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4 Minutes

What are you hoping to
learn more about today?

Shelley Moore, 2021 @tweetsomemoore



What is inclusion?

How do we include How do we teach

people who are to diversity?
different



WHAT'S THE DIFFERENCE?
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DESIGN: THE MOST UNDERUTILIZED SUPPORT
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How can we change the system?
Designing with Equity in Mind

Where are we going?

Curriculum &

Assessment

Needs Based

Design

How will we support them?

Who are we Teaching?

Students

Building Student Agency

Adjustable Supports

Student choice of Strategies

Shelley Moore, 2019

Instructional

Design

How will we teach them?
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How can we change the system?

Designing with Equity in Mind
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How will we support them? How will we teach them?



Class Review for : Teacher: Date:

| can plan for my students by getting to know the:

Interests & identities of the class Classroom Strengths Classroom Stretches

Based on the interests, strengths and stretches of this class, one goal(s) for these | have for this class is:

The BIG goal | have for this class:

| can meet this goal(s) by making a plan: | can meet this goal(s) by reducing barriers in the classroom:
Decision: What is working? What are some new Decision: Barriers to Learning (UDL) Decision: Barriers to Equity (Culturally Responsive
structures | would like to try? Teaching, Trauma sensitive instruction, SOGI etc.)

We can meet this goal(s) by targeting core/SEL competencies chosen as a community:

Decision:

vS Moora 2019

Tt
P

(0N
O

Tha Clacc Raviaws RBrownlia F & Kina | 2011 ada
HEe—caSSHEVHEW BHOWHRHE, SR 320+ = acd

L
y ¢ 1viooTrcT 7 =9I XrJ




Class Review for : Teacher: Date:

Interests &, es of the class Classroom Strengths

Based on the intere ths and stretches of this class, one goal(s) for these | have for this class is:

eng

The BIG goal | have for this class:

| can meet this goal(s) by making a plan: | can meet this goal(s) by reducing barriers in the classroom:

Decision: Something | want to try Decision: Learning Barriers (UDL) Decision: Equity barriers (Reconciliation)

We can meet this goal(s) by targeting core competencies chosen as a community:

Decision: Core competencies to target for this class (Decided by the class)

The Class Review — Brownlie, F & King, J, 2011 adapted by S. Moore, 2019
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What are student dimensions that we can capture
(so that we can design for them)?
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Who am I?

lWho am I? Profile

THIS IS ME!

Words that describe me:

My favourite books/stories:

=

Things | like to do when I'm
alone:

Things I'm very good at or
interested in:

. 4

-

2

Things | like to do with my
familiy:

Things | like to do with my
friends:

1

Things | would like to get
better at in this class are:

Things | like (or need) you to
know about me:

My hopes and dreams for
myself are:

Y

The easiest way for me to
show what | know is:

=




btudent Dimension Inventory (Confidential)

Class:

Name

Identities

Interests

Strengths

Stretches

Needs

Barriers

Supports &
Strategies

Student Dimension Inventory

Shelley Moore, 2019




Help us get to know

Your name Who is

What words would

How do you know you use to describe
? ?

Person 1:

Person 1:

Person 1:

Person 1:

What is
interested in?

What does

like to do on their
own, with their
family and friends?

What is

good at?

What could
teach others?

What is hard for

but they can still
do?

What do you think

is is something
wants

to get better at?

What does
need a lot of
support wit?

What is something
that

might not be able to
do on their own
yet?



Help us get to know Juni!

Your name

How do you know
?

Person 1: Rita

Mom

Person 2: Frank

Dad

Person 3: Kiran

Friend

Person 4: Matty

Younger cousin

Who is Juni?
What words would

you use to describe
Juni?

Kind, Strong, Smart

An athlete, she’s
happy, but don’t get
her mad, we are
Ukrainian!

Nice, funny

We play, funny

Helping tobuiida student profile

What is Juni
interested in?

What does Juni like
to do on their own,
with their family
and friends?

Watching me sew,
taking pictures with
my phone

Watch Great British
Baking Show with
her mom

Watching salmon in
the river, helping
me bake

BC Lions, playing
with water, we go to
the movies, we
watched Star Wars

Whale Sharks,
camping, swimming

What is Juni good
at?

What could Juni
teach others?

