion is...

You don't do Ii...

..you llve It.

How do you do

Inclusion?

WinnLe-the-Pooh
by A. A. MLine

@tweetsomemoore



do we change our aim?

I



Where did green come frome

The "green” kids




The End of Average!

The average student is a myth

AVERAGE HIGH

Memory
Language
Knowledge

Reading

Vocabulary

Curiosity
Perceptual

Cognitive

Interest

The Myth of Average: Todd Rose at TEDxSonomaCounty: hitps:/iw

youtube .com/watch ?v=4eB myttcfU4

HOW

in a World That Values Sameness

TODD ROSE




The Airplane Dilemma...

OOOOOOOO

Designing INDIVIDUAL planes for
every pilot is not efficient!

AND

Designing ONE plane for EVERY
pilot is not effective!

2018 Summer Institute for Inclusive Learning Shelley Moore, 201



OOOOOOOO

The Curricular Dilemma...

Designing INDIVIDUAL curricula for

every learner is not efficient!

AND

Designing ONE curriculum for
EVERY student is not effectivel

2018 Summer Institute for Inclusive Learning Shelley Moore, 201



A solution....

OOOOOOOO

An ADJUSTABLE plane, designed for
a range of dimensions

OR

An ADJUSTABLE curriculum,
designed for a range of diversity

2018 Summer Institute for Inclusive Learning Shelley Moore, 201



Design is the MOST
underutilized support!

2018 Summer Institute for Inclusive Learning Shelley Moore, 201
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S &i Design is the MOST
underutilized support!
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How can we design an adjustable

Who are our pilots?
O GCetting to know who the pilots are and their range of dimensions

What is the plane they are flying?

O Designing planes with purpose in mind (e.g. fighter plane, cargo plane,
passenger plane, etc.)

How is the plane responsive to the pilots dimensions?

O Designing planes with both access and extension as well as considering
specific supports needed for this group of pilofts

How are we teaching pilots to make the adjustments they need
to fly the plane?

O Pilots knowing what they need to fit info and fly the plane

2018 Summer Institute for Inclusive Learning Shelley Moore, 201



How can we design an adjustable

Who are our Learners?
O GCetting to know who are learners are and their their range of diversity

What is the curriculum we are using?

O Designing curriculum with goals in mind (e.g. math, reading, behaviour, home Ec,
etc.)

How is the curriculum responsive to the learners?

O Designing curriculum with both access and challenge as well as considering specific
supports needed for this group of learners

How are we teaching students to make the adjustments they need to
use the curriculum?

O Students knowing what they need to fit intfo and use the curriculum

2018 Summer Institute for Inclusive Learning Shelley Moore, 201



Who are our pilotse

What do they bringe

WHO
are we?

instruction
Response {o Inte ion



f

Who neeas
/ the most \
/ support?

/
¢ Tier 3
¢

Who need the
most



RTI Triangle
Lens: waking

up

Who needs
the most

support?

]

\
Who need the
most N
challenge? _»

2018 Summer Institute for Inclusive Learning Shelley Moore, 201



How can we design an adjustable

Who are our Learners?
O GCetting to know who are learners are and their their range of diversity

What is the curriculum we are using?

O Designing curriculum with goals in mind (e.g. math, reading, behaviour, home Ec,
etc.)

How is the curriculum responsive to the learners?

O Designing curriculum with both access and challenge as well as considering specific
supports needed for this group of learners

How are we teaching students to make the adjustments they need to
use the curriculum?

O Students knowing what they need to fit intfo and use the curriculum

2018 Summer Institute for Inclusive Learning Shelley Moore, 201



McTigue, 201C

Forward Design

Same for Everyone

Differentiated

Goals
Activity/Task ]< Goals
Goals

Backward Design Differentiated

Same for Everyone Activity
Goals ]< Activity
Activity

2018 Summer Institute for Inclusive Learning Shelley Moore, 201




Backwards Design

Planning & Instruction that is goal based,
not task based



How can we design an adjustable

Who are our Learners?
O GCetting to know who are learners are and their their range of diversity

What is the curriculum we are using?

O Designing curriculum with goals in mind (e.g. math, reading, behaviour, home Ec,
etc.)

How is the curriculum responsive to the learners?

O Designing curriculum with both access and challenge as well as considering specific
supports needed for this group of learners

How are we teaching students to make the adjustments they need to
use the curriculum?

