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What have you tried?
What have you notficed?

What questions are coming up<



DESIGN: THE MOST UNDERUTILIZED SUPPORT
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Educational Architects:
Designing with Equity in Mind

What are we teaching?

Curriculum
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Who are we Teaching?

Universal Design Instructional

for Learning Design

Adjustable
Supports

How will we support them?e How will we teach them?
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BACKWARDS DESIGN

Teaching (and Learning) to Goals, not activitie



McTigue, 201C

Forward Design

Same for Everyone

Differentiated

Goals
Activity/Task ]< Goals
Goals

Backward Design Differentiated

Same for Everyone Activity
Goals ]< Activity
Activity

2018 Summer Institute for Inclusive Learning Shelley Moore, 201




The Backwards Design FLIPBOOK
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The Curricular Plane

Big Idea Unit Guiding question:
Content Goal | know...
Curricular | can...

Competency Goal

Curricular | can...
Competency Goal

Curricular | can...
Competency Goal

Core Competency | can become...
Goal




Course/Subject/Grade(s): English Studies 12

Unit Big Idea: The exploration of text and Guiding Unit Questions: How does a moral
story deepens our understanding of diverse, | individual exist in an immoral world? How
complex ideas about identity, others, and does a good person, exist in an evil world?
the world.

Content:
| know reading strategies
| know elements of style

| can construct meaningful personal connections between self, text, and world

| can think critically, creatively, and reflectively to analyze ideas within, between,
and beyond texts

| can express and support an opinion with evidence

| can use writing and design processes to plan, develop, and create engaging
and meaningful texts for a variety of purposes and audiences

| can assess and refine texts to improve their clarity, effectiveness, and impact




Create and communicate (writing, speaking, representing)

)

ing, viewing

Comprehend and connect (reading, listen

English Studies 12
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| understand that people understand
text differently depending on their

worldviews and perspectives
| understand that the examination of

| understand that the exploration of
First Peoples’ cultures and lived

text and story deepens our
ideas about identity, others, and the

world.
| understand that language shapes

| understand that texts are socially,
culturally, geographically and
ideas and influences others

| understand that questioning what
we hear, read and view contributes
to our ability to be educated and
engaged citizens

understanding of diverse, complex
historically constructed

experiences through text builds
understanding of Canadians’
responsibilities in relation to

Reconciliation

| know text forms and genres

| know Reconciliation in Canada

| know Text Features and Structures

| know strategies and processes

| know language features, structures and

conventions




Learning Maps

O Adjustable curriculum

OMore than one “standard” designed
for the average

OMultiple exit points

O Multiple achievement measures
OStart from access, add on challenge
O Different from a rubric




Rubrics vs. Learning Maps

Standard
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THE SCRUMPTIOUS RUBRIC REFERENCE

BARELY HANGING ON

w”’ -

The customer wanis a refund, Bread
alone is not a sandwich, It's like you
gave the bread and pop out just to

show you were listening

Translation: Yau anly did the small seuff

o sulfice tirming it in The amwork is

nissing all impomant details and signs ol

vnderstand| IR O perseverance

NEEDS SOME UMPH

Your sandwich disappaints the
customer. There's no flavor and not
enough meat. if any at all. About the

only thing great is the Citrus Drop

Translation: You are missing important

details within your antwork. Lxpectations

Ae ol et ‘lll‘\l ovement i needed and

lack of understanding is present

6- ”~

GETS THE POINT

e’

Your sandwich met expectations, h
has flavor but nathing too exciting,
You included the mear but gee, a side

of chips would be nice,

Translation: Your armwork meers
PXPECEADONE, YOu Wl as far as the
QUM emenn Fape ted and you vsed

what Luun‘rq'gl' you |m1 10 doso
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Inclusive Education: 1£'s not more work, it's different wovk!

RIGHT ON!

£

Your sandwich went heyond
expectations. You threw in some extra
flavor and tomatoes and surpeised the

customer with a side of chips

Translatlon: Your anwork exceeds all
eapeg TANDS, yOu) ||H‘I' Creatively, went
'I\ \\ullc' !‘l.' !v,|\|| 'rl‘n-lr s nu'

showed obvious understanding

www.fivemooreminutes.com

Episode 6 Strategy
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Rubrics vs. Learning Maps

__________|standard




Rubric




Learning Map




How could we use the planning pyramid?

