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NEXWLELEXM (BOWEN ISLAND)
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e The (51ands Tvust couwncil ackhow\edges that the |1ands and waters that ,_/\..-{ k!
encom?Pass the (Slands Trust Arved have been howe to Indigenous peoples Since HT %
—
time immemoridl and howours the vich history, stewavrdship, and cultural < d
hevitdge that ewbody this place we all call howe. @ 5 Horseshoe
A Ba
o The ISlands Trust council 1S committed to establishing and maintaining owsn; West %
_ _ _ _ FSLAND Vancouve .
wutudlly vespectful reladtionships between Indigenous and non-indigenous . / N¢
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The Chat Box — Waterfall

@ | will show you a prompt on the screen

@ Type your response in the chat box BUT DO NOT press send

@ | willdo a 3-2-1 “Go” countdown

@ Everyone will press send at the same time when | say “GO!”

Shelley Moore, 2021 @tweetsomemoore



Waterfalll

What stands out from
last session?

Shelley Moore, 2021 @tweetsomemoore



Popcorn

What questions are
coming up for you?

Shelley Moore, 2021 @tweetsomemoore



Reducing Learning Barriers: UDL Targets

* Making a commitment to reduce learning
barriers in a classroom community over

time
* Based in brain research and how we learn WHAT ARE THE STAIRS/ RAMPS FOR
* Designed to be used for ALL learners LEARNING?
* Strategies are organized into 3 areas Universal Design for Learning Guidelines

* How students are engaged in learning
* How new learning/information is shared

S S &

Wlth/to them théagém.e‘nt‘ R'éhb;jeééiataviioﬁ Action & "E.x'p;ess‘,ion

* How student share their learning

* Targets chosen based on the needs of a

learning community WWWCASTOrg

Shelley Moore, 2019



Teacher Team UDL Guidelines Self-Assessment & Target Goal Planner

I can support students to be interested in what we are

Provide options for recruiting
7| ioterest learning sbout by: M | Mg | L
* Optimizing individual choice and * giving students choice and control over what they are
71 sutonomy learning about (e.g. content, examples used) ‘:] ‘:] D
* Optimizing relevance, value & e making learning redevant to the student’s lives and
72 authenticity connecting it to real world problems that are impartant to ] ] ]
the students
*  Minimize threats & distractions e reducing distractions in the classroom and building a safe
73 place for students to take risks [] E] D
Providing options for sustaining I can support students to be motivated by: Weando | WAt [
8 | Etfort & Persistence | thist | FPMOME | ot et
81 * Heighten Salience of goals and o dearly communicating learning goals/ intentions and why :I :I :]
abjectives tasks and activities matter ‘ ‘ ’
82 e Vary demands and resources to * scaffolding learing by starting with accessibility and :] g D
optimize challenge adding on challenge in goals and tasks : '
83 * Foster collaboration and e buiding a community where learners work together by :] [] D
community teaching collaboration and group work skills
84 * Increase mastery-oriented * providing ongoing formative feedback that is relevant, [] E] D
feedback clear, accessible and timely
g | ™ovidaaptions for Seif. 1 can support learners to effective at coping and engaging | Wecando &"-‘ This Is our
Regulation ‘ successfully with the learning environment by: this! ol | mextstept
91 * Promote expectations and e helping students set learning goals that build confidence :I :I []
beliefs that optimize motivation and help themn take ownership of their learning :
92 o Facilitate personal coping skills * teaching how to manage emotional responses & sbout :] [] D
and strategies healthy emotional responses and interactions
o Develop self-assessment and * by belping students to increase their awareness of how
93 reflection they are progressing towards their goal & how to learn (] (] (]

from their mistakes

UDL Guidelines ~ Engagement, CAST 2019

adapted by Shelley Moore, 2019




" Teacher Team UDL Guidelines Self-Assessment & Target Goal Planner

We can present new information to students so | Wecando keep Thisks
1 Provide options for perception Goal that they understand it by: this! w,::'_ o::
o Offer ways of customizing the - Sharing information in formats that are
-~ display of information Ohjactive fiexible
12 o Offer alternatives for auditory Objective Utilizing modalities that compliment auditory
information information {visuals, tactile, movements etc.)
o  Offer alternatives for visual Utilizing modalities that compliment visual
13 infarmation Objective information (descriptions, objects, auditory
clues, reader)
We can share different options/ examples of Pwm——tn; | e
2 mmm Goal language and symbols to support student “:.::" wz- our next
understanding by: tris! step!
* Clarify vocabulary and symbaols Pre-teaching important vocabulary, symbols,
21 Objective numbers fabels in many ways (written, oral,
visual examples)
o Clarify syntax and structure Highlighting and teaching patterns and
22 Objective properties in systems (e.g. grammar, notation,
taxonomaes, equations etc.)
* Support decoding of text, Teaching and using supports and strategies for
23 mathematical notation and ective students to understand written text,
symbols Dhjecy mathematical notation and symbol use [unless
the goal & de-coding ability)
* Promote understanding across Teaching and using transiators, descriptions,
24 languages Objective movernent & visuals to support understanding
in unfamiliar and multiple languages
o |llustrate through multi media . Using multi-media to support understanding
23 Dhjecte (videos, graphics, activities)

UDL Guidelines — Representation, CAST 2019

adapted by Shelley Moore, 20195

o




Teacher Team UDL Guidelines Self-Assessment & Target Goal Planner

We can provide options for students to communicate using tools and

Date:

