






Our plan for today
• Sharing Out
• Quick Review
• P #5: Planning for ALL
• Celebration



Virtual Participation 
Protocols

Chat Box
• Anytime! All the time!
• Wild Tea

Break Out Groups
• Popcorn conversations

Padlet
• “I used to think but now”



Popcorn

As a team 
- Come up with 1 or 2 learning statements:

- “I used to think________ but now ______________”
- What artifact can represent your learning? (Evidence)

5 minutes



Padlet – Sharing our learning

• Padlet
• Add team name
• Share learning statement(s)
• Add one piece of evidence

• Image, photo, reflection, website, audio recording, video, etc.
• Padlet is private to our group

Shelley Moore, 2021



https://padlet.com/fivemooreminutes/abn6w77y0fethhqp

Shelley Moore, 2021

https://padlet.com/fivemooreminutes/abn6w77y0fethhqp


What Infrastructure can 
be put in place that will 

make choosing 
inclusion easier?



What does the Research Say?

1. Guiding conditions of inclusion describe that all students...
are presumed 
competent

are enrolled in 
and attending 
curricular classes

are in proximity to 
and participating 
in learning with 
peers

have purposeful 
roles and 
responsibilities

are planned for

2. Teacher professional development that...

supports collaboration and the 
changing roles of educators & 
support staff

is situated, ongoing and 
inquiry based

3. Systems frameworks that ...

support Universal Design 
for Learning

move away from a 
medical & deficit-based 
model of special 
education (IEPS)

Student Infrastructure

Teacher & Staffing Infrastructure

School & District Infrastructure



Every Month will focus on an infrastructural 
condition with supporting resources

January February March April May June

5 MM Video
5 MM Podcast

Newsletter Article

Connecting to 
Place

Proximity & 
Participation 

with Peers Purposeful Planned For
Presuming 

Competence

KICK OFF
5 MM Video (1)

5 MM Podcast (15)
Newsletter Article

5 MM Video
5 MM Podcast

Newsletter Article

5 MM Video
5 MM Podcast

Newsletter Article

5 MM Video
5 MM Podcast

Newsletter Article

Celebration 
of Learning

Newsletter Article



Wild Tea

What is one thing that stands out 
from last session?



Why is Presuming Competence Important?

“Even if we are wrong about a students’ 
capabilities to learn general education 
curriculum with their peers, the consequences 
of that presumption being wrong are not as 
dangerous as the alternative.”

Cheryl Jorgenson

Shelley Moore, 2021



Location vs. Place

Existence vs. Belonging

Shelley Moore, 2021



Shelley Moore, 2021

Proximity & 
Participation 

with Peers



Social
Purpose

Intellectual 
Purpose

Personal
Purpose

Place (Contextual Purpose)

What skills do I need in this place?

How will I interact

in this place? 

What decisions will I need

to make in this place?

How will I act in this place? 

Shelley Moore, 2021



Planning for ALL





How do we 
including people 
who are different

How do we teach 
to diversity?

How do we 
teach to 
identity?













Popcorn

What connections are you making?



StudentsCurriculum



Students Curriculum

D
es
ig
n

Curriculum







Curriculum & 
Assessment 

Design

Instructional 
Design

Universal Design 
for Learning

How can we change the system?
Designing with Equity in Mind

Where are we going?

Students
Who are we Teaching?

Building Student Agency

How will we teach them?How will we support them?

Adju
sta

ble
 Cur

ric
ulu

m

Adjustable Supports

Adjustable AssessmentStu
den

t c
hoice

 of c
hall

en
ge

Student choice of evidence

Student choice of Strategies

Shelley Moore, 2019



Popcorn

What is useful so far?



Example: Grade 6/7 Class

• Classroom Teacher/ Support Teacher

Shelley Moore, 2019



Class Review for : Ms. S Grade 6/7 class Teacher: Ms S, Ms.L Date: October 2016

We can plan for our students by getting to know the:

Interests & Identities of the class Classroom Strengths Classroom Stretches

Pokemon, skateboarding, art/drawing, read alouds, each 
other

Korean, Japanese, Taiwanese, Indigenous, Autistic

Supportive of each other, patient, kind, don’t give up, 
insightful, creative

English language, written output, taking the lead, 
initiative

Based on the interests, strengths and stretches of this class:

The BIG question or inquiry I have for this class: How can we respond to the diversity of our class? What frameworks and strategies can help us to design an adjustable 
airplane?

We can try to answer this questions by making a plan to 
try something new:

We can meet this goal(s) by reducing barriers in the classroom:

Decision: Something I want to try Decision: Barriers to Learning (UDL) Decision: Barriers to Equity (Reconciliation)

Designing a classroom support plan
Designing a unit that plans for the range
Using Kenny’s interest to include him

We can choose multiple text levels for text, multiple 
interests areas

We can make learning intentions clear (and the range of 
complexity for kids to choose from)

We can include multiple perspectives with the texts we 
choose 

We can reflect on our identities as we learn

We can meet this goal(s) by targeting core competencies chosen as a community:

Decision: Targeted competencies to target for this class

We can be personally aware and responsible

The Class Review – Brownlie, F & King, J, 2011 adapted by S. Moore, 2019

Getting to Know Our Pilots!



Students… Strategies & Supports
who needs the most support Universal Support 

(Good for ALL)
Targeted Support
(CHOICE for ALL)

Essential Support (Good for 
ONE)

Need
behaviour

Kenny, Kendra , Max, 
Jackson

- Structured and
- predictable lessons
- start lessons with an 

accessible activity
- connect to interests, 

connect to life

Choice to work alone, 2 min K - ?????

