


British Columbia’s 
Competency Based IEP

1. What is working?
2. What 
questions/tensions do 
you have?
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Place Conscious Planning for IEPs

•Where am I learning?
•Who am I in this place?
•Who am I with in this place with?



Where can inclusion happen?

• Possible places connected to an educational 
program
• The land
• Places within the community
• Areas in the school
• Specific classes
• Contexts within specific classes
• Individual spaces





Finding the Balance for Programming

• Strategic Planning
• Students are in classrooms with diverse peers 
• Students are working on cognitively appropriate curricular 

goals (e.g. science, math, phys ed, home ec)
• Students are working on grade specific curriculum
• Making grade level curriculum accessible (not trying to close 

the gap)
• Explicit Planning

• Students are in smaller classrooms with their identity peers
• Students are working on cognitively appropriate or 

developmental  goals (i.e. literacy, numeracy, life skills, OT, PT, 
SLP, toileting, eating etc.)

• Students are working with age specific curriculum
• Working on developmental level (trying to close the gap)



Guiding Ratios for 
Inclusive Program Planning for Students 

with Intellectual Disabilities*
Grade % Strategic 

Instruction
% Explicit 

Instruction

K-7 100% Max 20%

7-9 75 % 25 %

10-11 50 % 50 %

12 – 12+ 25% 75%

*These are guiding ratios only, some individuals may need 
more individualized ratios



Place Conscious Planning for IEPs

•Where am I learning?
•Who am I in this place?
•Who shares this place with me?



Who am I in this place? 

• Developing Individual Profiles
• An opportunity for students to have identity and voice in 

a classroom community
• Adapted from the “Who Am I” Profile by Schnellert & 

Brownlie
• Allows student a place to communicate what they need 

to be successful, their interests and goal areas
• This individual profile is where information from a 

student self assessment is collected 
• This profile is how we decide which goal areas to focus 

on for a student
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Place Conscious Planning for IEPs

•Where am I learning?
•Who am I in this place?
•Who shares this place with me?



Who shares this place with me?

• Developing Class Profiles
• A collaborative process for support teachers, curricular 

teachers, support staff and organizations to come together to 
talk about the class as a community

• Relies on the principle that we can support more students 
together if we come together (i.e. bring supports to the 
students)

• Focuses on the strengths and stretches of a classroom 
community

• Also allows for discussion around students who need more 
support

• These are needs based categories NOT disability categories 
(i.e. anyone can need support, regardless of label)



www.fivemooreminutes.com Shelley Moore, 2018Episode 4 Strategy

Class Review for:    ___________________
Teacher(s): _________________________

Interests

Classroom Strengths Classroom Stretches

(adapted from Brownlie & King, 2000)

Class Wide Structures Class Wide Goals/ Competencies

Medical Language Learning Socio-Emotional Other
Individual Considerations
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Responding to place through purpose

• Inclusive lenses
1. Personal Purpose
2. Social Purpose
3. Intellectual Purpose

• These three purposes guide all of us in knowing 
how to be successful in all the places they go
• These purposes are specific to place however, so it 

is important to start with place before figuring out 
the purposes within it



Old Paradigm: Pull students out to address deficit areas and 
them drop them back into a classroom

Classroom Community
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Balancing Bubbles within a Place
• This approach assumes that all 

students nee support in these 
areas
• The focus is on balancing the 

bubbles, instead of trying to “fix” 
them

• It allows us to rely on areas of strength as a support for 
areas of stretch
• It encourages (and teaches) support from all individuals 

in a community rather than relying on one person
• Supports a collaborative model of support and the 

multiple expertise of all educators and support staff



Core Competencies +  Place-Based 
Inclusive Framework
• If we want to combine these frameworks however, 

a few adjustments need to be made to best 
represent the principles of both



A Place Based, Competency Based & 
Strength Based IEP Framework!

