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What is inclusion?

How do we include How do we teach How do we

people who are to diversity? teach to identity?
different



Now What?!
o

Q Understand WHAT Inclusion is....

Understand WHY it is important...

“

How to we do it?

@tweetsomemoore



What Does Research Say?

1

. Guiding conditions of inclusion describe that all students...

are in PROXIMITY

are PRESUMED are PLACED in to and have
competentandas | andattending | papricipaTING in | PURPOSEFUL | o) ANNED for
having inclusive learning with roles and
POTENTIAL programs PEERS responsibilities
\ SESSION 1 SESSION 2 SESSION 3 SESSION 4 SESSION 5 |
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Popcorn

What is standing out from our
series together so far?

What questions are coming
up?

Shelley Moore, 2021 @tweetsomemoore



What Does Research Say?

1

. Guiding conditions of inclusion describe that all students...

re PLACED in are in PROXIMITY

are PRESUMED and attendin to and have
competent and as . nding PARTICIPATING in PURPOSEFUL
: inclusive : . are PLANNED for
having classrooms and learning W-Ith roles and
POTENTIAL » peers (not just responsibilities
opportunities
adults)
\ SESSION 1 SESSION 2 SESSION 3 SESSION 4 SESSION 5
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pre-sume
pri‘zoom ,

1 4

To presume competence is to
acknowledge that all individuals have
the ability to learn, to communicate, to
participate in their own way. It means
that we provide opportunities by creating
accessible & inclusive spaces.

To presume competence is to respect the value
of human diversity.

Not presuming competence is to actively harm.

PRESUMING
COMPETENCE

is dn dttitude—one that
shapes dactions in the
classrooms dnd includes a
default assumption that
the student is capable.

Bl{(Q)KES From Picture Inclusion! by Whitney H. Rapp, Katrina L. Amdt, & Susan M. Hildenbrand

k)

Presumption of Competence b |

by Donnie TC Denome

(they/them or xe/xem)
' Presuming competence means we ‘
’ presume people are experts on their own N

bodies and minds and know what they

need, even if they can't express it. Or, if

Presuming competence is nothing less
than a Hippocratic oath for educators.

they don't know what they need, they are

still experts and should still be consulted
and assisted in making a decision, not

have a decision made for them.

Douglas Biklen

SCHOOLS FOR FREEDOM
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What is Presuming Competence?



What do we think when we think of someone with a disability?

- Measure deficits, not strengths

/ - Capture responses verbally/ written/ physically

- If students can’t express in the way being
captured

Norm
Referenced
Criteria

I

Educational .
- It leads to the perceptions that “they can’t”



What happens when there is a perception that students “can’t”

So we put students with

disabilities into programs

. Prog Even if students are enrolled in

outside of the general ,

We assume that . ) a class, they are still not often

. education curriculum/
students with . expected to access the general
R , classroom for the majority of . .

disabilities will not . s . education curriculum, and focus
) ) their day learning “life skills _ ]

benefit from being is placed on social and/or

in general education behaviour skills aimed to

classes normalize them
' Students with and without

disabilities do not get the
We assume that ) )
. opportunity to learn with and
students with
RN from each other
disabilities are

unable to learn |
much curriculum Getty Images

‘ _ o Teachers do not get to see what
Which VYOU|_d lead to a shift in students with disabilities are
perception in the competence

capable of
of disability




What happens when there is a perception that students “can’t”

So we put students with
disabilities into programs

. Prog Even if
outside of the general
education curriculum/

classroom for the majority of
their day learning “life skills”

roIIed in
ar®still not often

0 access the general
ucation curriculum, and focus
is placed on social and/or
behaviour skills aimed to

normalize them

Students with and without
disabilities do not get the
opportunity to learn with and
from each other

We assume that
students with
disabilities will not
benefit from being
in general education
classes

L

We assume th ‘ 0
student @
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‘ _ o Teachers do not get to see what
Which VYOU|_d lead to a shift in students with disabilities are
perception in the competence
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of disability




Why is Presuming Competence Important?

Changing our mindset about disability will change
how we respond and make decisions about
educational programming.

Access to general education curriculum, general
education peers and general education classrooms
promote student learning, inclusion, achievement
and quality of life after school.



Why is Presuming Competence Important?

i

Changing our mindset about disabilit hange
how we respond and make d cpﬁﬁs about

educational programm; \V)
\46“0

Access to gﬁ&?‘education curriculum, general

ec&e\ﬁk‘peers and general education classrooms

ote student learning, inclusion, achievement
and quality of life after school.



