


Waterfall!

What stands out from 
last session?



Popcorn!

What questions are you 
hoping to get answers for 

today?

4 Minutes



How do we include 
people who are 
different

How do we teach 
to diversity?

How do we 
teach to 
identity?



Students Curriculum

D
es
ig
n

Curriculum



Curriculum & 
Assessment 

Design

Instructional 
Design

Universal Design 
for Learning

How can we change the system?
Designing with Equity in Mind

Where are we going?

Students
Who are we Teaching?

Building Student Agency

How will we teach them?How will we support them?

Adju
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ble
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ric
ulu

m

Adjustable Supports

Adjustable AssessmentStu
den

t c
hoice

 of c
hall
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ge

Student choice of evidence

Student choice of Strategies

Shelley Moore, 2019



Activity/Task 

Grade Level Goals

Grade Level Goals

Adapted Goals

Modified Goals

Activity 1

Activity 2

Activity 3

Forward Design

Same for Everyone

Same for Everyone

Differentiated

DifferentiatedBackward Design

McTigue, 2010

Compromises the 
integrity of 
evaluation

Does not 
compromise the 
integrity 
evaluation

Standards Based Evaluation

Standardized Evaluation



BIG IDEA

Content

Curricular 
Competencies

Core 
Competencies

Te
ac

he
r 

Ev
al

ua
tio

n
St

ud
en

t 
Ev

al
ua

tio
n

Context
Place/ Strengths/ Interests/ 
Inquiry/ provides context to 
help students to understand

Scope & Sequence
Knowledge base needed to 

develop competencies

Responsive
Formative assessment helps 

us to determine which 
competencies skills to develop

Responsive
Students decide/co-decide 

which core competencies to 
develop

Shelley Moore, 2021



Our Co-Planning Journey: 
Backwards Design

1. We turned the Big Ideas into 
unit guiding questions

2. We chose the content goals 
for the unit and highlighted 
important vocabulary

3. We chose the curricular 
competency goals for the unit 
and highlighted important 
vocabulary

Grade: Subject Area: Planning Team:

Big Idea(s): What do I need to 
Understand? 

Unit Guiding Question(s):

Key Vocabulary:

Curricular Language Student Friendly 
Language

What do students need 
to know?
Knowledge Goals

I know

What do students need 
to do?
Skills/Process Goals

I can

What do students need 
to do?
Skills/Process Goals

I can

What do students need 
to do?
Skills/Process Goals

I can

4. We rewrote the goals into student friendly language using I know/I can statements



Grade: Subject Area: Planning Team:

Big Idea(s): What do I need to Understand? Unit Guiding Question(s):

Key Vocabulary:

Curricular Language Student Friendly Language

What do students need to know?
Knowledge Goals

I know

What do students need to do?
Skills/Process Goals

I can

What do students need to do?
Skills/Process Goals

I can

What do students need to do?
Skills/Process Goals

I can

Who do student need to be?
Competency Goals

I can become/ I am…



Grade:  4/5 Subject Area: Math Planning Team: Kelset Team

Big Ideas: Unit Guiding questions: Why do we need to learn how to add and 
subtract? Where in our lives do we use addition and subtraction?

Content Goal: addition and subtraction to 10 000 I know how to add and subtract numbers up to 10 000

Content Goal: addition and subtraction facts to 20 
(developing computational fluency)

I know how to and subtract up to 20 in my head

Curricular 
Competency Goal:

Develop mental math strategies and 
abilities to make sense of quantities

I can use mental math to understand “how much/how many?”

Curricular 
Competency Goal:

Develop and use multiple strategies to 
engage in problem solving

I can solve problems using different strategies

Curricular 
Competency Goal:

Communicate mathematical thinking in 
many ways

I can share my thinking in many ways

Curricular 
Competency Goal:

Connect mathematical concepts to each 
other and to other areas and personal 
interests

I can connect what I am learning in math to me and my life

https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
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*Fractions and decimals are types of numbers that can represent 
quantities.

*Development of computational fluency and multiplicative thinking 
requires analysis of patterns and relations in multiplication and 
division.

*Regular changes in patterns can be identified and represented using 
tools and tables.

*Polygons are closed shapes with similar attributes that can be 
described, measured, and compared.

