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Intros — Name/ Role

Questions — What re you hoping to
get out today/ this series?



WHAT IS INCLUSION?

Wheve are you on this continuum? What's the next step?
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The End of Average!
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The Myth of Average: Todd Rose at TEDxSonomaCounty: hitps’// www.youtube com/watch ?v=4eBmyttcfU4




THE AIRPLANE DILEMMA....

Effectiveness: Building individualized

Planes for every pilot

E-\:-?’\c‘\eV\c\j: %U\T\d'\'v\g one Standardized

Plane Sov ALL Pilots
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THE CURRICULUM DILEMMA...

Effectiveness: Building individualized

education plans for every Student

E-\:-?’\c‘\eV\c\j: %Mi\divxg one Standardized

cuvviculum Sov ALL Studewnts

Shelley Moore, 2019 @tweetsomemoore



A SOLUTION"! ESSective & ESSicient?

Awn adjustable plane designed fov 3

range of dimensions

Awn adjustable curviculum desSigned fov

3 vange of c\‘\\/evs‘\t\j
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WHAT'S THE DIFFERENCE?
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DESIGN: THE MOST UNDERUTILIZED SUPPORT

0%,
‘ Students ‘

Design

00 9" 4 7

o, o ' 4
0re"y S ,,, PR 2 ~‘.‘.~'0 A R g L o T2, LTI by Y
ﬁ‘ , " ' 3 ‘ ".Q..i.. ':"‘h‘.x"'"?...z'...

Shelley Moore, 2019 @tweetsomemoore



HOW DO WE DESIGN AN ADJUSTABLE AIRPLANE?
@ Who are the 7ilots? What 1S the vange of

dimensions?
- , _ o |
@ What kind of planes ave the Pilots §lying?

O How 1S the ?\avxe YeS?ov\_Qj\/e +o0 the ?“Ot's

dimensions?

@ How do the pilots wmake the adjustwments they

need to §ly the plane?
Shelley Moore, 2019 @tweetsome



HOW DO WE DESIGN AN ADJUSTABLE CURRICULUM? ‘
@ Who 3ve the students? what s the vange of
dwevsit\;?
@® Wwhat kind of curviculd are the Students ledvning?
@ How 18 the curviculum vesponsive to the

Students dimensions?

@ How do the Students wake the adjustwments they

need to use the cuvviculum?
@tweetsomemo

Shelley Moore, 2019



How do we change the system? shelley Moore, 2013

Design with Equity in Mind

Where are we going?

Curriculum

NT Who are we Teaching?

Students

Building Student Agency

Universal Design Instructional

Adjustable Supports

for Learning Design

Student choice of Strategies

How will we support them? How will we teach them?



How do we change the system? shelley Moore, 2013

Design with Equity in Mind

Where are we going?

Curriculum

& Who are we Teaching?

Students

Building Student Agency

Universal Design Instructional

Adjustable Supports

for Learning Design

Student choice of Strategies

How will we support them? How will we teach them?



BACKWARDS DESIGN

Teaching (and Learning) to Goals, not activities



McTigue, 2010

Forward Design

Differentiated

Same for Everyone

Goals
Activity/Task < Goals
Goals

Backward DESIgn Differentiated

Same for Everyone .
y Activity
Goals J< Activity
Activity

2018 Summer Institute for Inclusive Learning Shelley Moore, 2018




Backwards Design: What
are the GOALS?

 Content
* What do we need to know?

* Process
* What do we need to do?



Previous vs. the Renewed Curriculum




Backwards Design:
What are the GOALS?

* Backwards Design
* Big Idea
* What do we need to understand?
* Content
* What do we need to know?
e Curricular Competencies
* What do we need to do?
* Core Competencies
* Who do we need to become?




Previous vs. the Renewed Curriculum

Grade 8

~

Area of Learning: SOCIAL STUDIES

BRITISH
COLUMBIA

et

BIG IDEAS

The increasing interconnectedness
of global society carries both
positive and negative
consequences.

Discoveries and innovations can
result in progress or decline.

The pace, pattern, and direction
of historical change is the
product of a highly variable and
unpredictable set of processes.

Intercultural contact and conflict
lead to multiple complex
experiences and perspectives.

Curricular Competencies ncepts and Content

Students wilf develop competencies needed to be active, informed citizens:

Use Social Studies inquiry proce sses{ask questions, gather, interpret and analyze ideas,
and communicate findings and decisions)

Compare different interpretations and asse ssments of the significance of people, places,
events, and/or developmentsover time and place (significance)

Ask questions and corroborate inferences about the content, origins, and purposes of
multiple sources (evidence)

Determine key historical turning points that led to progress and decline for different groups
{continuity and change)

Test and/or develop different geographic models and theories (continuity and change)

Determine and assess the long- and short-term causesand the intended and unintended
consequencesof an event, decision, or development {(cause and consequence)

Explain different perspectiveson past or present people, places, issues, and events, and
distinguish between worldvi of today and the past (perspective)

Recognize implicit and explicit ethical judgments in a variety of sources (ethical judgment)