Need
literacy

Cathy X., Eric,, 
Breanna, Alexandria

- Literature circles
- Attend to vocabulary, Group 

work
- connect to life

Text at different reading levels, 
- Choice of complexity
Oral, written, visual language 
options

Need
ELL/EAL

Cathy Z, Eric, Joanna, 
Max, Annabel, Kelly 

- Attend to vocabulary
- Group work
- Text from multiple 
perspectives

Oral, written, visual language 
options

translator

who needs the most challenge
Johnathan Ethan

Ra
ng

e 
of

 S
tu

de
nt

s (
RT

I)

Classroom Support Plan 
Teacher(s): Ms. S Support Staff: Ms. L Lens: Personal Awareness & Responsibility/ Literacy

Classroom Support Plan Shelley Moore, 2021

Kenny

Adjustment Plan 1: Classroom UDL Support Plan



Adjustment Plan 2: Backwards Design Curriculum & 
Assessment Plan

Class: Gr. 6/7 Planning Team: Shackles, Locke & Moore

Essential Question: What does it mean to be personally aware and responsible and how 
can this help me in my life inside and outside of school?

Key vocabulary: goal, celebrate, effort, accomplishment, persevere, advocate, plan, 
initiative

Goals

Competency 
Goal

I can be personally aware and responsible by being self determined

Competency 
Goal

I can be personally aware and responsible by being self regulated

Summative Tasks (Self Evaluation)

New format
(3D model)

Create a 3D model that represents your understanding of being 
personally aware & responsible 

Choice Format
(letter, comic book, 
conversation)

Describe how being personally aware & responsible connects to and 
can help you in your own life

Shelley Moore, 2019



Adjustment 3: Learner Progressions/ Learning Maps
Class: Gr. 6/7 Planning Team: Shackles, Locke & 

Moore

Essential Question: What does it mean to be personally aware and responsible and how 
can this help me in my life inside and outside of school?

Key vocabulary: goal, celebrate, effort, accomplishment, persevere, advocate, plan, 
initiative

Goal Continuums

I can be personally aware and responsible by:

Goal Access Goal Goal for ALL Goal for MOST Goal for FEW

being self 
determined

• I can  set a 
goal

• I can celebrate
my efforts and 
accomplishments

• I can advocate
for my myself 
and my ideas 

• I can take initiative
and make change 
in myself and the 
world 

being self 
regulated

• I can 
accomplish a 
goal

• I can persevere
through 
challenging tasks 

• I can implement 
a plan that I 
have made to 
meet a goal

• I can adjust a plan
that I have made 
to meet a goal

Start Here

Shelley Moore, 2019



Shelley Moore, 2019

Instructional Plan



Shelley Moore, 2019

Students as Pilots



Students… Strategies & Supports

who needs the most support Universal Support 
(Good for ALL)

Targeted Support
(CHOICE for ALL)

Essential Support (Good for 
ONE)

Need
behaviour

Kenny, Kendra , Max, 
Jackson

Structured and predictable lessons, 
start lessons with an accessible 
activity, connect to interests, 
connect to life, Connect to interest, 
11 min. lessons (timer)

Choice to work alone, 2 min,
Body zone/ tools

Choice to stay in the 
classroom or work outside 
the classroom (hallway, 
office, library)

Need
literacy

Cathy X., Eric,, 
Breanna, Alexandria

- Literature circles
- Attend to vocabulary, Group 

work
- connect to life

Text at different reading levels, 
- Choice of complexity
Oral, written, visual language 
options

Need
ELL/EAL

Cathy Z, Eric, Joanna, 
Max, Annabel, Kelly 

Attend to vocabulary
Group work
Text from multiple perspectives

Oral, written, visual language 
options

translator

who needs the most challenge
Johnathan Ethan

Ra
ng

e 
of

 S
tu

de
nt

s (
RT

I)

Classroom Support Plan 
Teacher(s): Ms. S Support Staff: Ms. L Lens: Personal Awareness & Responsibility/ Literacy

Classroom Support Plan Shelley Moore, 2021

Kenny

Adjustment Plan 1: Classroom UDL Support Plan



Curriculum & 
Assessment 

Design

Instructional 
Design

Universal Design 
for Learning

How can we change the system?
Designing with Equity in Mind

Where are we going?

Students
Who are we Teaching?

Building Student Agency

How will we teach them?How will we support them?

Adju
sta

ble
 Cur

ric
ulu

m

Adjustable Supports

Adjustable AssessmentStu
den

t c
hoice

 of c
hall

en
ge

Student choice of evidence

Student choice of Strategies

Shelley Moore, 2019



Wild Tea

What is one new learning from today?



Next Steps

1. Guiding conditions of inclusion describe that all students...
are presumed 
competent

are enrolled in 
and attending 
curricular classes

are in proximity to 
and participating 
in learning with 
peers

have purposeful 
roles and 
responsibilities

are planned for

2. Teacher professional development that...

supports collaboration and the 
changing roles of educators & 
support staff

is situated, ongoing and 
inquiry based

3. Systems frameworks that ...

support Universal Design 
for Learning

move away from a 
medical & deficit-based 
model of special 
education (IEPS)

Student Infrastructure

Teacher & Staffing Infrastructure

School & District Infrastructure



Celebration Session

Connecting the cohorts!
• 2 large groups sharing (1 from each cohort)
• 2 rounds of small group sharing (cross cohort)
• PowerPoint

1. What is one new thing we tried, that is connected to the 5Ps?
• 1 piece of evidence

2. What did we notice?
• 1 piece of evidence

3. What did we learn?
• 1 piece of evidence

4. What are our next steps?



Research & Literature that Supports this Session:
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• Fisher, D., & Frey, N. (2001). Access to the core curriculum: Critical ingredients for student success. 
Remedial and Special education, 22(3), 148-157.
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