*Analyzing and interpreting experiments in data probability develops 
an understanding of chance. Us
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number concepts to 10 000
decimals to hundredths

ordering and comparing fractions
addition and subtraction to 10 000

multiplication and division of two- or three-digit numbers by one-digit 
numbers

addition and subtraction of decimals to hundredths
addition and subtraction facts to 20 (developing computational fluency)

multiplication and division facts to 100 (introductory computational 
strategies)

increasing and decreasing patterns, using tables and charts
algebraic relationships among quantities

one-step equations with an unknown number using all operations
how to tell time with analog and digital clocks, using 12- and 24-hour 

clocks
regular and irregular polygons

perimeter of regular and irregular shapes
line symmetry

one-to-one correspondence and many-to-one correspondence, using bar 
graphs and pictographs
probability experiments

financial literacy - monetary calculations, making change up to 100 
dollars & financial decisions

Co
nt

en
t

Curricular Competencies
Reasoning and Analyzing Understanding and Solving Communicating and Representing Connecting and Reflecting

Grade 4 Math

Area of Stretch Area of StrengthArea For More Practice





Name: Date:

Unit Guiding questions:
Where are the traces of exploration, expansion and/or colonialization in our community and the world? What 
artifacts remain and/or are being created to honour the past, present and future in ethical ways?

I still need support I can do this! I need some challenge

I know exploration

I know expansion

I know colonization

I know how they are connected

I can describe what influences causes 

I can figure out the short- and long-
term consequences

I can explain different perspectives

I can compare different perspectives

I can make ethical judgements

I can assess historical perspectives

One point rubric



Curriculum & 
Assessment 

Design

Instructional 
Design

Universal Design 
for Learning

How can we change the system?
Designing with Equity in Mind

Where are we going?

Students
Who are we Teaching?

Building Student Agency

How will we teach them?How will we support them?
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Adjustable Supports

Adjustable AssessmentStu
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Student choice of evidence

Student choice of Strategies

Shelley Moore, 2019



Adjustable Curriculum

• Learning maps/ learning continuum/ learner progressions
• Task neutral/ standards based
• Same entry point/ multiple exit points
• Start from access (what is essential), add on challenge
• Students can have role to choose their challenge
• Different from a rubric



Rubrics vs. Learning Maps

deficit deficit Standard

goal



www.fivemooreminutes.com Shelley Moore, 2019Episode 6 Strategy



Rubric: Science K

Content Goal: properties of familiar materials

Student friendly: I know how to interact with objects and materials by using my senses by:

Approaching Emerging Developing Confident Extending

• I know properties 
of familiar objects 
with support

• I am beginning to know 
properties of familiar 
objects

• I am sometimes know 
properties of familiar 
objects

• I consistently know 
properties of familiar 
objects

• I always know 
properties of 
familiar objects



Rubric: Science K

Content Goal: properties of familiar materials

Student friendly: I know how to interact with objects and materials by using my senses by:

Approaching Emerging Developing Confident Extending

• I know properties 
of familiar objects 
with support

• I am beginning to know 
properties of familiar 
objects

• I sometimes know 
properties of familiar 
objects

• I consistently know 
properties of familiar 
objects

• I always know 
properties of 
familiar objects

The problem is frequency is not complexity & it is deficit based
It doesn’t matter is a student uses “support” or not if the tool or 
action increases independence (support is not a person)
- If they need a person to meet a goal, the goal is not accessible 
enough



One point rubric

Standard

goal



One Point Rubric: Science K

Our Unit Questions
• How do I interact with different materials and objects?
• How can I describe different materials and objects?

I need support My goals for this unit I need challenge

• I know how to interact with objects and 
materials by using my senses

• I know different ways that objects move

• I know different ways that First Peoples use
objects and materials

• I can share what happened by using my senses

Hard for summative assessment - does not communicate the 
various complexities of how to meet each goal



Reductive vs vs. Additive

Essential More complex More complex

Learning Outcome



Additing Complexity: Science

Content Goal: properties of familiar materials
Student friendly: I know how to interact with objects and materials by using my senses 
by:

1 2 3 4

• I have an emerging 
understanding of the 
learning outcome

• I have a developing 
understanding of the 
learning outcome

• I have a proficient 
understanding of the 
learning outcome

• I have a sophisticated 
understanding of the 
learning outcome



Increasing Complexity: Science

Content Goal: properties of familiar materials
Student friendly: I know how to interact with objects and materials by using my senses 
by:

1 2 3 4

• I have an emerging
understanding of the 
learning outcome

• I have a developing
understanding of the 
learning outcome

• I have a proficient
understanding of the 
learning outcome

• I have a sophisticated
understanding of the 
learning outcome

Subjective and lacks clarity



Reductive vs vs. Additive: A learning 
Continuum

Essential More complex More complex

Learning Outcome



Content Goal: properties of familiar materials

Student friendly: I know how to interact with objects and materials by using my senses by:

Approaching Emerging Developing Confident Extending

• Showing (or 
matching) that I 
know what rocks, 
fabric, soil, wood, 
sand, plastic, 
paper, sponges, 
metal are

• Using colour & texture to 
describe objects and 
materials
• Describing roots, bark, 

trunk and needs of a 
cedar)
• Describing fabric and soil

• Using hardness and 
flexibility to describe 
objects and materials
• Describing wood, sand, 

plastic
• Describing rocks

• Using absorbency to 
describe objects and 
materials
• Describing paper, sponges
• Describing berries (frozen), 

dyed fabric

• Using lustre to 
describe objects 
and materials
• Describing metals
• Describing bones, 

fur

Additive Learning Continuum: Science



Fake Learning Continuum: Science

Content Goal: properties of familiar materials
Student friendly: I know how to interact with objects and materials by using my senses by:

Approaching Emerging Developing Confident Extending

• Showing (or matching) 
that I know what rocks, 
fabric, soil, wood, sand, 
plastic, paper, sponges, 
metal are

• Using colour & texture to 
describe objects and materials

• Describing roots, bark, trunk and 
needs of a cedar)

• Describing fabric and soil

• Using hardness and flexibility to 
describe objects and materials

• Describing wood, sand, plastic
• Describing rocks

• Using absorbency to describe objects 
and materials

• Describing paper, sponges
• Describing berries (frozen), dyed 

fabric

• Using lustre to describe 
objects and materials

• Describing metals
• Describing bones, fur

Rubric: Science
Content Goal: properties of familiar materials
Student friendly: I know how to interact with objects and materials by using my senses by:

Approaching Emerging Developing Confident Extending

• I know properties of 
familiar objects with 
support

• I am beginning to know 
properties of familiar objects

• I am sometimes know properties 
of familiar objects

• I consistently know properties of 
familiar objects

• I always know properties 
of familiar objects

Content Goal: properties of familiar materials
Student friendly: I know how to interact with objects and materials by using my senses by:

1 2 3 4

• I have an emerging understanding of the 
learning outcome

• I have a developing understanding of the 
learning outcome

• I have a proficient understanding of the 
learning outcome

• I have a sophisticated understanding of 
the learning outcome

Learning Continuum: Science



Learning Outcome:
Student friendly:

Grade Level

Approaching Emerging Developing Confident Extending

Our Co-Planning Journey: Learning Continuums
1. Using the elaborations for each learning outcome, we constructed a grade-level scaffold in 
student friendly language

2. We started with the most essential concept of the outcome 
and then we added on complexity

3. We extended the grade level scaffold to include an access point and challenge point



Even More 
Complexity

More 
Complexity

Essential 
Concept

Start from access, build on challenge

The Planning Pyramid: Differentiated Curriculum





Even more 
goals

More goals

Goals

Access

Challenge

Creating Access AND Challenge



Goal for ALL (Essential)

Goal for MOST (add complexity)

Goal for FEW (add complexity)

Goal:

Planning Pyramid Goal Template Shelley Moore, 2019

Access

Challenge

The Baked Potato Planning Strategy:

Elaborations/ Achievement 
Indicators



Grade: 2 Subject Area: Cross Curricular Planning Team:

Unit Guiding question: Who are our monsters? How many ways can we catch a monster?

Content Goal: Science I know types of forces

Content Goal: Language arts I know elements of a story

Curricular Competency Goal: ADST I can make a monster trap

Curricular Competency Goal: Science I can plan and test my monster trap

Curricular Competency Goal: Art I can explore and create using art processes and materials

Curricular Competency Goal: LA I can create a story for an audience

Cross Curricular Competency I can use materials safely

Backwards Design Plan



Grade: 2 Subject Area: Cross Curricular Planning Team:

Unit Guiding question: Who are our monsters? How many ways can we catch a monster?