We can do This Is our
4 Providing options for physical action Goal assistive technology by: thist I-::;l:i‘ ot stapl
*  Vary the methods for response e providing tools/ assistive technologies to support motor skills to
41 and navigation Objective interact with instructional materials (i.e. alternatives to
pencil/paper)
e Optimize access to tools and e providing support and teaching how to use tools effectively (i.e.
4.2 assistive technologies Objective teaching how to use tools/assistive technologies as supports)
s Provide options for expression and Goal We can provide options for students to show what they know & We can do :._l"' This Is our
communication communicate their learning by: this! onthis) | Metstep!
*  Use multi-media for e teaching new formats to develop a wider range of expression
51 cormmunication Objective using multimedia and materials (oral/visual/written)
{concrete/pictoral/abstract)
*  Use media tools for construction o offering supports and strategies for students to create written
5.2 and compaosition Objective output (word prediction, text-to-speech, mapping tools, sentence
starters etc.)
e  Build fluencies with graduated e supporting increasing fluency by offering scaffolded options of
53 levels of support of support for Objective challenge and supports to increase independence
practice and performance _
6 Provide options for executive Goal We can provide options for students to know and set goals and We can do l::‘.l'.l This Is our
functions make decisions about what supports they need to meet the goals by: this! onthisl | Mestep!
e Guide appropriate goals setting e guiding students through reflection, self-assessment and goal
6.1 Objective 3 2 2 .
setting with curricular and core competences
e Support planning and strategy e modelling how to use supports and strategies and empowering
6.2 development Objective students to make individual decsions about what they need to
meet goals
* Enhance managing information e teaching students to organize their evidence of learning and
6.3 Objective x - -
and resources determine their best examples of learning
e Enhance capacity for monitoring e using assessment checklists, learning maps, one-point rubrics and
6.4 progress Objective student work samples to provide feedback to students and model
self-assessment




Shelley Moore, 2019
How can we change the system?

Designing with Equity in Mind

Where are we going?

Curriculum &

Assessment

S
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5 @ Students

Building Student Agency

Needs Based Instructional

Adjustable Supports

Design Design

Student choice of Strategies

How will we support them? How will we teach them?



Teacher Team UDL Guidelines Self-Assessment & Target Goal Planner

place for students to take risks

Provide options for recruiting 1 can support students to be interested in what we are weamdo | e
7 interest learning about by: thist '-_‘.--‘ next step!
* Optimizing individual choice and * giving students choice and control over what they are :
71 sutonomy learning about (e.g. content, examples used) :] :] :]
* Optimizing relevance, value & e making learning redevant to the student’s lives and
72 authenticity connecting it to real world problems that are important to ] ] ]
the students
*  Minimize threats & distractions e reducing distractions in the classroom and building a safe ‘
73 [] [] []

Providing options for sustaining
8 Effort & Persistence

* Heighten Salience of goals and

Tcan support students to be motivated by:

dearly communicating learning goals/ i

from their mistakes

this!
8.1 obiectives tasks and & . 3
82 e Vary demands and resources to * scaffolding learning by starting with accessibility and :] :l D
optimize challenge adding on challenge in goals and tasks : ‘
83 * Foster collaboration and e buiding a community where learners work together by :] :] D
community teaching collaboration and group work skills
84 * Increase mastery-oriented * providing ongoing formative feedback that is relevant, E] [] :]
feedback clear, accessible and timely
L | Provide options for seif- 1 can support leamers to effective at coping and engaging | We cando ,2‘:‘:. This s our
Regulation successfully with the learning environment by: this! cmthis) | nextstept
91 * Promote expectations and e helping students set learning goals that build confidence :l :I D
beliefs that optimize motivation and help themn take ownership of their learning :
92 e Facilitate personal coping skills e teaching how to manage emotional responses & about :] :] D
and strategies healthy emotional responses and interactions
e Develop self-assessment and * by belping students to increase their awareness of how
93 reflection they are progressing towards their goal & how to learn (] (] (]

UDL Guidelines - Engagement, CAST 2019

adapted by Shelley Moore, 2019




" Teacher Team UDL Guidelines Self-Assessment & Target Goal Planner

We can present new information to students so | Wecando keep This ks
1 Provide options for perception Goal that they understand it by: this! “:"- o::
o Offer ways of customizing the 2 Sharing information in formats that are
- display of information Ohjactive fexible
12 o Offer alternatives for auditory Objective Utilizing modalities that compliment auditory
information information {visuals, tactile, movements etc.)
o Offer alternatives for visual Utilizing modalities that compliment visual
13 infarmation Objective infarmation (descriptions, objects, auditory
clues, reader) _
We can share different options/ examples of um——tn |
2 mmm Goal language and symbols to support student “:k';‘. “z_ our next
understanding by: this! step!
* Clarify vocabulary and symbols Pre-teaching important vocabulary, symbols,
21 Objective numbers labels in many ways (written, oral,
visual examples)
o Clarify syntax and structure Highlighting and teaching patterns and
22 Objective properties in systems (e.g. grammar, notation,
taxonomaes, equations etc.)
* Support decoding of text, Teaching and using supports and strategies for
mathematical notation and > students to understand written text,
5 symbols Objective mathematical notation and symbol use (unless
the goal & de-coding ability)
* Promote understanding across Teaching and using transiators, descriptions,
24 languages Objective movernent & visuals to support understanding
in unfarmiiiar and multiple languages
o |llustrate through multi media , Using multi-media to support understanding
2 Objective (videos, graphics, activities)