Patience, she
notices everything,
she’s so observant

A great listener,
being present

| dunno, we
hangout and just
talk and stuff

She plays with me

What is hard for
Juni but she can still
do?

What do you think
is is something Juni
wants to get better
at?

Waking up! Trying
new foods

Independence,
connecting

Maybe Juni wants
to get better at
football

Its hard for Juni to
talk sometimes, but
| know when she
likes something,
and she likes me

What does Juni
need a lot of
support wit?

What is something

that Juni might not
be able to do on his
own yet?

Calming down when
she is upset or
frustrated, sleeping,
eating enough

She worries | think, |
wonder if her
worrying gets her
upset

| think Juni would
love to talk more,
but | think maybe
she needs an iPad
and that’s ok to talk
with too

Maybe talking more

S. Moore, 2020 adapted from Brownlie & Schnellert, 2011



Your name

How do you know
?

Person 1: Mr. Lopez

Teacher

Person 1: Benny

EA

Person 3: Ms.
Turner

SLP

Person 1: Jennifer

Classmate

Person 1: Bilal

Classmate

Who is Juni?
What words would

you use to describe
Juni?

Strong willed,
smart, keen, a
learner

Funny, a learner!

So joyful!

Happy, friendly

Funny, sometimes
she’s mad and
makes a lot of noise

Helping to buiida student profile

Help us get to know Juni!

Person | identities | __interests | __ Strengths | __ Stretches | Needs |

What is Juni
interested in?

What does Juni like
to do on her own,
with her family and
friends?

Reading with her
classmates, science
topics

Taking naps/
resting, fashion —
always well dressed

Sights and sounds
around her

Dancing, playing
tennis, camping

Reading, laughing,
video games

What is Juni good
at?

What could Juni
teach others?

Being with her
peers, she notices
everything, asking
for help

She knows what she
likes,
communicating
when she’s
frustrated

Making choices,
using picture
symbols

She’s good at
playing, and singing,
she has great style-
love her hair

She’s a good friend,
She is special to me

What is hard for
Juni, but she can
still do?

What do you think
is something Juni
wants to get better
at?

Communicating
with her peers

Making friends

Using the iPad for
augmentative
communication

talking

Video games

What does Juni
need a lot of
support with?

What is something
that Juni might not
be able to do on her
own yet?

Reading (decoding)

Fatigue

Support for her
communication e.g.
wants and needs,
asking questions

I’m not sure

Talking

S. Moore, 2020 adapted from Brownlie & Schnellert, 2011
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INTERESTS can be things we want to learn more about.

m want to learn about:

-

INTERESTS can be things like to do on our own, with out family, or

with our friends.

/Ilike to:

THE GREAT BRITISH
BAKING SHOW
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School: Forest Heights Elementary

Name Juniper Melnik Age 9
Grade 4 Year 2019
A little about me...

My identities are:

Strong, Happy, Funny, Ukrainian

My interests are:

BC Lions, whale sharks, tennis, watching salmon in the river,

sewing, learning about sGence

My needs are:

I get tired, | get mad, | worry

My Strengths For myself With others When | am learning
I think... I think... I think...
- I'mgood at seeing around - lamgood at being withmy | - I'm smart
me, playing, fashion, friends, sharing, making
laughing people laugh
My team thinks... My team thinks_. My team thinks..
Teacher: Juni is strong and loves | Mom: she is so great to hang Mom: She notices everything, a
to learn, asks for help when she | out with keen observer
needs it Dad: a great listener Benny: Juni knows what she
Benny: Juni is so funny! Cousin: fun to play with Ekes and doesn’t like
Classmate: Juni is happy and a Classmate: a great friend Ms. Turner: making choices
great dancer Benny: communicating with her
Mom: Juni is kind friends
For myself With others When | am learning
I think... I think... I think...
I want to get better at: waking I want to get better at: making - |want to get better at:
up friends, not getting so mad, math
playing games, using iPad to
talk
My Stretches My team thinks: My team thinks: My team thinks | could work on:
Benny: doing activities that she | Benny: working with new Ms. Turner: asking questions
doesn't ke, or if something is people Mom: trying new things {foods)
too hard, and not giving up Mr. Lopez: communicating what
she needs when she is
frustrated
Ms. Turner: practice using AAC
to communicate wants and
needs

| & CBIEPs Session 3
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INTERESTS can be things we want to learn more about.

