


You’re job today

¤ Who are we teaching and what is their range? (the pilots)
¤ Choose a class (lens)
¤ Build an RTI triangle or a class profile for this class

¤ What is the curriculum that we teaching? (the plane)
¤ Choose a unit that you could focus on
¤ What is your big idea?
¤ What is your content goal(s)?
¤ What are your curricular competencies?
¤ What could be a core competency to target?



Thinking back…

¤What do you remember from last 
time?

¤What is something you tried?
¤What did you notice?
¤What questions have come up?



How can we design an adjustable curriculum?

¤ Who are our Learners?
¤ Getting to know who are learners are and their their range of diversity

¤ What is the curriculum we are using?
¤ Designing curriculum with goals in mind (e.g. math, reading, behaviour, home Ec, 

etc.)

¤ How is the curriculum responsive to the learners?
¤ Designing curriculum with both access and challenge as well as considering specific 

supports needed for  this group of learners

¤ How are we teaching students to make the adjustments they need to 
use the curriculum?
¤ Students knowing what they need to fit into and use the curriculum

2018 Summer Institute for Inclusive Learning Shelley Moore, 2018
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www.fivemooreminutes.com Shelley Moore, 2018Episode 4 Strategy

Class Review for:    ___________________
Teacher(s): _________________________

Interests

Classroom Strengths Classroom Stretches

(adapted from Brownlie & King, 
2000)

Class Wide Structures Class Wide Goals/ Competencies

Medical Language Learning Socio-EmotionalOther
Individual Considerations





Who are our pilots? 
What do they bring?

WHO 
are we?

Response to Intervention
instruction



Tier 1

Tier 2

Tier 3

RTI Triangle
Lens:

Inclusion Planning Workshop Shelley 
Moore 2017
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rt Num
ber of people

Who needs 
the most 
support?

Who need the 
most 

challenge?



Tier 1

Tier 2

Tier 3

RTI Triangle
Lens: Science 10 

Co-planning for All Shelley 
Moore 2013
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Rae Josh H. Adam K.

Kaitlyn Blake Jared Josh N. Nick C.
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Joel Kyle
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Tier 1

Tier 2

Tier 3

RTI Triangle: Kindergarten
Lens: Math/Creative thinking

Co-planning for All Shelley Moore 2016
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RTI Triangle
Grade/Course/Subject (place)

_____________________________

Lens 1:

_____________________________

Lens 2:

_____________________________

Tier 1

Tier 2

Tier 3

Students who need 
the most support

Students who 
need the most 
challenge

Curricular Competency



Literacy Numeracy

Behaviour Social Emotional



How can we design an adjustable curriculum?

¤ Who are our Learners?
¤ Getting to know who are learners are and their their range of diversity

¤ What is the curriculum we are using?
¤ Designing curriculum with goals in mind (e.g. math, reading, behaviour, home Ec, 

etc.)

¤ How is the curriculum responsive to the learners?
¤ Designing curriculum with both access and challenge as well as considering specific 

supports needed for  this group of learners

¤ How are we teaching students to make the adjustments they need to 
use the curriculum?
¤ Students knowing what they need to fit into and use the curriculum

2018 Summer Institute for Inclusive Learning Shelley Moore, 2018
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Teaching (and Learning)  to Goals, not activities



Activity/Task 

Goals

Goals

Goals

Goals

Activity

Activity

Activity

Forward Design

Same for Everyone

Same for Everyone

Differentiated

DifferentiatedBackward Design

2018 Summer Institute for Inclusive Learning Shelley Moore, 2018

McTigue, 2010



BIG IDEA

Content

Curricular 
Competencies

Core 
Competencies
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r 
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n
St
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t 
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al
ua

tio
n

Context
(Teacher & Student interests 
decide what kids need to 

understand)

Scope & Sequence
(Society/department 

decides what kids need 
to know)

Responsive
(Teacher decides what 
their class needs to do)

Responsive
(Kids decide what they/ 

their class need to 
become)

Shelley Moore, 2107

The Backwards Design FLIPBOOK



Grade: Subject Area: Planning Team:

Big Idea Unit Guiding question:

Content Goal I know…

Curricular 
Competency Goal

I can…

Curricular 
Competency Goal

I can…

Curricular 
Competency Goal

I can…

Core Competency 
Goal

I can become…

The Curricular Plane





Grade: Grade 10 Subject Area: Science Planning Team: Carihi Secondary

Big Idea: Chemical processes require energy
change as atoms rearrange

Unit Guiding question: What is an atom? How and 
why to they rearrange?

Content Goal 1: I know that energy changes during chemical reactions 

Content Goal 2: I know the practical applications and implications of chemical processes, 
including First Peoples perspectives 

Curricular Competency 
Goal: I can plan and 
construct by:

Assessing risk and addressing ethical, cultural, and/or environmental issues 
associated with their proposed methods and those of others

Curricular Competency 
Goal: I can process and 
analyze data and 
information by:

Applying First People’s principles perspectives and knowledge, other ways of 
knowing and local knowledge sources of information

Curricular Competency 
Goal: I can evaluate by:

Considering social, ethical, and environmental implications of the findings from 
their own and others’ investigations

Curricular Competency 
Goal: I can 
communicate by:

Formulating physical or mental theoretical models to describe a phenomenon

Core Competency Goal: 
Communication

I can become a communicator by…



BIG IDEA
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Competencies

Core 
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decides what kids need 
to know)

Responsive
(Teacher decides what 
their class needs to do)

Responsive
(Kids decide what they/ 

their class need to 
become)

Shelley Moore, 2107
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How can we design an adjustable curriculum?