Make reasoned ethical judgmentsabout controversial actions in the past and pre sent
after considering the context and standards of right and wrong (ethical judgment)

Students wilf know and understand the folfowing concepts
and content related to Canada and the Early Modern World
15th to 18th Century):

relationships between expansion, exploration, and
colonization

interactions and exchangesbetween explorers and
indigenous people, including Europeansand Aboriginal
people in North America

social, political, and economic systems and structures,
including those of at least one indigenous society in the
world

religious systems and spiritual practices, including those of
atleast one indigenou s society in the world

scientific, philosophical, and technological innovationsin
this period, induding cartography and navigation

the relationship between humans and the physical
environment

7

Falf 2013 — DRAFT

www.curriculum.gov.bc.ca

© Province of British Columbia e
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Backwards Design:
What are the GOALS?

* Backwards Design
* Big Idea
* What do we need to understand?
* Content
* What do we need to know?
e Curricular Competencies
* What do we need to do?
* Core Competencies
* Who do we need to become?




Flip Book

M iserable
Two-toed
L izard




The Backwards Design FLIPBOOK

Misd‘akle
T Context

(Teacher & Student interests
j decide what kids need to

understand)

Scope & Sequence

Content (Society/department decides
what kids need to know)

. Responsive
Curricular (Teacher decides what their
Competencies class needs to do)

Teacher
Evaluation

Responsive
Core (Kids decide what they/ their
Competencies class need to become)

Student
Evaluation

Shelley Moore, 2107




The Curricular Air Plane

Subject Area:

Planning Team:

Big Idea: Unit Guiding question:
Content Goal | know...

Curricular Competency | can...

Goal

Curricular Competency | can...

Goal

Curricular Competency | can...

Goal

Core Competency Goal | can become...




Backward Design Unit Planning Template: Building the Curricular Plane

Grade: 8

Subject Area(s): English

Planning Team:

Big Idea: Questioning what we hear, read, and
view contributes to our ability to be
educated and engaged citizens.

Unit Guiding Question(s): How can | be active citizen?
How can | use oral language to be an active citizen and
my contribute to community?

Content Goal

| know oral language features and strategies

| know elements of visual and graphic texts

Curricular Competency
Goal

| can construct meaningful connections between self, text and world

Curricular Competency
Goal

| can synthesize ideas from a variety of sources to build understanding

Curricular Competency
Goal

| can use writing and design processes to plan, develop, and create
engaging and meaningful oral texts for a variety of purposes

and audiences

Curricular Competency
Goal

| can assess and refine oral texts to improve their clarity, effectiveness,
and impact according to purpose, audience, and message

Backward Design Unit Planning Template

Shelley Moore, 2018



Grade: Grade 10

Subject Area: Science Planning Team: Carihi Secondary

Big Idea: Chemical processes require energy change as atoms Unit Guiding question: What is an atom? How and why to they

rearrange

rearrange?

Content Goal 1:

I know that energy changes during chemical reactions

Content Goal 2:

I know the practical applications and implications of chemical processes, including First
Peoples perspectives

Curricular Competency Goal: |
can plan and construct by:

| can assess risk and addressing ethical, cultural, and/or environmental issues associated with
their proposed methods and those of others

Curricular Competency Goal: |
can process and analyze data
and information by:

| can apply First People’s principles perspectives and knowledge, other ways of knowing and
local knowledge sources of information

Curricular Competency Goal: |
can evaluate by:

| can consider social, ethical, and environmental implications of the findings from their own and
others’ investigations

Curricular Competency Goal: |
can communicate by:

| can formulate physical or mental theoretical models to describe a phenomenon

Core Competency Goal:
Communication

| can become a communicator by...




Grade: Grade 11

Backwards Design: The Plane

Subject Area: Bio

Planning Team: Timberline Secondary

Big Idea: All living things have common
characteristics.
Living things evolve over time.

Unit Guiding question:

Why is our forest in Campbell River unique?
How and why have our forest ecosystems in
Campbell River evolved over time?

Content | know speciation that occurs within our forest
Goal: - I know divergent evolution
- | know convergent evolution
- | know co-evolution
Curricular | can experience and interpret the local environment
Competenc
y Goal: : : : :
| can | can Seek and analyze patterns, trends, and connections in data, including

process and
analyze data
and
information
by:

describing relationships between variables, performing calculations, and
identifying inconsistencies

| can Construct, analyze, and interpret graphs, models, and/or diagrams




One point rubric

Unit Guiding question: Why is our forest unique?
- How and why have our forest ecosystems evolved over time?