ﬂ want to learn about:

)

INTERESTS can be things like to do on our own, with out family, or
with our friends.

mike to: \




| & CBIEPs Session 3

School: Forest Heights Elementary

Name Juniper Melnik Age 9
Grade 4 Year 2019
A little about me....

My identities are:

Strong, Happy, Funny, Ukrainian

My interests are:

BC Lions, whale sharks, tennis, watching salmon in the river,

sewing, learning about scence

My needs are:

I get tired, | get mad, | worry

My Strengths For myself With others When | am learning
1 think... 1 think... 1 think...
- I'mgood at seeing around - lamgood at being withmy | - I'msmart
me, playing, fashion, friends, sharing, making
laughing people laugh
My team thinks.. My team thinks.. My team thinks_.
Teacher: Juni & strong and loves | Mom: she is so great to hang Mom: She notices everything, a
to learn, asks for help when she | out with keen observer
needs it Dad: a great listener Benny: Juni knows what she
Benny: Juni is so funny! Cousin: fun to play with Bkes and doesn’t like
Classmate: Juni is happy and a Classmate: a great friend Ms. Turner: making choices
great dancer Benny: communicating with her
Mom: Juni is kind friends
For myself With others When | am learning
1 think... I think... I think...
I want to get better at: waking I want to get better at: making = lwant to get better at:
up friends, not getting so mad, math
playing games, using iPad to
talk
My Stretches My team thinks: My team thinks: My team thinks | could work on:
Benny: doing activities that she | Benny: working with new Ms. Turner: asking questions
doesn't ke, or if something is people Mom: trying new things {foods)
too hard, and not giving up Mr. Lopez: communicating what
she needs when she is
frustrated
Ms. Turner: practice using AAC
to communicate wants and
needs




Class Review for :

Teacher:

Date:

| can plan for my students by getting to know the:

Interests & identities of the class

Classroom Strengths

Classroom Stretches

Based on the interests, strengths and stretches of this class, one goal(s) for these | have for this class is:

The BIG goal | have for this class:

| can meet this goal(s) by making

on: Something | want to try

Decision: Learning Barriers (UDL)

Decision: Equity barriers (Reconcilla

We can meet this goal(s) by targeting core competencies chosen as a community:

Decision: Core competencies to target for this class (Decided by the class)

The Class Review — Brownlie, F & King, J, 2011

adapted by S. Moore, 2019




What are barriers??




A shift in thinking...

There are some things we need to understand:

* Understand the thinking shift for how we view
individuals with Disabilities

* Understand the role that a context plays in
teaching and in barriers that limit individuals

* Understand that the less a context is limiting, the
less support an individual needs

| & CBIEPs Session 2
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Shifting the Paradigm:
Medical Model of Disability

Shelley Moore, 2021
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Shifting the Paradigm:
Medical Model of Disability

Individual

Special Education

If individual isn’t
successful

Remove the
individual
Diagnose the
problems in the
individual

Fix the individual
Individual goes back
when they are
“ready”

|EPs are separate
from the place



Shifting the Paradigm:
Medical Model of Disability

Special Education

If individual isn’t

successful
Individual e Remove the
individual

Diagnose the
problems in the
individual

Fix the individual
Individual goes back
when they are
“ready”

|IEPs are separate
from the place

Shelley Moore, 2021
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Wait a second....
People with disabilities said:

“I'am not broken.”
“I do not need to be fixed!”

Shelley Moore, 2021
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Shifting the Paradigm:
Social Model of Disability

Individual

Social Model

If individual isn’t successful

* Diagnose the problems in the place
* Fix the place

e Support everyone in the place
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Shifting the Paradigm:
Social Model of Disability

Individual

Social Model

If individual isn’t successful

* Diagnose the problems in the place
* Fix the place

e Support everyone in the place
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Shifting the Paradigm:
Social Model of Disability

Ind|V|duaI

Social Model

If individual isn’t successful

* Diagnose the problems in the place
* Fix the place

e Support everyone in the place
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Shifting the Paradigm:
Person-Place Model of Need