Why is Presuming Competence Important?

“Even if we are wrong about a students’
capabilities to learn general education
curriculum with their peers, the consequences
of that presumption being wrong are not as
dangerous as the alternative.”

Cheryl Jorgenson



What Does Research Say?

1

. Guiding conditions of inclusion describe that all students...

re PLACED in are in PROXIMITY

are PRESUMED and attendin to and have
competent and as . nding PARTICIPATING in PURPOSEFUL
: inclusive : . are PLANNED for
having classrooms and learning W-Ith roles and
POTENTIAL » peers (not just responsibilities
opportunities
adults)
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How do we increase the places (enrollment)
for Students with Disabilities to be included?




Understanding the Role of Place

| & CBIEPs Session



Guiding Conditions & Structures of Inclusion: Place

ALL students are enrolled in & attending grade-

based curricular classes with their peers

* Inclusive environments, more so than segregated,
provide more opportunities to:

* engage in interesting and age-appropriate curriculum

* interact with nondisabled peers

* access universal supports

* negotiate expectations of settings as one does in
daily life

* Increase in personal wellbeing, fewer absences from
school, increased motivation to learn, higher school
completion, and better outcomes after high school in
the areas of employment and independent living

Shelley Moore, 2019



Guiding Conditions & Structures of Inclusion: Place

ALL students are enrolled in & attending grade-

based curricular classes with their peers

Finding the Balance for Enroliment

* Strategic Planning
e Students are in classrooms with diverse peers
e Students are working within the same curriculum as peers
» Students have a Replacement Curricular Goal at an accessible level

* Explicit Planning
» Students can be in smaller classrooms/groups with their identity
peers
e Students are working on cognitively appropriate or developmental
goals (i.e. literacy, numeracy, life skills, OT, PT, SLP, toileting, eating,
work experience etc.)
* Explicit goals can still be met in inclusive classroom settings

» Students have a Supplemental Curricular Goal at a developmental
level

Shelley Moore, 2019



Guiding Ratios for
Inclusive Program Planning for Students with
Intellectual Disabilities

% Strategic Instruction/ | % Explicit Instruction/
day day

K-7 100% Max 20%
7-9 75 % 25 %
10-11 50 % 50 %

12 -12+ 25% 75%



Amy’s Enrolled Courses: Grade 8

A --

B

| --
D --




Amy’s Enrolled Courses: Grade 11

Block Term 1 Term 2

A --

Break

Lunch




Place Based Planning the ICBIEP

How do we increase the places where a student feels belonging?

| & CBIEPs Session 2



‘)Resou rces
* Articles:
* Abbott, A. C. (2020). Presuming competence and
capability. In A. C. Abbott, A. Bourdeau, R. Seidman & E.
Cruz-Torres (Eds.), (1st ed., pp. 14-31) Routledge.

* Douglas Biklen & Jamie Burke (2006) Presuming
Competence, Equity & Excellence in
O Education, 39:2,166-175.

* Biklen, D. Presuming competence, belonging, and the
promise of inclusion: The US
experience. Prospects 49, 233-247 (2020).
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‘)Resou rces

e Website Commentaries

* Presuming Competence: What it is, and what it looks like
* https://blog.brookespublishing.com/presuming-competence-what-it-is-what-
it-looks-like/
e 21 Tips for Presuming Competence
* https://the-art-of-autism.com/21-tips-for-presuming-competence/
* Videos:

* Under the Table - Shelley Moore
* https://www.youtube.com/watch?v=AGptAXTV7mO

. * Disabling Segregation — Dan Habib

* https://www.youtube.com/watch?v=izkN5vLbnw8
* Presume Competence! — Nate Trainor & Jean Trainor

* https://www.youtube.com/watch?v=6qMdNsYVpVI
* In my language

* https://www.youtube.com/watch?v=InylIM1hl2jc
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https://blog.brookespublishing.com/presuming-competence-what-it-is-what-it-looks-like/
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‘)Resou rces

* Interview with Jo Chrona

* https://vimeo.com/user126497787/review/515910987/58365674fc
* 5MM Podcast with Mabel and Jo:
* https://podcasts.apple.com/ca/podcast/the-five-moore-minutes-
podcast/id1439038183?i=1000509241169
* Place Based Inclusion Strategies
* https://wordpress.com/page/blogsomemoore.com/4962

|||||||||||||||||||||||||||||||||||||||||||||
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‘) Research & Literature that Supports this Session:
»

@
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Brownlie, F., & King, J. (2000). Learning in safe schools: Creating classrooms where all students belong.
Markham, Ont: Pembroke.

