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N
NEXWLELEXM (BOWEN ISLAND)
- 3
e The (51ands Tvust couwncil ackhow\edges that the |1ands and waters that ,_/\..-{ k!
encom?Pass the (Slands Trust Arved have been howe to Indigenous peoples Since HT %
—
time immemoridl and howours the vich history, stewavrdship, and cultural < d
hevitdge that ewbody this place we all call howe. @ 5 Horseshoe
A Ba
o The ISlands Trust council 1S committed to establishing and maintaining owsn; West %
_ _ _ _ FSLAND Vancouve .
wutudlly vespectful reladtionships between Indigenous and non-indigenous . / N¢
A S é o
Peoples. 1Slands Tvust states a commitment to Reconciliation with the and

understanding that this commitment 1S 3 long-term velationship-building and eorgia
hedling process.

o The 18l1ands Tvust council will stvive to credte opportunities for
knowledge-sharing and understanding 3as people come together to preserve and
Protect the Specidl watuve of the 151ands within the Salish Sea.

Shelley Moore, 2021 | @tweetsomemoore
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Our plan for today

9.
 Sharing Out
Q e Quick Review

P #5: Planning for ALL

e (Celebration
) .

re, 2021 @tweetsomemoore




Virtual Participation
Protocols

Chat Box

* Anytime! All the time!
* Wild Tea

Break Out Groups
* Popcorn conversations

Padlet
e “| used to think but now”

Shelley Moore, 2021 @tweetsomemoore



5 minutes
Popcorn

As a team
- Come up with 1 or 2 learning statements:

’)

- “l used to think but now

- What artifact can represent your learning? (Evidence)

Shelley Moore, 2021 @tweetsomemoore



Padlet — Sharing our learning

* Padlet
 Add team name
e Share learning statement(s)

* Add one piece of evidence
* Image, photo, reflection, website, audio recording, video, etc.
e Padlet is private to our group

Shelley Moore, 2021



https://padlet.com/fivemooreminutes/abnéw77y0fethh

Q T REMAKE » SHARE %

Q @ Five Moore Minutes 1m
*’ Keeping track of our learning

AWSP Leadership for Inclusion Inquiry

€ Five Moore Minutes

Team Name

| used to think that inclusion was
just about including students with
disabilities, now | think that it is
responding to the diversity and

identity of all students

Shelley Moore, 2021



https://padlet.com/fivemooreminutes/abn6w77y0fethhqp

be put in place that will
make choosing
inclusion easier?

Q‘ What Infrastructure can
) .

@tweetsomemoore



What does the Research Say?

are presumed
competent

are enrolled in
and attending
curricular classes

are in proximity to
and participating
in learning with
peers

have purposeful
roles and
responsibilities

are planned for

G

/1. Guiding conditions of inclusion describe that all students...

E

supports collaboration and the
changing roles of educators &
support staff

is situated, ongoing and
inquiry based

\_

. Teacher professional development that...

~

move away from a

for Learning model of special
education (IEPS)

3. Systems frameworks that ...

support Universal Design medical & deficit-based

_ School & District Infrastructure

~

Teacher & Staffing Infrastructury

Student Infrastructure

Shelley Moore, 2021

@tweetsomemoore



Every Month will focus on an infrastructural
condition with supporting resources

Proximity &
Presuming Connecting to Participation

Competence Place with Peers Purposeful Planned For

* * * * *
vy R reory J vien o |
S

~
_sune
U

“

KICK OFF 5 MM Video 5 MM Video 5 MM Video 5 MM Video Celebration
5 MM Video (1) 5 MM Podcast 5 MM Podcast 5 MM Podcast 5 MM Podcast of Learning

5 MM Podcast (15) Newsletter Article Newsletter Article  Newsletter Article  Newsletter Article Newsletter Article
Newsletter Article

>

Shelley Moore, 2021 @tweetsomemoore



Wild Tea

What is one thing that stands out
from last session?

Shelley Moore, 2021 @tweetsomemoore



Why is Presuming Competence Important?

“Even if we are wrong about a students’
capabilities to learn general education
curriculum with their peers, the consequences
of that presumption being wrong are not as
dangerous as the alternative.”

