


Thinking back! Looking forward!

• What are some big ideas that you remember from 
our last session?
• What have you tried since out last session?
• What did you no7ce?
• What ques7ons are coming up?



Today

• Review
• Making curriculum adjustable
• Assessment
• Lesson design
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How can we design an adjustable curriculum?

• Who are our Learners?
• Ge#ng to know who are learners are and their their range of diversity

• What is the curriculum we are using?
• Designing curriculum with goals in mind (e.g. math, reading, behaviour, home Ec, etc.)

• How is the curriculum responsive to the learners?
• Designing curriculum with both access and challenge as well as considering specific supports 

needed for  this group of learners

• How are we teaching students to make the adjustments they need to use the 
curriculum?

• Students knowing what they need to fit into and use the curriculum

2018 Summer InsGtute for Inclusive Learning Shelley Moore, 2018
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Class Review for:    ___________________
Teacher(s): _________________________

Interests

Classroom Strengths Classroom Stretches

(adapted from Brownlie & King, 2000)

Class Wide Structures Class Wide Goals/ Competencies

Medical Language Learning Socio-EmoLonal Other

Individual Considerations
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UDL Structures for this Class:
Engagement (hook): “I can statements…,” visual task reference, prior knowledge 
acMvity, incorporaMng objects/play,
RepresentaAon (input): Centers, teach vocabulary, modelling, conferencing
Expression (output): Building/showing learning, Technology (SeeSaw), flexible 
seaMng, acMvity breaks, chunking tasks, choice of challenge

ReconciliaAon Structures for this Class: We can learn by exploring our idenMMes 

Student(s) in mind       Support/ 
Strategies

Support/ Strategy

Layered Support Cake of Love: Classroom Support Plan
Party (Class): Grade 2 Cake Flavour (Lens): Literacy

Classroom Support Plan: S, Moore, 2019

R.C./ P.K/ I.H. (ELL) - Visuals, vocabulary connecMons, word walls, 
strategic partnering
U.V. / D.C./ Z.C. (Learning) - choice of challenge, clear learning intenMons/ 

goals, video, outside learning, strategic  groupings 
P.S./ U.W./ O.Q. (Behaviour) - structure, rouMne, transiMon countdown, 

first/then, personal check ins, regulaMon breaks
Y.Q. (LGBTQ2S+ family) - text with diverse families, adjust binary family 

acMviMes, demysMficaMon

W.T (CogniMve/SLP)         - AAC device, Accessible text/ goal, objects 
A.Z. (Behaviour)              - Quiet zone, 2 min breaks, check ins, incenMve 

system, mulMple levels of text, high interest

Student(s) in mind       

WT, AZ

Who needs 
the MOST 
support?
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Who needs 
the MOST 
challenge?

JV, KG, BS

ED, PM, EJ, KS, SS, DB
RG, NM, IK, FD

WE, SW
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UDL Structures for this Class
Engagement: Provide options for recruiting interest by (optimizing, relevance, value 
and authenticity)
Representation: Provide options for languages and symbols by (supporting 
decoding text, mathematical notation and symbols)
Expression: Provide options for executive functions by (supporting planning and 
strategy development)
Equitable Structures for this Class: We can learn by seeking multiple perspectives

Student(s) in mind       Support/ 
Strategies

Support/ Strategy

Layered Support Cake of Love: Classroom Support Plan

Party (Class): Grade 10 Cake Flavour (Lens): Math

Classroom Support Plan: S, Moore, 2019

J.G. (Cognitive)                  - Access goal/text, object schedule, bin 
system, facilitate social connection, frequent breaks, 
seizure awareness

Student(s) in mind       

E.D. (Autism)  - Structure, routine, real life examples , concrete 
options to show learning, works well with G.K.

U.R./W.S. (Learning)         - small group conference to build base skills, 
accessible numbers, choice of challenge

P.F. (Gifted) - Choice of Challenge, extension options, 
organizational system for work

I.D./H.K./P.F./DC/NB (Anxiety) - Accessible tasks, check ins, homework 
optional choice of expression (abstract, pictoral, concrete)

- praise, encouragement, goal setting
K.G. B.D. (cultural) - community building, strength based, indigenous 

text/perspectives, voices, leadership opportunities

JG

PF, DS, AA

AA, AB, NC, LB, DK, RO-
L, JR, MP, KV, LD, YT

PO, SW, SZ

Who needs 
the MOST 
support?
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Students… Strategies & Supports
who needs the most support Universal Support 