UDL Guidelines — Representation, CAST 2019

adapted by Shelley Moore, 2019




We want to

3 e T ST Goal We can provide optictns to heI.p students We can do ke.ep o‘:"r:urs‘ :(t
understand new information by: this! wozl::i:f on stepl
3.1 e activate or supply background Objective Puilding [:)rior knowledge before teaching new q 0 0
e Highlight patterns, critical Connecting new learning to big ideas, other
3.2 features, big ideas and Objective learning, other contexts (familiar and O O O
relationships unfamiliar
e Guide information processing Including learning tasks that allow students to
3.3 and visualization Objective process new information (e.g. summarizing, O O O
categorizing, prioritizing)
e Maximize transfer and Giving students opportunities to connect how
generalization ... they learned and how they can transfer those
3.4 Objective O O O

Our UDL Team Target Goal is:

learning skills/ strategies/ supports to new
settings




Teacher Team UDL Guidelines Self-Assessment & Target Goal Planner

We can provide options for students to communicate using tools and

B Providing options for physical action | Goal assistive technology by: '“:" l-:n:l:it “,;',‘:;
*  Vary the methods for response e providing tools/ assistive technologies to support motor skills to
41 and navigation Objective interact with instructional materials (i.e. alternatives to
pencil/paper)
e Optimize access to tools and e providing support and teaching how to use tools effectively (i.e.
4.2 assistive technologies Objective teaching how to use tools/assistive technologies as supports)
s Provide options for expression and Goal We can provide options for students to show what they know & We can do :"-"’ This Is our
communication communicate their learning by: this! on this! ¥ | next stept

cormmunication

* Use media tools for construction

(o 74 D Jis 0 o0 wioe: Re O CAp

using multimedia and materials (oral/visual/written)

offering supports and strategies for students to create written

5.2 and compaosition Objective output (word prediction, text-to-speech, mapping tools, sentence
starters etc.)
e  Build fluencies with graduated e supporting increasing fluency by offering scaffolded options of
53 levels of support of support for Objective challenge and supports to increase independence
practice and performance _
6 Provide options for executive ol We can provide options for students to know and set goals and We can do h:_lbl This Is our
functions make decisions about what supports they need to meet the goals by: this! onthisl | Mestep!
e Guide appropriate goals setting e guiding students through reflection, self-assessment and goal
6.1 Objective ! & g g
setting with curricular and core competences
* Support planning and strategy e modelling how to use supports and strategies and empowering
6.2 development Objective students to make individual decsions about what they need to

Enhance managing information
and resources

meet goals
teaching students to organize their evidence of learning and
determine their best examples of learning

Enhance capacity for monitoring

using assessment checklists, learning maps, one-point rubrics and
student work samples to provide feedback to students and model




BACKWARDS DESIGN




McTigue, 2010

Forward Design

Standardized Evaluation

Differentiated

~\

Same for Everyone

Grade Level Goals

~\

Activity/Task

\

Backward Design

Same for Everyone

Grade Level Goals

/R

|

J

" Compromises the
integrity of

Adapted Goals )
\ J) evaluation
Modified Goals
Differentiated
Activity 1
 Does not
( . ) compromise the
L Activity 2 ) integrity
- . evaluation
Activity 3

Standards Based Evaluation



How do student show what they know?

Three ways

Two ways

One way

Oral Language

Confidence of

Understanding



All Languages (in literacy) are Treated Equal!

The MORE WAYS students can

. demonstrate learning, the more
Visual

Language confident we are of meeting a Visual
goal Language

s> \Written

Instead of
Language
Oral The NUMBER OF TIMES, a
Language student can show their learning Language

in one way, the more confident
we are of meeting a goal



All Languages (in numeracy) are Treated Equal!

o<

Pictorial

/ Language

m=> Abstract
Language

Concrete
Language

The MORE WAYS students can
demonstrate learning, the more
confident we are of meeting a
goal

Instead of

The NUMBER OF TIMES, a
student can show their learning
in one way, the more confident

we are of meeting a goal

Pictorial
Language

Abstract

Language

Concrete
Language




Popcorn

What are you
connecting to?

Shelley Moore, 2021 @tweetsomemoore



Forward Design

Same for Everyone

Standardized Evaluation

Differentiated

Grade Level Goals

Activity/Task <

Backward Design

Same for Everyone

Adapted Goals

Modified Goals

Differentiated

Activity 1

McTigue, 2010

Activity 2

|

Activity 3

J

Compromises the
integrity of
evaluation

Does not
compromise the
integrity
evaluation

Standards Based Evaluation



Backwards Design

What do we need to UNDERSTAND?

What do we need to KNOW?

What do we need to DO?

Who do we need to BECOME?

Shelley Moore, 2107



Subject Area: Planning Team:

Big Idea(s): What do | need to Understand? Unit Guiding Question(s):

Key Vocabulary:

Curricular Language Student Friendly Language

Learning Standard | know
Learning Standard I can
Learning Standard I can
Learning Standard I can
Attitudes and Competencies I can become/ | am...




