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What was our Flash?!
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Our journey...

A tension at one Collect some
school data




We asked content area
teachers & they said...

|IEPs are:
* too long
* not connected to their curriculum
* not not helpful in assessment
* not useful as a teaching plan
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We asked support teachers
they said...

|IEPs are:
e something that just needs to get “done”
* not a living working document
* not connected to reporting periods
* not connected to curriculum of peers




8
We asked parents & they /
said...

IEPs:

e are not connected to subjects
 are not a clear record of progress

* (often the same information is on them every year)

* only seem to focus on what kids are not
good at
* don’t provide grades?




What is possible?

* Why do we wish IEPs could do?

 How could we shift IEPs to
better meet the needs of
teachers, parents AND
students?




What if IEPs could...

Align with the same curriculum as peers
Be specific to the changing contexts of a students day

Show authentic progress over time & <
Shift to focus on strengths not “should”

Include cognitive goals — not just behavioural
Include support plans that are more universal
Include the role of student & family more into the process

Be a planning document that would be helpful for ANY student
Focusing on more current & evolving “life skills”

Student focused and meaningful evidence & data collection
and assessment on what they can do — and be able to show it

off!
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Our journey...

A tension at one Collect some One-Page

school data IEP




AND THEN!!]

British Columbia’s Renewed Curriculum




Our journey...

RICHMOND

SCHOOL DISTRICT NO.38

A tension at Collect One-Page
one school some data IEP
IEP 222 Collect Competency
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Our journey...
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Principles of BCs

LEADERSHIP IN LEARNING
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Formed a committee! Qﬁ

RICHMOND % ey e

QR SCHOOL DISTRICT NO.38

e What makes the renewed curriculum
different from the previous?

* How can we use these evolving
principles to designh a new
competency based IEP framework?



Guiding Principles of a Renewed |EP

Place
Conscious

Authentic Responsive
Assessment Planning

Student
Agency

Strength
Based
Goals

Universal
Support




CB IEPS moving forward

*What is a take away from today?
*\What is a realization or validation?

* What are your next steps moving
forward



Today

e Quick review

* Next steps
* Supports
* Assessment



Guiding Principles of a Renewed |EP

Place
Conscious

Authentic Responsive
Assessment Planning

Student
Agency

Strength
Based
Goals

Universal
Support




Why does place matter?

Historically, IEPs have not been
connected to place, which has made it
difficult to plan for specific and
changing contexts in an educational

program



Place Conscious Planning for IEPs

*Where am | learning?
*Who am | in this place?
*Who am | with in this place with?



Place Conscious Planning for IEPs

*Where am | learning?
*Who am | in this place?
* Who shares this place with me?



WHERE CAN INCLUSION HAPPEN?

Wheve 3ve the possible places that any

Student could go n 3 School community?

Shelley Moore, 2019 @tweetsomemoore



Where can inclusion happen?

* Possible places connected to an educational
program
* The land
* Places within the community
* Areas in the school
* Specific classes
* Contexts within specific classes
* Individual spaces



FINDING OPPORTUNITIES FOR

INCLUSION TO HAPPEN?
@ 7laces fov dcademics ( DO ALL STUDENTS IN \,
OUR SCHOOL
® 7\aces fov electives I COMMUNITY HAVE |
{ ACCESS TO )
@ 7laces inside the school l ALL PLACES J

@® +7laces outside of the school \J

Shelley Moore, 2019 @tweetsomemoore



Finding the Balance for Programming

e Strategic Planning

e Students are in classrooms with diverse peers

* Students are working on cognitively appropriate curricular
goals (e.g. science, math, phys ed, home ec)

e Students are working on grade specific curriculum
* Making grade level curriculum accessible (not trying to close
the gap)
* Explicit Planning
e Students are in smaller classrooms with their identity peers

* Students are working on cognitively appropriate or
developmental goals (i.e. literacy, numeracy, life skills, OT, PT,
SLP, toileting, eating etc.)

