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No ONE can do it alone: Inclusion 
& BC’s Renewed Curriculum



What questions do you have 
about inclusive education & the 
renewed curriculum?



MOORE, S .  & WATSON, L .  PR-ALL-GRAMMING- SESS ION 1,  2012

The Rationale



The evolution of inclusion

exclusion segregation integration inclusion teaching
to diversity

How do we move?



What are your colour(s)?



What are your colour(s)?

Do we value all colours equally?



How do we move away from groupings of of deficit?

How do we support communities of identity?

How do we support communities of diversity?



Where did green come from?

¤The “green” kids



The End of Average!





The Airplane Dilemma…

Designing INDIVIDUAL planes for 
every pilot is not efficient!

AND

Designing ONE plane for EVERY 
pilot is not effective!

2018 Summer Institute for Inclusive Learning Shelley Moore, 2018



The Curricular Dilemma…

Designing INDIVIDUAL curricula for 
every learner is not efficient!

AND

Designing ONE curriculum for 
EVERY student is not effective!

2018 Summer Institute for Inclusive Learning Shelley Moore, 2018



A solution….

An ADJUSTABLE plane, designed for 
a range of dimensions

OR

An ADJUSTABLE curriculum, 
designed for a range of diversity

2018 Summer Institute for Inclusive Learning Shelley Moore, 2018



Design is the MOST 
underutilized support!

StudentsCurriculum

2018 Summer Institute for Inclusive Learning Shelley Moore, 2018



Design is the MOST 
underutilized support!

Students Curriculu
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How can we design an adjustable plane?

¤ Who are our pilots?
¤ Getting to know who the pilots are and their range of dimensions

¤ What is the plane they are flying?
¤ Designing planes with purpose in mind (e.g. fighter plane, cargo plane, 

passenger plane, etc.)

¤ How is the plane responsive to the pilots dimensions?
¤ Designing planes with both access and extension as well as considering 

specific supports needed for this group of pilots

¤ How are we teaching pilots to make the adjustments they need 
to fly the plane?
¤ Pilots knowing what they need to fit into and fly the plane

2018 Summer Institute for Inclusive Learning Shelley Moore, 2018



How can we design an adjustable curriculum?

¤ Who are our Learners?
¤ Getting to know who are learners are and their their range of diversity

¤ What is the curriculum we are using?
¤ Designing curriculum with goals in mind (e.g. math, reading, behaviour, home Ec, 

etc.)

¤ How is the curriculum responsive to the learners?
¤ Designing curriculum with both access and challenge as well as considering specific 

supports needed for  this group of learners

¤ How are we teaching students to make the adjustments they need to 
use the curriculum?
¤ Students knowing what they need to fit into and use the curriculum

2018 Summer Institute for Inclusive Learning Shelley Moore, 2018



How can we design an adjustable curriculum?

¤ Who are our Learners?
¤ Getting to know who are learners are and their their range of diversity

¤ What is the curriculum we are using?
¤ Designing curriculum with goals in mind (e.g. math, reading, behaviour, home Ec, 

etc.)

¤ How is the curriculum responsive to the learners?
¤ Designing curriculum with both accessible and challenging as well as considering 

specific supports needed for  this group of learners

¤ How are we teaching students to make the adjustments they need to 
use the curriculum?
¤ Students knowing what they need to fit into and use the curriculum

2018 Summer Institute for Inclusive Learning Shelley Moore, 2018



No ONE can do it alone: 
Inclusion is not an “I” model



We can effectively teach all 
students in our community



Collaborative support models



Input 
Adapting the way instruction is 
delivered to the learner 

Example: Use different visual 
aids, concrete examples, hands 
on activities, cooperative 
groupings

Difficulty 
Adapt the skill level, problem 
type or rules of how the learner 
may approach the work 
Example: Allow a calculator, 
simply directions

Degree of participation 
Adapt the extent to which a 
learner is actively involved in the 
task 
Example: In PE, student is I 
charge of scoring, while others 
play game

Output 
Adapt how the learner responds 
to instruction 
Example: allow verbal vs. written 
response, allow students to 
choose method of expression

Level of Support 
Increase the amount of help the 
learner receives 

Example: Assign peer buddies, 
peer tutors, or educational 
assistants

Alternate goals 
Adapt the goal or outcomes 
while using the same materials 
Example: In social studies, 
expect a student to find 
provinces on a map while other 
find provinces and capitals

Time 
Adapt the time allowed for 
learning or task completion 
Example: extend time if needed