Social
Communication

Social Responsibility

Intellectual

Creative thinking

Critical thinking

Personal
Personal Awareness 

& Responsibility

Personal Identity & Culture

Place
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Strength Based Goals
•Where are we now, and what is our 

next step?
• Instead of where should we be and why are 

we there
• Focuses on what students (and teachers) 

bring to a community 
• Instead of trying to make everyone the same

• Aiming to align goals to a common 
curriculum with peers (core 
competencies)



Strength Based Goals
•Presuming competence in all 
abilities
• Focusing not just in deficit areas
•Moving away from a SMART goal 

framework to better align with 
goals of peers and,
•Move toward collecting evidence 

of learning that shows growth 
rather than mastery/proficiency
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Personal Purpose 
Competency: Personal Awareness & Responsibility
Targeted Skills:

1. Self Determination
2. Self Regulation
3. Well-Being

Example: Self - Determination

Goals increase in com
plexity



Personal Purpose 
Competency: Positive Personal Identity & Culture
Targeted Skills:

1. Relationships & Cultural Contexts
2. Personal Values & Choices
3. Personal Strengths & Abilities

Example: Personal Strengths & Abilities

Goals increase in com
plexity



Social Purpose 
Competency: Communication
Targeted Skills:

1. Connect & engage with others 
2. Acquire, interpret & present information
3. Collaborate to plan, carry out & renew constructions & activities
4. Explain/recount & reflect on experiences & accomplishments

Example: Connect & engage with others

Goals increase in com
plexity



Social Purpose 
Competency: Social Responsibility
Targeted Skills:

1. Contributing to community & caring for the environment
2. Solving problems in peaceful ways
3. Valuing Diversity
4. Building relationships

Example: Valuing Diversity

Goals increase in com
plexity



Intellectual Purpose 
Competency: Social Responsibility
Targeted Skills:

1. Analyze & critique
2. Question & investigate
3. Develop & design

Example: Question & Investigate

Goals increase in com
plexity



Intellectual Purpose 
Competency: Social Responsibility
Targeted Skills:

1. Novelty & value
2. Generating ideas
3. Developing ideas

Example: Novelty & Value

Goals increase in com
plexity



Supporting Strength-Based 
Self Assessment 

• Now that we have a planning framework,  we can 
support students (and families) assess what their 
strengths (and stretches) are!
• The core competencies are written as “I can” 

statements to support this process!
• We can use this information to help design each 

individual student’s IEP



IEP Meeting/
Interview Guide







Independent and/or Supported 
Self Assessment



IEP Meeting/ Interview Guide



Goal Setting

• Once a goal area is chosen, we can use the 
self assessment to decide which goals to use 
for the IEP
• Competency goals are directly transferred to 

IEP goals – It is the objective that will 
become specific to individual students
• These goals CAN NOT be teacher evaluated 

or reported on
•We support students to self evaluate and 

report



Writing Objectives

• The objectives of a goal is where we get 
specific to individual student need
• Students will meet goals differently 

depending on who they are – this allows 
for the multiple ways that students need 
to be successful
• This is also where the expertise of outside 

consultants and perspectives are critical 
to the IEP planning process



Determining Strategies

• Strategies are the resources, tools, 
materials and ideas for how a student 
could reach their goal
• This is the stuff we will create and/or use 

to teach a student about their goal area
• This can also be specific supports that this 

student may need to be successful in 
meeting the goal



Example: Rahul: Gr. 11
Target Area: Personal
Core Competency Goals
Goal Area: Positive Personal Identity & 
Culture

Facet: Relationships & Cultural Contexts

Goal: I am able to identify the different groups that I belong to by:

Objective Strategy:
describing important people and 
activities in my life

Make a map of all the places I go in my 
life, take photos, books about 
community etc



Example: Rahul: Gr. 11
Target Area: Personal
Core Competency Goals
Goal Area: Personal Awareness & 
Responsibility

Facet: Relationships & Cultural Contexts

Goal: I can advocate for myself and my ideas by:
Objective Strategy:
taking my turn in group discussions visual cue to turn take, social story

Making sure I let people know when I 
don’t feel heard

make a list of things I want to say, social 
story







Supplemental Curricular Goals 
Goals, Objectives & Strategies
• Students with mild intellectual, learning disabilities 
• Still aiming to achieve the same curriculum as their peers
• Students on a Dogwood track, but may need supplemental support
• In addition to lesson/instruction (not instead of)
• Can be remedial
• Goals specific to literacy/ numeracy
• Goals specific to an individual/intensive support (e.g. 

