


Introductions
• Who are you?
• What is your role?
• What are you hoping to get out of today?
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CB IEPS moving forward
•What is a take away from today?
•What is a realization or validation?
•What are your next steps moving 
forward



Today
•Quick review
•Next steps
• Supports
•Assessment
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Why does place matter?

Historically, IEPs have not been 
connected to place, which has made it 
difficult to plan for specific and 
changing contexts in an educational 
program



Place Conscious Planning for IEPs

•Where am I learning?
•Who am I in this place?
•Who am I with in this place with?



Place Conscious Planning for IEPs

•Where am I learning?
•Who am I in this place?
•Who shares this place with me?





Where can inclusion happen?

• Possible places connected to an educational 
program
• The land
• Places within the community
• Areas in the school
• Specific classes
• Contexts within specific classes
• Individual spaces





Finding the Balance for Programming

• Strategic Planning
• Students are in classrooms with diverse peers 
• Students are working on cognitively appropriate curricular 

goals (e.g. science, math, phys ed, home ec)
• Students are working on grade specific curriculum
• Making grade level curriculum accessible (not trying to close 

the gap)
• Explicit Planning

• Students are in smaller classrooms with their identity peers
• Students are working on cognitively appropriate or 

developmental  goals (i.e. literacy, numeracy, life skills, OT, PT, 
SLP, toileting, eating etc.)

• Students are working with age specific curriculum
• Working on developmental level (trying to close the gap)



Guiding Ratios for 
Inclusive Program Planning for Students 

with Intellectual Disabilities*
Grade % Strategic 

Instruction
% Explicit 

Instruction

K-7 100% Max 20%

7-9 75 % 25 %

10-11 50 % 50 %

12 – 12+ 25% 75%

*These are guiding ratios only, some individuals may need 
more individualized ratios



Place Conscious Planning for IEPs

•Where am I learning?
•Who am I in this place?
•Who shares this place with me?



Who am I in this place? 

• Developing Individual Profiles
• An opportunity for students to have identity and voice in 

a classroom community
• Adapted from the “Who Am I” Profile by Schnellert & 

Brownlie
• Allows student a place to communicate what they need 

to be successful, their interests and goal areas
• This individual profile is where information from a 

student self assessment is collected 
• This profile is how we decide which goal areas to focus 

on for a student





Susan
Scott
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Place Conscious Planning for IEPs

•Where am I learning?
•Who am I in this place?
•Who shares this place with me?



Who shares this place with me?

• Developing Class Profiles
• A collaborative process for support teachers, curricular 

teachers, support staff and organizations to come together to 
talk about the class as a community

• Relies on the principle that we can support more students 
together if we come together (i.e. bring supports to the 
students)

• Focuses on the strengths and stretches of a classroom 
community

• Also allows for discussion around students who need more 
support

• These are needs based categories NOT disability categories 
(i.e. anyone can need support, regardless of label)



www.fivemooreminutes.com Shelley Moore, 2018Episode 4 Strategy

Class Review for:    ___________________
Teacher(s): _________________________

Interests

Classroom Strengths Classroom Stretches

(adapted from Brownlie & King, 2000)

Class Wide Structures Class Wide Goals/ Competencies

Medical Language Learning Socio-Emotional Other
Individual Considerations





Talk to your neighbour
•How does planning around place
support the development of 
student agency?
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Responding to place through purpose

• Inclusive lenses
1. Personal Purpose
2. Social Purpose
3. Intellectual Purpose

• These three purposes guide all of us in knowing 
how to be successful in all the places they go
• These purposes are specific to place however, so it 

is important to start with place before figuring out 
the purposes within it



Personal Purpose

• Targets goals connected to how individuals exists in 
a place and community
• How can we support individual identity?
• How can we support positive behaviour?
• How can we support individual awareness and 

regulation of self?
• How can a community support individuals to personal 

exist in a meaningful way?
• How can we co-construct a personal vision for a 

successful community that considers all the individuals 
within it?

