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A Place Based, Competency Based &

Strength Based |IEP Framework!
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Finding the Balance for Programming

* Strategic Planning
e Students are in classrooms with diverse peers

e Students are working on cognitively appropriate
curricular goals (e.g. science, math, phys ed, home ec)

e Students are working on grade specific curriculum

* Explicit Planning
e Students are in smaller classrooms with their identity
peers

e Students are working on cognitively appropriate or
developmental goals (i.e. literacy, numeracy, life skills,
OT, PT, SLP, toileting, eating etc.)

e Students are working with age specific curriculum



Guiding Ratios for
Inclusive Planning for students with

cognitive and developmental disabilities*

% Strategic % Explicit
Instruction Instruction

K-7 100% Max 20%
7-9 75 % 25 %
10-11 50 % 50 %
12 - 12+ 25% 75%

*These are guiding ratios only, some individuals may need
more individualized ratios



Goals, Objectives & Strategies

* Example - Rahul
* Competency Focus: Personal
* Goal Area: Positive Personal Identity & Culture

* Goal: I am able to identify the different
groups that | belong to

* |[EP Goal: | can identify the different groups
that | belong to by:
* Objective: describing important people
and activities in my life
 Strategies: Make a map of all the

places | go in my life, take photos,
books about community etc.




Goals, Objectives & Strategies

* Example — Rahul
 Competency Area: Personal

* Goal Area (Area of Development): Personal: Personal
Awareness & Responsibility

e Goal (Annual Student Outcome): | can advocate
for myself and my ideas

* |EP Goal: | can advocate for myself and my ideas
by:
* Objective (short term learning objective):
taking my turn in group discussions

» Strategies: visual cue to turn take, social
story
* Objective (short term learning objective):
Making sure | let people know when | don’t
feel heard

e Strategies: make a list of things | want to
say, social story



Goals, Objectives & Strategies

* Example - Rahul
* Competency Focus: Personal
* Goal Area: Positive Personal Identity & Culture

* Goal: I am able to identify the different
groups that | belong to

* |[EP Goal: | can identify the different groups
that | belong to by:
* Objective: describing important people
and activities in my life
 Strategies: Make a map of all the

places | go in my life, take photos,
books about community etc.




Goals, Objectives & Strategies

* Example — Rahul
 Competency Area: Personal
* Goal Area: Personal Awareness & Responsibility
* Goal: I can advocate for myself and my ideas

* |EP Goal: | can advocate for myself and my
ideas by:
* Objective: taking my turn in group
discussions

 Strategies: visual cue to turn take,
social story

* Objective: Making sure | let people know
when | don’t feel heard

* Strategies: make a list of things | want
to say, social story




Assessment



Assessment

“Learning is only valid if it can be captured by someone
else”

- This is tricky if someone has communication
difficulties

- Evidence of learning heavily relied on behaviour
(things we could see)

- No other curriculum in the world relies on learning in
this way



Presuming Competence

“Learning happens regardless to observation”

- Increasing the definition what it means to know and
ne

- Aligning evidence to curriculum
- Many ways to demonstrate learning

- Triangulation



Standards based vs. standardized curriculum
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Teaching & Assessing

oral language

oral language



1. How do students show what they
know?

oral language

—



Rethinking Letter Grades




Assessment: Evidence Logs

| can do this... Type of evidence
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Assessment Rubric

Review Date:

Support Level

Independence Level

Participation Level

This goal Is not yet
within reach/ a new
goal Is needed

Student needs Student can meet Student can meet
errorless support this goal with some this goal without
and/or significant support or prompting | assistance or
assistance and prompting
prompting to meet
this goal
Student does not Student sometimes Student
Independently Independently Independently
Initiate Initiates Initiates most/all
times
Student can Student can Student can
participate when participate when participate without
offered one-to-one offered up to 3 any offers of cholces
matches cholces




IEP Goals

 Student Profile (Dough)
* Supports (Sauce)

 Competency Goals (Cheese)
* Apply in ALL settings
e Student driven

 Curricular Goals (different toppings)
* Replacement Goals
* Apply in inclusive classroom settings
* Teacher driven

* Assessment (dip)



Replacement Curricular Goals
Goals, Objectives & Strategies

1.
2.
3.