Content Goal: Science I know types of forces

Content Goal: Language arts I know elements of a story

Curricular Competency Goal: ADST I can make a monster trap

Curricular Competency Goal: Science I can plan and test my monster trap

Curricular Competency Goal: Art I can explore and create using art processes and materials

Curricular Competency Goal: LA I can create a story for an audience

Cross Curricular Competency I can use materials safely

Backwards Design Plan



The Baked Potato Planning Strategy: Grade 2 Science
Goal for ALL

• Forces – fall, push, pull
• the way objects move over/in different 

materials (water, air, ice, snow)

Goal for MOST 
• different types of magnets
• the motion caused by different strengths of 

forces

Goal for FEW 
• the way different objects fall 

depending on their shape (air 
resistance)

Content Goal: 
Types of forces

Planning Pyramid Goal Template Shelley Moore, 2019

Access 
• Fall, push, pull 

Challenge 
• static electricity

Elaborations/ Achievement indicators
• contact forces and at-a-distance 

forces:
• different types of magnets
• static electricity

• balanced and unbalanced forces:
• the way different objects fall 

depending on their shape (air 
resistance)

• the way objects move over/in 
different materials (water, air, 
ice, snow)

• the motion caused by 
different strengths of forces



Learning Outcome:
Student friendly:

Grade Level

Approaching Emerging Developing Confident Extending

Our Co-Planning Journey: Learning Continuums
1. Using the elaborations for each learning outcome, we constructed a grade-level scaffold in 
student friendly language

2. We started with the most essential concept of the outcome 
and then we added on complexity

3. We extended the grade level scaffold to include an access point and challenge point



Course/Subject/Grade(s): Grade 2/3 Planning Team: Parkway Elementary

Unit Guiding Question: Who are our monsters? How many ways can we catch a monster?

ACCESS: This is what I 
need to know and do

ALL: This is what I must know & do MOST: This is what I can know & 
do

FEW: This is what I could know & 
do

CHALLENGE: This is what 
I can try to know & do

Content Goal(s):
I know elements of a story

I know the story. “How to 
catch a Monster”

I know character
I know setting
I know conflict

I know structure
I know plot

I know dialogue
I know theme

I know characterization 

I know types of forces I know fall, push and pull I know that fall, push and pull is a 
force

I know that force can be sped up 
or slowed down

I know how different materials 
effect force

I know how shape of an 
object affects force

Curricular Com
petency

G
oals

I can make a monster 
trap

I can follow a model to 
create

I can choose tools and materials to 
create

I can incorporate a new material 
to my model

I can make changes using trial and 
error
I can incorporate new ideas

I can solve a problem 
about something I 
created

I can explore and create 
using art processes and 
materials

I can create I can create using ideas and 
purposeful play inspired by my 
imagination

I can create something 
collaboratively

I can create through 
experimentation

I can create through 
inquiry

I can write I can label using words I can write sentences I can use punctuation I can use strategies for spelling I can connect sentences 
together around a topic

I can create a story for an 
audience

I can have a role in 
sharing a story

I can share my story verbally I can share a story visually I can write a story I can communicate and 
integrate my many ways 
to share a story

I can be personally and 
socially responsible 

I can use my tools and 
materials to perform a 
task

I can use materials safely when I 
am creating
I can work in a group when I can 
creating

I can be safe in the space around 
me and others when creating

I can share and respond to art 
appropriately and be sensitive to 
others

I can respond offer 
feedback to other 
respectfully

Learning Map adapted from Cameron & Gregory, 2011 Shelley Moore, 2017



Course/Subject/Grade(s): Grade 2/3 Planning Team: Parkway Elementary

Unit Guiding Question: Who are our monsters? How many ways can we catch a monster?

ACCESS: This is what I 
need to know and do

ALL: This is what I must know & do MOST: This is what I can know & 
do

FEW: This is what I could know & 
do

CHALLENGE: This is what 
I can try to know & do

Content Goal(s):
I know elements of a story

I know the story. “How to 
catch a Monster”

I know character
I know setting
I know conflict

I know structure
I know plot

I know dialogue
I know theme

I know characterization 

I know types of forces I know fall, push and pull I know that fall, push and pull is a 
force

I know that force can be sped up 
or slowed down

I know how different materials 
effect force

I know how shape of an 
object affects force

Curricular Com
petency

G
oals

I can make a monster 
trap

I can follow a model to 
create

I can choose tools and materials to 
create

I can incorporate a new material 
to my model

I can make changes using trial and 
error
I can incorporate new ideas

I can solve a problem 
about something I 
created

I can explore and create 
using art processes and 
materials

I can create I can create using ideas and 
purposeful play inspired by my 
imagination

I can create something 
collaboratively

I can create through 
experimentation

I can create through 
inquiry

I can write I can label using words I can write sentences I can use punctuation I can use strategies for spelling I can connect sentences 
together around a topic

I can create a story for an 
audience

I can have a role in 
sharing a story

I can share my story verbally I can share a story visually I can write a story I can communicate and 
integrate my many ways 
to share a story

