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¤ Historically, “Individuals were too incompetent to 
receive and process curricular information” Biklen & 
Burke, 2006

¤ Misconception that the difficulties are the result of the 
lack of capability rather than, a lack of design and 
supports provided to them (Harrower, 1999)

¤ Assumption that there is no benefit to curriculum 
access, students may demonstrate their learning, but 
it isn’t in a form that is easy for another person to 
capture

ALL students are are presumed 
competent

Guiding Conditions & Structures of Inclusion



¤Students do not need to prove their ability 
as readiness to curricular access

¤Students have ability in any and all 
placements 

¤Ability can take many forms and that 
everyone has strengths to build from

¤Thinking can be accessed and shared in a 
number of ways, and can look unique to 
every student in a learning community, not 
just those with intellectual disabilities
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¤ Inclusive environments, more so than segregated, 
provide more opportunities to:
¤ engage in interesting and age appropriate 

curriculum
¤ interact with nondisabled peers
¤ access universal supports
¤ negotiate expectations of settings as one does in 

daily life

¤ Increase in personal wellbeing, fewer absences from 
school, increased motivation to learn, higher school 
completion, and better outcomes after high school in 
the areas of employment and independent living 

ALL students are enrolled in & attending 
curricular classes

Guiding Conditions & Structures of Inclusion



Finding the Balance for Enrollment

¤ Strategic Planning
¤ Students are in classrooms with diverse peers 
¤ Students are working on cognitively appropriate curricular goals (e.g. 

science, math, phys ed, home ec)
¤ Students are working on grade specific curriculum
¤ Making curriculum accessible – NOT trying to close the gap

¤ Explicit Planning
¤ Students can be in smaller classrooms/groups with their identity peers
¤ Students are working on cognitively appropriate or developmental 

goals (i.e. literacy, numeracy, life skills, OT, PT, SLP, toileting, eating 
etc.)

¤ Working on closing the gap

ALL students are enrolled in & attending 
curricular classes

Guiding Conditions & Structures of Inclusion



Grade % Strategic 
Instruction

% Explicit 
Instruction

K-7 100% Max 20%

8-9 75 % 25 %

10-11 50 % 50 %

12 – 12+ 25% 75%

*These are guiding ratios only, some individuals may need 
more individualized ratios

ALL students are enrolled in & attending 
curricular classes

Guiding Conditions & Structures of Inclusion

Guiding Ratios for Inclusive Planning for student 
with intellectual disabilities*
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¤ many of these students, although present, spend their time 
socially isolated in their classrooms working on the periphery 
with EAs

¤ EAs (and other adults) inadvertently hinder the social and 
academic goals they are present to promote

¤ peers are not replacements for instruction from adult support

¤ benefits that peers can receive as/ from the shared support 
provided 

¤ peers can serve a valuable co-regulating role in the shared 
learning experiences

ALL students are are within proximity to & 
participating in learning with peers

Guiding Conditions & Structures of Inclusion
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¤Purposeful responsibilities may 
include a combination of:
¤Personal outcomes
¤Social outcomes
¤Intellectual outcomes

¤Students participating in the 
general education curriculum

ALL students  have purposeful roles & 
responsibilities

Guiding Conditions & Structures of Inclusion
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¤Not through the lens of special 
education

¤Designing and supporting a whole 
class

¤Supporting the changing roles of 
educators

¤Ongoing, situated, inquiry based PD

2. Opportunities for Supportive & Collaborative 
Professional Development



We can effectively teach all 
students in our community



Old Paradigm: Pull students out to address deficit areas 
and them drop them back into a classroom

Classroom Community

SocialIntellectualPersonal

Another Place Another Place Another Place
Pu

ll O
ut

Pu
ll O

ut

Pu
ll O

utD
rop In

D
rop In

D
rop In



Collaborative support models



Input 
Adapting the way instruction is 
delivered to the learner 

Example: Use different visual 
aids, concrete examples, hands 
on activities, cooperative 
groupings

Difficulty 
Adapt the skill level, problem 
type or rules of how the learner 
may approach the work 
Example: Allow a calculator, 
simply directions

Degree of participation 
Adapt the extent to which a 
learner is actively involved in the 
task 
Example: In PE, student is I 
charge of scoring, while others 
play game