Choose Subject/Course
Determine Big ldea

Determine “Goal for All” (curricular learning
standard similar to peers)

Determine “Access” goal (objective specific to
individual needs)

Determine strategies specific to objective



What unit are you working on this term? Why is this unit important? (Big Idea)

Unit 1:

What do you want everyone to get out of  What could this look like for

this unit? (Goal) ? (Access Goal/
Objective)

What resources/ strategies are you using  What do we need for ?

for this unit? (strategies)

How will you assess all students learning What could this look like for
in this unit? ? (assessment)




Tips for creating access!

* Make it all about mell!
* Personally relevant

 Comprehension levels

* Kids can understand information at a higher level than they can
communicate (i.e. read aloud)

* Vocabulary
 Choose concrete words

* Blooms Taxonomy

* Verbs
 Match
e Choose

e Use earlier grade levels to help

* Ask yourself.... “What do you need to know/do to be able to
know/do this?

* Ask a primary teacher!
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Course: Grade 6/7 Art Teacher: Holly Support Staff: Term: 4
Unit Big Idea: Why do we take photographs? What stories can photographs tell us?
Goal: | know how to take a photograph with meaning by Communicating
Student Learning |

Objective | taking a photo with a person as a subject AE MM | FM
Strategles:
Objective | taking a photo about subjects that are important to me AE | MM | FM
Strategles:
Objective | describing a photograph that | have taken to others AE MM | FM
Strategles:

Assessment Rubric Review Date:

Support Level

Independence Level

Participation Level

This goal Is not yet
within reach/ a new
goal Is needed

Student needs Student can meet Student can meet
errorless support this goal with some this goal without
and/or significant support or prompting | assistance or
assistance and prompting
prompting to meet
this goal
Student does not Student sometimes Student
Independently Independently Independently
Initlate Initiates Initiates most/all
times
Student can Student can Student can
participate when participate when participate without
offered one-to-one offeredup to 3 any offers of cholces
matches cholces




Supporting Classrooms

* Curricular Design
* How do we plan for diversity?

*|nstructional Design
* How do we teach to diversity?

* Universal Design
* How do we support diversity?



wmclusion

exclusion Seqregation witegration

Shelley Moore, 2019 @tweetsomemoore



WHAT IS INCLUSION?

Wheve 3ve you own this continuuwm? what's the next Step?

Shelley Moore, 2019 @tweetsomemoore



WHERE DID COME FROM?

ley Moore, 2019 @tweetsomemoore



WHERE DID COME FROM?

= AVERAGE

ley Moore, 2019 @tweetsomemoore




The End of Average!
THE

The average student is a myth ‘W T A P
END OF

LOW AVERAGE HIGH .
o »
len F i— avne’. wig . g.
. AVERAGE
Language . o _ ‘ :
10 n,‘llljn, > . P
Reading o
P ® HOW WE SUCCEED
Cu in a World That Values Sameness
. e
COogn
- TODD ROSE

The Myth of Average: Todd Rose at TEDxSonomaCounty: httpsy// www.youtube com/watch ?v=4eB myttcfU4




THE AIRPLANE DILEMMA....

Effectiveness: Building individualized

?Planes for every pilot

E-?-?'\ciev\c\j: '\BU\'\\C\'\V\Q one Standavdized

?lane fov ALL Pilots

Shelley Moore, 2019 @tweetsomemoore



THE CURRICULUM DILEMMA....

Effectiveness: Building individualized

education plans for every Student

E-?%:'\c'\ev\c\j: %Mi\di\ng one Standavdized

cuvviculum Sor ALL Students

Shelley Moore, 2019 @tweetsomemoore



A SOLUTION"! ESSective & ESSicient?

Awn adjustable plane designed fov 2

range of diwvmensgions

Awn adjustable cuvviculum designed for

a vange of d’\\/evs’\t\j

Shelley Moore, 2019 @tweetsomemoore



WHAT'S THE DIFFERENCE?
7
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DESIGN: THE MOST UNDERUTILIZED SUPPORT
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THE
END OF
AVERAGE

HOW WE SUCCEED

in a World That Values Sameness

5 MOORE>MINUTES!
PODCAST?

TODD ROSE




HOW DO WE DESIGN AN ADJUSTABLE AIRPLANE?
@ Who are the pilots? What iS the vange of

dimensions?
- , _ o |
® what kind of ?lavnes ave the Pilots ‘?“ﬁ“"ﬁ?