Inclusive Education

If an individual isn’t successful

* Determine barriers in place

* Determine needs of the community

* Anticipate supports & strategies
based on needs

* Universally apply supports and
strategies to ALL

Individual

Shelley Moore, 2021



Shifting the Paradigm:
Person-Place Model of Need

Inclusive Education

If an individual isn’t successful
* Determine barriers in place

Community ‘ * Determine needs of the community

* Anticipate supports & strategies
. based on needs
Individual

* Universally apply supports and
strategies to ALL

Shelley Moore, 2021



Shifting the Paradigm:
Person-Place Model of Need

Inclusive Education

If an individual isn’t successful
* Determine barriers in place

Community ‘ * Determine needs of the community

* Anticipate supports & strategies
. based on needs
Individual

* Universally apply supports and
strategies to ALL

Shelley Moore, 2021



FIRST! We look at what needs

everyone needs




Shifting the Paradigm:
Person-Place Model of Need

Inclusive Education

If an individual isn’t successful

* Determine barriers in place

Community * Determine needs of the community

* Anticipate supports & strategies
based on needs

e Universally apply supports and
strategies to ALL

©
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Shifting the Paradigm:
Person-Place Model of Need

Inclusive Education

If an individual isn’t successful

* Determine barriers in place

Community * Determine needs of the community

* Anticipate supports & strategies
based on needs

e Universally apply supports and
strategies to ALL

IEP

 Communicates barriers of individual

 Communicates needs of individual

 Communicates supports & strategies
of individual

* Universally applied to everyone in
the community

* Blueprint for the place!

Shelley Moore, 2021



therapy. If your child doesnt understand what Conor is rying to communicate to them, please
encourage your child to ask thelr teacher to help Interpret.

1t may a¥so take Conor 3 few minutes 10 303pt or acust to new people o 3 new environment. It may

appear he is baing *rude” by Ignarng you, s3ying "Na" of refusing 1o s3y helo at frst but | promise
you once he warms up he wil greet you with the swestest smile and more often than not 3 hug (or

two).
motor skilis - these are the skills that allow chiidren to walk, run, jump
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Thank you for t3king e time 10 read this and we raally look forward to gatting to know you.

Kieron, Danielle, Conor and Owen
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STRENGTHS

visual learner
following routines
helping teacher

following clear, step by step
instrudtions
mativated to please

WHAT DOESN'T WORK

* negative or forceful commands

« expectations without accommodation

« being rushed

« taking his behaviour personally

+ unclear directions or directions with too
meny instructions.

CONOR LOVES

Music, dancing boaks, cutdoor play
gross motor play, Disney princesses,
water and water play, jumping long hair,
fruit, popcorn and ie-creem

CONOR GIBBONS
AGE 6

GRADE 1
VISION STATEMENT

We want Conor to be respected and included in dll
aspects of community. Conor will be included in
qeneral education throughout his time in school.
Coner will be supported to reach his full potential
whilst embracing his differences, end quided to
wark with his strengths. We believe school will
prepere Conor for fulure independence in college
and the workploce. We envision Conor living o
heppy  purposefilled end independent life
surrounded by love, support and ecceptance.

WHAT WORKS FOR ME

“first this_then this™ lenquage

lots and lots of preise

time for trensition with verbal and visual
ues

lots of repetition

eppropriate accommodations

patience

gwving him a job

silly and exciting language

WHAT I'M WORKING ON

* safely aworeness

* communication

* social interaction skills
+ fine motor skills

THEN! We look at what individuals need




What are barriers??
PHYSICAL

To
LEARNING

How can we REDUCE barriers??




Reducing Learning Barriers: UDL Targets

* Making a commitment to reduce learning
barriers in a classroom community over

time
* Based in brain research and how we learn WHAT ARE THE STAIRS/ RAMPS FOR
* Designed to be used for ALL learners LEARNING?
* Strategies are organized into 3 areas Universal Design for Learning Guidelines