Output 
Adapt how the learner responds 
to instruction 
Example: allow verbal vs. written 
response, allow students to 
choose method of expression

Level of Support 
Increase the amount of help the 
learner receives 

Example: Assign peer buddies, 
peer tutors, or educational 
assistants

Alternate goals 
Adapt the goal or outcomes 
while using the same materials 
Example: In social studies, 
expect a student to find 
provinces on a map while other 
find provinces and capitals

Time 
Adapt the time allowed for 
learning or task completion 
Example: extend time if needed

Size 
Adapt the number of items that 
the learner is expected to learn 
or complete 
Example: reduce the number of 
math questions around a 
concept

Parallel  curriculum 
Provide the different instruction 
and materials to meet individual 
goals 
e.g. a task that is similar to class 
– meet the same goals, but is 
individualized

http://www.spannj.org/pti/Curriculum_Modifications_and_Adaptations.pdf
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UDL Structures for this Class:
Engagement (hook): “I can statements…,” visual task reference, prior 
knowledge activity, incorporating objects/play,
Representation (input): Centers, teach vocabulary, modelling, 
conferencing
Expression (output): Building/showing learning, Technology (SeeSaw), 
flexible seating, activity breaks, chunking tasks, choice of challenge

Reconciliation Structures for this Class: We can learn by exploring our 
identities 

Student(s) in mind       Support/ 
Strategies

Support/ 
Strategy

Layered Support Cake of Love: Classroom Support Plan

Party (Class): Grade 2 Cake Flavour (Lens): Literacy

Classroom Support Plan: S, Moore, 2019

R.C./ P.K/ I.H. (ELL) - Visuals, vocabulary connections, word 
walls, strategic partnering
U.V. / D.C./ Z.C. (Learning) - choice of challenge, clear 
learning intentions/ goals, video, outside learning, 
strategic  groupings 
P.S./ U.W./ O.Q. (Behaviour) - structure, routine, transition 
countdown, first/then, personal check ins, 
regulation breaks
Y.Q. (LGBTQ2S+ family) - text with diverse families, adjust binary 
family activities, demystification

W.T (Cognitive/SLP)         - AAC device, Accessible text/ 
goal, objects 
A.Z. (Behaviour)              - Quiet zone, 2 min breaks, check 
ins, incentive system, multiple levels of text, 
high interestStudent(s) in mind       

WT, AZ
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UDL Structures for this Class
Engagement: Provide options for recruiting interest by (optimizing, 
relevance, value and authenticity)
Representation: Provide options for languages and symbols by 
(supporting decoding text, mathematical notation and symbols)
Expression: Provide options for executive functions by (supporting 
planning and strategy development)
Equitable Structures for this Class: We can learn by seeking multiple 
perspectives

Student(s) in mind       Support/ 
Strategies

Support/ 
Strategy

Layered Support Cake of Love: Classroom Support Plan

Party (Class): Grade 10 Cake Flavour (Lens): Math

Classroom Support Plan: S, Moore, 2019

J.G. (Cognitive)                  - Access goal/text, object 
schedule, bin system, facilitate social 
connection, frequent breaks, seizure 
awareness

Student(s) in mind       

E.D. (Autism)  - Structure, routine, real life examples , 
concrete options to show learning, works well with 
G.K.
U.R./W.S. (Learning)         - small group conference to build base 
skills, accessible numbers, choice of challenge
P.F. (Gifted) - Choice of Challenge, extension options, 

organizational system for work
I.D./H.K./P.F./DC/NB (Anxiety) - Accessible tasks, check ins, 
homework optional choice of expression (abstract, 
pictoral, concrete) - praise, encouragement, goal 
setting
K.G. B.D. (cultural) - community building, strength based, 
indigenous text/perspectives, voices, leadership 
opportunities

JG

PF, DS, AA

AA, AB, NC, LB, DK, 
RO-L, JR, MP, KV, LD, 

YT
PO, SW, SZ
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Class Review for:    ___________________
Teacher(s): _________________________

Interests

Classroom Strengths Classroom Stretches

(adapted from Brownlie & King, 
2000)

Class Wide Structures Class Wide Goals/ Competencies

Medical Language Learning Socio-EmotionalOther
Individual Considerations



What to stay connected?!


