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Context of Study

e Educational efforts aim to include students with intellectual
disabilities (SwIDs) and how to support teachers to do this work.

* Legacies of history, however, are still seen in present day policies,
assumptions, and decisions about how to best provide educational
programming for SwiDs, especially in secondary academic settings.

* This study took place in British Columbia, Canada, a province
increasing their push towards inclusion. Many schools, however,
focus on inclusion as the retrofitting of an existing system, instead of
changing systems to allow for SwiDs to be valued members of
academic classrooms. As a result, many SwiDs in secondary settings
are still being educated in specialized and non-inclusive contexts.
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Purpose of the Study

* Understand how professional development (PD) that engages with
inclusive curriculum design approaches can support secondary
educators to build inclusive practices that consider students with
intellectual disabilities (SwIDs) in academic classrooms

* Explore how these design approaches were experienced by students
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The History & Evolution of Inclusion for
Students with Intellectual Disabilities

EFAHCA
British Columbia P <
Canada
United States
Warnock Salamanca
International Report (1978) Statement (1994)
Brown vs. BoE Charter of Rights & Improving Schools
(1954) Freedoms (1985) Act (1994)
The Education BC Special BC Ministerial IDEA (1990 1997, BC Renewed
Act (1940) Approvals (1955) Order (1989) 2004) Curriculum (2016)

1900 1950 1970 1990 2010 Today

Initial Attempts at Attending Integration Into Increasing Access to  gajancing Equality
Inclusion 1 Neighbourhood General Education Inclusive Education and Equity 5
School 2 Classrooms 3
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Theoretical Framework

* What does research & literature say about what teachers need to
know and do to foster inclusion for students with intellectual
disabilities in secondary schools?

Guiding conditions
of inclusion

Inclusive planning
approaches

Positive attitudes

Enrollment & Universal Design for Learning

attendance Inclusion for students with

Differentiation intellectual disabilities in

Proximity t.oh& secondary schools
participation with peers Backwards Design

Purposeful goals
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Theoretical Framework

* What does research & literature say about how teachers can be
supported to shift practices towards inclusion?

Professional development that is

* Collaborative Ainscow, 2005; Butler et al., 2007; Cochran-Smith & Lytle, 2009; Erickson, Minnes et al.,
2005; Schnellert & Butler, 2021; Wenger, 1998

Situated & ON-8OINE Ainscow, 2005; Butler & Schnellert, 2012; Cherkowski & Schnellert, 2017;
Palincsar, 1999; Schnellert & Butler, 2014

IanIry'OrlentEd Ainscow, 1999; Cherkowski & Schnellert, 2017; Cochran-Smith & Lytle, 2009;
Palincsar, 1999; Schnellert & Butler, 2014; Timperley, Halbert & Kaser, 2014

¢ SpElelC to inclusion srownlie & Schnellert, 2009; Carter, Sisco, Melekoglu, & Kurkowski, 2007;
Downing, Ryndak, & Clark, 2000; Harrower, 1999, Thousand and Villa, 1995, 2017
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Research Questions

Within an inclusion focused, situated, collaborative, and inquiry-oriented PD
initiative:

1.How were teachers in secondary academic classrooms aligned to and/or
moving towards some guiding conditions of inclusion that increase
opportunities for SwiDs to be included?

2.In this context, how were teachers moving towards planning for and enacting
practices for all students in secondary academic classrooms?

3.What are the experiences of students, both with and without disabilities in
secondary academic classrooms, when teachers were moving towards more
inclusive practices?
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Research Questions

Within an inclusion focused, situated, collaborative, and inquiry-oriented
PD initiative:

1.How were teachers in secondary academic classrooms aligned to and/or
moving towards some guiding conditions of inclusion that increase
opportunities for SwiDs to be included?

2.In this context, how were teachers moving towards planning for and
enacting practices for all students in secondary academic classrooms?
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Methodology

* Instrumental Case Study (Creswell, 2013; Merriam, 1998; Stake, 2006; Yin, 2014 )

 Context

e Suburban school district in British Columbia with established district professional
development (PD) focused on inclusive practices and already showing some
alignment to guiding conditions of inclusion

e Case Studies

/ Collaborative, situated, on-going, inquiry-oriented professional development \
/ Secondary School \ /secondary School \ / Secondary School \ /Secondary School \

SCh°:| 1 School 2 School 3 School 4
' [ J [ ] [J
P —1 |70
e sn/z\ '
| | | | CT3 ST3 CT3 ST3 CT3 ST3
CT1 CT2 l l l
English 11 (20) English 9 (27) English 9 (28) Social Studies 8 (23) Social Studies 9 (22)

AN /N SN /N SN

SwiD1-1 7 Peers SswiD2-1 17 Peers SwiD3-1 8 Peers SwiD4-1 5 Peers SwiD5-1 6 Peers
SwiD5-2
SwiD1-2
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Methodology

* Professional Development Activities

Sept 2018 Oct2018 Nov2018 Dec2018 Jan2019 Feb2019 Mar2019 Apr2019 May2019 June 2019

Kick Off Inquiry =———p INQUITY m—) INQUIrY s = INQUITY =——) Celebration
Session 1 & 2 Session 3 Session 4 Session 5 Session 6
* Guiding * Differentiated * Backwards * Differentiated * Differentiated
conditions of instruction Design curriculum Curriculum —
inclusion * Universal Design Access points
* Class reviews for Learning
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Methodology

e Data Collection

Interviews Observations Documents

Oct2018 Nov2018 Dec2018 Jan2019 Feb2019 Mar2019 Apr2019 May2019 June 2019

1. How were teachers in secondary academic classrooms aligned to and/or moving towards some guiding
conditions of inclusion that increase opportunities for SwiIDs to be included?