Falvey, M. A. (2004). Toward Realizing the Influence of. Research and Practice for Persons with Severe
Disabilities (RPSD), 29(1), 9-10.

Feldman, R., Carter, E., Asmus, J., & Brock, M. E. (2016). Presence, proximity, and peer interactions of
adolescents with severe disabilities in general education classrooms. Exceptional Children, 82(2), 192-208.

Hunt, P., & Farron-Davis, F. (1992). A preliminary investigation of IEP quality and content associated with
placement in general education versus special education classes. Journal of the Association for Persons with
Severe Handicaps, 17(4), 247-253.

McDonnell, J., Mathot-Buckner, C., Thorson, N., & Fister, S. (2001). Supporting the inclusion of students with
moderate and severe disabilities in junior high school general education classes: The effects of classwide peer
tutoring, multi-element curriculum, and accommodations. Education and Treatment of children, 141-160.

Ratihonal Center for Educational Restructuring and Inclusion. (1995). National study of inclusion. New York:
uthor

Wagner, M., Newman, L., Cameto, R., & Levine, P. (2006). The Academic Achievement and Functional
Performance of Youth'with Disabilities. A Report from the National Longitudinal Transition Study-2 (NLTS2).
NCSER 2006-3000. Online Submission.

Yell, M. L. (1995). Least restrictive environment, inclusion, and students with disabilities: A legal analysis. The
Journal of Special Education, 28(4), 389-404.
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Research & Literature that Supports this Session:

. * Biklen, D., & Burke, J. (2006). Presuming compe- tence. Equity & Excellence in Education, 39, 166— 175.

* Carter, E. W,, Sisco, L. G., Melekoglu, M. A., & Kurkowski, C. (2007). Peer supports as an alternative to individually assigned paraprofessionals in

inclusive high school classrooms. Research and Practice for Persons with Severe Disabilities, 32(4), 213-227.

* Donnellan A. The criterion of the least dangerous assumption. Behavioral Disorders 1984; 9: 141-150

*  Fisher, D., & Frey, N. (2001). Access to the core curriculum: Critical ingredients for student success. Remedial and Special education, 22(3), 148-157.

* Giangreco M. F., Dennis R., Cloninger C., Edelman S., Schattman R. “I've counted Jon”: Transformational experiences of teachers educating students
with disabilities. Exceptional Children 1993; 59((4))359-372

* Harrower, J. K. (1999). Educational inclusion of children with severe disabilities. Journal of Positive Behavior Interventions, 1(4), 215-230.

* Halvorson, A. T., & Sailor, W. (1990). Integration with students with severe and profound disabilities: A review of research. Julkaisussa Gaylor-Ross,
R.(toim.) Issues and research in special education.

* Jorgensen, C., Michael McSheehan & Rae M. Sonnenmeier (2007) Presumed competence reflected in the educational programs of students with IDD
before and after the Beyond Access professional development intervention, Journal of Intellectual & Developmental Disability, 32:4, 248-262

* Jorgensen, C. M., McSheehan, M., Sonnenmeier, R. M., & Mirenda, P. (2010). The Beyond Access model: Promoting membership, participation, and
learning for students with disabilities in the general education classroom. Baltimore: Paul H. Brookes Pub.

* Kliewer C., Biklen D., Kasa-Hendrickson C. Who may be literate? Disability and resistance to the cultural denial of competence. American Educational
Research Journal 2006; 43((2))163-192

*  Kunc, N. (1992). The need to belong: Rediscovering Maslow’s hierarchy of needs. Restructuring for caring and effective education: An administrative
guide to creating heterogeneous schools, 25-39.

* Maras, P, & Brown, R. (1996). Effects of contact on children’s attitudes toward disability: A longitudinal study. Journal of Applied Social Psychology, 26,
2113-2134.

* Thousand, J. S., & Villa, R. A. (1995). Managing complex change toward inclusive schooling. Creating an inclusive school, 51-79. Thousand, J.,
Rosenberg, R. L., Bishop, K. D., & Villa, R. A. (1997). The evolution of secondary inclusion. Journal for Special Educators, 18(5), 270-284.
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