* How students are engaged in learning
* How new learning/information is shared

S S &

Wlth/to them théagém.e‘nt‘ R'éhb;jeééiataviioﬁ Action & "E.x'p;ess‘,ion

* How student share their learning

* Targets chosen based on the needs of a

learning community WWWCASTOrg

Shelley Moore, 2019



Teacher Team UDL Guidelines Self-Assessment & Target Goal Planner

I can support students to be interested in what we are

Provide options for recruiting
7| ioterest learning sbout by: M | Mg | L
* Optimizing individual choice and * giving students choice and control over what they are
71 sutonomy learning about (e.g. content, examples used) ‘:] ‘:] D
* Optimizing relevance, value & e making learning redevant to the student’s lives and
72 authenticity connecting it to real world problems that are impartant to ] ] ]
the students
*  Minimize threats & distractions e reducing distractions in the classroom and building a safe
73 place for students to take risks [] E] D
Providing options for sustaining I can support students to be motivated by: Weando | WAt [
8 | Etfort & Persistence | thist | FPMOME | ot et
81 * Heighten Salience of goals and o dearly communicating learning goals/ intentions and why :I :I :]
abjectives tasks and activities matter ‘ ‘ ’
82 e Vary demands and resources to * scaffolding learing by starting with accessibility and :] g D
optimize challenge adding on challenge in goals and tasks : '
83 * Foster collaboration and e buiding a community where learners work together by :] [] D
community teaching collaboration and group work skills
84 * Increase mastery-oriented * providing ongoing formative feedback that is relevant, [] E] D
feedback clear, accessible and timely
g | ™ovidaaptions for Seif. 1 can support learners to effective at coping and engaging | Wecando &"-‘ This Is our
Regulation ‘ successfully with the learning environment by: this! ol | mextstept
91 * Promote expectations and e helping students set learning goals that build confidence :I :I []
beliefs that optimize motivation and help themn take ownership of their learning :
92 o Facilitate personal coping skills * teaching how to manage emotional responses & sbout :] [] D
and strategies healthy emotional responses and interactions
o Develop self-assessment and * by belping students to increase their awareness of how
93 reflection they are progressing towards their goal & how to learn (] (] (]

from their mistakes

UDL Guidelines ~ Engagement, CAST 2019

adapted by Shelley Moore, 2019




" Teacher Team UDL Guidelines Self-Assessment & Target Goal Planner

We can present new information to students so | Wecando keep Thisks
1 Provide options for perception Goal that they understand it by: this! w,::'_ o::
o Offer ways of customizing the - Sharing information in formats that are
-~ display of information Ohjactive fiexible
12 o Offer alternatives for auditory Objective Utilizing modalities that compliment auditory
information information {visuals, tactile, movements etc.)
o  Offer alternatives for visual Utilizing modalities that compliment visual
13 infarmation Objective information (descriptions, objects, auditory
clues, reader)
We can share different options/ examples of Pwm——tn; | e
2 mmm Goal language and symbols to support student “:.::" wz- our next
understanding by: tris! step!
* Clarify vocabulary and symbaols Pre-teaching important vocabulary, symbols,
21 Objective numbers fabels in many ways (written, oral,
visual examples)
o Clarify syntax and structure Highlighting and teaching patterns and
22 Objective properties in systems (e.g. grammar, notation,
taxonomaes, equations etc.)
* Support decoding of text, Teaching and using supports and strategies for
23 mathematical notation and ective students to understand written text,
symbols Dhjecy mathematical notation and symbol use [unless
the goal & de-coding ability)
* Promote understanding across Teaching and using transiators, descriptions,
24 languages Objective movernent & visuals to support understanding
in unfamiliar and multiple languages
o |llustrate through multi media . Using multi-media to support understanding
23 Dhjecte (videos, graphics, activities)

UDL Guidelines — Representation, CAST 2019

adapted by Shelley Moore, 20195

o




Teacher Team UDL Guidelines Self-Assessment & Target Goal Planner

We can provide options for students to communicate using tools and

Date:

We can do This Is our
4 Providing options for physical action Goal assistive technology by: thist I-::;l:i‘ ot stapl
*  Vary the methods for response e providing tools/ assistive technologies to support motor skills to
41 and navigation Objective interact with instructional materials (i.e. alternatives to
pencil/paper)
e Optimize access to tools and e providing support and teaching how to use tools effectively (i.e.
4.2 assistive technologies Objective teaching how to use tools/assistive technologies as supports)
s Provide options for expression and Goal We can provide options for students to show what they know & We can do :._l"' This Is our
communication communicate their learning by: this! onthis) | Metstep!
*  Use multi-media for e teaching new formats to develop a wider range of expression
51 cormmunication Objective using multimedia and materials (oral/visual/written)
{concrete/pictoral/abstract)
*  Use media tools for construction o offering supports and strategies for students to create written
5.2 and compaosition Objective output (word prediction, text-to-speech, mapping tools, sentence
starters etc.)
e  Build fluencies with graduated e supporting increasing fluency by offering scaffolded options of
53 levels of support of support for Objective challenge and supports to increase independence
practice and performance _
6 Provide options for executive Goal We can provide options for students to know and set goals and We can do l::‘.l'.l This Is our
functions make decisions about what supports they need to meet the goals by: this! onthisl | Mestep!
e Guide appropriate goals setting e guiding students through reflection, self-assessment and goal
6.1 Objective 3 2 2 .
setting with curricular and core competences
e Support planning and strategy e modelling how to use supports and strategies and empowering
6.2 development Objective students to make individual decsions about what they need to
meet goals
* Enhance managing information e teaching students to organize their evidence of learning and
6.3 Objective x - -
and resources determine their best examples of learning
e Enhance capacity for monitoring e using assessment checklists, learning maps, one-point rubrics and
6.4 progress Objective student work samples to provide feedback to students and model
self-assessment




What are barriers??
PHYSICAL

To
LEARNING

How can we REDUCE barriers??



Reducing Barriers: Equity Targets

* Making a commitment to reduce inequities
in the systemic structure of education

e Challenging ourselves to move away from the
“we’ve always done it this way” mentality

* Looks at barriers linked to populations that
have been/ are being marginalized and/or
oppressed:

Students of colour

Indigenous Students

Immigrants/Refugees

English Language Learners

Students with disabilities

LGBTQ2S+

Students negotiating mental health/trauma/poverty

* Examples of teacher made equity target
goals:

Shelley Moore, 2019

| can commit to ensuring that the materials, text and
content | use reflects the identities in our community

Equitable Classroom Practice

1. Welcomes students by name as they enter the classroom
Asks students for correct pronunciation of their names; correctly pronounces students’ names

2. Uses eye contact with all students
Makes culturally appropriate eye contact with all students

3. Uses proximity with all students equitably
Circulates around student work areas to be close to all students

4. Uses body language, gestures, and expressions to convey a message that all students’ questions and
opinions are important
Smiles, Nods head in affirmation; Leans toward students; Turns toward students who are speaking to show interest

5. Arranges the classroom to accommodate discussion
Arranges seating to facilitate student-student discussion; Seating to facilitate teacher-student discussion

6. Ensures bulletin boards, displays, instructional materials, and other visuals in the classroom reflect the
racial, ethnic, and cultural backgrounds represented by students

Displays and uses materials (supplemental books) that reflect all students’ racial, ethnic, and cultural backgrounds
year round, Displays products and props from students’ home and community background

7. Uses a variety of visual aids and props to support student leaming
Uses multiethnic photos, pictures, and props to illustrate concepts and content; Uses appropriate technology to
illustrate concepts and content

* http://laspdg.org/files/Equitable%20Classroom%20Practic
es%200bservation%20Checklist.pdf

» https://ssrce.ca/wp-content/uploads/2016/01/Culturally-
Responsive-Teaching-Checklist-1-page-highlighted.pdf

* https://www.wgu.edu/heyteach/article/5-things-you-can-
do-support-your-lgbtg-students1809.html


http://laspdg.org/files/Equitable%20Classroom%20Practices%20Observation%20Checklist.pdf
https://ssrce.ca/wp-content/uploads/2016/01/Culturally-Responsive-Teaching-Checklist-1-page-highlighted.pdf

Reducing Barriers: Reconciliation Targets

Targeting systemic inequities specific
to indigenous populations in Canada

Making a commitment as a teacher
and community to shift inequitable
structures over time

Focuses on learning history (truth)

Also focuses on changing pedagogical
approaches — HOW we do things
differently to reduce barriers

First Peoples Principles of Learning

Example of teacher made
reconciliation target goal:

* | can commit to including an
indigenous perspective in every unit

Shelley Moore, 2019

and relational (focused on connectedness,

Learning involves generational roles and
1 responsibilities.

Learning is embedded in memory, history,
and story.