e Students are working with age specific curriculum
 Working on developmental level (trying to close the gap)



Guiding Ratios for
Inclusive Program Planning for Students
with Intellectual Disabilities™

% Strategic % Explicit
Instruction Instruction

K-7 100% Max 20%
7-9 75 % 25 %
10-11 50 % 50 %
12 -12+ 25% 75%

*These are guiding ratios only, some individuals may need
more individualized ratios



Place Conscious Planning for IEPs

*Where am | learning?
*Who am | in this place?
* Who shares this place with me?



Who am | in this place?

* Developing Individual Profiles

* An opportunity for students to have identity and voice in
a classroom community

* Adapted from the “Who Am I” Profile by Schnellert &
Brownlie

* Allows student a place to communicate what they need
to be successful, their interests and goal areas

* This individual profile is where information from a
student self assessment is collected

* This profile is how we decide which goal areas to focus
on for a student



Who Am I? Profile Name:
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Name: Susan )
Grade: 12

T class Teacher/ EA

A Cafeteria Ms. Ho

S1pP.E. Mr. Tuerlings

€| Planning Ms. Zanikos

°| Resource Ms. Moore

Some things that | am good at:

Taking photos, dancing, computers,
cooking, swimming, video games, with
animals , Matbh, art, reading, science.

Things I really like:

Sleeping, school, swimming, the beach
my family, traveling, playground,
movies, ride bike

Some things you need to know about
me: | wear glasses. | am good at the
computer. Sometimes | take the bus to
school. I can do my own locker. | can go
to class by my self.

Some things | want to get better at this
year:-to ask for help more often
-change for P.E.

-to get to class on time

-burpg wdf

The easugst way to show what | know
is: -writing, drawingi. Talking, doing it,

showing

. ]

S 1 class Teacher/ EA
= A Art Ms Butler
7 & | science Ms Pickell
‘ ¢ | APPLS Ms Moore

°|gym Steve

Some things that | am good at:

| am good at wii and

dancmg ’

m Sty
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glasses locker
wem W

in help on time
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PE lalklng‘
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game cube and painting

Things | really like:

| like internet
swimming

alouette lake friends
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Some things you need to know about me:

im good at swimming
and listening to radio
and | have a laptop

LA B
The easiest way to show what | know is talk

ings | want to get better at thi- »=~~=
Some things g fnends

Computers and
making friends

The easiest way is
talking and typing.




BRITISH

CBIEP V.11

coLumBia  MyEducationB(

Individual Education Plan

Student Detalls

Student Name: Primary Ministry Designation:| | v/
Grade: Additional Designation(s):
PEN: IEP Date:
Date of Birth: Case Manager:
Student Support Team: Role:

Parent/Guardian consulted on:

My Interests:

My Personal Profile

Evidence:

My Learning Preferences:

Evidence:

What you need to know about me:

Evidence:




Place Conscious Planning for IEPs

*Where am | learning?
*Who am | in this place?
*\Who shares this place with me?



Who shares this place with me?

* Developing Class Profiles

* A collaborative process for support teachers, curricular
teachers, support staff and organizations to come together to
talk about the class as a community

* Relies on the principle that we can support more students
together if we come together (i.e. bring supports to the
students)

* Focuses on the strengths and stretches of a classroom
community

* Also allows for discussion around students who need more
support

* These are needs based categories NOT disability categories
(i.e. anyone can need support, regardless of label)



Class Review for: www.FIVEMOOREMINUTES.com
Teacher(s):

(adapted from Brownlie & King, 2000)