Personal



Social Purpose

• Targets goals connected to how individuals exists 
with other people in a place and community
• How can we support social identity?
• How can we support positive interactions and 

communication?
• How can we support social awareness and 

responsibility?
• How can a community support individuals to socially 

exist in a meaningful way?
• How can we co-construct a social vision for a successful 

community that considers all the individuals within it?

Social



Intellectual Purpose

• Targets goals connected to how individuals learn 
with other people in a place and community
• How can we support intellectual identity?
• How can we support positive learning experiences?
• How can we honour multiple ways of learning and 

knowing?
• How can a community support individuals to 

intellectually exist in a meaningful way?
• How can we co-construct a intellectual vision for a 

successful community that considers all the individuals 
within it?

Intellectual



Traditionally however…

• These three areas often correspond with an 
individuals areas of deficit:

1. Personal – Behaviour Deficits
2. Social – Communication & Social Skills Deficits
3. Intellectual – Learning Deficits

• This leads to production of deficit based goals
• Which results in often the sending away of a 

student to receive support in these areas 
somewhere else



Old Paradigm: Pull students out to address deficit areas and 
them drop them back into a classroom

Classroom Community

SocialIntellectualPersonal

Another Place Another Place Another Place
Pu
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t
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tDrop In

Drop In

Drop In



SocialIntellectual

Personal

Place



Balancing Bubbles within a Place
• This approach assumes that all 

students nee support in these 
areas
• The focus is on balancing the 

bubbles, instead of trying to “fix” 
them

• It allows us to rely on areas of strength as a support for 
areas of stretch
• It encourages (and teaches) support from all individuals 

in a community rather than relying on one person
• Supports a collaborative model of support and the 

multiple expertise of all educators and support staff



Connection to the Core Competencies
• This framework also aligns with BC’s Renewed 

Curriculum!
• The Core Competencies have been organized in a 

similar arrangement:

• Communication competency
• Thinking competencies
• Personal & Social competencies



Core Competencies +  Place-Based 
Inclusive Framework
• If we want to combine these frameworks however, 

a few adjustments need to be made to best 
represent the principles of both



A Place Based, Competency Based & 
Strength Based IEP Framework!

Social
Communication

Social Responsibility

Intellectual

Creative thinking

Critical thinking

Personal
Personal Awareness 

& Responsibility

Personal Identity & Culture

Place



Responsive Planning 
•Choosing goal areas based on a need 

(stretch) of an individual or 
community
• Instead of trying to cover goals, or try to “fix” 

deficits
• Choosing goal areas with input from 

students (and families) that reflect the 
areas that they (and their family) value 
and want to grow in
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Talk to your neighbour
•How does responsive planning
support the development of 
student agency?
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Strength Based Goals
•Where are we now, and what is our 

next step?
• Instead of where should we be and why are 

we there
• Focuses on what students (and teachers) 

bring to a community 
• Instead of trying to make everyone the same

• Aiming to align goals to a common 
curriculum with peers (core 
competencies)



Strength Based Goals
•Presuming competence in all 
abilities
• Focusing not just in deficit areas
•Moving away from a SMART goal 

framework to better align with 
goals of peers and,
•Move toward collecting evidence 

of learning that shows growth 
rather than mastery/proficiency
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Designing Continuums of Success
•Opening up goals to include multiple 

exits points of success
•Designing a range of goals that 

represent the range of a learner
•A continuum or range can also show 

progress of a goal area over time
•Provides an opportunity to create 

access and challenge points to 
curriculum and content of peers



Research Based Framework: The 
Planning Pyramid

Even more 
complexity

More 
complexity

Goal



Personal Purpose 
Competency: Personal Awareness & Responsibility
Targeted Skills:

1. Self Determination
2. Self Regulation
3. Well-Being

Example: Self - Determination

Goals increase in com
plexity



Personal Purpose 
Competency: Positive Personal Identity & Culture
Targeted Skills:

1. Relationships & Cultural Contexts
2. Personal Values & Choices
3. Personal Strengths & Abilities

Example: Personal Strengths & Abilities

Goals increase in com
plexity



Social Purpose 
Competency: Communication
Targeted Skills:

1. Connect & engage with others 
2. Acquire, interpret & present information
3. Collaborate to plan, carry out & renew constructions & activities
4. Explain/recount & reflect on experiences & accomplishments

Example: Connect & engage with others

Goals increase in com
plexity



Social Purpose 
Competency: Social Responsibility
Targeted Skills:

1. Contributing to community & caring for the environment
2. Solving problems in peaceful ways
3. Valuing Diversity
4. Building relationships

Example: Valuing Diversity

Goals increase in com
plexity



Intellectual Purpose 
Competency: Social Responsibility
Targeted Skills:

1. Analyze & critique
2. Question & investigate
3. Develop & design

Example: Question & Investigate

Goals increase in com
plexity



Intellectual Purpose 
Competency: Social Responsibility
Targeted Skills:

1. Novelty & value
2. Generating ideas
3. Developing ideas

Example: Novelty & Value

Goals increase in com
plexity



Supporting Strength-Based 
Self Assessment 

• Now that we have a planning framework,  we can 
support students (and families) assess what their 
strengths (and stretches) are!
• The core competencies are written as “I can” 

statements to support this process!
• We can use this information to help design each 

individual student’s IEP







Independent and/or Supported 
Self Assessment



Goal Setting

• Once a goal area is chosen, we can use the 
self assessment to decide which goals to use 
for the IEP
• Competency goals are directly transferred to 

IEP goals – It is the objective that will 
become specific to individual students
• These goals CAN NOT be teacher evaluated

or reported on
•We support students to self evaluate and

report



Writing Objectives

• The objectives of a goal is where we get specific 
to individual student need
• Students will meet goals differently depending 

on who they are – this allows for the multiple 
ways that students need to be successful
• This is also where the expertise of outside 

consultants and experts are critical to the IEP 
planning process



Determining Strategies

• Strategies are the resources, tools, 
materials and ideas for how a student 
could reach their goal
• This is the stuff we will create and/or use 

to teach a student about their goal area
• This is also the supports that this student 

may need to be successful in meeting the 
goal



Goals, Objectives & Strategies

• Example - Rahul 

• Competency Focus: Personal 

• Goal Area: Positive Personal Identity & Culture

• Goal: I am able to identify the different 

groups that I belong to 

• IEP Goal: I can identify the different groups 

that I belong to by:

• Objective: describing important people 

and activities in my life

• Strategies: Make a map of all the 

places I go in my life, take photos, 

books about community etc.



Goals, Objectives & Strategies
• Example – Rahul
• Competency Area: Personal
• Goal Area: Personal Awareness & Responsibility
• Goal: I can advocate for myself and my ideas 
• IEP Goal: I can advocate for myself and my 

ideas by:
• Objective: taking my turn in group 

discussions
• Strategies: visual cue to turn take, 

social story
• Objective: Making sure I let people know 

when I don’t feel heard
• Strategies: make a list of things I want 

to say, social story
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Supplemental Curricular Goals 
Goals, Objectives & Strategies
• Students with mild intellectual, learning disabilities 
• Still aiming to achieve the same curriculum as their peers
• Students on a Dogwood track, but may need supplemental support
• In addition to lesson/instruction (not instead of)
• Can be remedial
• Goals specific to literacy/ numeracy
• Goals specific to an individual/intensive support (e.g. 

OT/PT/SLP/DHH etc.)
• Targeted, short term interventions
• Still needs to be connected to a curricular learning standard
• Functional Curriculum
• These goals CAN be evaluated and reported on

If these needs are met IN THE CLASSROOM, no supplemental curricular 
goals need to be documented





Replacement Curricular Goals 
Goals, Objectives & Strategies
• For students with cognitive disabilities
• These goals replace grade level goal in class
• Aimed to create access, not to close the gap
• These goals CAN be evaluated on reported on





Student: Course Teacher/Staff:

What unit are you working on this term? Why is this unit important? (Big Idea)

Unit 1: 

What do you want everyone to get out of 
this unit? (Goal)

What could this look like for 
_________________? (Access Goal/ 
Objective)

What resources/ strategies are you using 
for this unit?