Size 
Adapt the number of items that 
the learner is expected to learn 
or complete 
Example: reduce the number of 
math questions around a 
concept

Parallel  curriculum 
Provide the different instruction 
and materials to meet individual 
goals 
e.g. a task that is similar to class 
– meet the same goals, but is 
individualized

http://www.spannj.org/pti/Curriculum_Modifications_and_Adaptations.pdf





Supporting ALL Learners

RTI

Response to Intervention



Tier 1

Tier 2

Tier 3

Inclusion Planning Workshop Shelley 
Moore 2017
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Early intervention of support

Assess the Kids Early 
Educators regulate their supports

The role of special education historically…



Tier 1

Tier 2

Tier 3

Designing Supports for a DIVERSE group 
using RTI

No Support

Adaptation/
Targeted intervention

Modification/
Intensive intervention





Adaptations and Modifications 
vs. 

Inclusive Supports 

¤Supports are designed for specific 
students BEFORE teaching

¤ALL students can access supports 
regardless of ability DURING teaching

¤ No need to do any accommodations after the fact



Early intervention of support

Assess the Environment
Teach the Supports to ALL

Instruction
Evolving Support structures…



Tier 1

Tier 2

Tier 3

RTI Triangle
Lens:

Inclusion Planning Workshop Shelley 
Moore 2017
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Who needs 
the most 
support?

Who need the 
most 

challenge?



Tier 1

Tier 2

Tier 3

RTI Triangle
Lens: waking 
up

Inclusion Planning Workshop Shelley 
Moore 2017

In
te

ns
ity

 o
f s

up
po

rt Num
ber of people

Who needs 
the most 
support?

Who need the 
most 

challenge?

2018 Summer Institute for Inclusive Learning Shelley Moore, 2018





Tier 1

Tier 2

Tier 3

Designing Supports for a DIVERSE group

Universal Support

More 
Support

Even 
More 
Support
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Tier 1

Tier 2

Tier 3

Universal 
Support

Continuum of Inclusive Supports

Designed for 1 or more
Useful for ALL

Designed for 1 or more
Useful for some

Designed for 1
Useful for 1 

Targeted 
Support

Essential 
Support



In
te

ns
ity

 o
f s

up
p

or
t

Tier 1

Tier 2

Tier 3

Universal 
Support

Continuum of Inclusive Supports

Designed for 1 or more
Useful for ALL

Designed for some
Useful for some

Designed for 1
Useful for 1

Targeted 
Support

Essential 
Support





Transforming/ 
Personalizing Phase -
HOW
- Reflecting on 

learning
- Metacognition
- Demonstrating 

learning
- Connecting 

learning to self/life

Processing Phase -
WHAT
- New Information 

(content)
- Moving 

information from 
short term to long 
term memory –
processing 
(competencies)

- Varying complexity 
of goals

Connecting Phase -
WHY
- Most accessible
- Prior knowledge
- Hook
- Drawing from 

multiple resources 
& perspectives/text

Supports for ALL learners:
The Intellectual Ramps to Meet a Goal
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Tier 1

Tier 2

Tier 3

Universal 
Support

Continuum of Inclusive Supports

Designed for 1 or more
Useful for ALL

Designed for some
Useful for some

Designed for 1
Useful for 1

Targeted 
Support

Essential 
Support



Targeted Support!

Targeted 
Supports in 

the learning 
environment

ELL

Trauma 
Informed

FASDASD
LD Anxiety/ 

Mental 
Health
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Tier 1

Tier 2

Tier 3

Universal 
Support

Continuum of Inclusive Supports

Designed for 1 or more
Useful for ALL

Designed for some
Useful for some

Designed for 1
Useful for 1

Targeted 
Support

Essential 
Support



Essential Supports



Tier 1

Tier 2

Tier 3

Designing Supports for Diverse Classes
Lens: Math 5/6

Even 
More 
Support

-

-ML, MG, 
AF 

AA, KSP, SM, 
DF, SD, IO, VD

SL, JM, JZ, ZZ, ND

OA, KE, KB

- Large visuals
- Close to the board
- white board 
instructions on desk
- Hands on activity
- pictures
- Real life connection
- Encouragement

- Quiet space, enclosed area
- Repeat directions/ visual 

reference
- Frequent check ins
- Help getting started 
- pictures, manipulatives
- JZ – works with SD & IO

- 45 minute learning chunks/ Active breaks
- Hands on activities
- Vertical surfaces
- Choice of output (build, draw, write)
- Choice of questions (pick 2 or 3)
- Working in groups/ partners
- Visual check lists/ I can statement
- Choice of challenge

