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DESIGN: THE MOST UNDERUTILIZED SUPPORT

0%,
‘ Students ‘

Design

00 9" 4 7

o, o ' 4
0re"y S ,,, PR 2 ~‘.‘.~'0 A R g L o T2, LTI by Y
ﬁ‘ , " ' 3 ‘ ".Q..i.. ':"‘h‘.x"'"?...z'...

Shelley Moore, 2019 @tweetsomemoore



HOW DO WE DESIGN AN ADJUSTABLE AIRPLANE?
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Who needs the TARGETED support?

Party (Class): Grade 10

Who needs
the MOST

ED, ID

Layered Support Cake of Love: Classroom Support Plan Essential (E)

Cake Flavour (Lens): Math

BD, UR

WS, UR, HK

PF

KG, DC, NB

Who needs
the MOST
challenge?

P
-
"
’

Cake Stand
(Supports for ALL)

Layers of The Cake
(More Supports)

4

pmmm————

’

4
4
4

’ Toppings

Targeted (T)
Universal (U)

(Even More
Supports)

4
1

Student(s) in mind Support/ \
J.G. (Cognitive) - AccStragegidésext, object schedule, bin
system, facilitate social connection, frequent breaks,
seizure awareness

S ——

AX
~

Student(s) in mind Support/ Strategy

E.D. (Autism) - Structure, routine, real life examples, concrete
options to show learning, works well with G.K.

U.R./W.S. (Learning) - small group conference to build base skills,
accessible numbers, choice of challenge

P.F. (Gifted) - Choice of Challenge, extension options,

organizational system for work

1.D./H.K./P.F./DC/NB (Anxiety) - Accessible tasks, check ins, homework

optional choice of expression (abstract, pictoral, concrete)
- praise, encouragement, goal setting

K.G. B.D. (cultural) - community building, strength based, indigenous /
text/perspectives, voices, leadership opportunities o

S~o -

UDL Structures for this Class

Engagement: Provide options for recruiting interest by (optimizing, relevance, value
and authenticity)

Representation: Provide options for languages and symbols by (supporting
decoding text, mathematical notation and symbols)

Expression: Provide options for executive functions by (supporting planning and
strategy development) J
Equitable Structures for this Class: \We can learn by seeking multiple perspectivg,s'

-

Classroom Support Plan: S, Moore, 2019

I}
1

1
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Classroom Support Plan

Range of Students (RTI)

Teacher(s): Support Staff: Lens:
Range of Support (MTLS) |
Students... Strategies & Supports
who needs the most support Universal Support Targeted Support Essential Support
(Good for ALL) (CHOICE for ALL) (Good for ONE)
Need : :
| |
| |
I I
Need | |
| |
| |
| |
Need | |
| |
| |
Need : :
| |
! !
Need : :
| |
| |
who needs the most challenge | Reconciliation & Equity Targets:

Classroom Support Plan Shelley Moore, 2019



Reconciliation Targets

FIRST
PEOPLES

e http://www.fnesc.ca/irs

r/

* https://www.edcan.ca/a
rticles/truth-
reconciliation- A e s s
classroom/ o

of one’s actions.

Learning involves patience and time.

Learning involves recognizing that some
wledge is sacred and only shared with
permission and/or in certain situations.

e https://www.reconciliati
oneducation.ca %



https://www.edcan.ca/articles/truth-reconciliation-classroom/
https://www.edcan.ca/articles/truth-reconciliation-classroom/
https://www.reconciliationeducation.ca/

* http:
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http://laspdg.org/files/Equitable%20Classroom%20Practices%20Observation%20Checklist.pdf
https://ssrce.ca/wp-content/uploads/2016/01/Culturally-Responsive-Teaching-Checklist-1-page-highlighted.pdf

Classroom Support Plan

Teacher(s):Mr. B Support Staff: Ms. L (support teacher last 20 min of block)  Class: English 8

