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Backwards Design Big Ideas:

• Every curriculum has curricular goals
• We need to choose goals to teach for every unit
• We organize goals around a big idea/question
• We need to translate those goals into student friendly language
• Students need to know the goals 
• Learning activities are EVIDENCE of learning
• We evaluate goals NOT activities
• Student choose their best examples of evidence (triangulation)
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• Knowledge
• What do we need to know?

• Skills
• What do we need to do?

Backwards Design: 
What are the GOALS?



Is curriculum linear?

Moore, 2023 Module 4



• Backwards Design
• Understandings
• What do we need to understand?

• Knowledge
• What do we need to know?

• Skills
• What do we need to do?

• Competencies
• Who do we need to become?

Backwards Design: 
What are the GOALS?



Name: Date:

Unit Guiding Question(s):

My Goals for this Unit Eviidence of my Learning What is my next step?

One point rubric

Shelley Moore, 2018

(Teacher Evaluation)

(Teacher Evaluation)

(Teacher Evaluation)

(Teacher Evaluation)

(Teacher Evaluation)
(Teacher Assessment)



Activity/Task 

Grade Level Goals

Grade Level Goals

Adapted Goals

Modified Goals

Activity 1

Activity 2

Activity 3

Forward Design

Same for Everyone

Same for Everyone

Differentiated

DifferentiatedBackward Design

Adapted from, McTigue, 2010

Compromises the 
integrity of 
evaluation

Does not 
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integrity 
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Tasks are Evaluated
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How do student show what they know?
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All Languages (in literacy) are Treated Equal!

Written 
Language

Oral 
Language

Visual 
Language

The MORE WAYS students can 
demonstrate learning, the more 
confident we are of meeting a 

goal

Instead of

The NUMBER OF TIMES, a 
student can show their learning 
in one way, the more confident 

we are of meeting a goal

A
Written 

Language

Oral 
Language

Visual 
Language

A

Moore, 2023 Module 7



All Languages (in  numeracy) are Treated Equal!

Abstract 
Language

Concrete 
Language

Pictorial 
Language

The MORE WAYS students can 
demonstrate learning, the more 
confident we are of meeting a 

goal

Instead of

The NUMBER OF TIMES, a 
student can show their learning 
in one way, the more confident 

we are of meeting a goal

A
A

Abstract 
Language

Concrete 
Language

Pictorial 
Language

Moore, 2023 Module 7



Grade: Subject Area: Planning Team:

Big Idea(s): What do I need to Understand? Unit Guiding Question(s):

Key Vocabulary:

Curricular Language Student Friendly Language

What do students need to know?
Content Goals

I know

What do students need to do?
Skills/Process Goals

I can

What do students need to do?
Skills/Process Goals

I can

What do students need to do?
Skills/Process Goals

I can

Who do student need to be?
Attitudes

I can become/ I am…











Grade:  Math 10C Topic: Measurement Planning Team:

Big Idea(s): What do I need to Understand? Students understand spatial sense and proportional 
reasoning

Unit Guiding Question(s): What is spatial sense? What is proportional reasoning? How are they 
connected?

Key Vocabulary:

Curricular Language Student Friendly Language

What do students need to know?
Knowledge goals

I know SI units
I know Imperial Unite
I know measurement strategies and how to use them to solve problems
I know what 3D objects are and different types of 3D objects
I know sine, cosign & tangent are trigonomic ratios and how to use them to solve problems

What do students need to do?
Skills/Process Goals

Solve problems that involve linear measurement, using: 
• SI and imperial units of measure 
• estimation strategies 
• measurement strategies. 

I can solve problems by:
- Using different units of measure
- Estimating
- Using measurement strategies

What do students need to do?
Skills/Process Goals

Apply proportional reasoning to problems that involve conversions 
between SI and imperial units of measure.

I can convert between SI and Imperial units of measure

What do students need to do?
Skills/Process Goals

Solve problems, using SI and imperial units, that involve the surface area 
and volume of 3-D objects, including: 

• right cones 
• right cylinders 
• right prisms 
• right pyramids 
• spheres. 

I can find the surface area and volume of 3D objects including:
- Right cones
- Right cylinders
- Right prisms
- Right pyramids
- spheres

What do students need to do?
Skills/Process Goals

Develop and apply the primary trigonometric ratios (sine, cosine, tangent) 
to solve problems that involve right triangles

I can use trigonomic ratios to solve problems that have a right triangle

What subject specific 
competencies do students need to 
develop?

I am/can ____________ to help me understand.
ME, PS, CN, R, V , C, T

I can use mental math strategies and estimation
I am a problem solver
I can make connections
I can reason
I can visualize
I can use technology

Shelley Moore, 2021



Name: Date: Unit Topic: Measurement

General Learning Outcome/ Unit Guiding questions:
What is spatial sense? What is proportional reasoning? How are they connected?

I still need support I can do this! I need some challenge

• I know know SI units
• I know Imperial Unite
• I know measurement strategies and how to use them to solve problems
• I know what 3D objects are and different types of 3D objects
• I know sine, cosign & tangent are trigonomic ratios and how to use them to solve problems

1. I can solve problems by:
• Using different units of measure
• Estimating
• Using measurement strategies

2. I can find the surface area and volume of 3D objects including:
• Right cones
• Right cylinders
• Right prism
• Right pyramids
• Spheres

3. I can convert between SI and Imperial units of measure

4. I can use trigonomic ratios to solve problems that have a right triangle

I can …

use mental 
math strategies 
and estimation

solve 
problems

make 
connections

reason visualize use technology

…to help me understand

Shelley Moore, 2021 Bold: Teacher Evaluation Green: Student Evaluation



Name: Math 10 C Date: Topic: Measurement
Unit Guiding Question: What is spatial sense? What is proportional reasoning? How are they connected?