O Students knowing what they need to fit intfo and use the curriculum

2018 Summer Institute for Inclusive Learning Shelley Moore, 201



Start from access, build on
challenge: Planning Pyramid

Even More

Complexity 3 ’
_\ .
More y
Complexity

/\'\'




Planning Pyramid

Even More
Complexity A3 ’ .

More
Complexity

Goal




How can we design an adjustable

Who are our Learners?
O GCetting to know who are learners are and their their range of diversity

What is the curriculum we are using?

O Designing curriculum with goals in mind (e.g. math, reading, behaviour, home Ec,
etc.)

How is the curriculum responsive to the learners?

O Designing curriculum with both access and challenge as well as considering specific
supports needed for this group of learners

How are we teaching students to make the adjustments they need to
use the curriculum?

O Students knowing what they need to fit intfo and use the curriculum

2018 Summer Institute for Inclusive Learning Shelley Moore, 201



What happens if we combine
frameworks?

RTI Triangle Planning Pyramid

What do you notice?



What happens if we combine frameworks?

RTI Triangle Planning Pyramid

_______________________________________



How can we design an adjustable

Who are our Learners?
O GCetting to know who are learners are and their their range of diversity

What is the curriculum we are using?

O Designing curriculum with goals in mind (e.g. math, reading, behaviour, home Ec,
etc.)

How is the curriculum responsive to the learners?

O Designing curriculum with both access and challenge as well as considering specific
supports needed for this group of learners

How are we teaching students to make the adjustments they need to
use the curriculum?

O Students knowing what they need to fit intfo and use the curriculum

2018 Summer Institute for Inclusive Learning Shelley Moore, 201



RTI Triangle
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Designing Supports for Diverse Classes

Lens: Math

/ SL, JM, JZ, 7Z, ND \

/ OA., KE, KB

/ AA, KSP, SM,
/ DF, SD, 10, VD

I'R'I'I'/MT'ES PIGnNing TemplatTe— — - - - - -~~~ ~= = <

Moore 27018

Even
N R More
\\ Support

- Large visuals
/ / / - Close to the board
/ / - white board
/ / . instructions on desk
/ /-, - Hands on activity
/ / / - picTU(es
/ / / - Reallife
/ / / connection

/ / \
/ / - Quiet space, enclosed area
/ / - Repeat directions/ visual
/ reference
/ - Frequent checkins
/ - Help getting started More
/ - pictures, manipulative
/ 7 works with sD & IoSupport
e e e e e e e e e - — -

)

45 minute learning chunks/ Active breaks
Hands on activities

Vertical surfaces

Choice of output (build, draw, write)

Choice of questions (pick 2 or 3)

Working in groups/ partners Universal
Visual check lists/ | can statement

Choice of challenge Support

_________________ Shefey = = °



Learning Outcome(s): 5A3, 5A4, 5A5, 5A6, 6A3, 6A8

Big Idea: We can multiply factors together to get a product

Goals:

1. We can identify relationships between common factors and multiples of
a humber

2. We can use the product of prime numbers to find all the factors of a
number

3. We can use prime factors to find common factors easily



5. Planning for the RANGE: Extending for further access and challenge

Even more B
goals

More goals | —

Goals

Fisher Price® <




Learning Outcome(s): 5A3, 5A4, SAS5, 5A6, 6A3, 6A8

Big Idea: We can Goaltor ALL ™™ 4 ccess !
multiply factors W " duct I -We know
e can use the produc I common ,

fogether to get a of prime numbers to find I tactors, we |
product all the factors of @ : KNoOW :
number | multiples |

: I

. I

e e - = J

= == = Em Em Em Em Em Em Em Em Em R Em Em Em Em Em o e = 1

Goal for MOST

We can use prime factors to find
common factors easily

[ e e -

; Goal for FEW !

- " Chalenge 1!

I We can identify I allenge 1,

I' relationships between | We can show 1|

| re p I common |

;, common factors and ; factorswith 1 :

| Multiples of a number | Prime I

I I product [ :

| | equations _ T,
Planning Pyramid Goal Planner Shelley

Moore 27018



Outcome: Learning Outcome(s): 5A3, 5A4, S5AS5, 5A6, 6A3, 6A8

Lesson Big Idea: How can we mulfiply factors together to get a product

Date: Oct. 30, 2018

Connecting Activity: Good Questions
Which has more wheels? 32 unicycles or 8 scooters
Build a factor tree to model common factors

Mini Lesson: Prime Numbers
Model how to play math game

v

Processing Tasks: Prime Factor Game
INeedto... ! | Must... L1 Can... i 1 Could...
- Draw, E - Play the E - play PM E - play PM !
show, or ' using ' Factorgame ! Factorgame |
build math ! numberé, ' 1] o !
question r 1512 ! - - spinner ' - spinner !
and labelit | - Most ! - Most counter | - Line |
with math | counters L owin ' - 4 corners :
words Lowin ! Ly !
Access All : Most \ Few :

I Can Try
fo...