(Good for ALL)
Targeted Support

(CHOICE for ALL)
Essential Support 

(Good for ONE)

Need

Need

Need

Need

Need

who needs the most challenge Reconciliation & Equity Targets:
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Range of Support (MTLS)

Classroom Support Plan 
Teacher(s): ____________________     Support Staff: ________________    Lens: _____________

Classroom Support Plan Shelley Moore, 2019



Reconciliation Targets

• http://www.fnesc.ca/irs
r/

• https://www.edcan.ca/a
rticles/truth-
reconciliation-
classroom/

• https://www.reconciliati
oneducation.ca

https://www.edcan.ca/articles/truth-reconciliation-classroom/
https://www.edcan.ca/articles/truth-reconciliation-classroom/
https://www.reconciliationeducation.ca/


Equity Targets

• http://laspdg.org/files/Equitabl
e%20Classroom%20Practices%2
0Observation%20Checklist.pdf

• https://ssrce.ca/wp-
content/uploads/2016/01/Cultu
rally-Responsive-Teaching-
Checklist-1-page-
highlighted.pdf

• https://www.wgu.edu/heyteach
/article/5-things-you-can-do-
support-your-lgbtq-
students1809.html

http://laspdg.org/files/Equitable%20Classroom%20Practices%20Observation%20Checklist.pdf
https://ssrce.ca/wp-content/uploads/2016/01/Culturally-Responsive-Teaching-Checklist-1-page-highlighted.pdf


Students… Strategies & Supports
Who needs the most support

D.L, R.Y, O.M.
Universal Support 

(Good for ALL)
Targeted Support

(CHOICE for ALL)
Essential 
Support 

(Good for ONE)

Need
LD

D.L., J.K., S,W Text at multiple reading levels, multiple types 
of text (oral, visual, written), You Tube, chunk 
lessons into 15-20 min chunks, activities to 
process new information, hands on, task clear 
and scaffolded, Summative tasks that build 
oral, visual & written skills, literature circles

Options to use technology (reader, 
scribe), a place to keep work in 
class so it doesn’t get lost, small 
group option with Ms. L to work 
with on activities after lesson

Need
Behaviour

R.Y., I,D., F, C, 
G, J., OM, DL

Make personal connection daily, structure, 
agenda on board, start class with an 
accessible activity, movement breaks, music 
allowed when working, high interest texts, 
authentic and relevant

Taking breaks, flexible seating, 
parent check ins on good days, 
opportunities for leadership

Incentive 
monitoring 
system

Need
LGBTQ2S+

G, J. Text that includes diverse characters, avoid 
binary (students, folks, everyone), ”safe 
place” sticker

opportunities for leadership, 
ask(and honour) preferred 
pronoun

Need
ELL

P, K., I, L, E, E, 
OM

Text at multiple reading levels, review 
vocabulary, use of visuals, strategic partnering

Small group option with Ms. L to 
work with on activities after lesson

translator

Need
Anxiety

R.R. Clear learning tasks and goals, control of 
complexity and what supports to use, 
challenge option, choice of audience size

Taking breaks, choice of where to 
work, homework optional, parent 
check ins

Who needs the most challenge
I.L.., R.R

Reconciliation & Equity Targets:
- Targeting text from Indigenous perspectives, attending to alternative points of view
- Appreciation circle once a week
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Range of Support

Classroom Support Plan
Teacher(s):Mr. B Support Staff: Ms. L (support teacher last 20 min of block)      Class: English 8

Classroom Support Plan Shelley Moore, 2019



Students… Strategies & Supports

Who needs the most support
J.W.

Universal Support 
(Good for ALL)

Targeted Support
(CHOICE for ALL)

Essential 
Support 

(Good for ONE)

Need
Cognitive

J.W. Start lesson with accessible task how to 
work with J.W., building community 
activities, manipulatives, 

Access Point to curriculum (Math 
IEP goal), may need breaks, visual 
agenda on board that matches AAC 
device, strategic partnering, 
calculator

AAC Device, social 
role on class, works 
well with Y.T., 
glasses, 

Need
Vision

R.P Large print & high contrast outline of 
handouts, do not change furniture floor 
plan

Sitting close proximity to front of 
class

Magnifier, 

Need
Trauma

H.L., U.B Make personal connection daily, snacks, 
drinks allowed, chunk task into an 
essential portion,

Quiet zone in class, breaks, allow 
time to leave if needed, follow up  
later if they leave

Check in before class 
with Ms. H, might be 
late

Need
ELL

Y.I., O.R., B, F, 
N.M

Teach important vocabulary for a lesson, 
visuals, manipulatives & visuals, strategic 
partnering, math word wall

translator

Need
Anxiety

R.M. Choice of challenge, choice of support 
options, target advocacy skills and risk 
taking opportunities, open ended tasks 
(not one answer)

Taking breaks, choice of where to 
work, homework optional, parent 
check ins

Who needs the most challenge
I.K., R.M.