Cheryl Jorgenson

Shelley Moore, 2021



Location vs. Place

1

Existence vs. Belonging

Shelley Moore, 2021



Proximity &
Participation
with Peers

© 2002 MICHAEL GIANGRECO, ILLUSTRATIONS KEVIN RUELLE

INSPIRED BY DOUG BIKLEN

ISLAND IN THE MAINSTREAM

MRS. JONES AND MRS. COOPER ARE
STILL TRYING TO FIGURE OUT WHY FRED
DOESN’T FEEL LIKE PART OF THE CLASS.

Shelley Moore, 2021
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9.
'Q Planning for ALL
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WHAT IS INCLUSION?

Wheve 3dve you own this continuuwm? what's the next Step?

Shelley Moore, 2019 @tweetsomemoore



How do we How do we teach How do we

including people to diversity? teach to
who are different identity?



WHERE DID COME FROM?

= AVERAGE

ley Moore, 2019 @tweetsomemoore




The End of Average!

The average student is a myth PP AP
END OF

AVERAGE

LOW AVERAGE HIGH

HOW WE SUCCEED

in a World That Values Sameness

TODD ROSE




THE AIRPLANE DILEMMA....

Effectiveness: Building individualized

?lanes for every pilot

E-?-?'\cie\nc\j: Bui\d'\vxg one Standavdized

?lane fov ALL Pilots

Shelley Moore, 2019 @tweetsomemoore



THE CURRICULUM DILEMMA....

Effectiveness: Building individualized

education Plans fov every Student

E-H:‘(c'\e\nc\j: ’\50\?\(\%3 one Standavdized

cuvviculum Sor ALL Studewnts

Shelley Moore, 2019 @tweetsomemoore



A SOLUTION"! ESSective & ESSicient?

An adjustable plane designed fov 3

range of diwvmensgions

Awn adjustable cuvviculum designed for

a vange of di\/ersitsj

Shelley Moore, 2019 @tweetsomemoore



Popcorn

What connections are you making?

Shelley Moore, 2021 @tweetsomemoore



WHAT'S THE DIFFERENCE?

0 oo 0 ‘7@*
® 9 o
Students

®
00 s

—

Poer’ oo';\ > .20 2 o’
oo Se et e
".l’o ?’.‘ }‘. 04"’""“" ) "'l Yo ¢ 0:0"' "'-". . 'ﬁ.” e ®

Shelley Moore, 2019 @tweetsomemoore



DESIGN: THE MOST UNDERUTILIZED SUPPORT

0%
‘Students‘
o0 9

-
20

n

)
O
~y

Shelley Moore, 2019 @tweetsomemoore



HOW DO WE DESIGN AN ADJUSTABLE AIRPLANE?
@ Who are the pilots? What 1S the vange of

dimensions?
- , _ o |
® Wwhat kind of planes are the pilots §lying?

® How iS the Plane responsive to the pilot's

dimvensions?

@ How do the Pilots wiake the adjustwents they

need to §ly the plane?
Shelley Moore, 2019 @tweetsome



HOW DO WE DESIGN AN ADJUSTABLE CURRICULUM? ‘

@ Who are the students? What is the vange of

d'\\/e\rs'\t\j?

@ Wwhat kind of curviculad ave the Students learning?
@ How 18 the cuvviculuwm responsive to the

Students dimensions?

@ How do the Students wmake the adjustments they

need +o use the curviculumw?

Shelley Moore, 2019 @tweetsomemo



How can we change the system?
Designing with Equity in Mind

Where are we going?

Curriculum &

Assessment

Universal Design

for Learning

How will we support them?

Who are we Teaching?

Students

Building Student Agency

Adjustable Supports

Student choice of Strategies

Shelley Moore, 2019

Instructional

Design

How will we teach them?



Popcorn

What is useful so far?

Shelley Moore, 2021 . : iy, @tweetsomemoore ‘



Example: Grade 6/7 Class

* Classroom Teacher/ Support Teacher

Shelley Moore, 2019



Getting to Know Our Pilots!