- Try factor
game 2

- Create a
prime
product
equation

Challenge

Transforming & Personalizing Activity: reflection question

1. How can we multiply factors together to get a product?

2. What is the relationship between multiples and common factors
3. What helped you learn today?

Tier 3

Coloured bingo
chips

Enlarged instructions
White board/
markers

Tier 2

Strategic grouping
Quiet area to play
the game

Put up multiplication
table on board
Frequent check ins,
Calculators

visuals

Tier 1

Factor trees
- clear, sheefts, white
board marker

partners

Scaffolded task, choice of
challenge

Goals written

Task check list

Choice of markers/ counter
Word wall

Lesson Planning Template — Shelley Moore, 2018

Adapted from Brownlie & Schnellert




How can we

together to get a




Connect Question:
Which has more wheels?¢

3
32 Scoofters
unicycles i




Process Activity
Factor Gamel

Prime Factor Game

Spin the spinner. This is your product
Record as the product of prime factors.
Cover the factors in your colour on the
game board.

Play until the board is covered.

Count up the total counters.

The person with the most counters wins.




-

\_

Lesson Goal:
We can multiply factors fogether to get a
product

Start here

You MUST in partners:

O Play the Prime Factor Game

O Choose 6, 12, 15 as your product

O Fillin the game board - the most counters wins
O Checkin with an adult to get a paper clip

You CAN:

O Spin to use ANY number

O Fillin the game board - the most counters wins
O Checkin with an adult

You COULD:
O Play with strategy: with a line, an x, or 4 corners
O Checkin with an adult

You COULD TRY:
O Play the Prime Factor game 2
O Create a prime product equation




Supports for TODAY, in pariners:

- Use white boarad

- build it, draw it, write it

- choice of markers or bingo chips
- multiplication tables

- calculator

- vertical surfaces

- word wall

- choice of challenge

- Task checklist




How can we

together to get a




Transforming & Personalizing Activity:
Exit Slip

1. What supports helped you learn today?¢

2. Show an example of how we can multiply factors to get a

producte

3. What is the relationship between
multiples and common factors?




How can we design an adjustable curriculum?

Who are our Learners?
O GCetting to know who are learners are and their their range of diversity

What is the curriculum we are using?

O Designing curriculum with goals in mind (e.g. math, reading, behaviour, home Ec,
etc.)

How is the curriculum responsive to the learners?

O Designing curriculum with both access and challenge as well as considering specific
supports needed for this group of learners

How are we teaching students to make the adjustments they need to
use the curriculum?

O Students knowing what they need to fit intfo and use the curriculum

2018 Summer Institute for Inclusive Learning Shelley Moore, 201



Tips for creating access!

Make it all about melll
O Personally relevant

Vocabulary
O Choose concrete words

Blooms Taxonomy
O Verbs
Match
Choose

Use earlier grade level concepts to help

Ask yourself.... “What do you need to know/do to be
able to know/do this?
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How can we design an adjustable curriculum?

Who are our Learners?
O GCetting to know who are learners are and their their range of diversity

What is the curriculum we are using?

O Designing curriculum with goals in mind (e.g. math, reading, behaviour, home Ec,
etc.)

How is the curriculum responsive to the learners?

O Designing curriculum with both access and challenge as well as considering specific
supports needed for this group of learners

How are we teaching students to make the adjustments they need to
use the curriculum?