Grade: Math 10C

Topic: Measurement

Planning Team:

Big Idea(s): What do | need to Understand? Students understand spatial sense and proportional

reasoning

Unit Guiding Question(s): What is spatial sense? What is proportional reasoning? How are they

connected?

Key Vocabulary:

Curricular Language

Student Friendly Language

What do students need to know?
Knowledge goals

| know SI units

| know Imperial Unite

| know measurement strategies and how to use them to solve problems

| know what 3D objects are and different types of 3D objects

| know sine, cosign & tangent are trigonomic ratios and how to use them to solve problems

What do students need to do?
Skills/Process Goals

Solve problems that involve linear measurement, using:
* Sl and imperial units of measure
* estimation strategies
* measurement strategies.

| can solve problems by:

- Using different units of measure
- Estimating

- Using measurement strategies

What do students need to do?
Skills/Process Goals

Apply proportional reasoning to problems that involve conversions
between S| and imperial units of measure.

| can convert between Sl and Imperial units of measure

What do students need to do?
Skills/Process Goals

Solve problems, using Sl and imperial units, that involve the surface area
and volume of 3-D objects, including:

* right cones

* right cylinders

* right prisms

* right pyramids

* spheres.

| can find the surface area and volume of 3D objects including:
- Right cones

- Right cylinders

- Right prisms

- Right pyramids

- spheres

What do students need to do?
Skills/Process Goals

Develop and apply the primary trigonometric ratios (sine, cosine, tangent)
to solve problems that involve right triangles

| can use trigonomic ratios to solve problems that have a right triangle

What subject specific
competencies do students need to
develop?

| am/can

to help me understand.
ME, PS,CN,R,V,C, T

| can use mental math strategies and estimation
| am a problem solver

| can make connections

| can reason

| can visualize

| can use technology

Shelley Moore, 2021




General Learning Outcome/ Unit Guiding questions:
What is spatial sense? What is proportional reasoning? How are they connected?

I still need support I can do this! I need some challenge

1. | can solve problems by:

* Using different units of measure
* Estimating

* Using measurement strategies

2. | can find the surface area and volume of 3D objects including:
* Right cones

* Right cylinders

* Right prism

* Right pyramids

* Spheres

3. | can convert between Sl and Imperial units of measure

4. | can use trigonomic ratios to solve problems that have a right triangle

use technology

use mental solve make reason visualize
math strategies | problems connections
and estimation

Shelley Moore, 2021



Biology 20-1: Energy and Matter Exchange in the Biosphere

Our Unit Questions
e How are carbon, oxygen, nitrogen and phosphorus cycled in the biosphere?

e How is the flow of energy balanced in the biosphere?
e How have human activities and technological advances affected the balance of energy and matter in the

biosphere?
Unit Goals: Curricular Language Student Friendly Language
20-A1.1k Students will: explain, in general terms, | know how energy is used in a biosphere (stored,
the one-way flow of energy through the biosphere transferred, lost)

and how stored energy in the biosphere, as a
system, is eventually “lost” as heat

20-A1.2k Students will: explain how energy in the | know that energy in different biospheres is balanced and
biosphere can be perceived as a balance between cycles

both photosynthetic and chemosynthetic activities | know how biospheres are interconnected

and cellular respiratory activities

20-A1.3k Students will explain the structure of | know what an ecosystem is and how it is organized
ecosystem trophic levels, using models such as

food chains and food webs

20-A1.4k Students will explain, quantitatively, the | know how energy moves in an ecosystem

flow of energy and the exchange of matter in | know how to represent the movement of energy in
aquatic and terrestrial ecosystems, using models ecosystems using a model

such as pyramids of numbers, biomass and energy

20-A1.1sts Students will: explain that the process | can connect what | am learning about biospheres to real
of scientific investigation includes analyzing life examples and events

evidence and providing explanations based upon
scientific theories and concepts

Initiating and Planning | can initiate and plan by:

20-A1.1s Students will: formulate questions about e by asking questions about what | observe in my
observed relationships and plan investigations of environment

questions, ideas, problems, and issues o by making predicting based on what | observe
Performing and Recording | can investigate and record my observations by:
20-A1.2s Students will: conduct investigations into e using different tools and techniques to gather data
relationships among observable variables and use e complete an experiment

a broad range of tools and techniques to gather
and record data and information
perform an experiment

Analyzing and Interpreting | can analyze and interpret by:

20-A1.3s Students will: analyze data and apply e looking for patterns in my data to help me
mathematical and conceptual models to develop understand what is happening

and assess possible solutions e connecting my data to other scenarios and contexts

e coming up with some possible solutions or
explanations for what is happening
e organizing and displaying my data in ways that make

sense to me
Communication | can communicate my findings by:
20-A1.4s Students will: work collaboratively in e using Sl units and Sig Digs
addressing problems and apply the skills and e presenting my findings so it makes sense to others
conventions of science in communicating (modes representation)

information and ideas and in assessing results

Backwards Design & Learning Progressions Shelley Moore, 2022



Backward Design Unit Planning Template: Building the Curricular Air Plane

Class: Ms. P Gr. 2/3

Subject Area(s): Cross Curricular

Planning Team: Ms. P & Shelley

Big Idea(s):

* Forces influence the motion of an object. (Science)
* Everyone has a unique story to share. (Language Arts)

Unit Guiding Question(s):

Who are our monsters? What are their stories? How
can we use forces to help us catch them?