® How S the Plane vesponsive o the Pilot's

dimvensions?

@ How do the Pilots wadke the adjustwents they

need to §ly the plane?
Shelley Moore, 2019 @tweetsome



HOW DO WE DESIGN AN ADJUSTABLE CURRICULUM? ‘
@ Who are the students? wWhat 1S the vange of
dwe\rsity?
@ Wwhat kind of curriculd ave the Students ledrning?
@ How 1S the cuvviculumwm responsive to the

Students dimensions?

@ How do the students wake the adjustwents they

need +o0 use the curviculum?
@tweetsomemo

Shelley Moore, 2019



STRENGTH BASED
PERSPECTIVES

9.
'Q




Shelley Moore, 2019

STRATEGY: THE CLASS PROFILE

Class Profile: (adapted from Brownlie & King, 2000)
Group Strengths Group Stretches
Interests:
Class Wide Supports/ Class Wide Goals/ Competencies
Decisions
Individual Considerations
Medical Language Learning Socio-Emotional Other
2018 Summer Institute for Inclusive Learning Shelley Moore, 2018

@tweetsomemoore



STRATEGY: THE WHO AM 1?7 PROFILE

Shelley Moore, 2019

Who Am I? Profile

~ ~
Words that
describe me

- J

7~ N
My hopes and
dreams for
myself

- J

\ 4

The easiest way
for me to show
what | know is:

L)

>

~ ™
My favorite

books/ stories

7
Things I'd like

(or need) you to

know about me

Q

Name:

& Y
Things | like to

do when I'm
alone

.- J

o N
Things I'm very
good at or
interested In

. J

( Y
Things | would like to get
better at in this class are:

2

( Y
Things | like to

do with my
friends

@

~ ™
Things | like to

do with my
family

o= |8 8

@tweetsomemoore



SHIF TING OUR
SUPPORT MODELS

9.
'Q




The cupcake Model

Stecial Education

Medical Model




The cupcake wmodel The |3yeved cake wodel
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Shelley Moore, 2019

STRATEGY: RT

RTI Triangle

Grade/Course/Subject (place)

lens 1:

Lens 2:

I/MTLS

@tweetsomemoore



y RTI: RESPONSE TO INTERVENTION

@tweetsomemoore



RTI: RESPONSE TO

o edrly intervention of
supyovt

e 3ssesSwent of
Students

° \(egu\a‘ted suyyovts




RTI: RESPONSE TO

wodifications | |

‘!

< A




RTI: RESPONSE TO




RTI: RESPONSE TO

e edrly nstruction of

supyovt
e 3ssesswent of the

envivonment

e universal suppovts




RESPONSE TO INSTRUCTION

o Suppovts are detevmined BEFORE tedching

o Suppovts are deSigned fov specific Students
o Suppovis dve taught to ALL Students

e Suppovts dve available to ALL Students
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Shelley Moore, 2019 @tweetsomemoore



THE SUPPORT EQUATION
RTI + UDL = SRL
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Shelley Moore, 2019 @tweetsomemoore



¥;  RESPONSE TO INSTRUCTION

?: Lens: waking uy w\
el /RSN

@tweetsomemoore



The cupcake wmodel The |3yeved cake wodel
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y RTI: RESPONSE TO INTERVENTION

@tweetsomemoore



RTI: RESPONSE TO

e edrly nstruction of

supyovt
e 3ssesswment of the

envivonment

e universal suppovts




Tieved Levels of Support (MTLS)




Tieved Levels of Support (MTLS)

69 tier | + tier 2 + tier 3
“’4
<

ter | + ter 2

S
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%




RTI/MTLS

ESSENTIAL

TARGETED

UNIVERSAL




What is the learning goal?
Teaching (and Learning) to Goals, not activities




McTigue, 2010

Forward Design

Differentiated

Same for Everyone

Goals
Activity/Task < Goals
Goals

Backward DESIgn Differentiated

Same for Everyone .
y Activity
Goals J< Activity
Activity

2018 Summer Institute for Inclusive Learning Shelley Moore, 2018




‘) RTI/MTLS: UNIVERSAL SUPPORTS
O

/ \

o / tiev | \

_____________

Designed for one ov wove; useful Sov ALL
re, 2019 @tweetsomemoore




UNIVERSAL SUPPORTS

. What 1S the 903\?