Interests

Classroom Strengths Classroom Stretches

Class Wide Structures Class Wide Goals/ Competencies
Individual Considerations

Medical Language Learning Socio-Emotional |Other

www.fivemooreminutes.com Episode 4 Strategy Shelley Moore, 2018




STRATEGY: THE CLASS PROFILE

Class Review for: vvv,l'lV!MOO“MINUTl&r_@
TElCth‘l’: adagted from Broanile & Gng, 1000|
Interests
Classroom Strengths Classroom Stretches
Class Wide Structures Class Wide Goaly/ Competencies
Individual Considerations
Medical Language Learning Sacia-Emational  [Other
www Permocrers rateccom [phcde 4 Sratngy Shaley Maare, 1R

video Strateqy on www. fivemooreminutes.com

Shelley Moore, 2019 @tweetsomemoore



Talk to your neighbour

*How does planning around place
support the development of
student agency?



Guiding Principles of a Renewed |EP

Place
Conscious

Authentic Responsive
Assessment Planning

Student
Agency

Strength
Based
Goals

Universal
Support




Responding to place through purpose

* Inclusive lenses
1. Personal Purpose
2. Social Purpose
3. Intellectual Purpose

* These three purposes guide all of us in knowing
how to be successful in all the places they go

* These purposes are specific to place however, so it
is important to start with place before figuring out
the purposes within it



Personal Purpose S

* Targets goals connected to how individuals exists in
a place and community
 How can we support individual identity?
 How can we support positive behaviour?

 How can we support individual awareness and
regulation of self?

* How can a community support individuals to personal
exist in a meaningful way?

* How can we co-construct a personal vision for a

successful community that considers all the individuals
within it?



Social

Social Purpose

* Targets goals connected to how individuals exists
with other people in a place and community
 How can we support social identity?

 How can we support positive interactions and
communication?

* How can we support social awareness and
responsibility?

 How can a community support individuals to socially
exist in a meaningful way?

e How can we co-construct a social vision for a successful
community that considers all the individuals within it?



Intellectual

Intellectual Purpose

* Targets goals connected to how individuals learn
with other people in a place and community

 How can we support intellectual identity?

 How can we support positive learning experiences?

 How can we honour multiple ways of learning and
knowing?

 How can a community support individuals to
intellectually exist in a meaningful way?

e How can we co-construct a intellectual vision for a
successful community that considers all the individuals
within it?



Traditionally however...

* These three areas often correspond with an
individuals areas of deficit:
1. Personal — Behaviour Deficits
2. Social — Communication & Social Skills Deficits
3. Intellectual — Learning Deficits

* This leads to production of deficit based goals

* Which results in often the sending away of a
student to receive support in these areas
somewhere else



Old Paradigm: Pull students out to address deficit areas and
them drop them back into a classroom

/ Another Place \ / Another Place \ / Another Place \

Personal

Classroom Community







Balancing Bubbles within a Place

* This approach assumes that all

" )\ students nee support in these
areas
,,,,,,,,,, -~ * The focus is on balancing the
N ) bubbles, instead of trying to “fix
them

* It allows us to rely on areas of strength as a support for
areas of stretch

* It encourages (and teaches) support from all individuals
in @ community rather than relying on one person

e Supports a collaborative model of support and the
multiple expertise of all educators and support staff



Connection to the Core Competencies

* This framework also aligns with BC’s Renewed
Curriculum!

* The Core Competencies have been organized in a
similar arrangement:

* Communication competency
* Thinking competencies
* Personal & Social competencies



Core Competencies + Place-Based
Inclusive Framework

* |f we want to combine these frameworks however,
a few adjustments need to be made to best
represent the principles of both




A Place Based, Competency Based &

Strength Based |IEP Framework!

-

N




Responsive Planning

* Choosing goal areas based on a need
(stretch) of an individual or

community

* Instead of trying to cover goals, or try to “fix”
deficits
* Choosing goal areas with input from
students (and families) that reflect the
areas that they (and their family) value
and want to grow in



CBIEP V.11

My Learning Profile

r Thoughts from my Personal Social Intellectual
team. What | am able to do on my own. What | am able to do with others. How | think.

