




Virtual Participation 
Protocols

Chat Box
• Anytime! All the time!
• Respond to specific questions
• Waterfall

Break Out Groups
• Popcorn conversations



Waterfall

What are you hoping 
to get out of this 

today?



What Infrastructure can 
be put in place that will 

make choosing 
inclusion easier?



• IEPs took A LOT of resources to construct
• Very few classroom Teachers were following (or reading) the IEP
• Very few classroom teachers would meet or co-plan 
• Educational Assistants (EAs) were left doing all the things!
• Assessment and Reporting

• Report Cards - four times a year
• IEPs once a year

• IEPs were historically designed for individuals in self contained settings, who 
were with other students who also have IEPs

• Now…student with an IEP in an inclusive class with other students who do 
not have IEPs 

Looking for Barriers
Things were getting in the way and making inclusion HARD to do!
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• When inclusion is hard, we think it’s not working
• When inclusion is hard, we are less likely to be inclusive
• When inclusion is hard, we find reasons why we should not do it

How do we reduce or remove barriers to improve the

Barriers make inclusion hard to do:

Infrastructure

Instead of asking…
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What does the Research Say?

1. Guiding conditions of inclusion describe that all students...
are presumed 
competent

are enrolled in 
and attending 
curricular classes

are in proximity to 
and participating 
in learning with 
peers

have purposeful 
roles and 
responsibilities

are planned for

2. Teacher professional development that...

supports collaboration and the 
changing roles of educators & 
support staff

is situated, ongoing and 
inquiry based

3. Systems frameworks that ...

support Universal Design 
for Learning

move away from a 
medical & deficit-based 
model of special 
education (IEPS)

Student Infrastructure

Teacher & Staffing Infrastructure

School & District Infrastructure
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Popcorn!

What is ALREADY 
happening to support 

inclusion in your context?

3 Minutes



Guiding Principles of a Renewed IEP

Student Agency

Purposeful & 
Responsive 

Planning

Competency 
Goals 

Universal 
Support

Authentic 
Assessment

Place Based
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What we are used to – The divide and conquer model

IST/LST
- 40 + student IEPs
- Up to 10 teachers
- LRTs may not know students well

Classroom Teachers
Students & Families

Gives the IEP to teachers Write the IEP for students



What we need to shift to – The parenting model

IST/LST

Classroom Teachers Students & Families

Collaborate with 
teachers

Co-construct IEP

• Reducing the amount of 
classroom teachers that a 
resource teacher works with, 
will increase collaborative 
opportunities.

• Classroom teachers know 
students well

• Inclusive IEP support helps 
students who don’t have IEPs

• Students & families have a 
bigger role
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Collaborate with 
teachers Co-construct IEP

Co-constructing IEPs with an Inclusive Class
• Get to know ALL the students in the class
• Determine Core Competency Goals WITH the class
• Determine Curricular Goals WITH the classroom teacher
• Implement supports and strategies with ALL the students in the class
• Collect evidence FROM the class



Make a plan for most
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• Getting to know some of class
• Setting core competency goals for 

the class
• Setting non accessible curricular 

goals
• No supports or strategies
• Classroom evidence

• Deficit based assessment

• Non-curricular/disconnected goals

• Adaptations & modifications

• Disconnected evidence

• Deficit based assessment

• Non-curricular/disconnected goals

• Adaptations & modifications

• Disconnected evidence

• Deficit based assessment

• Non-curricular/disconnected goals

• Adaptations & modifications

• Disconnected evidence

• Deficit based assessment

• Non-curricular/disconnected goals

• Adaptations & modifications

• Disconnected evidence

+

+

+

+



Place Based, Inclusive Planning
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1. Get to know ALL the students in the 
class

2. Determine Core Competency Goals 
WITH the class

3. Determine Curricular Goals WITH the 
classroom teacher

4. Implement supports and strategies 
with ALL the students in the class

5. Collect evidence FROM the class



Waterfall

What is useful so far?



Where to start: Getting to know ALL the students

• ISTs/LSTs connect with the Classroom Teachers (CT) who have students in 
their room (on their caseload).
• Initial meeting (30 min)

• LST & CT Discuss class, discuss class review (from their perspective), determine next 
steps, discuss menu of teacher support options

• IST/LST supports CT to gather class review info from all students in class
• Co teaching lessons about student dimensions
• Small group or individual interviews about student dimensions
• Creating accessible options for student dimensions where needed

• IST/LST & CT collate the information
• Classroom inventory
• Complete class dimensions on class review (first row)
• Make decisions about how to support the class together (second row on class review)

• IST/LST collects profiles for specific students and enters data into page 1 of 
CBIEP form



Step 1: I & CBIEP
Building Inclusive Class & Student Profiles

Shifting IST/LST roles to:
• CONNECT initially with the classroom teacher (CT)
• CO-CONSTRUCT a class review with the CT
• COLLABORATE with CT to gather student perspectives
• COLLATE student responses and add to class review
• COLLECT evidence from class process for student IEPs