Reconciliation & Equity Targets:
- Sharing local Indigenous content for math concepts
- Standards based grading and reporting
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Range of Support

Classroom Support Plan
Teacher(s):Mr. B Support Staff: Ms. C (EA)     Class: Math 9

Classroom Support Plan Shelley Moore, 2019



Layered Support Cake of Love: Classroom Support Plan

How do we figure out supports or strategies students 
need?

Colleagues/ Mentors

Outside Consultants
Research/ Evidence

The Students/
Friends

Family/ Caregivers

School Support Staff
School Based Support Team Experience

Critical GOOGLing



Making supports adjustable

“What ever I need I have access too!”

• What is this support?
• How do I use it?
• How do I know when I need it?
• How do I know when I don’t?
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Planning & Instruction that is 
goal based, not task based



Backward Design

Activity/Task 

Goals

Goals

Goals

Goals

Activity

Activity

Activity

Forward Design

Same for Everyone

Same for Everyone

Differentiated

Diffferentiated





Curriculum!



Shelley Moore, 2107

Curriculum as a 
flip book



What do we need to KNOW?

What do we need to DO?

Who do we need to BECOME?

Shelley Moore, 2107

Backwards Design

What do we need to UNDERSTAND?



What do we need to KNOW?
I know…

What do we need to DO?
I can…

Who do we need to BECOME?
I can become…

Shelley Moore, 2107

Backwards Design
What do we need to UNDERSTAND?

I understand …



BIG IDEA/THEME

CONTENT/ LEARNING 
STANDRADS

PROCESSES/SKILLS

COMPETENCIES/ 
ATTITUDESSt
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en

t 
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ua
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n

What we need to KNOW

What we need to DO

Who we need to BECOME

Shelley Moore, 2107

The Backwards Design FLIPBOOK

WHAT we need to 
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Essential Understanding
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ut

co
m

e

Procedural Knowledge

Literacy Competencies

Shelley Moore, 2107

The Backwards Design 
FLIPBOOK

Alberta’s Renewed Curriculum

Conceptual Knowledge

Numeracy Competencies

Competencies 

What do we need to understand?Guiding Questions

What do we need to know?

What do we need to do?

What do we need to do?

What do we need to do?

Who do we need to become?

Teacher 
Evaluation

Student 
Evalua7on

Context
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Strand

GL
O

Skills & Processes

Shelley Moore, 2107

The Backwards Design 
FLIPBOOK

Alberta’s Renewed Curriculum

SLO

Competencies 

What do we need to understand?Guiding Questions

What do we need to know?

What do we need to do?

Who do we need to become?

Teacher 
Evaluation

Student 
Evaluation

Context



Alberta Math Backwards Design Template (5-12) Grade: Strand: 

Guiding Unit Questions:

Mathematical Processes to Target

q I can communicate q I can make  
connections

q I can use mental math 
and estimation

q I can problem 
solve

q I can use 
technology

q I can visualize

Mathematical Goals to Target

Ge
ne

ra
l O

ut
co

m
e:

Specific Outcomes: Kid Friendly Goals

Student Competencies to Target

q I can be a critical 
thinker

q I can be a 
problem solver

q I can 
manage 
information

q I can be 
creative & 
innovative

q I can 
communicate

q I can 
collaborate

q I can be a 
cultural & 
global citizen

q I can have 
personal 
growth and 
well being



Alberta Math Backwards Design Template (5-12) Grade: 5 Strand:  Number 

Guiding Unit Questions: What are numbers? How they help us to understand the world? How are decimals and fraction related? How do mathematicians 
use numbers?