My Strengths

My Stretches

My Focus Area This Year [] [ L]



Talk to your neighbour

*How does responsive planning
support the development of
student agency?



Guiding Principles of a Renewed |EP

Place
Conscious

Authentic Responsive
Assessment Planning

Student
Agency

Strength
Based
Goals

Universal
Support




Strength Based Goals

* Where are we now, and what is our
next step?

* Instead of where should we be and why are
we there

* Focuses on what students (and teachers)
bring to a community
* Instead of trying to make everyone the same
* Aiming to aligh goals to a common

curriculum with peers (core
competencies)



Strength Based Goals

*Presuming competence in all
abilities
* Focusing not just in deficit areas

* Moving away from a SMART goal
framework to better align with
goals of peers and,

* Move toward collecting evidence
of learning that shows growth
rather than mastery/proficiency



IEP Goals (2 parts)

. Core Competency Goals
ALL students with an |EP)

2. Curricular Competency Goals

(in addition to core competency goals/ not for all students)
a. Supplemental goals
b. Replacement goals




CBIEP V.11

My Learning Profile

M Thoughts from my Personal Soclal Intellectual
team. What | am able to do on my own. What | am able to do with others. How | think.
My Strengths
My Stretches
My Focus Area This Year ] [] []
Mm'm Core competency connections Core competency connections Core competency connections
mhﬁwmﬂ:chﬁ; Positive Personal + Communication A Creative thinking
mwm- Fersonael awareness + sSocial respons]b]litv A Critical thinking



Desighing Continuums of Success

* Opening up goals to include multiple
exits points of success

* Desighing a range of goals that
represent the range of a learner

* A continuum or range can also show
progress of a goal area over time

* Provides an opportunity to create
access and challenge points to
curriculum and content of peers



Research Based Framework: The
Planning Pyramid

Even more
complexity

More
complexity

Goal




Personal Purpose

Competency: Personal Awareness & Responsibility
Targeted Skills:

™

o~

1. Self Determination
2. Self Regulation
3. Well-Being
Example: Self - Determination
&
o SAMPLE “I" STATEMENTS ke Tl
3 | can show a sense of accomplishment and joy.
D
2 | can celebrate my efforts and accomplishments.
5 | can advocate for myself and my ideas.
§ I can imagine and work toward change in myself and the world.
'% | take the initiative to inform myself about controversial issues.
x.
2




Personal Purpose

Competency: Positive Personal Identity & Culture

Targeted Skills:
1. Relationships & Cultural Contexts
2. Personal Values & Choices
3. Personal Strengths & Abilities

/ Example: Personal Strengths & Abilities ‘ \

Ajxa|dwod ul aseaudul s|eoo

-~




Social Purpose

Competency: Communication
Targeted Skills:

1. Connect & engage with others

2. Acquire, interpret & present information

3. Collaborate to plan, carry out & renew constructions & activities

4. Explain/recount & reflect on experiences & accomplishments
/ Example: Connect & engage with others

()]
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Social Purpose

Competency: Social Responsibility
Targeted Skills:

1.

2.
3.
4

Contributing to community & caring for the environment
Solving problems in peaceful ways

Valuing Diversity

Building relationships

™

Anxa)dwod ul aseaudul sjeoo

o

Example: Valuing Diversity

SAMPLE “I" STATEMENTS
With some direction, | can demonsirate respectful and incusive behaviour.
| can explain when something Is unfalr.
| can advocate for others.

| take action 1o support diversity and defend human rights, and can identify how diversity
is beneficdal for my community, including anline.




Intellectual Purpose

Competency: Social Responsibility

Targeted Skills:
1. Analyze & critique
2. Question & investigate
3. Develop & design

/ Example: Question & Investigate

| can explore materials and actions,
| can ask open-ended questions and gather information.
| can consider more than one way to proceed In an investigation.

| can evaluate the credibllity of sources of information.
I can tell the difference between facts and interpretations, opinions, or judgments.