Of Support

Co-teaching
Working with small diverse groups

Finding/creating materials & resources

Observation & Consultation 
Collecting student evidence

22

Brownlie & King, 2011Supporting an EA
Setting up technology

CONNECT



Class Review for: Teacher: Date:

We can plan for our students by getting to know the:

Classroom Interests & Identities Classroom Strengths Classroom Stretches

Interests: 
Identities: 
Representation:

Strengths Stretches

Based on the interests, strengths and stretches of this class:

The BIG question or inquiry we have for this class:

We can respond to this class by making a 
plan to try something new:

We can respond to this class by reducing barriers in the classroom:

Decision: Something I want to try Decision: Reducing Barriers to Learning Decision: Reducing Barriers to Equity

Equity Commitment:

Reconciliation Commitment:

Decision: We can respond to this class by targeting core competencies chosen as a community:

Teacher chosen: 

Class chosen:

The Class Review – Brownlie, F & King, J, 2011 Adapted by S. Moore, 2021

Student Dimensions
• Identities
• Interests
• Strengths
• Stretches
• Needs
• Barriers
• Supports & Strategies
• Goals

CO-CONSTRUCT



What are some things that I like, or I am  
interested in? Or what do I want to 

learn more about?

What are some things that I am  
really good at? Things that I can 

help others with?

What are some communities or 
groups that I belong to?

Who am I? _________________________

What are some things that I need 
to work on? 

What are some things that I can 
use or do to help me learn? Or 

pay attention? Or keep me 
interested?

What are some things in my life  that 
get in the way of my learning?  Or make 

it hard for me to learn?

What are some things that other 
teachers have done that really help me 
to learn? Or to pay attention? Orr keep 

me interested?

What are some things that 
happen in classrooms or schools 

that make it hard for me to 
learn? 

What am I hoping to get out of 
this class? Or this year?

THIS IS ME!
Who Am I? Profile, Adapted from Schnellert & Brownlie, 2011 S. Moore, 2018

COLLABORATE



I & CBIEPs Session 3 Shelley Moore, 2021

COLLABORATE



I & CBIEPs Session 3 Shelley Moore, 2021

COLLABORATE



I & CBIEPs Session 3 Shelley Moore, 2021

COLLABORATE



I & CBIEPs Session 3 Shelley Moore, 2021

COLLABORATE



CLASSROOM INVENTORY
COLLATE



Inclusive & Competency Based IEP
• Page 1
• Student Profile
• Learner Profile
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COLLECT



School: Student Profile

Who am I as a person?

Name Age

Grade Year

A little about me…

Words that I or others might 
use to describe me and/or 
who I am as a person

My identities are:

Things I spend a lot of time 
doing, and/or things I want to 
learn about

My interests are:

Things I want my teachers to 
know about me/ things that 
will help others understand 
me better

My needs are:
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COLLECT
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COLLECT
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COLLECT



Student & Learning Profile

• Designed to be done BY and/or WITH students (not for)
• ALL students can participate in some way
• There must be evidence to support the profile

• Video
• Portfolio (digital or paper-based)
• Interview form
• Photos
• Student who am I? profile
• Who am I? Profile (accessible)

• Profiles are done at school, with the community (do not send form home 
to be filled in)
• You can send info gathering sheets, but not the actual ICBIEP page 1 form



Popcorn

How does this 
connect to your 

context?



What teachers need:
• ISTS/LSTs: Non-Enrolling or Late-Enrolling to support CTs and co-

construct IEPs with students 
• This replaces pull out support

• STEP 1: Class Review Process & Page 1 of ICBIEPs
• Floating release for CTs for:

• Initial meeting (30 min)
• Class Review meeting (60 min)



Floating Release

• TOC’s
• Permanent TOC (0.1 FTE) designated for collaborative support
• Meet prep/lunch/afterschool
• Admin/ LSTs support each other with coverage
• Double block activities
• 1 CT and 1 LST take two classes for short amounts of time (30 min- 60 min)
• switch



Example

LST

CTs
Floating release Initial Class Review meeting

9-930

945-1015

1030-1100

1130-12

1-130

• LST & CT discuss class as 
a whole

• Discuss class review 
(from their perspective)

• Determine next steps
• Discuss menu of teacher 

support options



Example

LST

CTs Collecting Student Dimensions

Block 1 – day 1

Block 2 – day 1

Block 3 – day 1

Block 4 – day 1

Block 1 – day 2

• Co teaching lessons about 
student dimensions (1-2 
blocks)

• Small group or individual 
interviews about student 
dimensions (1 block)

• Creating accessible options for 
student dimensions where 
needed (1-2 blocks)

• Supporting EAs to interview/ 
gather evidence from students



The Parenting Model:
• Shifting away from LSTs supporting individual students with 

disabilities 
• Shifting towards LSTS supporting classrooms/ classroom teachers to 

support students with disabilities
• The student profile, as gathered as part of a class review REPLACES 

“current level of performance”
• This model replaces many initial individual diagnostic and deficit-

based assessments



Popcorn

How can we make this 
happen?