Goals
My evidence of learning Showing my Learning
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Actvtivities/ tasks concrete pictorial abstract

1. I can solve problems by:
• Using different units of measure
• Estimating
• Using measurement strategies

2. I can find the surface area and volume 
of 3D objects including:
• Right cones
• Right cylinders
• Right prism
• Right pyramids
• Spheres

3. I can convert between SI and Imperial 
units of measure

4. I can use trigonomic ratios to solve 
problems that have a right triangle



Goals

Activity (product)

Activity 
(conversation & observation)

Activity (observation)

Everyone

Differentiated Activities: Opportunities to create evidence
Backward Design

2018 Summer Institute for Inclusive Learning Shelley Moore, 2018

McTigue, 2010

1. I can solve problems
2. I can find the surface 

area and volume of 3D 
objects

3. I can convert between 
SI and Imperial units of 
measure

4. I can use trigonomic 
ratios to solve 
problems that have a 
right triangle  

Quiz, unit exam, student 
portfolio 

Real life collaborative hands-on 
problem

Visual performance task

(Formative & Summative)

Student choose their 
BEST evidence to justify 
their learning



Grade: 11 Subject Area(s): Literary Analysis and Writing 11 –
Unit: Relationships - Families, Communities, and 
the Land p. 287

Planning Team: Kelley 

Big Idea: The exploration of text deepens understanding of one’s 
identity, others, and the world. 

Unit Guiding Question(s): How do our relationships with our family, friends, and 
community strengthen us?

Unit Goals Activities to capture evidence of this goal

Content Goal I know reading strategies. Lesson 3, Literature Circles, p. 289; BLM 3 Reader Response 
Planning and Assessment p. 298

Content Goal
I know writing processes. Lesson 5, Character Write, p. 291, BLM 8; Lesson 8, Writing 

about relationships, RAFT Templates, p. 296; Revise for 
summative; Lesson 7, Interview, p. 292

Curricular 
Competency Goal

I can use writing and design processes to plan, develop, and create engaging 
and meaningful texts for a variety of purposes and audiences.

Formative and summative, BLM 7 Making Connections with 
questions, Parts 1-4. Part 4 is summative; Lesson 7, 
Interview, p. 292;
Unit Summative BLM Body Biography, p. 304 or BLM 
Concept Map, p. 305 

Curricular 
Competency Goal

I can transform ideas and information to create original texts, using various 
genres, forms, structures, and styles 

Lesson 5, Character Write, p. 291 BLM 8, p 307, formative; 
Lesson 7, Interview, p. 292; Making Connections with 
questions, Parts 1-4. Part 4 is summative

Curricular 
Competency Goal

I can demonstrate awareness of how First Peoples’ languages and text reflect 
First Peoples’ cultures, knowledge, histories, and worldviews. 

Lessons 3, 4, Novel Study, Literature Circles, p. 289-, BLM 
Reader Response Planning and Assessment, p. 298-; Reader 
Response Questions, p. 300 -

Curricular 
Competency Goal

I can use the conventions of First Peoples and other Canadian spelling, 
syntax, and diction proficiently, and as appropriate to context. 

Using feedback on drafts to edit. Summative assessments: 
Lesson 5, Character Write; Making connects with guiding 
questions, Part 4; Lesson 7, Interview, final draft; Unit 
summative, Body Biography, or Concept Map

Backward Design Unit Planning Template Shelley Moore, 2018



Rubrics vs. Learning Maps

deficit deficit Standard

goal



www.fivemooreminutes.com Shelley Moore, 2019Episode 6 Strategy



Rubrics vs. Learning Maps

Essential More complex More complex

Learning Outcome



Planning Pyramid

Even More 
Complexity

More 
Complexity

Goal



Grade Level 
Learning 
Standard

Approaching
Grade Level

Grade Level
Emerging

Grade Level
Developing

Grade Level
Confident

Extending
Grade Level

Assessment 
Language

Access Point Essential Concept More complexity More complexity Creating 
Challenge

An Additive Continuum of Proficiency

www.fivemooreminutes.com Shelley Moore, 2020

C/C-

B/ B+

A

(Curricular IEP Goal)

IEP evaluation

A+

Incomplete



Learning Outcome:
Student friendly:

Grade Level

Approaching Emerging Developing Confident Extending

Our Co-Planning Journey: Learning Continuums
1. Using the elaborations for each learning outcome, we constructed a grade-level scaffold in 
student friendly language

2. We started with the most essential concept of the outcome 
and then we added on complexity

3. We extended the grade level scaffold to include an access point and challenge point
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Learning Outcome:
Student friendly:

Grade Level

Approaching Emerging Developing Confident Extending

Our Co-Planning Journey: Learning Continuums
1. Using the elaborations for each learning outcome, we constructed a grade-level scaffold in 
student friendly language

2. We started with the most essential concept of the outcome 
and then we added on complexity

3. We extended the grade level scaffold to include an access point and challenge point