Range of Students

| Range of Support |
Students... Strategies & Supports
Who needs the most support Universal Support Targeted Support Essential
D.L, RY, O.M. (Good for ALL) (CHOICE for ALL) Support
(Good for ONE)
Need D.L., J.K., S, W Text at multiple reading levels, multiple types | Options to use technology (reader, |
of text (oral, visual, written), You Tube, chunk | scribe), a place to keep work in |
LD lessons into 15-20 min chunks, activities to I class so it doesn’t get lost, small I
process new information, hands on, task clear | group option with Ms. L to work [
and scaffolded, Summative tasks that build | with on activities after lesson |
oral, visual & written skills, literature circles | |
f f
Need RY., I,D., F,C, Make personal connection daily, structure, | Taking breaks, flexible seating, | Incentive
. G.J.. OM. DL agenda on board, start class with an | parent checkins on good days, | monitoring
Behaviour P ! accessible activity, movement breaks, music | opportunities for leadership | system
allowed when working, high interest texts, | |
authentic and relevant | I
1 1
Need G, J. Text that includes diverse characters, avoid | opportunities for leadership, |
binary (students, folks, everyone), “safe | ask(and honour) preferred |
LG BTQ25+ place” sticker | pronoun |
] ]
Need P,K. I, L, E, E, | Textatmultiple reading levels, review | Small group option with Ms.Lto | translator
oM vocabulary, use of visuals, strategic partnering | work with on activities after lesson |
ELL I I
Need R.R. Clear learning tasks and goals, control of | Taking breaks, choice of whereto |
) complexity and what supports to use, | work, homework optional, parent |
AnX|ety challenge option, choice of audience size : check ins :
Who needs the most challenge | Reconciliation & Equity Targets:
L. R.R - Targeting text from Indigenous perspectives, attending to alternative points of view
R - Appreciation circle once a week

Classroom Support Plan

Shelley Moore, 2019




Classroom Support Plan

Range of Students

Teacher(s):Mr. B Support Staff: Ms. C (EA) Class: Math 9
Range of Support |
Students... Strategies & Supports
Who needs the most support Universal Support Targeted Support Essential
JW. (Good for ALL) (CHOICE for ALL) Support
(Good for ONE)
Need JW. Start lesson with accessible task how to | Access Point to curriculum (Math | AAC Device, social
. work with J.W., building community | IEP goal), may need breaks, visual | role on class, works
Cogn itive activities, manipulatives, I agenda on board that matches AAC I well with Y.T.,
| device, strategic partnering, | 8lasses,
| calculator |
Need R.P Large print & high contrast outline of : Sitting close proximity to front of : Magnifier,
D handouts, do not change furniture floor I class I
Vision plan | |
Need H.L., U.B Make personal connection daily, snacks, i Quiet zone in class, breaks, allow i Check in before class
drinks allowed, chunk task into an | time to leave if needed, follow up | with Ms. H, might be
Trauma essential portion, | later if they leave | late
[ [
Need Y.l., O.R., B, F, | Teachimportant vocabulary for a lesson, | | translator
N.M visuals, manipulatives & visuals, strategic | |
ELL ) partnering, math word wall I I
Need R.M. Choice of challenge, choice of support | Taking breaks, choice of where to |
) options, target advocacy skills and risk | work, homework optional, parent |
AnX|ety taking opportunities, open ended tasks | checkins |
(not one answer) I I
Who needs the most challenge | Reconciliation & Equity Targets:
LK. R.M - Sharing local Indigenous content for math concepts
A - Standards based grading and reporting

Classroom Support Plan Shelley Moore, 2019



Educational Architects:
Designing with Equity in Mind

What are we teaching?

Curriculum

N4 %
a(so Q@ % O‘/,C/
0‘9 0\ J‘Q d‘(é
» ¢ %, %G,
RN %, O
@) Ox

Students

Who are we Teaching?

Universal Design Instructional

for Learning Design

Adjustable

. Supports i
How will we support them? How will we teach them?



Educational Architects:
Designing with Equity in Mind

What are we teaching?

Curriculum

\@ .
a(so Q@ % O‘/,C/
SIS R
» ¢ %, G,
TS 2, @
O “on

Students

Who are we Teaching?

Instructional

Universal Design

for Learning

Adjustable
Supports

How will we support them?