What do we need for ___________? 
(strategies)

How will you assess all students learning 
in this unit? 

What could this look like for 
_________________? (assessment)
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Talk to your neighbour
•How does strength based goals
support the development of 
student agency?
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Targeted (T)
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UDL Structures for this Class:
Engagement (hook): “I can statements…,” visual task reference, prior knowledge 
activity, incorporating objects/play,
Representation (input): Centers, teach vocabulary, modelling, conferencing
Expression (output): Building/showing learning, Technology (SeeSaw), flexible 
seating, activity breaks, chunking tasks, choice of challenge

Reconciliation Structures for this Class: We can learn by exploring our identities 

Student(s) in mind       Support/ 
Strategies

Support/ Strategy

Layered Support Cake of Love: Classroom Support Plan
Party (Class): Grade 2 Cake Flavour (Lens): Literacy

Classroom Support Plan: S, Moore, 2019

R.C./ P.K/ I.H. (ELL) - Visuals, vocabulary connections, word walls, 
strategic partnering

U.V. / D.C./ Z.C. (Learning) - choice of challenge, clear learning intentions/ 
goals, video, outside learning, strategic groupings 

P.S./ U.W./ O.Q. (Behaviour) - structure, routine, transition countdown, 
first/then, personal check ins, regulation breaks

Y.Q. (LGBTQ2S+ family) - text with diverse families, adjust binary family 
activities, demystification

W.T (Cognitive/SLP)         - AAC device, Accessible text/ goal, objects 
A.Z. (Behaviour)              - Quiet zone, 2 min breaks, check ins, incentive 

system, multiple levels of text, high 
interest

Student(s) in mind       

WT, AZ
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the MOST 
support?
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RG, NM, IK, FD

WE, SW



ED, ID

BD, UR

WS, UR, HK

PF

KG, DC, NB

To
pp

in
gs

 
(E

ve
n 

M
or

e 
Su

pp
or

ts
) 

La
ye

rs
 o

f T
he

 C
ak

e 
(M

or
e 

Su
pp

or
ts

)

Ca
ke

 S
ta

nd
(S

up
po

rt
s 

fo
r 

A
LL

)

Essential (E)
Targeted (T)
Universal (U)

UDL Structures for this Class
Engagement: Provide options for recruiting interest by (optimizing, relevance, value 
and authenticity)
Representation: Provide options for languages and symbols by (supporting 
decoding text, mathematical notation and symbols)
Expression: Provide options for executive functions by (supporting planning and 
strategy development)
Equitable Structures for this Class: We can learn by seeking multiple perspectives

Student(s) in mind       Support/ Strategies

Support/ Strategy

Layered Support Cake of Love: Classroom Support Plan

Party (Class): Grade 10 Cake Flavour (Lens): Math

Classroom Support Plan: S, Moore, 2019

J.G. (Cognitive)                  - Access goal/text, object schedule, bin 
system, facilitate social connection, frequent 
breaks, seizure awareness

Student(s) in mind       

E.D. (Autism)  - Structure, routine, real life examples , concrete 
options to show learning, works well with G.K.

U.R./W.S. (Learning)         - small group conference to build base skills, 
accessible numbers, choice of challenge

P.F. (Gifted) - Choice of Challenge, extension options, 
organizational system for work

I.D./H.K./P.F./DC/NB (Anxiety) - Accessible tasks, check ins, homework optional
choice of expression (abstract, pictoral, concrete)
- praise, encouragement, goal setting

K.G. B.D. (cultural) - community building, strength based, indigenous 
text/perspectives, voices, leadership opportunities

JG

PF, DS, AA

AA, AB, NC, LB, DK, RO-
L, JR, MP, KV, LD, YT

PO, SW, SZ

Who needs 
the MOST 
support?
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the MOST 
challenge?
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Layered Support Cake of Love: Classroom Support Plan

How do we figure out supports or strategies students 
need?