Universal 
Support

More 
Support

RTI/MTLS Planning Template Shelley 
Moore 2018



RTI Triangle
Grade/Course/Subject (place)

Grade 9 Socials

Curricular Lens:
Literacy/ Content

Competency Lens:

Behaviour

Tier 1

Tier 2

Tier 3

Students who need 
the most support

Students who 
need the most 
challenge

Content Competency

- TA
- TB
- AS
- CR
- PL, 

MA

- TA, 
TB, LB, 
PM, 
CR

- AA, AB, NC
LB, DK, RO-L, 
JR, MP, KV, 

- MA, PL, RO, 
LS, AS, MP, EJ, 
AB, NC, JV

- JV, KG, BS

- ED, PM, EJ, KN, KS, SS, 
DB, 

- KG, DV, 

- AA, ED, DK, JR, KN, KS, 
KV, JB, SS

- JBS 



Tier 1

Tier 2

Tier 3

Designing Supports for a DIVERSE group
- LITERACY

Universal 
Support

More 
Support

Even 
More 
Support

- TA
- TB
- AS
- CR
- PL, 

MA

- AA, AB, NC
LB, DK, RO-L, 
JR, MP, KV, 

- JV, KG, BS

- ED, PM, EJ, KN, KS, SS, 
DB, - chunking, repetition, guiding notes/ study 

guides, gradual release, modeling, seminars –
small group tasks

- Check ins, monitoring to keep 
on task, positive reinforcements, 
making sure they understand the 
task, personal connection 

- partner, chance to  
listening, time, 
- scaffolding, access 
points, reader, time for 
breaks, task reference, 
verbal output options, 
clear task, tech?, 
snapchat?, choice of 
input, scribe, technology, 
different levels of text, 
check ins, entry points, 

- Extension opportunity, open ended task



Tier 1

Tier 2

Tier 3

Designing Supports for a DIVERSE group
- BEHAVIOUR

Universal 
Support

More 
Support

Even 
More 
Support

- TA, 
TB, LB, 
PM, 
CR

- MA, PL, RO, 
LS, AS, MP, EJ, 
AB, NC, JV

- AA, ED, DK, JR, KN, KS, 
KV, JB, SS

- JBS 

- Positive attention, chance to 
breaks 
- Accessibility
- Fidget tools, chance to 
move, standing, (teaching the 
supports), verbal output, 
positive attention, 
- Social supports - LB, 
teaching group structures, 
strategic groupings, 
scaffolded task

- proximity, 
reminders, check ins, 
asking why? 
Assessing needs, 
talking

- Co regulating strategies 

- structure, explicit teaching around 
supports, and strategies, choice, 



How can we design an adjustable curriculum?

¤ Who are our Learners?
¤ Getting to know who are learners are and their their range of diversity

¤ What is the curriculum we are using?
¤ Designing curriculum with goals in mind (e.g. math, reading, behaviour, home Ec, 

etc.)

¤ How is the curriculum responsive to the learners?
¤ Designing curriculum with both access and challenge as well as considering specific 

supports needed for  this group of learners

¤ How are we teaching students to make the adjustments they need to 
use the curriculum?
¤ Students knowing what they need to fit into and use the curriculum

2018 Summer Institute for Inclusive Learning Shelley Moore, 2018



Keep in mind…

“It is not about finding 
the answer…It is about 
finding out what is 
useful.”

¤Bruce Beairsto



One thing..

¤What is one USEFUL thing from today?

¤What can you take back with you to 
your context?
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regulating learners. Don Mills, 
ON: Pearson.



Schnellert, L., Watson, L., & N. Widdess
(2015). It’s all about thinking: Building 
pathways for all learners in the middle 
years. Portage and Main. Chapter One.

Brownlie, F., Fullerton, C., & Schnellert, L. 
(2011). It’s all about thinking: 
Collaborating to support all learners in 
mathematics and science. Portage and 
Main. Chapter One.

Brownlie, F., & Schnellert, L. (2009). It’s all 
about thinking: Collaborating to support 
all learners in social studies, English, & 
humanities. Portage and Main. Chapter 
One.

Schnellert, L., Datoo, M., Ediger, K., & Panas, 
J. (2009). Pulling together: Integrating 
inquiry, assessment, & instruction in 
today’s English classroom. Pembroke. 
Chapter One.



Brownlie, F., Feniak, C., & 
L. Schnellert (2006). 
Student diversity. 
Pembroke.

Moore, S. (2016). One without 
the other: Stories of unity 
through diversity and 
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New Edition this Fall!!!
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