Unit Goals

Curricular Language

Student friendly language

Content Goal:
Science (2)

types of forces

| know different types of forces

Content goal:
Language Arts (2/3)

Story/text: elements of a story

| know what makes a story

Curricular Making: Make a product using known procedures or through | can make something for a purpose
Competency Goal: modelling of others

ADST (2/3)

Curricular Safely manipulate materials to test ideas and predictions | can make a plan and try out my ideas
Competency Goal:

Science (2/3)

Curricular Plan and create a variety of communication forms for different | can create a story for an audience

Competency Goal:
Language Arts (2/3)

purposes and audiences

Curricular
Competency Goal:
Art (2/3)

Exploring and creating: Explore elements, processes, materials,
movements, technologies, tools, and techniques of the arts

| can create many things using different art tools and
materials

Core Competency

Goal:
(Profile 1/2)

Creative Thinking:

| get ideas when | play (1)

| can get new idea or build on or combine other people’s ideas to
create new things within the constrainst of a form, a problem or
materials (2)

We are creative thinkers because we get new ideas!
| get new ideas by: (Students choose):

* using my senses to explore

* changing what | am doing

* trying something new

* solving a’problem‘in a new way

Backward Design Unit Planning Template

Shelley Moore, 2020




Who are our monsters? What are their stories?
How can we use forces to help us catch them?

Name: Date:
wcl):r(i:tmon Mv goals | got it! How do | know?
it ; e got It What is my evidence?

* | know different types of
forces

* | know what makes a story

* | can make something for a
purpose

* | can make a plan and try
out my ideas

* | can create a story for an
audience

* | can create many things
using different art tools
and materials




Grade: 4/5

Big Ideas:

Subject Area: Math

Planning Team: Kelset Team

Unit Guiding questions: Why do we need to learn how to add and
subtract? Where in our lives do we use addition and subtraction?

Content Goal:

addition and subtraction to 10 000

| know how to add and subtract numbers up to 10 000

Content Goal:

addition and subtraction facts to 20
(developing computational fluency)

| know how to and subtract up to 20 in my head

Curricular

Competency Goal:

Develop mental math strategies and
abilities to make sense of quantities

| can use mental math to understand “how much/how many?”

Curricular

Competency Goal:

Develop and use multiple strategies to
engage in problem solving

| can solve problems using different strategies

Curricular

Competency Goal:

Communicate mathematical thinking in

many ways

| can share my thinking in many ways

Curricular

Competency Goal:

Connect mathematical concepts to each
other and to other areas and personal

interests

| can connect what | am learning in math to me and my life



https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
https://curriculum.gov.bc.ca/curriculum/mathematics/4/core

Grade: Kindergarten Subject Areas: Science, Socials, Planning Team: Eva, Regan, Shelley

Art, Math
Big Ideas: What do students need to understand? Unit Guiding Questions:
e Humans interact with matter every day through familiar materials (science) e How do | interact with different materials and objects?
e  Objects have attributes that can be described, measured, and compared (Math) e How can | describe different materials and objects?
e Engagement in the arts creates opportunities for inquiry through purposeful play (Art) | ¢ How can | be curious about, learn, and play using different materials and
e Stories and other texts help us learn about ourselves and our families (LA) objects?
e Stories and traditions about ourselves and our families reflect who we are and where e How can | use different materials and objects to share stories about myself
we are from (SS) and my family?
e How can | choose specific materials and objects to represent my family?

Types of Goal Curricular Language Student Friendly Language
Content (Science) e properties of familiar materials (sci) e | know how to interact with objects and materials by using my senses

e |ocal First Peoples uses of plants (sci) e | know different ways that First Peoples use objects and materials (e.g., plants
Content (Math) e single attributes of 2D shapes and 3D objects (math) e | know what makes materials, objects (3D) and shapes (2D) different form ead

e concrete or pictorial graphs as a visual tool (math) other

e | know how to show “how many” using objects and pictures

Content (Art) e processes, materials, movements, technologies, tools and e | know how to use materials and objects to create art
techniques to support arts activities (art) e | know how First Peoples use materials and objects to make art

e traditional and contemporary Aboriginal arts and arts-making
processes (art)

Content e  Story structure of story (LA) e | know how to use materials and objects to show, tell and write a story
(Language Arts) .
Content (Social e ways in which individuals and families differ and are the e | know what makes my family unique
Studies) same e | know what makes families different from each other
e people, places, and events in the local community, and in e | know how to use materials and objects to show:
local First Peoples communities o Who my family is

o0  Where my family is from
o What events or traditions are special to my family
o What events or traditions are special to my community

Curricular e Planning and conducting e | can show what happens to different objects when they are pushed or
Competency o effects of pushes/pulls on movement pulled
(Science) o Make exploratory observations using their senses e | can share what happens to objects when they are pushed or pulled on
e Questioning and predicting different materials
o Demonstrate curiosity and a sense of wonder about the e | can share what happened by using my senses
world e | can be curious by asking questions about different materials, shapes and
e  Processing and analyzing data and information objects
o Discuss observations e |can talk to others about what | see

O Represent observations and ideas by drawing chartsand | ¢ | can show that | understand by making graphs and drawings of my learning
simple pictographs e | can talk about what | am learning




Shelley Moore, 2019
How can we change the system?

Designing with Equity in Mind

Where are we going?

Curriculum &
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Who are we Teaching?