Anxa)dwod ul aseaudul sjeoo
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Intellectual Purpose

Competency: Social Responsibility

Targeted Skills:
1. Novelty & value
2. Generating ideas
3. Developing ideas

/ Example: Novelty & Value

I get ideas when | play. My ideas are fun for me and make me happy.
| can get new ideas or bulld on other people’s ideas, to create new things within the constraints

of a form, a problem, or materlals,

| generate new ideas as | pursue my interests,

| get ideas that are new 1o miy peers,

| can develop a body of creative work over time In an area I'm interested in or passionate about.

Anxa)dwod ul aseaudul sjeoo
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Supporting Strength-Based
Self Assessment

* Now that we have a planning framework, we can
support students (and families) assess what their
strengths (and stretches) are!

* The core competencies are written as “l can”
statements to support this process!

* We can use this information to help design each
individual student’s IEP



STATEMENTS
FOCUS AREAS FOR GROWTH - INDIVIDUAL
EDUCATION PLANNING
CORE COMPETENCIES

al values and choices*
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Independent and/or Supported
Self Assessment

Name: Grade: Year:
I want to
lcando  keep T"'::t"v
this* working 1
Relationships and Cultural Contexts onthis TP

| can describe my family and community

| arm able to dentify the different groups that | belong to

1 understand that my identity is made up of many interconnected aspects
including life experiences, family, history, heritage, peer groups

| understand that learning i continuaus and my concept of self and identify
will continue to evolve

Iwantto Thisis my

I can do keep next
this* working step!
Personal Values and Choices on this

| can tell what is important to me

| can explain what my values are and how they alfect choices | make

1 can tell how some important aspects of my life have influenced my values
| understand how my values shape my choices

Iwantte Thisismy
I can do keep next

Personal Strengths and Abilities on this
| can identify my individual characteristics

| can describefexpress my attributes, characteristics and skills

| can reflect on my strengths and identify my patential as a leader in my

community

| understand that | will continue to develop new abilities and strength to

help me meet new challenges



Goal Setting

* Once a goal area is chosen, we can use the

self assessment to decide which goals to use
for the IEP

 Competency goals are directly transferred to
IEP goals — It is the objective that will
become specific to individual students

* These goals CAN NOT be teacher evaluated
or reported on

* We support students to self evaluate and
report




Writing Objectives

* The objectives of a goal is where we get specific
to individual student need

 Students will meet goals differently depending
on who they are — this allows for the multiple
ways that students need to be successful

 This is also where the expertise of outside
consultants and experts are critical to the IEP
planning process



Determining Strategies

* Strategies are the resources, tools,
materials and ideas for how a student
could reach their goal

* This is the stuff we will create and/or use
to teach a student about their goal area

* This is also the supports that this student
may need to be successful in meeting the
goal



Goals, Objectives & Strategies

* Example - Rahul
* Competency Focus: Personal
* Goal Area: Positive Personal Identity & Culture

* Goal: I am able to identify the different
groups that | belong to

* |[EP Goal: | can identify the different groups
that | belong to by:
* Objective: describing important people
and activities in my life
 Strategies: Make a map of all the

places | go in my life, take photos,
books about community etc.




Goals, Objectives & Strategies

* Example — Rahul
 Competency Area: Personal
* Goal Area: Personal Awareness & Responsibility
* Goal: I can advocate for myself and my ideas

* |EP Goal: | can advocate for myself and my
ideas by:
* Objective: taking my turn in group
discussions

 Strategies: visual cue to turn take,
social story

* Objective: Making sure | let people know
when | don’t feel heard

* Strategies: make a list of things | want
to say, social story




CBIEP V.11

Core Competency-Based Goals

Goal/
Core Competency ¥|| - ..
Objective: Instructional Strategles:
Objective: Instructional Strategies:

Core Competency-Based Goals

Goal/
Core Competency v| Facet:
Objective: Instructional Strategies:
Objective: Instructional Strategies:

Core Competency-Based Goals

Goal/
Core Competency ¥ Facet:
Objective: Instructional Strategies:

Objective:

Instructional Strategies:




IEP Goals (2 parts)

1. Core Competency Goals
(ALL students with an |EP)

2. Curricular Competency Goals

maddition to core competency goals/ ngtfer-all students)

a 8]e)i= e

b. Replacement oals




Curricular Competencies

(addition to core competency goals/ not for all students)

Supplemental Replacement

or: 0 * Goals that are instead of
grade Ievel/band grade level/band

curriculum curriculum

* Students DO NOT have * Student DO have a
a cognitive disability cognitive disability

* E.g. areading fluency  * E.G. developmentally
goal in addition to appropriate literacy goal
Language Arts in place of Language Arts
curriculum curriculum




Supplemental Curricular Goals
Goals, Objectives & Strategies

Students with mild intellectual, learning disabilities

Still aiming to achieve the same curriculum as their peers

Students on a Dogwood track, but may need supplemental support
In addition to lesson/instruction (not instead of)

Can be remedial
Goals specific to literacy/ numeracy

Goals specific to an individual/intensive support (e.g.
OT/PT/SLP/DHH etc.)

Targeted, short term interventions

Still needs to be connected to a curricular learning standard
Functional Curriculum

These goals CAN be evaluated and reported on

If these needs are met IN THE CLASSROOM, no supplemental curricular
goals need to be documented



Curricular Competencies

(addition to core competency goals/ not for all students)

Supplemental Replacement
* Goals in addition to S qat-areinstead of

grade level/band grade level/band

curriculum curriculum

* Students DO NOT have * Student DO have a
a cognitive disability cognitive disability

* E.g. areading fluency  * E.G. developmentally
goal in addition to appropriate literacy goal
Language Arts in place of Language Arts
curriculum curriculum




Replacement Curricular Goals
Goals, Objectives & Strategies

For students with cognitive disabilities

These goals replace grade level goal in class
Aimed to create access, not to close the gap
These goals CAN be evaluated on reported on



STRATEGY: THE REPLACEMENT
CURRICULAR GOAL PLANNER

il e B i

What unit are you working on this term?  Why is this unit important? (Big ldea)
Unit 1:

What do you want everyone to get out of  What could this look like for

this unit? (Goal) ? (Access Goal/
Objective)

What resources/ strategies are you using  What do we need for ?

for this unit? (strategies)

How will you assess all students learning  What could this look like for
in this unit? ? (assessment)

video Strategy on www fivemooreminutes.com

Shelley Moore, 2019 @tweetsomemoore



What unit are you working on this term?

Unit 1:

What do you want everyone to get out of
this unit? (Goal)

What resources/ strategies are you using
for this unit?

How will you assess all students learning
in this unit?

Why is this unit important? (Big Idea)

What could this look like for
? (Access Goal/

Objective)

What do we need for ?
(strategies)

What could this look like for
? (assessment)




CBIEP V.11

Curricular Competency-Based Goals

Area of Learning: I w||Teacher/Support Staff:

Big Idea:|

Learning Standard:
Objective: Instructional Strategies:
Objective: Instructional Strategies:

Curricular Competency-Based Goals

Area of Learning: | w || Teacher/Support Staff:

Big Idea:

Learning Standard:

Objective: Instructional Strategies:

Objective: Instructional Strategles:

Curricular Competency-Based Goals

Area of Learning:|| || Teacher/Support Staff:

Big Idea:
Learning Standard:

Objective: Instructional Strategies:

Objective: Instructional Strategies:




Talk to your neighbour

*How does strength based goals
support the development of
student agency?



Guiding Principles of a Renewed |EP

Place
Conscious

Authentic Responsive
Assessment Planning

Student
Agency

Strength
Based
Goals

Universal
Support