I still need support I can do this! I need some challenge

I know speciation that occurs within
our local ecosystems

I can process and analyze data and
information by experiencing and
interpreting the local environment

I can process and analyze data and
information by seeking evidence and
analyze data

I can process and analyze data and
information by constructing,
analyzing, and interpreting visual
representations of data (graphs,
models, diagrams)




Backwards Design: The Plane

Grade: 11 Subject Area: Bio Planning Team:
Big Idea: All living things have common Unit Guiding question:
characteristics. Why is our forest unique in Campbell River?
How and why have our forest ecosystems evolved
Living things evolve over time. over time?
Content Goal: | know speciation that occurs within our forest

Curricular Competency | | can experience and interpret the local environment
Goal

| can process and | can Seek and analyze patterns, trends, and connections in data, including
analyze data and describing relationships between variables, performing calculations, and
information by: identifying inconsistencies

| can Construct, analyze, and interpret graphs, models, and/or diagrams

Social Responsibility | can become socially responsible by...




Course/Subject/Grade(s): English Studies 12

Unit Big Idea: The exploration of text and story Guiding Unit Questions: How does a moral
deepens our understanding of diverse, complex individual exist in an immoral world? How does a
ideas about identity, others, and the world. good person, exist in an evil world?

Content:
| know reading strategies
| know elements of style

| can construct meaningful personal connections between self, text, and world

| can think critically, creatively, and reflectively to analyze ideas within, between, and beyond texts

| can express and support an opinion with evidence

| can use writing and design processes to plan, develop, and create engaging
and meaningful texts for a variety of purposes and audiences

| can assess and refine texts to improve their clarity, effectiveness, and impact




Create and communicate (writing, speaking, representing)

Comprehend and connect (reading, listening, viewing)

English Studies 12
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ability to be educated and engaged citizens
| understand that the examination of First
Peoples’ cultures and lived experiences

through text builds understanding of
Canadians’ responsibilities in relation to

| understand that people understand text
Reconciliation

differently depending on their worldviews

and perspectives
| understand that language shapes ideas

culturally, geographically and historically
and influences others

| understand that questioning what we
hear, read and view contributes to our

| understand that the exploration of text
constructed

and story deepens our understanding of
diverse, complex ideas about identity,

others, and the world.
| understand that texts are socially,

| know text forms and genres

| know Reconciliation in Canada

| know Text Features and Structures

| know strategies and processes

| know language features, structures and

conventions




The Backwards Design FLIPBOOK

Misd‘akle
T Context

(Teacher & Student interests
j decide what kids need to

understand)

Scope & Sequence

Content (Society/department decides
what kids need to know)

. Responsive
Curricular (Teacher decides what their
Competencies class needs to do)

Teacher
Evaluation

Responsive
Core (Kids decide what they/ their
Competencies class need to become)

Student
Evaluation

Shelley Moore, 2107




Grade: 8 Subject Area: Social Studies

Planning Team: Heather, Jenny, Shelley

Big Idea: Exploration, expansion, and colonization
had varying consequences for different groups

Unit Guiding Question(s): Where are the traces of
exploration, expansion and/or colonialization in our
community and the world? What artifacts remain
and/or are being created to honour the past, present
and future in ethical ways?

Content Goal 1: exploration, expansion, and colonization
Curricular Competency Determine which causes most influenced particular decisions,
Goal:

actions, or events, and assess their short-and long-term
consequences (cause and consequence)

Curricular Competency Explain different perspectives on past or present people, places,

Goal:

places (perspective)

issues, or events, and compare the values, worldviews, and beliefs of
human cultures and societies in different times and

Curricular Competency Make ethical judgments about past events, decisions, or actions, and

Goal:

judgment)

assess the limitations of drawing direct lessons from the past (ethical




Grade: 8 Subject Area: Social Studies Planning Team: Heather, Jenny, Shelley

Big Idea: Exploration, expansion, and colonization | Unit Guiding Question(s): How has/is exploration

had varying consequences for different groups | IMPacting different groups of people around the
world?

How are exploration, expansion and colonialization
connected?

Content Goal 1: | know exploration

| know expansion

| know colonization

| know how they are connected

Content Goal 2: | know that resources (ideas, arts, cultures) are shared between
different groups of people

Curricular Competency | can describe what influences causes (actions and events)
<Ll | can figure out the short and long term consequences (effects)

Curricular Competency | can explain different perspectives
<CEE | can compare different perspectives
Curricular Competency | can make ethical judgements

Goal:

| can assess historical perspectives




The Curricular Plane

Subject Area: Planning Team:

Big Idea

Unit Guiding question:

Content Goal | know...
Curricular Competency | can...
Goal

Curricular Competency | can...
Goal

Curricular Competency | can...

Goal

Core Competency Goal

| can become...




Building a Backwards Design Plan

Targeted goal: collaboratively apply design strategies to support inclusive practice
Targeted goal: critically consider theoretical ideas and practical applications of

inclusive design

Task: In your working groups:
* You need to:
e Plan for the grade and subject area you are focusing on
* Choose a Big Idea for your unit plan
* Determine some guiding questions for your big idea
You must:

* Choose 1 or 2 content goals and turn them into kids friendly goals
using “I know” stems

You can:

* Choose 3 -5 curricular competency goals and turn them into kids
friends goals using “I can” stems

You could:

* Choose a core competency goal or goal area and turn it into a kid
friends goal using “l can become/ | am” stems

You could try to:
* Design a cross curricular unit plan