Students

Building Student Agency

Needs Based _ Instructional
Design Design

Student choice of Strategies

How will we support them? How will we teach them?



Teacher Team UDL Guidelines Self-Assessment & Target Goal Planner

I can support students to be interested in what we are

- Provide options for recruiting We can do ekl oy
interest learning about by: this! on this| next stepl
* Optimizing individual choice and e giving students choice and control over what they are
71 autonomy learning about (e.g. content, examples used) :] :] :]
* Optimizing relevance, value & e making learning redevant to the student’s lives and
72 suthenticity connecting it to real world problems that are impartant to (] (] (]
the students
*  Minimize threats & distractions e reducing distractions in the classroom and building a safe
73 place for students to take risks :] :] :]
Providing options for sustaining | can support students to be motivated by: ‘._,. “'-D ﬂh"
8 Effort & Persistence

. Fomr collaboratm and

buidung a community where learners work together by

= community teaching collaboration and group work skills :] :] :]
84 * Increase mastery-oriented * providing ongoing formative feedback that is relevant, :] :] :]
feedback clear, accessible and timely

|usmhmumamu-m

teaching how to manage emotional responses & about

healthy emotional responses and interactions
by helping students to increase
they are progre.smg towards their goal & bow to learn

UDL Guidelines - Engagement, CAST 2019

adapted by Shelley Moore, 2019




" Teacher Team UDL Guidelines Self-Assessment & Target Goal Planner

Pre-teacning impo ulary, symbols,

numbers fabels in many ways (written, oral,
visual exa

This s
We can present new information to students so | Wecando keep
1 Provide options for perception Goal that they understand it by: this! w,::'_ o::
o Offer ways of customizing the 1 o Sharing information in formats that are
-~ display of information Ohjactive fiexible
12 o Offer alternatives for auditory cecti e Utilizing modalities that compliment auditory
information Ohbjective information {visuals, tactile, movements etc.)
o  Offer alternatives for visual o Utilizing modalities that compliment visual
13 infarmation Objective information (descriptions, objects, auditory
clues, reader)
We can share different options/ examples of Pwm——tn; | e
Providing options for language We can do keep
2 and symbols Goal language and symbols to support student this! working on our next
understanding by: this! step!

o Clarify syntax and structure e Highlighting and teaching patterns and
22 Objective properties in systems (e.g. grammar, notation,
taxonomaes, equations etc.)
* Support decoding of text, o Teaching and using supports and strategies for
23 mathematical notation and Objective students to understand written text,
symbols mathematical notation and symbol use [unless
the goal & de-coding ability)
* Promote understanding across o Teaching and using transiators, descriptions,
24 languages Objective movernent & visuals to support understanding
in unfamiliar and multiple languages
o |llustrate through multi media . e Using multi-medsa to support understanding
— Objective (videos, graphics, activities)

UDL Guideline

t — Representation, CAST 2019

adapted by Shelley Moore, 2019




We want to

) . , We can provide options to help students e
3 Provide options comprehension Goal P P . -p e can ge ke,ep our next
understand new information by: this! working on Sten)
3.1 e activate or supply background Objective Pundlng !:)rlor knowledge before teaching new q 0 0
e Highlight patterns, critical Connecting new learning to big ideas, other
3.2 features, big ideas and Objective learning, other contexts (familiar and O O O
relationships unfamiliar
e Guide information processing Including learning tasks that allow students to
3.3 and visualization Objective process new information (e.g. summarizing, O O O
categorizing, prioritizin
e Maximize transfer and Giving students opportunities to connect how
3.4 generalization Objective they learned and how they can transfer those . q 0

Our UDL Team Target Goal is:

learning skills/ strategies/ supports to new
settings




Teacher Team UDL Guidelines Self-Assessment & Target Goal Planner

We can provide options for students to communicate using tools and
4 | Providing options for physical action | Goal s e ey g el
*  Vary the methods for response e providing tools/ assistive technologies to support motor skills to
41 and navigation Objective interact with instructional materials (i.e. alternatives to
pencil/paper]
e Optimize access to tools and e providing support and teaching how to use tools effectively (i.e.
4.2 assistive technologies Objective teaching how to use tools/assistive technologies as supports)
- Provide options for expression and = We can provide options for students to show what they know & We o ds :’_l”l This Is our

* Use multi-media for

cormmunication

. Use media tools for construction

teaching new formats to develop a wider range of expression
using multimedia and materials (oral/visual/written)
concrete/pictoral/abstract

e offering supports and strategies for students to create written

5.2 and compaosition Objective output (word prediction, text-to-speech, mapping tools, sentence
starters etc.)
e  Build fluencies with graduated e supporting increasing fluency by offering scaffolded options of
53 levels of support of support for Objective challenge and supports to increase independence
practice and performance _
6 Provide options for executive ol We can provide options for students to know and set goals and We can do h:_lbl This Is our
e Guide appropriate goals setting e guiding students through reflection, self-assessment and goal
6.1 Objective ! 2 8 %
setting with curricular and core competencies
. upport planning and strategy e modelling how 10 use supports and strategies and empowering
6.2 development Objective students to make individual decsions about what they need to

Enhance managing information
and resources

Objective

meet goals
teaching students to organize their evidence of learning and
determine their best examples of learning

student work samples to provide feedback to students and model
self-assessment




Guiding Unit Question:

Lesson Goal(s): Date

Connecting Activity: :;Zr;:':sieeded

Mini Lesson:

Processing Task:

v

| Need to... " I Must... 1 can.. | 1 Could.. ! 1 Can Try to...