O Students knowing what they need to fit intfo and use the curriculum

2018 Summer Institute for Inclusive Learning Shelley Moore, 201



RTI Triangle

Grade/Course/Subject (place)

Grade 2/3 - Cross Curricular

Curricular Lens:

Science/Art

Competency Lens:

Language Arts/Design
/
Students who = //
need the most /
challenge /
Tier 1

Erin, Ryley,
Tenley,
Mason, Marie

Roman, Emily, Paisley,
Manny, Lucas, Leanna,
Kaitlyn, Jaden

E Students who need
the most support

Content

Lucas \
Jay
Elsie
\
\
\
Jaden, Ryley, \
Reet, Satarq, \
Kieran, Erin \\
\
\
——————————— \
\
\

Hayden, Ryder, Mason, \

Tenley, Manny, Marie, \

Roman \

\
\
\
\
\
Paisley, Kaitlyn, Leanna, Emily \

Curricular Competency



Big Idea: ADST, Science, Art, Language Unit Guiding question: Who are our monsterse How
Arts (output) many ways can we catch a monstere

- play, curiosity, forces, influence

movement, creative expression, risk

taking, language & joy

Content Goal: Science | know types of forces
Content Goal: Language arts | know elements of a story

Curricular Competency Goal: | can make a monster trap
ADST

Curricular Competency Goal: | can plan and test my monster trap
Science

Curricular Competency Goal: | can explore and create using art
Art processes and materials

Curricular Competency Goal: | can create a story for an audience
LA

Cross Curricular Competency | can use materials safely



Guiding Unit Question: Who are our monsterse How many ways can we catch a monstere?

Lesson Goal(s): | know that fall, push and pull are different kinds of forces Date:
Connecting Activity: 3 stations — where in the world can we find things that fall, things Tier 3
that are pushed, things that are pulled (draw, write, tell) - 6 groups ( 3+) - - Esgfephor‘e“ alternate

- Pcs symbols of examples

Mini Lesson: what do all of these have in common? FORCE - watch a video to get more
ideas
Model -

. Tier 2
Processing Tasks . (designed for some, useful
_ for some)
1 1 1 1 .
| Need fo... ! | Must... L] Can... 1| Could... ' | Can Try Choice of:
! ! ! ' o - Different roles- falker,
r, ! [ ! writer, drawer,
know fall, ' incorperate ! incorperate or ! mcorpg’re a ! demonstrator
push & pull | orexplain a ' explain a force ! material that | incorporate - Proximity
' force in my 'in my trap that ! speeds up ' a material
' frap that ' includes a push | force . that slows Tier 1
1] 1 1 I
i mc.ludeS a : or pull : ! down a - Modeliing
, falling I I 1 force - Task analysis
1 element : : : - Graphic organizers
Access | All | Most | Few i Challenge - Visuals of vocabulary
- - - L - Structured groups -
premade
- — — - Objects/visuals at
Transforming & Personalizing Activity: Small group share stations
- Appreciate circle - Movement/hands on

Lesson Planning Template — Shelley Moore, 2017 Adapted from Brownlie & Schnellert




Who are our monsters?
How many ways can we catch them?

Goal: | can add a force to my monster trap!



Where in the world do things:

T h




In groups of 3...

¢« 3 mMinutes at
each station
e Record

ideas
e Draw
e Write
e Show
e Talk




What do falling, pushing, and
pulling have in common?



Your job today!

Add O
FORCE fo
your monster
frap!



Your job today!

)
Add a force that falls ©
Add a force that push or pulls ——
o
Add a material to speed up the force &

Add a material to slow down the force




What force did | fry oute

What materials did | use?¢



How can we design an adjustable curriculum?

Who are our Learners?
O GCetting to know who are learners are and their their range of diversity

What is the curriculum we are using?

O Designing curriculum with goals in mind (e.g. math, reading, behaviour, home Ec,
etc.)

How is the curriculum responsive to the learners?

O Designing curriculum with both access and challenge as well as considering specific
supports needed for this group of learners

How are we teaching students to make the adjustments they need to
use the curriculum?

O Students knowing what they need to fit intfo and use the curriculum

2018 Summer Institute for Inclusive Learning Shelley Moore, 201



RTI Triangle
Lens: Personal

Awdareness & /l\ . Students who
op_ ops \ F need the most
Responsibility // \ support
/ N
\
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// \\
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[T A
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j ter2 - ______2 \
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most
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e



RTI Triangle
Lens: Personal Awareness & Responsibility

A
’I
/7 Tier 3 ’
’ ’
’ |:> ’
’ ’ -
F Kenny ’
’ 4
’ 4
QR — . k)
/ / ¢ -
/ . / - Text at different reading
/ Kendra Alyssa \ Tier 2 / levels
/Eric Cathy X. Cathyz ¥ / .
’ Joanna ) |:> / - Text from multiple
/ Monica \ / perspectives