Mathematical Processes to Target

q I can communicate q I can make  
connections

q I can use mental math 
and estimation

q I can problem 
solve

q I can use 
technology

q I can visualize

Mathematical Goals to Target

G
en
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al
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ut

co
m

e:
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p 
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m
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r s

en
se

Specific Outcomes: Kid Friendly Goals

1. Represent and describe whole numbers to 1 000 000
2. Use estimation strategies in problem-solving contexts. 
3. Apply mental mathematics strategies and number properties in order to understand and recall basic 
multiplication facts (multiplication tables) to 81 and related division facts.
4. Apply mental mathematics strategies for multiplication. 
5. Demonstrate, with and without concrete materials, an understanding of multiplication (2-digit by 2-digit) 
to solve problems. 
6. Demonstrate, with and without concrete materials, an understanding of division (3-digit by 1-digit), and 
interpret remainders to solve problems
7. Demonstrate an understanding of fractions by using concrete, pictorial and symbolic representations to: • 
create sets of equivalent fractions • compare fractions with like and unlike denominators.
8. Describe and represent decimals (tenths, hundredths, thousandths), concretely, pictorially and 
symbolically. 
9. Relate decimals to fractions and fractions to decimals (to thousandths). 
10. Compare and order decimals (to thousandths) by using: • benchmarks • place value• equivalent 
decimals. 
11. Demonstrate an understanding of addition and subtraction of decimals (limited to thousandths). 

1. I can show and describe 
numbers to 1 000 000
2. I can use strategies to estimate
to help me solve problems
3/4. I can use mental math to help 
me multiply and divide. 
5. I can use materials and tools to 
help me multiply 
6. I can use materials to help me 
divide
7. I can compare fractions
8. I can show and describe decimals
9. I can connect decimals and 
fractions
10. I can compare and order 
decimals
11. I can add and subtract and 
subtract decimals

Student Competencies to Target

q I can be a critical 
thinker

q I can be a 
problem solver

q I can 
manage 
information

q I can be 
creative & 
innovative

q I can 
communicate

q I can 
collaborate

q I can be a 
cultural & 
global citizen

q I can have 
personal 
growth and 
well being



Alberta Math Backwards Design Template (5-12) Grade: 8 Strand:  Shape & Space

Guiding Unit Questions: How can we understand and make sense of shapes in our world? How are surface area and volume connected? How are 2 D and 3 D 
shapes connected?

Mathematical Processes to Target

q I can communicate q I can make  
connections

q I can use mental math 
and estimation

q I can problem 
solve

q I can use 
technology

q I can visualize

Mathematical Goals to Target
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Specific Outcomes: Kid Friendly Goals

Measurement
1. Develop and apply the Pythagorean theorem to solve problems.
2. Draw and construct nets for 3-D objects. 
3. Determine the surface area of: • right rectangular prisms • right triangular prisms • right cylinders

to solve problems
4. Develop and apply formulas for determining the volume of right rectangular prisms, right 

triangular prisms and right cylinders.
3D Objects and 2 D Shapes
5.        Draw and interpret top, front and side views of 3-D objects composed of right rectangular prisms. 
Transformation
6.         Demonstrate an understanding of the congruence of polygons.

1. I can use the Pythagorean 
Theorem to solve problems

2. I can draw and construct a net
for a 3D object

3. I can find surface area
4. I can use formulas to help me 

find volume

5. I can draw 3D objects

6. I can understand congruence of 
polygons

Student Competencies to Target

q I can be a critical 
thinker

q I can be a 
problem solver

q I can 
manage 
information

q I can be 
creative & 
innovative

q I can 
communicate

q I can 
collaborate

q I can be a 
cultural & 
global citizen

q I can have 
personal 
growth and 
well being



Your Job

• Choose a unit coming up
• Create some guiding questions out of the big idea
• Chose your unit goals
• Content
• Process/skills
• Competencies
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Learning Maps

• Adjustable curriculum
•More than one “standard” designed for 

the average
•Multiple exit points
•Multiple achievement measures
• Start from access, add on challenge
• Different from a rubric



Rubrics vs. Learning Maps

deficit deficit Standard
goal





Rubric



One point rubric

Standard
goal



One point rubric



Name: Course: Social Studies 9 Date:
Unit Guiding question:
How does Canada’s political process impact citizenship and identify in an attempt to meet the needs of all Canadians?