¤ Who are our Learners?
¤ Getting to know who are learners are and their their range of diversity

¤ What is the curriculum we are using?
¤ Designing curriculum with goals in mind (e.g. math, reading, behaviour, home Ec, 

etc.)

¤ How is the curriculum responsive to the learners?
¤ Designing curriculum with both access and challenge as well as considering specific 

supports needed for  this group of learners

¤ How are we teaching students to make the adjustments they need to 
use the curriculum?
¤ Students knowing what they need to fit into and use the curriculum
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Grade: Subject Area: Planning Team:

Big Idea Unit Guiding question:

Content Goal I know…

Curricular 
Competency Goal

I can…

Curricular 
Competency Goal

I can…

Curricular 
Competency Goal

I can…

Core Competency 
Goal

I can become…

The Curricular Plane



Course/Subject/Grade(s): English Studies 12
Unit Big Idea: The exploration of text and 
story deepens our understanding of diverse, 
complex ideas about identity, others, and 
the world. 

Guiding Unit Questions: How does a moral 
individual exist in an immoral world? How 
does a good person, exist in an evil world?

Goals
Content:
I know reading strategies
I know elements of style

C
ur

ric
ul

a
r C

o
m

p
e

te
nc

ie
s I can construct meaningful personal connections between self, text, and world 

I can think critically, creatively, and reflectively to analyze ideas within, between, 
and beyond texts 

I can express and support an opinion with evidence 

I can use writing and design processes to plan, develop, and create engaging 
and meaningful texts for a variety of purposes and audiences 
I can assess and refine texts to improve their clarity, effectiveness, and impact 



Name: Date:

Unit Guiding question:
How does a moral individual exist in an immoral world? How does a good person, exist in an 
evil world?

Where I need support I can do this! Where I need some 
challenge

I know reading strategies

I know elements of style

I can construct meaningful 
personal connections 
between self, text, and world 

I can think critically, 
creatively, and reflectively to 
analyze ideas within, 
between, and beyond texts 

I can express and support an 
opinion with evidence 

I can use writing and design 
processes to plan, develop, 
and create engaging 
and meaningful texts for a 
variety of purposes and 
audiences 
I can assess and refine texts 
to improve their clarity, 
effectiveness, and impact 

One point rubric



Name: Date:

Unit Guiding question:
How does a moral individual exist in an immoral world? How does a good person, exist in an 
evil world?

Some things to pay attention 
to… (support) The goals Some next steps…

(challenge)
I know reading strategies

I know elements of style

I can construct meaningful 
personal connections 
between self, text, and world 

I can think critically, 
creatively, and reflectively to 
analyze ideas within, 
between, and beyond texts 

I can express and support an 
opinion with evidence 

I can use writing and design 
processes to plan, develop, 
and create engaging 
and meaningful texts for a 
variety of purposes and 
audiences 
I can assess and refine texts 
to improve their clarity, 
effectiveness, and impact 

One point rubric



Name: Date:

Unit Guiding Question(s):

My Goals for this Unit Eviidence of my Learning What is my next step?

One point rubric

Shelley Moore, 2018



Name: Date:

Unit Guiding question:
How do we use language in creative and playful ways to describe and help others understand our imaginary worlds?

Goals

My evidence of learning Showing my Learning

I N
e

e
d
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p
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rt
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e

e
d

 
C

ha
lle

ng
e

Actvtivities/ tasks

w
rit

te
n

or
a

l

vi
su

a
l

I know elements of story

I can create stories and 
other texts to deepen awareness of 
self, family, and community

I can plan and create a variety 
of communication forms for 
different purposes and audiences

I can design by sharing and 
explaining my ideas



Teaching & Assessing

Reading
(words)Understanding
Information

(text)

Writing
(words)Communicating
Information

(text)

w
ords w

or
ds

oral language oral language

vi
su

al
 

re
pr
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ta
tio

ns

visual 

representations



1. How do students show what 
they know?

Communicati
ng 

Information 
(Text)

w
ords

oral language

vi
su

al
 

re
pr
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en

ta
tio

ns

Observation
Product

Conversation





1. How do student show what 
they know?

Understanding & 
Communicating 

Information (Text)

w
ords

oral language

vi
su

al
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en

ta
tio

ns Two ways 

One way 

C
on

fid
en

ce
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f 
Un

de
rs

ta
nd

in
g

Three ways 



Course/Subject/Grade(s): English Studies 12
Unit Big Idea: The exploration of text and 
story deepens our understanding of diverse, 
complex ideas about identity, others, and 
the world. 

Guiding Unit Questions: How does a moral 
individual exist in an immoral world? How 
does a good person, exist in an evil world?