Access | All Most Few | Challenge

Transforming & Personalizing Activity:

Lesson Planning Template — Shelley Moore, 2017 Adapted from Brownlie & Schnellert



The Planning Pyramid: Differentiated Curriculum

Even More
Complexity

More
Complexity

Essential
Concept

Start from access, build on challenge



Even more
goals

More goals

Goals

Creating Access AND Challenge

Fisher price®




Science Grade 2

Example Unit & Lesson Plan



Subject(s): Science | Planning Team: Kim (CT2), Shelley, Jessica
(PA), Raime (P), Kendra (DI)

Our Guiding Unit Question: Kid Friendly:

How does water impact living things in What is water? Why is water important to
the environment? living things?

Learning Outcome: Kid friendly goals:

Students investigate characteristics of | can investigate water

water and the importance of water to | know that water is important to living
living things in the environment. things and the environment

Competency: We can be cultural and global citizens
Numeracy: We can collect data

Numeracy: We can communicate our learning

Literacy: We can use strategies to help us understand text

Important vocabulary to know and use:

Water Citizens Investigate
Environment Strategies Collect data
Living things communicate Text



Guiding Unit Question: HOw does water impact living things in the environment?

Lesson Goal(s):
| can investigate water

| know that water is important to living things and the environment

Date:

Supports

Connecting Activity: picture// word sort - vocabulary

Mini Lesson: building mind maps

»
»

Processing Tasks
| Need to... | Must... | Can... | Could...
Find the water | Label the 2 | Oragnize examples | Choose a habitat
on a picture of | different | of bodies of water | - Add examples of
the Earth | kinds of water | - Fresh | living things that
: L - salt | live in there
Access All Most Few

| Can Try to...

Choose a

| different

i habitat

| - Add examples
{of living things
that live in there

Challenge

Transforming & Personalizing Activity:
Connect 1/Connect 2

Lesson Planning Template — Shelley Moore, 2017

Adapted from Brownlie & Schnellert







Our Goal Today!

| can learn about water



Important Words

wetlands

stream
underground water
Indian Ocean
glacier

salt water

Arctic Ocean

river

dug out/ pond
Pacific Ocean
Earth

fresh water

lake

Atlantic Ocean
Southern Ocean



@ I’m not sure about
| know these words! these words.




Your job...

1. Cutout the boxes on the black line <§:.\>’\

2. Talk to your partner, are these words S
you know or words you don’t know? @@

3.  Sort the picture words into the boxes E









What can we learn about
water?

Video



https://www.youtube.com/watch?v=bNWuQD7QHBc

What can we learn about water?

Names:




Learning Target: | can learn about water

Start Together

CAN

Go as far as you can!

s

.

Choose the picture that shows the BIG IDEA

s

Choose the pictures that show the different
kinds of water on the Earth

.

Choose the pictures that show examples of
water on the Earth

s

.

Sort the pictures into fresh water and salt water
examples

Ve

.

Find examples of things that live in fresh and
salt water habitats

www.fivemooreminutes.com

Episode 6 Strategy

Shelley Moore, 2019
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Splash in a Pond
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Let’s Explore
== :

2 raxld Ab D‘U_t Us







Learning Target: | can learn abo

UL water




What did we learn about
water?

Choose a new word that you know!

Use the word to share something you
learned about water

Write a sentence about what you
learned about water

Write a sentence about what you
learned that connects 2 new words







What is a takeaway
from this example?

What other UDL
principles are you
noticing?



English Grade 8

Example Unit & Lesson Plan




Backward Design Unit Planning Template: Building the Curricular Plane

Grade:

Subject Area(s):

Planning Team:

Big Idea: Questioning what we hear, read, and
view contributes to our ability to be
educated and engaged citizens.

Unit Guiding Question(s): How can | be active citizen?
How can | use oral language to be an active citizen and
my contribute to community?

Content Goal

| know oral language features and strategies

| know elements of visual and graphic texts

Curricular Competency
Goal

| can construct meaningful connections between self, text and world

Curricular Competency
Goal

| can synthesize ideas from a variety of sources to build understanding

Curricular Competency
Goal

| can use writing and design processes to plan, develop, and create
engaging and meaningful oral texts for a variety of purposes
and audiences

Curricular Competency
Goal

| can assess and refine oral texts to improve their clarity, effectiveness,
and impact according to purpose, audience, and message

Backward Design Unit Planning Template

Shelley Moore, 2018



Guiding Unit Question: How can | be active citizen? How can | use a TED Talk to share a message that is important to me?

Guiding Unit Question: How can | be active citizen? How can | use a TED Talk to share a message that is important to me?

Mini Lesson: What makes a POWERFUL TED talk?
Model task with first 5 minutes of a Ted Talk

Processing Tasks

»
>

| Need to... riviust... [ Can...
Make a list about | Choose a differnt
ChooseaTed | what the speaker | Ted talk

Talk and watch | does to keep you

it. Figure out | e”gaged' Wh.at - Follow the same
what the the | does it look like, ' process
speaker’s i sound like feel :
message is !'ke? What makes
i it powerful
Access | All Most

| Could...