OT/PT/SLP/DHH etc.)
• Targeted, short term interventions
• Still needs to be connected to a curricular learning standard
• Functional Curriculum
• These goals CAN be evaluated and reported on

If these needs are met IN THE CLASSROOM, no supplemental curricular 
goals need to be documented





Example: Grade 4
Curricular Goal: I can multiply fractions with a common denominator
Scenario Classroom Teacher teaches a 

lesson that reaches a range 
of learners. All students are 
in small working groups with 
the support of an EA. All 
students working toward the 
same goal at different levels 
of complexity. Tasks are 
accessibly designed e.g. 
using fractions that use 
bench mark numbers 
(10/5/2)

Classroom Teacher teaches a 
lesson about Fractions. There is 
a group of students who need 
additional support with 
multiplication so they work in a 
small group with an EA 
targeting multiplication goals. 
Students are still there for the 
lesson,  but working on a 
different remedial goal for 
additional pull out instruction

Classroom Teacher teaches a 
lesson about fractions. There is 
a student with a cognitive 
disability. All students have the 
same goal, this student is 
working on an accessible 
version of the goal i.e. I can 
share.

Type of goal Curricular Goal Curricular Goal + Supplemental 
Goal

Curricular Replacement

When it is 
worked on?

During lesson & instruction After lesson & instruction During lesson & Instruction

What is 
documented on 
IEP?

Supports
e.g. scaffolded task, choice of 
challenge, manipulatives, 
small groups, bench mark 
numbers

Supplemental Goal
e.g.  I can become fluent with 
single digit multiplication

Replacement goal
e.g. I can show my 
understanding of fractions by 
sharing some of my favourite 
things



Replacement Curricular Goals 
Goals, Objectives & Strategies
• For students with cognitive disabilities
• These goals replace grade level goal in class
• Aimed to create access, not to close the gap
• These goals CAN be evaluated on reported on





Student: Course Teacher/Staff:

What unit are you working on this term? Why is this unit important? (Big Idea)

Unit 1: 

What do you want everyone to get out of 
this unit? (Goal)

What could this look like for 
_________________? (Access Goal/ 
Objective)

What resources/ strategies are you using 
for this unit?

What do we need for ___________? 
(strategies)

How will you assess all students learning 
in this unit? 

What could this look like for 
_________________? (assessment)



Take a look at the IEP 
Examples
•What do you notice about the 
goals?
•What questions do you have?
•How are the different types of 
goals the same or different from 
each other?



Assessment: Evidence Logs

Assessment Log for: Rahul M. Term: 2 Year: 2019

Goal & Objective

Progress
Type of evidence

Location
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I can ask and respond to 
simple, direct questions 
by using my AAC device 
to answer questions

✓
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Students… Strategies & Supports
who needs the most support Universal Support 

(Good for ALL)
Targeted Support

(CHOICE for ALL)
Essential Support 

(Good for ONE)

Need

Need

Need

Need

Need

who needs the most challenge Reconciliation & Equity Targets:

Ra
ng

e 
of

 S
tu

de
nt

s (
RT

I)

Range of Support (MTLS)

Classroom Support Plan 
Teacher(s): ____________________     Support Staff: ________________    Lens: _____________

Classroom Support Plan
Shelley Moore, 2019



Reconciliation Targets

• http://www.fnesc.ca/irs
r/

• https://www.edcan.ca/a
rticles/truth-
reconciliation-
classroom/

• https://www.reconciliati
oneducation.ca

https://www.reconciliationeducation.ca/


Equity Targets

• http://laspdg.org/files/Equitabl
e%20Classroom%20Practices%2
0Observation%20Checklist.pdf

• https://ssrce.ca/wp-
content/uploads/2016/01/Cultu
rally-Responsive-Teaching-
Checklist-1-page-
highlighted.pdf

• https://www.wgu.edu/heyteach
/article/5-things-you-can-do-
support-your-lgbtq-
students1809.html

http://laspdg.org/files/Equitable%20Classroom%20Practices%20Observation%20Checklist.pdf
https://ssrce.ca/wp-content/uploads/2016/01/Culturally-Responsive-Teaching-Checklist-1-page-highlighted.pdf


Students… Strategies & Supports
Who needs the most support

D.L, R.Y, O.M.
Universal Support 

(Good for ALL)
Targeted Support

(CHOICE for ALL)
Essential 
Support 

(Good for ONE)