Colleagues/ Mentors

Outside Consultants
Research/ Evidence

The Students/
Friends

Family/ Caregivers

School Support Staff
School Based Support Team Experience

Critical GOOGLing



Talk to your neighbour
•How does universal supports
support the development of 
student agency?
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Presuming Competence

“Learning happens regardless to 
observation”

- Increasing the definition what it means to 
know and be

- Aligning evidence to curriculum
- Many ways to demonstrate learning
- Triangulation



Assessment

“Learning is only valid if it can be 
captured by someone else”

- This is tricky if someone has 
communication difficulties

- Evidence of learning heavily relied on 
behaviour (things we could see)

- No other curriculum in the world relies on 
learning in this way



Teaching & Assessing

Reading
(words)Understanding

Information
(text)

Writing
(words)Communicating

Information
(text)

W
ritten Language W

rit
te

n L
an

gu
ag

e

Oral Language Oral language

Vi
su

al 
La

ng
ua

ge
Visual Language



How do students show what 
they know?

Communicating 
Information 

(Text)

Visual Language

Oral Language

W
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te
n L
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gu

ag
e

Product Observation

Conversation





Assessment: Evidence Logs

Goal

Progress
Type of evidence

Location
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Assessment: Evidence Logs

Goal & Objective

Progress
Type of evidence

Location
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Assessment: Evidence Logs

Core Competency Goal 
& Objective

Progress
Type of evidence

Location

I can do this…

I m
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I can be part of a group 
by taking turns

✓ ✓ ✓

I can be part of a group 
by choosing a buddy to 
read with

✓ ✓



Assessment: Evidence Logs

Core Competency Goal 
& Objective

Progress
Type of evidence

Location

I can do this…
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I can deliberately learn 
a lot about something 
so that I can generate 
new ideas by working 
on my own about 
something that is 
interesting to me 

✓ ✓ ✓



Assessment: Evidence Logs

Core Competency Goal 
& Objective

Progress
Type of evidence

Location

I can do this…
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I can take ownership of 
my goals, learning and 
behaviour by making 
choices where I can 
work that will support 
my learning

✓ ✓ ✓



Assessment: Evidence Logs

Core Competency Goal 
& Objective

Progress
Type of evidence

Location

I can do this…
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I can ask and respond to 
simple, direct questions 
by using my AAC device 
to answer questions

✓



Assessment: Evidence Logs

Core Competency Goal 
& Objective

Progress
Type of evidence

Location

I can do this…
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I can persevere through 
a challenge task by 
putting my thoughts on 
stop!

✓ ✓ ✓ ✓



Assessment: Evidence Logs

Replacement Curricular 
Goal & Objective

Progress
Type of evidence

Location

I can do this…

I m
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I can describe the 
characteristics and 
movements of an 
object in our solar 
system by describing 
what I would see on 
that moon

✓ ✓ ✓



Assessment: Evidence Logs

Replacement Curricular 
Goal & Objective

Progress
Type of evidence

Location

I can do this…
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I know surface area and 
volume of of regular solids, 
including triangular, right 
prisms and cylinders by 
identifying the 2D shape faces 
on an object

✓

I know surface area and 
volume of of regular solids, 
including triangular, right 
prisms and cylinders by 
identifying a square, circle, 
rectangle and triangle

✓ ✓ ✓



Assessment: Evidence Logs

Core Competency Goal 
& Objective

Progress
Type of evidence

Location

I can do this…
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I can understand and 
share information 
about a topic that is 
important to by 
connecting my learning 
to my interests 
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Assessment: Evidence Logs

Replacement Curricular 
Goal & Objective

Progress
Type of evidence

Location
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I can identify and 
categorize products 
from a chosen supplier 
by choosing a favourite 
product

✓ ✓ ✓

I can identify the 4P’s of 
marketing by matching 
them on my chosen 
product

✓ ✓ ✓ ✓



Talk to your neighbour
•How does triangulated and
authentic evidence support the 
development of student agency?