Give feedback to

| the speaker on

: what they do well,
: and one thing that
you think they '
i could improve
| improve on

Few

| Can Try to...
Respond to

| the ted talk
| with a

connection, a
question or an
opinion about

their message

Challenge

Transforming & Personalizing Activity: Exit slip — If you were going to make a POWERFUL Ted Talk, what
are something you would do? What would be a topic you would talk about?

Lesson Goal(s): | know oral language features and strategies Date
| know elements of visual and graphic texts
Connecting Activity: What is an active citizen (look/sounds), review vocabulary Supports

- Proximity to N, scribe,
strategic group
members, check in,
reassurance, redirection
to prompts, task break
down,

- Strategic locations,
groups of 2 or 3,
translated videos,

- Visuals, vocab review,

- Modeling, interesting
ted talk,

- Pre teach vocabulary

- power point/
document camera

- Interesting ted talks

- Youth speakers

- Not too long videos

- About relevant issues

Lesson Planning Template — Shelley Moore, 2017

Adapted from Brownlie & Schnellert




Lesson



How can | be an active citizen?

How can | use a TED Talk
to be an active citizen and
contribute to my community?



e active citizen
 TED Talk

* contribute

* community



What do you think we
are going to learn
about today?



How can | be an active citizen?

How can | use a TED Talk
to be an active citizen and
contribute to my community?




Goals: | know what
makes a powerful TED
talk



What makes a POWERFUL TED talk?

Start here!

| NEED to
- choose a QR code, watch the TED talk
- notice what the message of this TED talk is

| MUST

- notice what this TED talk LOOKS like

- notice what this TED talk SOUNDS like
- notice what this TED talk FEELS like

Go as far as you can

| CAN
- analyze another QR code

| COULD
- make a connection, question or opinion about the Ted Talk

| CAN TRY TO
- offer some feedback to make the TED talk better

Shelley Moore, Lake Trail Middle, 2018



TED Talks

Names of group members:

Title

What is the message of
this TED Talk?

What does this TED talk
look like?

What does this TED talk
sound like?

What does this TED talk
feel like?

Under the Table

[m] ¥ [m]

[

|#aste QR ceee here)




OO Y

TED Talks N of group bers:
Title What is the message of What does this TED talk What does this TED talk What does this TED talk
this TED Talk? look like? sound like? feel like?

U lncluce Eduahes | Red dot funn Possionale
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Aol o\
‘ ‘s‘“““p" brtioprty | some. " wmwe ore o
gestures 5%1)(\/
g‘\d\ms Nis al S
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not o %ri?

— By (o0 \eavn

(Paste QR code here)




homelessness

Supports

* Group work
e iPads
* QR codes

» Subtitles/translations

........

e Someone can be the recorder
e Someone can be a drawer

= . S L -,




Overcoming hopelessness The unexpected face of

h 1




What

Start here|

Go as faras you can

Makes 3 POWERFULTEDtaIk?

First

o hu_ose QR code, watch the TED taf
* Notice what the MeSSage of this TED gyl s,
Then

~ Notice what this Tep talk LOOKS like
e noﬂcewhaumsTEDtalkSQlM like
* otice what this TED talk FeeLs e

Next

= checkin with Ms. Guyot or Ms. Moore

- analyze another QR code

Next =
- make a connection, question o opinion about the Ted

offer some feedback to make the TED talk better:

idde, 2015




What does this TED talk
feel like?
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TED Talks Names of group members: " o A, Sovan \
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What is the message of What does this TED talk What does thi-s TED talk What dkf)::ltlt:;; IE D talk
Title this TED Talk? look like? sound like? fael like?
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TED Talks

Names of group members: Adrian laseaze, \6\\@!"\

Title

What is the message of
this TED Talk?

What does this TED talk
look like?

What does this TED talk
sound like?

What does this TED talk
feel like?

il 53
The unexpected face of
homelessness

[=!
I

“ne waught the homeless
Ay o shoes and she
idn™  voow \he hame'ess
ctole  Ahe  shoes:

- she talked tboot how
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| e e /
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By dhece cover

-The screen W Yhe
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S| eought him hase
Shoes ‘pecouse he
didnt have  any™

-Showwng o wonch lctore

-3he soonds m“ﬂ confl
Yo what shes *a\‘ﬁms
sl TR S

—She wmokes you feel
so  wsprred

= o bo\) omeh ™

Rieos bhed shes delns [motans(

—never  godne  PeRE

by Ahee

cover




Nam'e$ of group members: &)

Moiri'so
SR
whatlsthe message of WhatdoesthisTEDtaIk
this TED Talk? look like?
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Names of group members: V\gkge Lane Dok,

What is the message of What does this TED talk What does this TED talk
this TED Talk? look like? sound like?

What does this TED talk
feel like?
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Exit Slip — Choose one

1. If you were going to make a S
POWERFUL Ted Talk, what
are some things you would

do?

2. What would be a topic you
would talk about?

Shelley Moore, Lake Trail Middle, 2018



Exit Slip — Choose one

1. Ifyou weregoingtomakea [
POWERFUL Ted Talk, what N

are some things you would
do? |

What would be a topic you
would talk about?






What is a takeaway
from this example?

What other UDL
principles are you
noticing?



SHELLEY MOORE

@tweetsomemoore

www.fivemooreminutes.com

www.blogsomemoore.com

Shelley Moore, 2019 @tweetsomemoore