Where I need support I can do this! Where I need some challenge

• I can appreciate the impact of the Canadian 
Charter of Rights and Freedoms on rights and 
governance in Canada 

• I can appreciate the various effects of 
government policies on citizenship and on 
Canadian society

• I can appreciate how emerging issues impact 
quality of life, citizenship and identity in Canada 

• I can examine the structure of Canada’s federal 
political system by exploring and reflecting upon 
issues

• I can analyze the role that citizens and 
organizations play in Canada’s justice system by 
exploring and reflecting upon issues
assess, critically, the impact of the Canadian 
Charter of Rights and Freedoms on the legislative 
process in Canada by exploring and reflecting 
upon issues

• I can assess, critically, how the increased demand 
for recognition of collective rights has impacted 
the legislative process in Canada by exploring and 
reflecting upon issues

• I can assess, critically, how legislative processes 
attempt to address emerging issues of 
immigration by exploring and reflecting upon 
issues 

One point rubric – Self Assessment



Alberta Math Backwards Design Template (5-12) Grade: 5 Strand:  Number 

Guiding Unit Questions: What are numbers? How they help us to understand the world? How are decimals and fraction related? How do mathematicians 
use numbers?

Mathematical Processes to Target

q I can communicate q I can make  
connections

q I can use mental math 
and estimation

q I can problem 
solve

q I can use 
technology

q I can visualize

Mathematical Goals to Target
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Specific Outcomes: Kid Friendly Goals

1. Represent and describe whole numbers to 1 000 000
2. Use estimation strategies in problem-solving contexts. 
3. Apply mental mathematics strategies and number properties in order to understand and recall basic 
multiplication facts (multiplication tables) to 81 and related division facts.
4. Apply mental mathematics strategies for multiplication. 
5. Demonstrate, with and without concrete materials, an understanding of multiplication (2-digit by 2-digit) 
to solve problems. 
6. Demonstrate, with and without concrete materials, an understanding of division (3-digit by 1-digit), and 
interpret remainders to solve problems
7. Demonstrate an understanding of fractions by using concrete, pictorial and symbolic representations to: • 
create sets of equivalent fractions • compare fractions with like and unlike denominators.
8. Describe and represent decimals (tenths, hundredths, thousandths), concretely, pictorially and 
symbolically. 
9. Relate decimals to fractions and fractions to decimals (to thousandths). 
10. Compare and order decimals (to thousandths) by using: • benchmarks • place value• equivalent 
decimals. 
11. Demonstrate an understanding of addition and subtraction of decimals (limited to thousandths). 

1. I can show and describe 
numbers to 1 000 000
2. I can use strategies to estimate
to help me solve problems
3/4. I can use mental math to help 
me multiply and divide. 
5. I can use materials and tools to 
help me multiply 
6. I can use materials to help me 
divide
7. I can compare fractions
8. I can show and describe decimals
9. I can connect decimals and 
fractions
10. I can compare and order 
decimals
11. I can add and subtract and 
subtract decimals

Student Competencies to Target

q I can be a critical 
thinker

q I can be a 
problem solver

q I can 
manage 
information

q I can be 
creative & 
innovative

q I can 
communicate

q I can 
collaborate

q I can be a 
cultural & 
global citizen

q I can have 
personal 
growth and 
well being



Name: Course: Math 5 Date:
Unit Guiding question:
What are numbers? How they help us to understand the world? How are decimals and fraction related? How do 
mathematicians use numbers?

Where I need support I can do this! Where I need some challenge
q I can show and describe numbers to 1 000 000
q I can use strategies to estimate to help me solve 

problems
q I can use mental math to help me multiply and 

divide. 
q I can use materials and tools to help me multiply 
q I can use different materials to help me divide
q I can compare fractions
q I can show and describe decimals
q I can connect decimals and fractions
q I can compare and order decimals
q I can add and subtract and subtract decimals
• I can communicate
• I can make  connections
• I can use mental math and estimation
• I can problem solve
• I can use technology
• I can visualize
• I can be a critical thinker
• I can be a problem solver
• I can manage information
• I can be creative & innovative
• I can communicate
• I can collaborate
• I can be a cultural & global citizen
• I can have personal growth and well being

One point rubric – Self Assessment



Name: Course: Social Studies 9 Date:
Unit Guiding question:
How does Canada’s political process impact citizenship and identify in an attempt to meet the needs of all Canadians?