Learning requires exploration of one's identity.

http://www.fnesc.ca/irsr/

https://www.edcan.ca/articles/truth-reconciliation-

classroom

https://www.reconciliationeducation.ca



https://www.reconciliationeducation.ca/

Equitable Classroom Practices Observation Checklist

Equitable Classroom Practices is a checklist of 27 specific, observable teacher behaviors that reflect cultura
through examples. This tool can be used as self-reflection or by an external observer to become more awa
equitable practices. Please note that the statements in red offer more definitive guidance regarding the equ
practice. This guide is not an all-inclusive description of best instructional practices.

Teacher Observer Subject

Equitable Classroom Practice

1. Welcomes students by name as they enter the classroom
Asks students for correct pronunciation of their names; correctly pronounces students’ names

2. Uses eye contact with all students
Makes culturally appropriate eye contact with all students

3. Uses proximity with all students equitably
Circulates around student work areas to be close to all students




1. Welcomes students by name as they enter the classroom
Asks students for correct pronunciation of their names; correctly pronounces students’ names

2. Uses eye contact with all students
Makes culturally appropriate eye contact with all students

3. Uses proximity with all students equitably
Circulates around student work areas to be close to all students

4. Uses body language, gestures, and expressions to convey a message that all students’ questions and
opinions are important
Smiles, Nods head in affirmation; Leans toward students; Turns toward students who are speaking to show interest

5. Arranges the classroom to accommodate discussion
Arranges seating to facilitate student-student discussion; Seating to facilitate teacher-student discussion

6. Ensures bulletin boards, displays, instructional materials, and other visuals in the classroom reflect the
racial, ethnic, and cultural backgrounds represented by students

Displays and uses materials (supplemental books) that reflect all students’ racial, ethnic, and cultural backgrounds
year round; Displays products and props from students’ home and community background

7. Uses a variety of visual aids and props to support student learning
Uses multiethnic photos, pictures, and props to illustrate concepts and content; Uses appropnate technology to
illustrate concepts and content

8. Learns, uses, and displays some words in students’ heritage language
Posts some content words or phrases in students’ hentage languages; Uses some words or phrases from students’
hentage language in the classroom




Equitable Classroom Practices Observation Checklist

Equitable Classroom Practices is a checkist of 27 specfic, observable teacher behaviors that refiect culturally responsive teaching
through examples. This 100l can be used as sel-reflection or by an extemnal cbserver 10 become more aware of incorporating
equitable practices. Please note that Me statements in red offer more definiive quidance regarding the equitable classroom
pracice. This guide is not an all-inclusive description of best nstructional practices.

Teacher Observer Subject ime

Equitable Classroom Practice

1. Weicomes students by name as they enter Me classroom

Asks sfudents for comed pronuncieon of their names; comeddly promounces sudents” nemes

2. Uses eye contact with all students
Makes cufturally sppropnsie eye condact with el students

3. Uses peoximity with all students equitably

Circulafes around studenf work areas io be close o all sfudends

4. Uses body language, gestures, and expressions 10 convey a message hat all students’ questions and

Semiles, Nods head in afimnadion; Leans foward students; Turms loward sludents who are speaking fo show indere st

5. Arranges he classroom o accommodate discussion

Amanges sesfing fo facddsle udent-siudent discussion; Seading o facikisde feacher-shudent discussion

6. Ensures bullesn boards, displays, instructional matenals, and other wisuals n e dassroom refiect he

racial, ethnic, and cultural backgrounds repeesented Dy students

Displays and uses matenals (supplementsl books) fhef reflect el students” maisl, ethmic, and culfural background's
year round; Displsys products and props from students’ home and communiy beckground

7. Uses a vamety of visual akis and props to support student leaming

Uses mulSettmic phodos, picfures, and props o llusimie concepts and condent; Uses approprafe fechnology fo

dusirsie concepds and conferd

8. Leams, uses, and displiays some words in students’ hemtage language

Pests some condent words or phrases in sfudentfs’ heridage Jangueges; Uses some words or phrases from studenfs’
herfage language in the classroom

9. Modets use of graphic organizers

Uses e vanely of gmphic organzers duning instrucion; Encourages sfudents do identify and use the fask

| sopropriste graphic organder by modefing

10. Uses class building and teambuilding activies to promote peer support for academic achievement

Suctures academic and soas inderaclions bedween sfudends

11. Uses random response strateges

Uses random response simfegies (i.e., mumberad heads, colorcoded cards, equiy siicks, caling sfcks)