Need
LD

D.L., J.K., S,W Text at multiple reading levels, multiple types 
of text (oral, visual, written), You Tube, chunk 
lessons into 15-20 min chunks, activities to 
process new information, hands on, task clear 
and scaffolded, Summative tasks that build 
oral, visual & written skills, literature circles

Options to use technology (reader, 
scribe), a place to keep work in 
class so it doesn’t get lost, small 
group option with Ms. L to work 
with on activities after lesson

Need
Behaviour

R.Y., I,D., F, C, 
G, J., OM, DL

Make personal connection daily, structure, 
agenda on board, start class with an 
accessible activity, movement breaks, music 
allowed when working, high interest texts, 
authentic and relevant

Taking breaks, flexible seating, 
parent check ins on good days, 
opportunities for leadership

Incentive 
monitoring 
system

Need
LGBTQ2S+

G, J. Text that includes diverse characters, avoid 
binary (students, folks, everyone), ”safe 
place” sticker

opportunities for leadership, 
ask(and honour) preferred 
pronoun

Need
ELL

P, K., I, L, E, E, 
OM

Text at multiple reading levels, review 
vocabulary, use of visuals, strategic partnering

Small group option with Ms. L to 
work with on activities after lesson

translator

Need
Anxiety

R.R. Clear learning tasks and goals, control of 
complexity and what supports to use, 
challenge option, choice of audience size

Taking breaks, choice of where to 
work, homework optional, parent 
check ins

Who needs the most challenge
I.L.., R.R

Reconciliation & Equity Targets:
- Targeting text from Indigenous perspectives, attending to alternative points of view
- Appreciation circle once a week

Ra
ng

e 
of

 S
tu

de
nt

s

Range of Support

Classroom Support Plan
Teacher(s):Mr. B Support Staff: Ms. L (support teacher last 20 min of block)      Class: 
English 8

Classroom Support Plan
Shelley Moore, 2019



Students… Strategies & Supports

Who needs the most support
J.W.

Universal Support 
(Good for ALL)

Targeted Support
(CHOICE for ALL)

Essential 
Support 

(Good for ONE)

Need
Cognitive

J.W. Start lesson with accessible task how to 
work with J.W., building community 
activities, manipulatives, 

Access Point to curriculum (Math 
IEP goal), may need breaks, visual 
agenda on board that matches AAC 
device, strategic partnering, 
calculator

AAC Device, social 
role on class, works 
well with Y.T., 
glasses, 

Need
Vision

R.P Large print & high contrast outline of 
handouts, do not change furniture floor 
plan

Sitting close proximity to front of 
class

Magnifier, 

Need
Trauma

H.L., U.B Make personal connection daily, snacks, 
drinks allowed, chunk task into an 
essential portion,

Quiet zone in class, breaks, allow 
time to leave if needed, follow up  
later if they leave

Check in before class 
with Ms. H, might be 
late

Need
ELL

Y.I., O.R., B, F, 
N.M

Teach important vocabulary for a lesson, 
visuals, manipulatives & visuals, strategic 
partnering, math word wall

translator

Need
Anxiety

R.M. Choice of challenge, choice of support 
options, target advocacy skills and risk 
taking opportunities, open ended tasks 
(not one answer)

Taking breaks, choice of where to 
work, homework optional, parent 
check ins

Who needs the most challenge
I.K., R.M.

Reconciliation & Equity Targets:
- Sharing local Indigenous content for math concepts
- Standards based grading and reporting

R
an

ge
 o

f S
tu

de
nt

s

Range of Support

Classroom Support Plan
Teacher(s):Mr. B Support Staff: Ms. C (EA)     

Class: Math 9

Classroom Support Plan
Shelley Moore, 2019



Layered Support Cake of Love: Classroom Support Plan

How do we figure out supports or strategies students 
need?

Colleagues/ Mentors

Outside Consultants
Research/ Evidence

The Students/
Friends

Family/ Caregivers

School Support Staff
School Based Support Team Experience

Critical GOOGLing



Making supports adjustable

“What ever I need I have access too!”

• What is this support?
• How do I use it?
• How do I know when I need it?
• How do I know when I don’t?
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Thinking ahead
•What is something useful from 
today?
•What is something you wan to try?
•What is something you want to 
share with someone else?
•What can you bring back for next 
time?