Some things to pay attention to… (support) Goals for this Unit Some next steps…(challenge)

• I can appreciate the impact of the Canadian Charter of Rights 
and Freedoms on rights and governance in Canada 

• I can appreciate the various effects of government policies on 
citizenship and on Canadian society

• I can appreciate how emerging issues impact quality of life, 
citizenship and identity in Canada 

• I can examine the structure of Canada’s federal political 
system by exploring and reflecting upon issues

• I can analyze the role that citizens and organizations play in 
Canada’s justice system by exploring and reflecting upon 
issues
assess, critically, the impact of the Canadian Charter of Rights 
and Freedoms on the legislative process in Canada by 
exploring and reflecting upon issues

• I can assess, critically, how the increased demand for 
recognition of collective rights has impacted the legislative 
process in Canada by exploring and reflecting upon issues

• I can assess, critically, how legislative processes attempt to 
address emerging issues of immigration by exploring and 
reflecting upon issues 

• I can demonstrate dimensions of thinking including
• critical thinking and creative thinking 
• historical thinking 
• geographic thinking 
• decision making and problem solving 
• cooperation, conflict resolution and consensus building 
• age-appropriate behaviour for social involvement 
• research and information 
• oral, written and visual literacy 
• media literacy 

One point rubric – Formative Assessment



Name: Date:

Unit Guiding Question(s):How does Canada’s political process impact citizenship and identify in an attempt to meet the needs of all Canadians?

My Goals for this Unit Evidence of my Learning What are my next steps?
• I can appreciate the impact of the Canadian Charter of Rights 

and Freedoms on rights and governance in Canada 
• I can appreciate the various effects of government policies on 

citizenship and on Canadian society
• I can appreciate how emerging issues impact quality of life, 

citizenship and identity in Canada 

• I can examine the structure of Canada’s federal political system 
by exploring and reflecting upon issues

• I can analyze the role that citizens and organizations play in 
Canada’s justice system by exploring and reflecting upon issues
assess, critically, the impact of the Canadian Charter of Rights 
and Freedoms on the legislative process in Canada by exploring 
and reflecting upon issues

• I can assess, critically, how the increased demand for 
recognition of collective rights has impacted the legislative 
process in Canada by exploring and reflecting upon issues

• I can assess, critically, how legislative processes attempt to 
address emerging issues of immigration by exploring and 
reflecting upon issues 

• I can demonstrate dimensions of thinking including
• critical thinking and creative thinking 
• historical thinking 
• geographic thinking 
• decision making and problem solving 
• cooperation, conflict resolution and consensus 

building 
• age-appropriate behaviour for social involvement 
• research and information 
• oral, written and visual literacy 
• media literacy

One point rubric

Shelley Moore, 2018
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Name: Social Studies 9 Date:

Unit Guiding question: How does Canada’s political process impact citizenship and identify in an attempt to meet the needs of all Canadians?

Goals
My evidence of learning Showing my Learning
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Actvtivities/ tasks written oral visual
• I can appreciate the impact of the Canadian Charter of 

Rights and Freedoms on rights and governance in Canada 
• I can appreciate the various effects of government policies

on citizenship and on Canadian society
• I can appreciate how emerging issues impact quality of 

life, citizenship and identity in Canada 

• I can examine the structure of Canada’s federal political 
system by exploring and reflecting upon issues

• I can analyze the role that citizens and organizations play 
in Canada’s justice system by exploring and reflecting 
upon issues
assess, critically, the impact of the Canadian Charter of 
Rights and Freedoms on the legislative process in Canada 
by exploring and reflecting upon issues

• I can assess, critically, how the increased demand for 
recognition of collective rights has impacted the legislative 
process in Canada by exploring and reflecting upon issues

• I can assess, critically, how legislative processes attempt to 
address emerging issues of immigration by exploring and 
reflecting upon issues 

• I can demonstrate dimensions of thinking including
• critical thinking and creative thinking 
• historical thinking 
• geographic thinking 
• decision making and problem solving 
• cooperation, conflict resolution and consensus 

building 
• age-appropriate behaviour for social 

involvement 
• research and information 
• oral, written and visual literacy 
• media literacy



Rubrics vs. Learning Maps

deficit deficit Standard
goal



One point rubric

Standard
goal



Curriculum 
Design

Instructional 
Design

Universal Design 
for Learning

Educational Architects: 
Designing with Equity in Mind

What are we teaching?