Guiding Unit Question:

Lesson Goal(s): Date:

Connecting Activity Essential Supports
(designed for 1, useful for 1)

Mini Lesson:
Targeted Support

(designed for some, useful for some)

Processing Tasks
_ Universal Supports
1 1 1 1 .
| Need to... 1| Must... 1| Can... 1 | Could... ' | Can Try to... (designed for some, useful for all)

1 1 1

1 1 1 1

1 1 1 1

1 1 1 1

1 1 1 1

1 1 1 I

1 1 1 1

1 1 1 1

1 1 1 1

1 1 1 1

1 1 1 1

1 1 1 I

1 1 1 1

1 1 1 1

1 1 1 1

1 1 1 1

1 1 1 1

Access | All | Most : Few i Challenge

Transforming & Personalizing Activity:

Lesson Planning Template — Shelley Moore, 2017 Adapted from Brownlie & Schnellert




HOW DO WE DESIGN AN ADJUSTABLE CURRICULUM? ‘
@ Who 3ve the students? what s the vange of
dwevsit\;?
@® Wwhat kind of curviculd are the Students ledvning?
@ How 18 the curviculum vesponsive to the

Students dimensions?

@ How do the Students wake the adjustwments they

need to use the cuvviculum?
@tweetsomemo

Shelley Moore, 2019
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Lesson Design
Putting it all together

 Grade 2/3 — Cross Curricular Unit
* Grade 3 — Language Arts/ ADST

e Grade 4/5 — Language Arts

* Grade 8 — English
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@ How do the Students wake the adjustwments they

need to use the cuvviculum?
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West Bench Elementary

* Danielle (CT), Sachia (Librarian), Charlene (EA)

* Grade 4/5 Language Arts
* RTI triangle
 Story writing unit plan
e Lesson plan
* Implemented a lesson



RTI




Backwards Design: The Plane

Subject Area: Planning Team:

Big Idea: Language and text can be a source of Unit Guiding question: What are stories? How can
creativity and joy we use language to be creative through story?
Content Goal | know literary elements in story/ text

Curricular Competency | can create text

Goal

Curricular Competency | | can use language in creative and playful ways

Goal

Curricular Competency | can communicate using sentences and paragraphs

Goal | can use conventions

Core Competency Goal: | | can be socially responsible

Social




Course/Subject/Grade(s): 4/5

Planning Team:

Unit Big Idea: Language and text can be a source of creativity and

Unit Guiding Question: What are stories? How can we use

joy language to be creative through story?
Goals This is what | This is what | must This is what | can This is what | could This is what |
need to know know & do know & do know & do can try to know
and do & do

Content: | know literary | | know when | know conflict | know | know narrative | know

elements in story/ text something | know characters characterization structures influence/
happens with | know setting | know plot | know purpose lesson/moral
myself and my | know theme

friends

| can create text

| can use
pictures and
words to tell a
story

| can tell a story orally
| can use visual text

| can make a plan and
draft

| can write a story
| can edit my story

| can combine texts to

tell a story
| can revise my story

| can create a
story with a
purpose

using sentences
and paragraphs

| can use
conventions

Curricular Competencies: | can create and

communicate

| can use capital
letters

sentences together

| can use Canadian
spelling in my writing

| can use punctuation
in my writing

| can use grammar in
my writing

| can use | can label my | can try try something | can play with | can play with ideas in | | can play with
language in pictures with new in my writing format in my writing my writing perspective in
creative and descriptive | can play with words in my writing
playful ways words my writing

I can | can use pattern | can write sentences | can write | can connect multiple | can create a
communicate sentences | can connect multiple paragraphs paragraphs together thesis for my

writing




Course/Subject/Grade(s): Planning Team:

Unit Big Idea: Language and text can be a | Unit Guiding Question: What are stories? How can
source of creativity and joy we use language to be creative through story?

Lesson Goal 1: What makes a story?

Materials/ Prep

Connect: What does story mean to me? Group mind map

Chart paper, felts
Pcs symbols

Process: What makes a story a story?
Choose a text in the library, compare with other texts, what do all
stories have in common (problem)

Thinking organizers

Transform: wax museum — create a tableau of a problem in your story

Activity
NEED to do... MUST do... CAN do... COULD do... Try to do...
I can tell a | can choose a story | can compare stories to I can figure our what all | can create
story about and tell why | love it see ow they are the same stories have in common criteria for
something and different what makes a
that happens story




What makes a story?

e Connect

* In your table groups
e Using words, pictures, symbols — think about ...

* What is the first StO ry you remember?
* What is an important StO ry in your life?
. Whereis STO 'Y in your life?

* What StO ry means to you?



Story




What makes a story?

* Process —step 1

* In the library
* Be reminded about shelf markers!

. Look at StOrIes that you know and/or could share today
* Choose 1 STOI'Y that you love



What makes a story?