/ Aloxandi \ ’ - Indigenous text

;] exanana A ) - oral language option
/ ? / Attend fo vocabulary _
L e o e e e e e e \J L e o o e e e e e e __ t
/ \\ Tier 1 / - , A
/ Aiden Sarg \ - Choice of fext, Group work
! Jennilyn Breanna  Kim Kayla \ |:> / - Choice of expression (letter,
/ Megan I\J/\iOchI:;ZT sitean \ P - Teach new format (3D model)
/ Rachel  Annabel ‘\ / - Choice of complexity
LI Johnathan  Ethan \ LI - Literature circles




RTI Triangle
Lens: Personal Awareness &

Responsibility
N . Stugents who
~ , neec the mast
%\ sunport
‘ -
LY
b
Kenny \
Y
Y
LY
r \\
Tler 3 “\
- mmmmm————— -
b
\\
Kendra Alysso %
Eric Cathy ‘\
X. CathyZ “
Joanna \
Monica N
fTer2 N
/ Aiden Alexandric Sarq
Jennilyn  Brecnno Kim Kaylo ™
/! Kelly Nadia Aida sam ,
! Maria Megan  Jackson  Siteah “ | Slads
’I’ Tier 1 Max Michael \"‘ ) neea the
o L E L L L Rachel Annebel - Johwmedhentihas------2 :ff;',' en

]



Competency Curriculum

Students will become competent at personal
awareness and responsibility by...

Communication -The communication competency encompasses the set of abilibes that students use 1o impart and
exchange information, expenences and ideas, to explore the world around them, and to understand and effectively engage
in the use of digital media.

View the Communication Profiles and llustrations »

Thinking - The thinking competency encompassas the knowledge, skills and processes we associate with intellectual
development. It is through their competency as thinkers that students take subject-specific concepts and content and
transform them into a new understanding. Thinking competence includes specific thinking skills as well as habits of mind,
and metacognitive awareness.

View the Creative Thinking Profiles and lllustrations »
View the Critical Thinking Profiles and lllustrations »

Personal and Soclal - Personal and social competency is the set of abilibes that relate to students' identity in the world,
both as individuals and as members of their community and society. Personal and social competency encompasses the
abilites students need 1o thrive as individuals, to understand and care about themselves and others, and to find and achieve
their purposes in the world.

View the Positive Personal & Cultural ldentity Frofiles and Hustrations
gw the Fersonal Awaranass and HResponsibility ronies and USrations

tha Snclal Raanonzsibliis arefilas 3 =tratinnc
& Social Responsibllity Frofiles and AECHIgs LN



Competency Curriculum

Students will become competent at personal
awareness and responsibility by...




COMPETENCIES OVERVIEW

Students are the artists, scientists, thinkers, innovators and leaders of the future, They will be
tasked with solving the problems of today, while imagining and creating a new tomorrow.

Competencies are critical for equipping students with the knowledge, skills and attitudes that
they will need to successfully navigate their personal journeys in learning, living and working.

Students use and develop competencies when they encounter unfamiliar or challenging
situations. Competencies help students draw and build upon what they know, how they

think and what they can do. In school, students develop and apply competencies through

subject-area content and leaming experiences, Alberta's curriculum promotes development of
the following competencies, which are a streamlined expression of the competencies identified in

the Ministerial Order on Student Learning (#001/2013):

CRITICAL THINKING COMMUNICATION

PROBLEM SOLVING COLLABORATION

MANAGING INFORMATION CULTURAL AND GLOBAL CITIZENSHIP
CREATIVITY AND INNOVATION  PERSONAL GROWTH AND WELL-BEING

Alberta students develop competencies to achieve their full potential as lifelong learners and
active citizens, today and in the future,



COMPETENCY DESCRIPTION, INDICATORS AND EXAMPLES

™ Examples:
= | create realistic and relevant

goals basaed on self-reflaction.
*» | explors opportunities for
personal growth in my learning,

community or work environments.

PERSONAL GROWTH
AND WELL-BEING

aspects of iving. Students set learning,
career or weliness goals and work
toward them. They draw upon their
strengths 1o develop interests, skills
and talents. Students are reflective,
strive for personal excellence.

\J Examples:

* | seak out people or
opportunities that support
my parsonal, leaming or
career goals.

* | develop parsonal habits that
contribute 1o my well-being
and overall success,

W Examples:
* | make |Hestyle choices, such as diet,
exercise, slep, or socializing, that have
a positive impact on my wel-being.
* | use safety equipment and follow
appropriate procedures to ensure the
safety of myself and others.