Students
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Rubrics vs. Learning Maps

Standard More complex More complex
goal



Learning Map



Start from access, build on challenge: 
Planning Pyramid

Even More 
Complexity

More 
Complexity

Goal



Planning Pyramid

Even More 
Complexity

More 
Complexity

Goal



Rubrics vs. Learning Maps

Standard More complex More complex
goal



It’s the journey, not the destination
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Procedural Knowledge

Literacy Connections

Shelley Moore, 2107

The Backwards Design FLIPBOOK

Conceptual Knowledge

Numeracy Connections

Competency

Guiding Question

The Class: Subject(s): Science Grade(s): Kindergarten

ALL SOME FEW

ALL SOME FEW

ALL

ALL
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Backwards Design Learning Map Shelley Moore, 2019

The Backwards Design FLIPBOOK

Conceptual Knowledge

Guiding Questions:?

Class: Subject(s): Grade(s):

Procedural Knowledge

Literacy Competencies (choice from suggestions)

Numeracy Competencies (choice from suggestions)



Essential Understanding: Investigating change and the diversity of Earth’s systems helps us to develop understandings of the conditions 

necessary to sustain life
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Backwards Design Learning Map Shelley Moore, 2019

The Backwards Design FLIPBOOK

Conceptual Knowledge

I am an information manager

Guiding Questions: How are things in my environment alike and different?

Class: Subject(s): Science Grade(s): Kindergarten

• I know that plants and animals are living things
• I know that the environment includes living, 

non-living and human – made things
• I know that living, non-living, and human  made 

things have places in the shared environment

• I know that science involves asking questions 
about the world

• I know that exploring of the environment 
involves wondering and observing

• I know that living and non living 
things in the environment need 

to be treated with respect
• I know information gained 

through observations and stories 
is important to FNMI 
understandings of the world

Procedural Knowledge
• I can collect information about living, non-living, 

and human-made things respectfully, 
responsibility and safely

• I can ask questions about what is being 
observed

• I can practice safe and appropriate use of simple 
tools, including magnifying devices

• I can compare observations in a variety of 
ways, including orally and through illustrations 
and graphics

• I can represent a plant or animal in the space 
that it uses, including its activities and its 
interactions with other things, through 
actions, pictures, or models

• I can integrate new vocabulary 
related to scientific 
investigations

• I can explore FNMI stories about 
plants and animals

Literacy Competencies

• I can access vocabulary

Numeracy Competencies
• I can use methods and tools



Essential Understanding: Investigating change and the diversity of Earth’s systems helps us to develop understandings of the conditions 

necessary to sustain life
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Backwards Design Learning Map Shelley Moore, 2019

The Backwards Design FLIPBOOK

Conceptual Knowledge

I am an information manager

Guiding Questions: How are things in my environment alike and different?

Class: Subject(s): Grade(s):

• I know that plants and animals are living things
• I know that the environment includes living, 

non-living and human – made things
• I know that living, non-living, and human  made 

things have places in the shared environment

• I know that science involves asking questions 
about the world

• I know that exploring of the environment 
involves wondering and observing

• I know that living and non living 
things in the environment need 

to be treated with respect
• I know information gained 

through observations and stories 
is important to FNMI 
understandings of the world

Procedural Knowledge
• I can collect information about living, non-living, 

and human-made things respectfully, 
responsibility and safely

• I can ask questions about what is being 
observed

• I can practice safe and appropriate use of simple 
tools, including magnifying devices

• I can compare observations in a variety of 
ways, including orally and through illustrations 
and graphics

• I can represent a plant or animal in the space 
that it uses, including its activities and its 
interactions with other things, through 
actions, pictures, or models

• I can integrate new vocabulary 
related to scientific 
investigations

• I can explore FNMI stories about 
plants and animals

Literacy Competencies (choice from suggestions)

• I can access vocabulary

Numeracy Competencies (choice from suggestions)
• I can use methods and tools



Even more 
goals

More goals

Goals

Access

Challenge

Planning for the RANGE: Extending for further access and challenge

Red

Orange

Yellow

GREEN

Teal

Blue

Purple



Course/Subject/Grade(s): Planning Team:

Unit Big Idea: Unit Guiding Question:

Goals Access All Most Few Extension

Building a Learning Map!