Class Review for : Ms. S Grade 6/7 class

Teacher: Ms S, Ms.L

Date: October 2016

We can plan for our students by getting to know the:

Interests & ldentities of the class

Classroom Strengths

Classroom Stretches

Pokemon, skateboarding, art/drawing, read alouds, each
other

Korean, Japanese, Taiwanese, Indigenous, Autistic

Supportive of each other, patient, kind, don’t give up,
insightful, creative

English language, written output, taking the lead,
initiative

Based on the interests, strengths and stretches of this class:

The BIG question or inquiry | have for this class: How can we respond to the diversity of our class? What frameworks and strategies can help us to design an adjustable

airplane?

We can try to answer this questions by making a plan to
try something new:

We can meet this goal(s) by reducing barriers in the classroom:

Decision: Something | want to try

Decision: Barriers to Learning (UDL)

Decision: Barriers to Equity (Reconciliation)

Designing a classroom support plan
Designing a unit that plans for the range
Using Kenny’s interest to include him

We can choose multiple text levels for text, multiple
interests areas

We can make learning intentions clear (and the range of
complexity for kids to choose from)

We can include multiple perspectives with the texts we
choose

We can reflect on our identities as we learn

We can meet this goal(s) by targeting core competencies chosen as a community:

Decision: Targeted competencies to target for this class

We can be personally aware and responsible

The Class Review — Brownlie, F & King, J, 2011

adapted by S. Moore, 2019




Adjustment Plan 1: Classroom UDL Support Plan

Classroom Support Plan
Teacher(s): Ms. S Support Staff: Ms. L Lens: Personal Awareness & Responsibility/ Literacy
Students... Strategies & Supports
who needs the most support Universal Support Targeted Support Essential Support (GOOd for
Kenny (Good for ALL) (CHOICE for ALL) ONE)
Need Kenny, Kendra, Max, |-  Structured and | Choice to work alone, 2 min | K-72777?

behaviour Jackson - predictable lessons : :
E‘ - start lessons with an | |
= accessible activity ' '
t . I I
g - connect to interests, | |
& connect to life | |
;n Need Cathy X., Eric,, - Literature circles :Text at different reading levels, :
,;:CB literacy Breanna, Alexandria |- Attend to vocabulary, Group |- Choice of complexity |
work : Oral, written, visual language :
- connect to life | options |
| |

Need Cathy Z, Eric, Joanna, |- Attend to vocabulary : Oral, written, visual language :translator
ELL/EAL Max, Annabel, Kelly |- Group work | options |
- Text from multiple : :
perspectives | |
! !

who needs the most challenge
Johnathan Ethan

Classroom Support Plan Shelley Moore, 2021



Adjustment Plan 2: Backwards Design Curriculum &
Assessment Plan

Class: Gr. 6/7 Planning Team: Shackles, Locke & Moore

Essential Question: What does it mean to be personally aware and responsible and how
can this help me in my life inside and outside of school?

Key vocabulary: goal, celebrate, effort, accomplishment, persevere, advocate, plan,

initiative
Competency | can be personally aware and responsible by being self determined
Goal
Competency | can be personally aware and responsible by being self regulated
Goal

Summative Tasks (Self Evaluation)

New format Create a 3D model that represents your understanding of being
(3D model) personally aware & responsible
Choice Format Describe how being personally aware & responsible connects to and

(letter, comic book, can help you in your own life
conversation)

Shelley Moore, 2019



Adjustment 3: Learner Progressions/ Learning Maps

Class: Gr. 6/7 Planning Team: Shackles, Locke &
Moore

Essential Question: What does it mean to be personally aware and responsible and how
can this help me in my life inside and outside of school?

Key vocabulary: goal, celebrate, effort, accomplishment, persevere, advocate, plan,
initiative

Goal Continuums

I can be personally aware and responsible by:

Goal Access Goal | Goal for ALL : Goal for MOST i Goal for FEW
i * Jlcan seta E * | can celebrate E * |can advocate E * I can take initiative
beingself |  goal . myeffortsand 1 formymyself :  and make change
determined E accomplishments E and my ideas E in myself and the
i : : ' world
i * J|can E * | can persevere E * |canimplement E * |can adjust a plan
beingself |  accomplisha :  through i aplanthat]| i that | have made
regulated goal E challenging tasks E have made to E to meet a goal
i : : meet a goal !

Shelley Moore, 2019



Instructional Plan

Shelley Moore, 2019
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Adjustment Plan 1: Classroom UDL Support Plan

Classroom Support Plan
Teacher(s): Ms. S

Support Staff: Ms. L

Lens: Personal Awareness & Responsibility/ Literacy

Students...