Building a goal continuum for a curricular goal or
outcome

« Choose a grade appropriate curricular goal or
learning outcome

« Prioritize achievement indicators or elaborations to
determine most essential concept, skills or
competencies

« Chunk remaining indicators or elaborations to
INncrease complexity

www. FIVEMOOREMINUTES COM

ducation: I£'s not more work, it's different work!

www.fivemooreminutes.com Episode 6 Strategy Shelley Moore, 201¢



Building a Learning Map!

Course/Subject/Grade(s): Planning Team:

Unit Big |dea: Unit Guiding Question:

Content:

I A
A0y Grade Level Curriculum Challenge
knowledge 9



Planning for the RANGE: Extending for further access and challenge

Even more
goals

More goals

Yellow

Goals

Fisher.Price®

www.fivemooreminutes.com Episode 7 Strategy Shelley Moore, 2019



Backwards Design: The Plane

Big Idea: All living things have Unit Guiding question:
common characteristics. Why is our forest in Camplbell River
Living things evolve over fime. unique¢ How and why have our

forest ecosystems in Campbell River
evolved over time?

Content | know speciation that occurs within our forest
Goal: - I know divergent evolution
- | know convergent evolution
- | know co-evolution
Curricular || can experience and interpret the local environment
Compete
lncy ol | can Seek and analyze patterns, trends, and connections in
can : : . : : :

CEss data, including describing relationships between variables,
gnd performing calculations, and identifying inconsistencies
analyze | can Construct, analyze, and interpret graphs, models, and/or
data and | diagrams
informatio

n by:




One point rubric

Name: Date:

Unit Guiding question: Why is our forest unique?
- How and why have our forest ecosystems evolved over time?

| still need support | can do this! | need some challenge

| know speciation that occurs
within our local ecosystems

| can process and analyze
data and information by
experiencing and interpreting
the local environment

| can process and analyze
data and information by
seeking evidence and analyze
data

| can process and analyze
data and information by
constructing, analyzing, and
interpreting visual
representations of data
(graphs, models, diagrams)




Unit Guiding Question: Unit Guiding question:

Why is our forest in Campbell River unique? How and why have our forest ecosystems in Campbell River evolved over time?

Content: | know
speciation that occurs
within our forest

| know
examples of
species in an

| know an example of
divergent,
convergent, and

| know an example of
divergent,
convergent, and

| know an example of
divergent,
convergent, and

| know how human
activity affects
speciation in an

|
I
I
ecosystems | coevolution in one coevolution in two coevolution evolution | ecosystem
I local ecosystem local ecosystems in three local
| ecosystems | know how our 3
: local ecosystems
I interact with each
other
| can experience | can | can experience the | can interpret the | can interpret the | can interpret the

and interpret the
local environment

experience my
local forests,
streams and
the ocean

local forests, streams
and the ocean using
my senses and

collecting evidence

local forests, streams
and the ocean by
keeping track of my
thinking about my

local forests, streams
and the ocean by
making connections
and reflections

local forests, streams
and the ocean
through ethical
observation and

respectfully (pictures, objects, evidence stewardship
drawings, writing)
I can Seek and | can organize | can identify frends in | | can identify | can identify and | can identify

analyze patterns,
frends, and
connections in
data, including
describing
relationships
between variables,
performing
calculations, and
identifying
inconsistencies

and collate
evidence

data

| can find
connections in data

relationships
between variables

preform simple
calculations

inconsistencies in
data

| can Construct,
analyze, and
interpret graphs,
models, and/or
diagrams

| can identify
ways to
represent data

| construct a visual
representation of
data

| can analyze a visual
representation of
data (whatis
happening?)

| can interpret a
visual representation
of data ((how does
this connect to other
data)

| can interpret a
visual representation
of data (i know why
this data matters)




1. How do students show what

they know?e

Observation

Product

Communicati
ng
Information
(Text)

oral language

Conversation




Course/Subject/Grade(s): English Studies 12

Unit Big Idea: The exploration of text and Guiding Unit Questions: How does a moral
story deepens our understanding of diverse, | individual exist in an immoral world? How
complex ideas about identity, others, and does a good person, exist in an evil world?
the world.

Content:
| know reading strategies
| know elements of style

| can construct meaningful personal connections between self, text, and world

| can think critically, creatively, and reflectively to analyze ideas within, between,
and beyond texts

| can express and support an opinion with evidence

| can use writing and design processes to plan, develop, and create engaging
and meaningful texts for a variety of purposes and audiences

| can assess and refine texts to improve their clarity, effectiveness, and impact




Standards based vs. standardized curriculum
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