Grade Level Curriculum ChallengePrior 
knowledge



Essential Understanding
Le
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Procedural Knowledge

Literacy Connections

Shelley Moore, 2107

The Backwards Design FLIPBOOK

Conceptual Knowledge

Numeracy Connections

Competency

Guiding Question

The Class: Subject(s): Science Grade(s): Kindergarten

ALL SOME FEW

ALL

ALL

ACCESS CHALLENGE

ALL SOME FEWACCESS CHALLENGE





Course/Subject/Grade(s): Planning Team:

9.1.6 assess, critically, the impact of the Canadian Charter of Rights and Freedoms on the 
legislative process in Canada by exploring and reflecting upon the following questions and 
issues:

Achievement Indicators

Goal Access
(approaching)

All
(minimally)

Most
(meeting)

Few
(fully meeting)

Extension
(extending)

What is the 
relationship between 
the rights guaranteed 
in the Canadian 
Charter of Rights and 
Freedoms and the 
responsibilities of 
Canadian Citizens?

I know what a right is

I know my Rights 
classroom

I know my rights in 
Canada

I know why my rights 
are important

I know my responsibilities 
as a citizen

I know the Charter of 
Rights & Freedoms and 
how it protects my Rights 
& Freedoms in Canada

I know the relationship 
between my rights and 
freedoms and my 
responsibilities

I know the difference 
between rights & 
freedoms

Building a Learning Map!





General Outcome
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Essential Understanding: Investigating change and the diversity of Earth’s systems helps 
us to develop understandings of the conditions necessary to sustain life.
Subject Areas Science Science
Learning Outcomes Children investigate living 

and non living things in the 
local environment

Children explore seasonal 
changes in the local 
environment

Levels of Complexity
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Standards Based Grade Book – Subject Focused
Kindergarten



Essential Understanding: Exploring connections strengthens our understandings of 
relationships to help us make meaning of the world.
Subject Areas ELA Math Science
Learning Outcomes Children make 

connections between 
language and 
feelings.

Children explore and 
communicate the 
relationship between 
quantities.

Children explore 
nature and describe 
personal connections 
to it.

Levels of Complexity
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Essential Understanding: Exploring connections strengthens our understandings of 
relationships to help us make meaning of the world.
Subject Areas ELA Math Science
Learning Outcomes Children make 

connections between 
language and 
feelings.

Children explore and 
communicate the 
relationship between 
quantities.

Children explore 
nature and describe 
personal connections 
to it.

Levels of Complexity
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Student ✔ ✔ ✔ ✔

Student ✔ ✔ ✔ ✔ ✔ ✔

Standards Based Grade Book – Cross Curricular
Kindergarten (Collecting Evidence of Learning)



Essential Understanding: Exploring connections strengthens our understandings of 
relationships to help us make meaning of the world.
Subject Areas ELA Math Science
Learning Outcomes Children make 

connec@ons between 
language and 
feelings.

Children explore and 
communicate the 
relationship between 
quantities.

Children explore 
nature and describe 
personal connections 
to it.

Levels of Complexity
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Student ✔ ✔ ✔ ✔

Student ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔

Student ✔ ✔ ✔ ✔

Student ✔ ✔ ✔ ✔ ✔ ✔

Standards Based Grade Book – Cross Curricular
Kindergarten (Formative Assessment)



Essential Understanding: Exploring connections strengthens 
our understandings of relationships to help us make meaning 
of the world.

Reporting Period:

Subject Areas Math Science Art

Re
po
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gLearning 
Outcomes

Learners create and solve 
equations that represent 
problem-solving situations

Students investigate 
community actions that 
support stewardship of 
the land

Students analyze 
relationships between 
communities and 
cultures as reflected 
through art experiences.

Levels of 
Complexity
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Grading 10 5 3 2 10 5 3 2 10 5 3 2 60

Student ✔ ✔ ✔ ✔ ✔ ✔ 30 50%

Student ✔ ✔ ✔ ✔ ✔ ✔ ✔

Student ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ 48 80%

Student ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ 48



Essential Understanding: Exploring connections strengthens 
our understandings of relationships to help us make meaning 
of the world.

Reporting Period:

Subject Areas Math Science Art

Re
po

rt
in

gLearning 
Outcomes

Learners create and solve 
equaDons that represent 
problem-solving situaDons

Students investigate 
community actions that 
support stewardship of 
the land

Students analyze 
relationships between 
communities and 
cultures as reflected 
through art experiences.

Levels of 
Complexity
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Grading 10 5 3 2 10 5 3 2 10 5 3 2 60

Student ✔ ✔ ✔ ✔ ✔ ✔ 30 50%

Student ✔ ✔ ✔ ✔ ✔ ✔ ✔

Student ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ 48 80%

Student ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ 48

Standards Based Grade Book – Cross Curricular
Grade 4 (IF you need to grade)



Next Session: April 12

• Try something!
• Bring back something to share