Kannyv
St

Strategies & Supports

vy

who needs the most support

Universal Support

Targeted Support

Essential Support (Good for

(Good for ALL) (CHOICE for ALL) ONE)
_ Need Kenny, Kendra , Max, |Structured and predictable lessons, | Choice to work alone, 2 min, | Choice to stay in the
E behaviour Jackson start lessons with an accessible : Body zone/ tools : classroom or work outside
2 activity, connect to interests, | | the classroom (hallway,
é connect to life, Connect to interest, : :office, library)
..‘g 11 min. lessons (timer) | |
o | |
§ | |
= Need Cathy X., Eric,, - Literature circles :Text at different reading levels, :
literacy Breanna, Alexandria |- Attend to vocabulary, Group | - Choice of complexity |
work : Oral, written, visual language :
- connect to life : options :
Need Cathy Z, Eric, Joanna, |Attend to vocabulary : Oral, written, visual language :translator
ELL/EAL Max, Annabel, Kelly [ Group work | options |
Text from multiple perspectives : :

who needs the most challenge
Johnathan Ethan

Classroom Support Plan

Shelley Moore, 2021



How can we change the system?
Designing with Equity in Mind

Where are we going?

Curriculum &

Assessment

Universal Design

for Learning

How will we support them?

Who are we Teaching?

Students

Building Student Agency

Adjustable Supports

Student choice of Strategies

Shelley Moore, 2019

Instructional

Design

How will we teach them?



Wild Tea

What is one new learning from today?

Shelley Moore, 2021 @tweetsomemoore



Next Steps

are presumed
competent

are enrolled in
and attending
curricular classes

are in proximity to
and participating
in learning with
peers

have purposeful
roles and
responsibilities

are planned for

N

/1. Guiding conditions of inclusion describe that all students...

E

supports collaboration and the
changing roles of educators &
support staff

is situated, ongoing and
inquiry based

\_

. Teacher professional development that...

~

-

3. Systems frameworks that ...

support Universal Design medical & deficit-based

for Learning

~

move away from a

model of special
education (IEPS)

School & District Infrastructure

Teacher & Staffing Infrastructure

Student Infrastructure

Shelley Moore, 2021

@tweetsomemoore



Celebration Session

Connecting the cohorts!
* 2 large groups sharing (1 from each cohort)
e 2 rounds of small group sharing (cross cohort)

e PowerPoint

1. Whatis one new thing we tried, that is connected to the 5Ps?
* 1 piece of evidence

2. What did we notice?
* 1 piece of evidence

3. What did we learn?
* 1 piece of evidence

4. What are our next steps?



‘) Research & Literature that Supports this Session:
»

* Baumgart, D., Brown, L., Pumpian, |, Nisbet, J., Ford, A., Sweet, M. Messina, R., & Schroeder, J. (1982).

Principle of partial participation and individualized adaptations in educational programs for severely
handicapped students. Journal of the Association for Persons with Severe Disabilities, 7, 17-27.

* Carter, E. W, Hughes, C., Guth, C. B., & Copeland, S. R. (2005). Factors influencing social interaction
among high school students with intellectual disabilities and their general education peers. American
Journal on Mental Retardation, 110(5), 366-377.

* Carter, E. W,, Sisco, L. G., Brown, L., Brickham, D., & Al-Khabbaz, Z. A. (2008). Peer interactions and
academic engagement of youth with developmental disabilities in inclusive middle and high school

classrooms. American Journal on Mental Retardation, 113(6), 479-494.

* Feldman, R., Carter, E., Asmus, J., & Brock, M. E. (2016). Presence, proximity, and peer interactions of
adolescents with severe disabilities in general education classrooms. Exceptional Children, 82(2), 192-
208.

. * Fisher, D., & Frey, N. (2001). Access to the core curriculum: Critical ingredients for student success.
Remedial and Special education, 22(3), 148-157.

* Kwon, Elicker, & Kontos, 2011).

* McDonnell, L. M., McLaughlin, M. J. and Morison, P., eds. 1997. Educating one and all: Students with
disabilities and standards-based reform, Washington, DC: National Academy Press. Committee on Goals
2000 and the inclusion of students with disability.
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