I can be personally and 
socially responsible 

I can use my tools and 
materials to perform a 
task

I can use materials safely when I 
am creating
I can work in a group when I can 
creating

I can be safe in the space around 
me and others when creating

I can share and respond to art 
appropriately and be sensitive to 
others

I can respond offer 
feedback to other 
respectfully

Learning Map adapted from Cameron & Gregory, 2011 Shelley Moore, 2017



Our Co-Planning Journey: 
Backwards Design



Learning Continuums: Science



Learning Continuums: Math



Learning Continuums: English 
Language Arts



Learning Continuums: Social 
Studies



Grade: Subject Area: Planning Team:

Big Idea(s): What do I need to Understand? Unit Guiding Question(s):

Key Vocabulary:

Curricular Language Student Friendly Language

What do students need to know?
Knowledge Goals

I know

What do students need to do?
Skills/Process Goals

I can

What do students need to do?
Skills/Process Goals

I can

What do students need to do?
Skills/Process Goals

I can

Who do student need to be?
Competency Goals

I can become/ I am…

Shelley Moore, 2022



Grade:  Subject Area: Planning Team: 

Big Ideas: Unit Guiding questions: Why do we need to learn how to add and 
subtract? Where in our lives do we use addition and subtraction?

Content Goal: addition and subtraction to 10 000 I know how to add and subtract numbers up to 10 000

Content Goal: addition and subtraction facts to 20 
(developing computational fluency)

I know how to and subtract up to 20 in my head

Curricular 
Competency Goal:

Develop mental math strategies and 
abilities to make sense of quantities

I can use mental math to understand “how much/how many?”

Curricular 
Competency Goal:

Develop and use multiple strategies to 
engage in problem solving

I can solve problems using different strategies

Curricular 
Competency Goal:

Communicate mathematical thinking in 
many ways

I can share my thinking in many ways

Curricular 
Competency Goal:

Connect mathematical concepts to each 
other and to other areas and personal 
interests

I can connect what I am learning in math to me and my life

Shelley Moore, 2022

https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
https://curriculum.gov.bc.ca/curriculum/mathematics/4/core
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*Fractions and decimals are types of numbers that can represent 
quantities.

*Development of computational fluency and multiplicative thinking 
requires analysis of patterns and relations in multiplication and 
division.

*Regular changes in patterns can be identified and represented using 
tools and tables.

*Polygons are closed shapes with similar attributes that can be 
described, measured, and compared.

*Analyzing and interpreting experiments in data probability develops 
an understanding of chance. Us
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number concepts to 10 000
decimals to hundredths

ordering and comparing fractions
addition and subtraction to 10 000

multiplication and division of two- or three-digit numbers by one-digit 
numbers

addition and subtraction of decimals to hundredths
addition and subtraction facts to 20 (developing computational fluency)

multiplication and division facts to 100 (introductory computational 
strategies)

increasing and decreasing patterns, using tables and charts
algebraic relationships among quantities

one-step equations with an unknown number using all operations
how to tell time with analog and digital clocks, using 12- and 24-hour 

clocks
regular and irregular polygons

perimeter of regular and irregular shapes
line symmetry

one-to-one correspondence and many-to-one correspondence, using bar 
graphs and pictographs
probability experiments

financial literacy - monetary calculations, making change up to 100 
dollars & financial decisions

Co
nt

en
t

Curricular Competencies
Reasoning and Analyzing Understanding and Solving Communicating and Representing Connecting and Reflecting

Grade 4 Math



Grade:  Subject Area: Planning Team: 

Big Ideas: Unit Guiding questions: Why do we need to learn how to add and 
subtract? Where in our lives do we use addition and subtraction?

Content Goal: addition and subtraction to 10 000 I know how to add and subtract numbers up to 10 000

Content Goal: addition and subtraction facts to 20 
(developing computational fluency)

I know how to and subtract up to 20 in my head

Curricular 
Competency Goal:

Develop mental math strategies and 
abilities to make sense of quantities

I can use mental math to understand “how much/how many?”

Curricular 
Competency Goal:

Develop and use multiple strategies to 
engage in problem solving

I can solve problems using different strategies

Curricular 
Competency Goal:

Communicate mathematical thinking in 
many ways

I can share my thinking in many ways

Curricular 
Competency Goal:

Connect mathematical concepts to each 
other and to other areas and personal 
interests

I can connect what I am learning in math to me and my life

Shelley Moore, 2022
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