* | listen with care and patience o
understand and learn from others. Y
« | use strategies to develop emotional

awareness and social skills. A{W’ Govemment



Start from access, build on
challenge: Planning Pyramid

Even More

Complexity 3 ’
_\ .
More y
Complexity

/\'\'




Planning Pyramid

Even More
Complexity A3 ’ .

More
Complexity

Goal




| can become competent at personal

awareness and responsibility by...

Goal for FEW
| can take initiative and make change in
myself and the world (self determination)
| can adjust a plan that | have made to
meet a godl (self regulation)

=
:]:l \
Goal for MOST y
- can advocate for my myself and my ideas (self
determination) AN\

| can implement a plan that | have made to meet
a goal (self regulation)

Goal for ALL -jj

| can celebrate my efforts and accomplishments
(self determination)

| can persevere through challenging tasks
(self regulation)




5. Planning for the RANGE: Extending for further access and challenge

Even more B
goals

More goals | —

Goals

Fisher Price® <




Extend access and/or challenge

Goal for FEW

- | can take initiative and make change in
myself and the world (self determination)

- | can adjust a plan that | have made to

e
meet a goal (self regulation) i
ys‘
:]:l [N
Goal for MOST

- can advocate for my myself and my ideas (self
determination)

| can implement a plan that | have made to meet
a goal (self regulation)

Goal for ALL ==

- | can celebrate my efforts and accomplishments Y Amroce Cmed T
(self determination) io‘cclzisgn(;oocq(!om lish a aoal .
- | can persevere through challenging tasks ] that | set P 9 :

(self regulation) |




Making the plan!

Backwards Design

Essential Question: What does it mean to be personally aware and
responsible and how can this help me in my life inside and outside
of school?

Key concepts: Self determination/ Self Regulation

Key Vocabulary: goal, celebrate, effort, accomplishment,
persevere, advocate, plan, initiative

Performance tasks

O 1. create a 3D model that represents your understanding of being
personally aware & responsible

Choose to work individually or with a partner, choose level of
challenge

O 2. Describe how being personally aware & responsible connects to and
can help you in your own life

Choose from writing a letter, drawing a comic, having a meeting;
choose level of challenge






RTI Triangle
Lens: Personal Awareness & Responsibility

,A
/ - Body zone/ tools
’ Tier 3 ’ - 11 min. lessons (timer)
’ ” - Choice of where to
’ |:> ’ work
’ ’ - Option to work alone
#  Kenny 4 - Connect to interest
’ 4 B}
’
| - £ e e e - 3
/ / R
/ . .
I/ Kendra Alyssa ¢ Tier 2 ,’ - Text at different reading
/ Eric Cathy X. Cathy ¥ / levels
,’ ; L \ |:: > / - Text from multiple
/ Ogm?womcg Y ,’ perspectives
/ Y y; - Indigenous text
/ Alexandria \‘ / - oral language option
/ / ’
L e o o e e e e e e e t Lo o o o o o __ \
/ Tier 1 / - ,
/ Jennilyn Breanna  Kim Kayla \ |:> / - Group work
! Kely Nadia Alda Sam - Maria \ / - Choice of expression (letter,
,I Megan Jockson - Siteah \ ! comic, conversation)
Max  Michael / ’
/ Rachel  Annabel ‘\ / - Teach new format (3D model)
LI Johnathan  Ethan \ LI - Choice of complexity




How can we design an adjustable

Who are our Learners?
O GCetting to know who are learners are and their their range of diversity

What is the curriculum we are using?

O Designing curriculum with goals in mind (e.g. math, reading, behaviour, home Ec,
etc.)

How is the curriculum responsive to the learners?

O Designing curriculum with both access and challenge as well as considering specific
supports needed for this group of learners

How are we teaching students to make the adjustments they need to
use the curriculum?

O Students knowing what they need to fit intfo and use the curriculum

2018 Summer Institute for Inclusive Learning Shelley Moore, 201



“It Is not about finding
the answer...It Is about
finding out what is
useful.”

Bruce Beairsto



One thing..

What is one USEFUL thing from today?¢

What do you want to frye

What is your next stepse

Who can support youe
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(2011). It's all about thinking:
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Student diversity.
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Stories of Unity Through StUdent Di erSity

Diversit y an d Inclusion Classroom strategies to meet the learning needs of all students
Shelley Moore

~ v b ‘ l.'
Foreword by Leyton Schnellen I N
v

<

Moore, S. (2016). One without
the other: Stories of unity
through diversity and

inclusion. Portage & Main. - . |
9 New Edition this Fallll!
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