2. What supports dve necessary to dccess
the ¢03l?

3. How do we wake the supports

available as to ALL?

'."?“‘o " \090.‘;. “‘ o’ o\‘O
we o f,.'” ™ .a-'%-"c'-‘-:v.\. ro "'o “o e t ""

Shelley Moore, 2019

@tweetsomemoore



UNIVERSAL SUPPORTS

. What 1S the 903\?

2. What supports dve necessary to dccess
the ¢03l?

3. How do we wake the supports

available to ALL?

092°C 10 425°y 2 ENE Tap R oo 20 T 00y 00 T
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Shelley Moore, 2019

@tweetsomemoore



UNIVERSAL SUPPORTS

. What 1S the 903\?

2. What supports dve necessary to dccess

the 303\?

3. How do we wake the supports

available to ALL?

)
e 0 N SRR e BTN

Shelley Moore, 2019
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UNIVERSAL SUPPORTS

. What 1S the go3al?

2, What suppovts dve necessavy to dccess

the 903\?

3. How do we wmake the suyyovrts

Y
N
A

available to ALL?
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Shelley Moore, 2019 @tweetsomemoore



UNIVERSAL SUPPORTS

. What 1S the 908\?

3. How do we wake the supports

available to ALL?

2o’y o 0050 .’“"':;‘.'-’ﬂ' ‘e 13 oo
"‘";’..,::';O‘ .}:.':"1-0'3-( N, e ‘,,‘: .

Shelley Moore, 2019

@tweetsomemoore



‘) o UNIVERSAL DESIGN

Q Equal oppovtunities wn LIFE

Equitdble plantain & design
@

universal suppovts
re, 2019 @tweetsomemoore




UNIVERSAL DESIGN
FOR LEARNING

Equal oppovtunities ww EDUCATION

Equitdble planning & design

universal suppovts

@tweetsomemoore



WHAT ARE THE STAIRS/ RAMPS FOR
LEARNING?

Universal Design for Learning Guidelines

& & €&

Pronde Mutple Means of Fronde Mutigie Maans of Prond e Myluple Mewns of

Engagement Representation Action & Expression




‘) RTI/MTLS: UNIVERSAL SUPPORTS
O

' g tiev | b

—————————————

Designed for one ov wove; useful Sov ALL
re, 2019 @tweetsomemoore




RTI/MTLS: TARGETED SUPPORTS

_____________

Desigvxed fov one or wmovre; vseful for some

@tweetsomemoore



TARGETED SUPPORTS

. Wwhat S the 903\?

2, What MORE Suppovis are necessavy
to dccess the g03l?

3. How do we wake the suppovts

available 3s 3 choice fovr othevrs?

00’}“ e "' . ® l“m.~w ‘t‘~ .,.~?.~..'

Shelley Moore, 2019
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TARGETED SUPPORTS

. What 1S the 903l?

2, What MORE Suppovis are necessavy
to dccess the g03l?

3. How do we wake the suppovts

available 3as 3 choice fovr others?

002°C 1o 075" S AT Tap R0 202 050000, 000 0
n't;’:"::’ ;l".,s;a'.':‘b.(t""d e Yo ‘,_“: ¢ :‘:";O:. "o

Shelley Moore, 2019

@tweetsomemoore



TARGETED SUPPORTS

. What 1S the g03l?

2, What MORE Suppovis are necessavy

+0 access the 303\?

Y
N
A

3. How do we wake the Supports
available 3s 3 choice for othevrs?

ra ¥
092 £ 0 870° Sy IND DR SN 3.\.
".' o &P ;"'Q‘."“"‘ \ir' Yot

Shelley Moore, 2019 @tweetsomemoore



TARGETED SUPPORTS

. Wwhat S the 903\?

2, What MORE Suppovis are necessavy

+0 access the 303\?

3. How do we wake the suppov+s

available 3as 3 choice fovr others?
',‘,'?8 R A XN ,‘.‘"".'-’ 'R XX T M sad.slee’
""l’. ’.‘:';P ,}:0'1:0'::‘,\. !‘.; Yo ‘,.‘:o « 3 ."' {

Shelley Moore, 2019 @tweetsomemoore




WHAT ARE THE RAILS FOR LEARNING?

what 3additional supports are needed for tavgeted needs to wmeet the q0al?