Process — step 2
* Your job

* You MUST - choose a group (3 or 4) and share your stories and
why you chose them

* You CaN — compare your stories (what is the same/what is
different)

* You could - figure out what all your group’s stories have in
common

* Come back together and share

 What is something important about stories that everyone needs
to know?

e Stories have...



Choosing a story - MUST

| chose the story:

| chose this story because:

| chose the story:

| chose this story because:




Comparing our stories- CAN

Story 1: Story 2:



Comparing our stories - COULD

/ Story 1:

Story 2: \

/AII our stories have...\

\ Story 3:

N /

Story 4: /




What makes a story?

* Transform: What makes a story? A conflict/problem!
* WAX MUSEUM

* |[nyour groups
* Choose a story from
* Figure out what is the conflict (what happens in the book)

* Create a group wax statue that tells the story about what
happens



Course/Subject/Grade(s): Planning Team:

Unit Big Idea: Language and text can be a | Unit Guiding Question: What are stories? How can
source of creativity and joy we use language to be creative through story?

Lesson Goal 1: What makes a story?

Materials/ Prep

Connect: What does story mean to me? Group mind map

Chart paper, felts
Pcs symbols

Process: What makes a story a story?
Choose a text in the library, compare with other texts, what do all
stories have in common (problem)

Thinking organizers

Transform: wax museum — create a tableau of a problem in your story

Activity
NEED to do... MUST do... CAN do... COULD do... Try to do...
I can tell a | can choose a story | can compare stories to I can figure our what all | can create
story about and tell why | love it see ow they are the same stories have in common criteria for
something and different what makes a
that happens story




HOW DO WE DESIGN AN ADJUSTABLE CURRICULUM? ‘
@ Who 3ve the students? what s the vange of
dwevsit\;?
@® Wwhat kind of curviculd are the Students ledvning?
@ How 18 the curviculum vesponsive to the

Students dimensions?

@ How do the Students wake the adjustwments they

need to use the cuvviculum?
@tweetsomemo
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Lesson Study English 8

*Lesson Study

* Case Study Classroom

* Plan in the morning/ co teach in the
afternoon

* observation
Debrief



Class/C()mmunity (Brownlie & King, 2000)

Profile Class Review Recording Form
Classroom Strengths Classroom Stretches
Talking, great conversation when structured, competition - Offtask talking, inappropriate comments, introvert
Socially motivated, technology, empathy sometimes get lost, effected emotionally by social
They like worksheets (the structure) structures, can complain, but will adjust when
addressed

Interests — athletic, academic, movement — like to go to gym when

they are done - Small irouﬁ is dominate

—

Teacher: English 8

Class: Ms. G
—
- —

Decisions/ Supports (Class wide supports) Target goals (class wide core
- structure, movement, stations, active lesson, competencies)
flexible groupings, graphic organizers, - Communication (stregnth)
technolo.gy, (Tonnectlr?n with adulf[s, clear plan - Self awareness & responsibility
and routine, leadership opportunity - Creative thinking

ndividual Concerns
Medical Language Learning Socio-Emotional Other — absence/
Abdullah (PTSD) - Abdullah (1), Morrison (3), - Savannah (Q), Owen (G), - Savannah, Hailey, Owen, attendance
Hailey (Chronic health) Adrian (ESD) Abdullah, D'Art (Q), LaSenza Lane, Kaliyah, Shianne, D’Art, - Tyler, Shianne,

(D), Morrison, Tyler (Q), LaSenza, Aiden (P), Nyah, Abdullah, Hailey,

Melacchy (R), Melacchy, Patrick LaSenza, D’Art, Raiden




RTI Triangle

Students who need
the most support

Grade/Course/Subject (place) ‘\‘ ]
Tier 3 \“
English 8 \

LaSenza (D) \

Lens 1: Literacy Owen (G)  \

N
\
D'Art (R) N\
N
AN
_________ Abdullah___ ____ X\
’ \
/) fier 2 \\
! \
4 \
! \
/) Tyler \
) Melachhy, Nyah, \
/ Morrison, Patrick, Savannah, \
)/ Shianne, Raiden, Luke, \
J/ Hailey? \\
II \\
! \
! \
fmm T T e e s s s e e e mm e mmmmmm - N\
/ \
// Tier 1 \\
/ \
/, s
\
/ Adrian, Calleigha \
/ \
/
/! Lane, Gilbert, Riley K
! \
/

Students who | 2 / Eughee, Tosin, Quin, Chris \\
need the most ,/ ) \
challenge ) Aiden, \



Backward Design Unit Planning Template: Building the Curricular Plane

Grade:

Subject Area(s):

Planning Team:

Big Idea: Questioning what we hear, read, and
view contributes to our ability to be
educated and engaged citizens.