Goals
Content:
I know reading strategies
I know elements of style

C
ur

ric
ul

a
r C

o
m

p
e

te
nc

ie
s I can construct meaningful personal connections between self, text, and world 

I can think critically, creatively, and reflectively to analyze ideas within, between, 
and beyond texts 

I can express and support an opinion with evidence 

I can use writing and design processes to plan, develop, and create engaging 
and meaningful texts for a variety of purposes and audiences 
I can assess and refine texts to improve their clarity, effectiveness, and impact 



English Studies 12 Comprehend and connect (reading, listening, viewing) Create and communicate (writing, speaking, representing) 

• I understand that the exploration 
of text and story deepens our 
understanding of diverse, complex 
ideas about identity, others, and 
the world. 

• I understand that people 
understand text differently 
depending on their worldviews 
and perspectives

• I understand that texts are socially, 
culturally, geographically and 
historically constructed

• I understand that language 
shapes ideas and influences 
others

• I understand that questioning 
what we hear, read and view 
contributes to our ability to be 
educated and engaged citizens

• I understand that the examination 
of First Peoples’ cultures and lived 
experiences through text builds 
understanding of Canadians’ 
responsibilities in relation to 
Reconciliation
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I know text forms and genres

I know Reconciliation in Canada

I know Text Features and Structures

I know strategies and processes

I know language features, structures 
and conventions





English Studies 12 Comprehend and connect (reading, listening, viewing) Create and communicate (writing, speaking, representing) 

• I understand that the exploration of 
text and story deepens our 
understanding of diverse, complex 
ideas about identity, others, and the 
world. 

• I understand that people understand 
text differently depending on their 
worldviews and perspectives

• I understand that texts are socially, 
culturally, geographically and 
historically constructed

• I understand that language shapes 
ideas and influences others

• I understand that questioning what 
we hear, read and view contributes 
to our ability to be educated and 
engaged citizens

• I understand that the examination of 
First Peoples’ cultures and lived 
experiences through text builds 
understanding of Canadians’ 
responsibilities in relation to 
Reconciliation
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I know text forms and genres

I know Reconciliation in Canada

I know Text Features and Structures

I know strategies and processes

I know language features, structures and 
conventions





Curriculum 
Design

Instructional 
Design

Universal Design 
for Learning

Educational Architects: 
Designing with Equity in Mind

What are we teaching?

Students
Who are we Teaching?

How will we teach them?How will we support them?

Adjus
ta

ble 

Curr
icu

lum

Adjustable
Supports

Adjustable 

Assessm
ent



Learning Maps

¤Adjustable curriculum
¤More than one “standard” designed 

for the average
¤Multiple exit points
¤Multiple achievement measures
¤Start from access, add on challenge
¤Different from a rubric



Rubrics vs. Learning Maps

deficit deficit Standard
goal





Rubric



One point rubric

Standard
goal



One point rubric



Rubrics vs. Learning Maps

Standard More complex More complex

goal



Learning Map



Rubrics vs. Learning Maps

Standard More complex More complex

goal

goal

goal



It’s the journey, not the destination



Course/Subject/Grade(s): Planning Team:

Unit Big Idea: Unit Guiding Question:

Goals Access All Most Few Extension

Content:

C
ur

ric
ul

a
r C

o
m

p
e

te
nc

ie
s

Building a Learning Map!



Inclusion and BCs Renewed 
Curriculum

¤What is inclusion?
¤What questions do you have about 

inclusion?
¤What do you know about the renewed 

curriculum?
¤How is it different?
¤How is the renewed curriculum 

connected to inclusion?



Keep in mind…

“It is not about finding 
the answer…It is about 
finding out what is 
useful.”

¤Bruce Beairsto



One thing..

¤What is one USEFUL thing from today?

¤What do you want to try?

¤What is your next steps?

¤Who & what can support you?

¤What can you bring back to share next 
time?



Recommended Resources
Butler, D. L., Schnellert, L., & Perry, N. 

E. (2016). Developing self-
regulating learners. Don Mills, 
ON: Pearson.



Schnellert, L., Watson, L., & N. Widdess
(2015). It’s all about thinking: Building 
pathways for all learners in the middle 
years. Portage and Main. Chapter One.

Brownlie, F., Fullerton, C., & Schnellert, L. 
(2011). It’s all about thinking: 
Collaborating to support all learners in 
mathematics and science. Portage and 
Main. Chapter One.

Brownlie, F., & Schnellert, L. (2009). It’s all 
about thinking: Collaborating to support 
all learners in social studies, English, & 
humanities. Portage and Main. Chapter 
One.

Schnellert, L., Datoo, M., Ediger, K., & Panas, 
J. (2009). Pulling together: Integrating 
inquiry, assessment, & instruction in 
today’s English classroom. Pembroke. 
Chapter One.



Brownlie, F., Feniak, C., & 
L. Schnellert (2006). 
Student diversity. 
Pembroke.

Moore, S. (2016). One without 
the other: Stories of unity 
through diversity and 
inclusion. Portage & Main.

New Edition this Fall!!!
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