LanNV\9
Disability (LD) | Q

Autiswm Spectrum

Re%ugee
LGBTR2S | '"’

At visk
Fetal Alcohol

S\jV\C\YOW\e cultural/ \vxdigevxous

Attention Deficit/
Behaviour

Hyperdctivity (AD/HD




RTI/MTLS: TARGETED SUPPORTS

_____________

Desigvxed fov one or wmovre; vseful for some

@tweetsomemoore



‘) RTI/MTLS: ESSENTIAL SUPPORTS
@

—————————————

Des’\gvxed Sfov onej vseful for owne

@tweetsomemoore



ESSENTIAL SUPPORTS

. What 1S the 903\?

2. What EVEN MORE suppovts ave

V\ecessav\j +0 access the 903\?

3. How do we tedch everyone about the
suppovt SO0 that we cawn ddvocate fovr

ouvselves and each othevr?

o ¢
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Shelley Moore, 2019

@tweetsomemoore



WHAT ARE INDIVIDUALIZED SUPPORTS
FOR LEARNING?

What essential Suppovts ave needed to wmeet the g0al?

v




‘) RTI/MTLS: ESSENTIAL SUPPORTS
O

—————————————

Des’\gmed S$ov onej vseful for owne

@tweetsomemoore



STRATEGY: RTI/MTLS

RTI Support Plan:
Lens:

Tier1+2+3
Universal + Targeted + Essential

Shelley Moore, 2019 @tweetsomemoore



Designing Supports for Diverse Classes

Lens: Math 6

/N

ML, MG,
AF

Tier 3

SL, JM, JZ, 7Z, ND

! OA, KE, KB \

/ AA, KSP, SM, \
! DF, SD, 10, VD \

RTI/MTLS Planning Template

Even
/ A
N on More
fono N I’ ‘\
/I \\l/ \ \ Support
] / v
/ / /
) K /| - Largevisuals
/I /I ,’ - Close to the board
/I / ! - white board
/ 1

instructions on desk
Hands on activity

- pictures

- Real life connection
- Encouragement

/ / -

- Quiet space, enclosed area

- Repeat directions/ visual reference
- Frequent check ins

- Help getting started

- pictures, manipulatives

' More
- JZ—works with SD & 10

Support

/ - 45 minute learning chunks/ Active breaks
/ - Hands on activities
/ - Vertical surfaces
/ - Choice of output (build, draw, write)
Choice of questions (pick 2 or 3)
Working in groups/ partners Universal
, Visual check lists/ | can statement Support

- Choice of challenge

Shelley Moore 2018



RTI Triangle

Grade/Course/Subject (place)

Grade 9 Social Studies

Curricular Lens:
Literacy/ Content

Competency Lens:

Behaviour

l

Students who
need the most ’
challenge )

- JV, KG, BS

/
/- AA AB,NC
K LB, DK, RO-L,
’ JR, MP, KV,

- ED, PM, EJ, KN, KS, SS,
DB,

Students who need
the most support

- MA, PL, RO, AN
LS, AS, MP, EJ, AN
AB, NC, JV AN

- AA, ED, DK, JR, KN, K§, \
KV, JB, SS \

Content

Literacy



Designing Supports for a DIVERSE group
- Social Studies 9: Curricular

I‘\ "
VAN / o\
/ v o
/ v/ \
’ / \

)
/ TA P
/ \
- TB o .
\
- AS Il I/ \
- \
CR /I /I \
- PL, / \
Tier 3 MA /I ;o partner, chance To\\ Even
U I’ listening, time, \
/) /  -scaffolding, access Y, M ore
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Designing Supports for a DIVERSE group
- Social Studies 9: Behaviour
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RTI Triangle
Lens:




RTI Triangle
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MAKING A PLAN...

What 1S ovne useful thing so §av?
What 1S something you want to try?
What 1S youv §irst step?

what suppovts do you need? .

® How will you celebrate your Success?

Shelley Moore, 2019

@tweetsomemoore



Next Steps

* Class Student Support Plan = Class Review + RTI+ MTLS +
UDL + SRL

* Support plan — move to universal and increasing student
agency but teaching supports to kids

e Starting with a new term
* Connecting to High School

* Work on an exemplar IEP — What are the steps within the
process?

* Combine RTI with Class Review process

* Bring tiered support planning into the curricular planning
process with our target teacher




Examples & feedback

* shelleymoore79@gmail.com