Unit Guiding Question(s): How can | be active citizen?
How can | use oral language to be an active citizen and
my contribute to community?

Content Goal

| know oral language features and strategies

| know elements of visual and graphic texts

Curricular Competency
Goal

| can construct meaningful connections between self, text and world

Curricular Competency
Goal

| can synthesize ideas from a variety of sources to build understanding

Curricular Competency
Goal

| can use writing and design processes to plan, develop, and create
engaging and meaningful oral texts for a variety of purposes

and audiences

Curricular Competency
Goal

| can assess and refine oral texts to improve their clarity, effectiveness,
and impact according to purpose, audience, and message

Backward Design Unit Planning Template

Shelley Moore, 2018




Guiding Unit Question: How can | be active citizen? How can | use oral language to contribute to my community?

Mini Lesson: Model with first 5 minutes of Shelley’s ted talk

o
>

Processing Tasks
| Need to... E | Must... E | Can...
1 1
Choose a Ted E What is the E Choose a differnt
Talk ! speakers ! Ted talk
What does the | message? !
speaker look | I - Same process
like/sound like ; What does it !
, feel like? :
| |
Access ' All | Most

| Could... | Can Try to...

Respond to the
ted talk with a

Give feedback
to the speaker

connection, a on how to

question or an improve )

opinion i
Few Challenge i

Transforming & Personalizing Activity: Exit slip — If you were going to make a POWERFUL Ted Talk,
what are something you would do? What would be a topic you would talk about?

Lesson Goal(s): | know what makes a POWERFUL TED talk Date

| know oral language features and strategies

| know elements of visual and graphic texts

Connecting Activity: What is an active citizen (look/sounds), review vocabulary Supports

Proximity to Nicky,
scribe, strategic group
members, check in,
reassurance, redirection
to prompts, task break
down,

Strategic locations,
groups of 2 or 3,
translated videos,
Visuals, vocab review,
Modeling, interesting
ted talk,

Pre teach vocabulary
power point/
document camera
Interesting ted talks
Youth speakers

Not too long videos
About relevant issues

Lesson Planning Template — Shelley Moore, 2017

Adapted from Brownlie & Schnellert




Lesson



How can | be an active citizen?

How can | use a TED Talk
to be an active citizen and
contribute to my community?



e active citizen
 TED Talk

* contribute

* community



What do you think we
are going to learn
about today?



Goals:
- | know oral language features
and strategies

- | know elements of visual and
graphic texts



TED Talks

Names of group members:

Title

What is the message of
this TED Talk?

What does this TED talk
look like?

What does this TED talk
sound like?

What does this TED talk
feel like?

Under the Table

[m] ¥ [m]

[m]

|Faste QR cede here)




Supports

* Group work

* iPads

* QR codes

» Subtitles/translations

* Someone can be the recorder

e Someone can be a drawer



What makes a POWERFUL TED talk?

Start here! -
First

- choose a QR code, watch the TED talk
- notice what the message of this TED talk is

Then

- notice what this TED talk LOOKS like

- notice what this TED talk SOUNDS like
- notice what this TED talk FEELS like

Next
- check in with Ms. Guyot or Ms. Moore
- analyze another QR code

Go as far as you can

Next
- make a connection, question or opinion about the Ted Talk

Then
- offer some feedback to make the TED talk better

Shelley Moore, Lake Trail Middle, 2018



Exit Slip — Choose one

1. If you were going to make a S
POWERFUL Ted Talk, what
are some things you would

do?

2. What would be a topic you
would talk about?

Shelley Moore, Lake Trail Middle, 2018



HOW DO WE DESIGN AN ADJUSTABLE CURRICULUM? ‘
@ Who 3ve the students? what s the vange of
dwevsit\;?
@® Wwhat kind of curviculd are the Students ledvning?
@ How 18 the curviculum vesponsive to the

Students dimensions?

@ How do the Students wake the adjustwments they

need to use the cuvviculum?
@tweetsomemo

Shelley Moore, 2019



Thinking Back, Looking Forward

* One useful thing
* One thing you want to try
* One first step

* One goal moving forward