12. Uses cooperatve learning structures

Séuctures opporiundies for sudends fo leam wih and from heir peers (Le., Think-Pai~Share, Teammafes consul,

Jigsaw, Pavs Check Pariner A and 5, Boggle, Last Word)

13. Structures heterogeneous and Cooperative groups for leaming

Uses random qrouping methods fo form smell groups; Explicily feaches collaborsdive learming skils fo sfudends;

Prowndes cpporfunibes for cooperafive groups fo processiedect on how wall they accompéished fhe dask

14. Uses probing and clarkying techniques 10 assist students 10 answer

Rephrases the queshon; Asks s relafed quesbon; Gives student & hint, clue, or prompé

Adapted from “A Resource for Equitable Clossroom Proctice™ 2010
Louisiana State Personnel Development Grant



Culturally Responsive School Checklist and Goal Setting

To improve on how this
Look-Fors Q Yes Sometimes | No guideline is incorporated in my
classroom or school, | will...

Guideline #1: Culturally responsive teaching is assets-based.
Administrators, teachers, and
staff show interest in ELs’
home languages by learning a
few words or phrases.
Administrators, teachers, and
staff are aware of students’
interests outside of the
classroom or school setting.
School uses many means of
communicating with families
(e.g., translated notes,
telephone calls, use of an
interpreter).




What are our goals?

e Student/ Family generated

* How can | make a plan to target my
stretches?

 What do | want to get better at this year at
school? At home? In life

 What do | want to learn more about this
year?

 Where do | see myselfin 25 year?

 What goals do | have for my future?

* What competencies do | want to target?

Competencies

CREATIVITY & CRITICAL
INNOVATION THINKING

¢ (ﬁ @ ﬁ

CULTURAL &
GLOBAL CITIZENSHWP COLLABORATION

PERSONAL GROWTH & COMMUNICATION
WELL-BENG

i g i of
o L!)

L8

PROBLEM MANAGING
SOLVING INFORMATION




Class Review for : Grade 6

Teacher: Mr. C, Lesley (PA Math)

Date: Oct. 2019

We can plan for our students by getting to know the:

Interests & ldentities of the Class

Classroom Strengths

Classroom Stretches

- Indigenous, Athletes, Farmers, JW, Autism, new
Immigrants (refugees)

- Sports, animals, art, music, reading, Family, religion

- Active, funny, sports, competition, reading, working
together, structured activities

- Have a hard time losing

- Have a hard in unstructured activities

- Organization, confidence, taking risks, knowing its ok to
make mistakes

Based on the interests, strengths and stretches of this class, one goal(s) for these | have for this class is:

The BIG goal | have for this class: To be confident, that’s its ok to make mistakes, that we can learn from mistakes

To have confidence to try new things

We can meet this goal(s) by making a plan to try something
new:

We can meet this goal(s) by reducing barriers in the classroom:

Decision: Something | want to try

Decision: Learning Barriers (UDL)

Decision: Equity barriers (Reconciliation)

- Rewarding and celebrating mistakes/ learning
opportunities

- Breaking down concepts

- Helping students to be aware of where students are not
understandings

giving students choice and control over what they are
learning about (e.g. content, examples used)

Giving students opportunities to connect how they learned
and how they can transfer those learning skills/ strategies/
supports to new settings

using assessment checklists, learning maps, one-point
rubrics and student work samples to provide feedback to
students and model self-assessment

Uses students' real life experiences to connect
school learning to students' lives

Learning involves patience and time

We can meet this goal(s) by targeting core competencies chosen as a community:

Decision: Targeted competencies to target for this class
Communication & Critical Thinking

The Class Review — Brownlie, F & King, J, 2011
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Shifting the Paradigm:
Person-Place Model of Need

Identify the barriers in the environment
Commit to reducing barriers in the environment
- Learning Barriers

- Equity Barriers g

|dentify the needs of ALL students AND
anticipate supports and strategies needed




Thinking back, Looking Ahead

*What is something you want to remember?
*What is something you want to try?

*What is something you want to share with
someone else?



SHELLEY MOORE

@tweetsomemoore

www.fivemooreminutes.com

www.blogsomemoore.com

Shelley Moore, 2019 @tweetsomemoore