Teacher attitudes Exit slips Individual & team reflection |]I|] [I] [I] I]] ::;tsl|?;§mews
Student [ Exit slips [0 ] Attendance, anecdotal records
enrollment | Researcher field notes & observations

Student proximity & Seating plans

.. . Photographs
participation Researcher field notes & observations

Purposeful Individual & team reflection [l SRRSO SCRSERERTSEOR AR
d | IEPs Curriculum & lesson planning artifacts IEPs
student goals Researcher field notes & observations

2. How were teachers moving towards planning for and enacting practices for all students in secondary academic
?
classrooms? Individual & team reflection [N Post interviews TN

Curriculum & lesson planning artifacts
Teacher practices Student artifacts [[[[T[1TI[]
Researcher field notes & observations

3. What are the experiences of students, both with and without disabilities in secondary academic classrooms, when

teachers were moving towards more inclusive practices?

_ student artifacts || AT
Student experiences Student interviews

Researcher field notes & observations
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Findings Q1: How were teachers in secondary academic
classrooms aligned to and/or moving towards some guiding
conditions of inclusion that increase opportunities for SwiDs to be

included?

 Teacher Attitudes

Recognized abilities of Provided opportunities Challenged assumptions | Recognized the need for
g to SwiDs that were in themselves and others | SwiIDs to feel a sense of
SwiDs . . . .
similar to peers about SwiDs belonging and pride
[ ] [ ] [ ] [ ]
o* o* ° °

CT1
ST1/2
CT2
CT3
ST3
CT4
ST4 o* o*

CT5

ST5
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Findings Q1: How were
teachers in secondary
academic classrooms
aligned to and/or moving
towards some guiding
conditions of inclusion
that increase
opportunities for SwiDs to

be included?
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e Student Enrollment & Attendance

Enroliment based on Enroliment based on
Enrollment based on Enrollment based on X . "
Case X . strengths and/or interest | readiness/ capability of
grade of SwID (elective) | grade of SwID (academic)
of SwiD SwiD
° o¥ ° °

ST4

ST5

Case Individual Arbitrary Competing Lesson
need routine activities complexity
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Findings Q1: How were teachers in secondary academic classrooms
aligned to and/or moving towards some guiding conditions of
inclusion that increase opportunities for SwiDs to be included?

e Student Proximity to Peers

® [@
80 00 [00[® [00]
00 [@ [@eo] @] g

O Student without ID @ Student with ID in study @ Student with ID not in study . EA/ST O Student without ID @ Student with 1D in study . EA/ST . ~=====~ Giculating EA/ST O Student without ID @ Student with ID in study . EASST O Student without 1D @ Student with 1D in study . ======~ Circulating EA/ST

Case 1 Classroom Arrangement (Choice Seating) o Case 5 Classroom Arrangement (Strategic Grouping & Choice) Case 2 Classroom Arrangement (Strategic Groupings) T s A e S GrRa)
=1 Projector & Screen ] ] '\ H
88l [ ] [°8 o ool *o68 gy
o0 Q00 (X )
o] [ [ e ] =
@ [ ]
@0 O
e

rrrrrrrrr EB

© swsencwithoutio @) srsdentwitn 01 sty (@) stugent with 10 notin sty (@) easst
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Findings Q1: How were teachers in secondary academic classrooms
aligned to and/or moving towards some guiding conditions of
inclusion that increase opportunities for SwiDs to be included?

* Peer Participation

. Participation in learning opportunities Participation in social opportunities
SwiD Swibs SwiDs SWibs ——  iDs
- participated . SwiDs participated in . .
participated . . participated . s participated in SwiDs and peers
. . with peers in . . participated activities when . . .
with peers in . when receiving . . . . social peer participated in
epe accessibly . with peers in receiving e e ae ...
modified . learning . invitations/ activities
. designed shared supports | behavioural/ . e .
learning . support from . . peer-initiated outside of class
. .. learning and strategies social support . .
activities . o peers activities
Case Role activities form peers
SwiD1-1 I I
SwiD1-2 I I
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Findings Q1: How were teachers in secondary academic classrooms

aligned to and/or moving towards some guiding conditions of
inclusion that increase opportunities for SwiDs to be included?

* Purposeful Goals

Finding: There were purposeful goals areas that were targeted

by all three sources: Communication skills, peer connections
and working together

* Managing
challenging
behaviour

*  Work habits

* Staying calm
* Reducing anxiety
« Personal safety SWID
* Individual
problem-solving

“it’s about teaching students to work together with one another and
J make contributions to society in the ways that they can.”

CT13

e Communication
* Peer connections
Working together

e Literacy
* Learning
strategies

Finding: Many of the skills targeted for SwiDs, which could be
applied class wide — were not. Resulted in many of the IEP goals
and objectives being disconnected from the class

* Personal
responsibility/
goal setting

SwiD5-2

: * Engagement/
> motivation
‘ * Enjoyment
"  Connecting to
strengths & interests

“[SwiD] will 100% of the time be able to express when he is agitated by a quick
change in his schedule to a familiar adult in the Life Skills room by June 2019.”

IEP
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Finding: There were no IEP goals or objectives that addressed the curriculum of

the course that SwiDs were enrolled Shelley Moore, PhD., 2023



Findings Q2: In this context, how were teachers moving towards

planning for and enacting practices for all students in secondary
academic classrooms?

* Teachers started 9
to move away
from retrofitting
planning and
practice for

individual \
students S 1

Nov Dec Apr June

Number of Teachers

- -Retrofitting Practices Inclusive Planning Approaches
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Findings Q2: In this context, how were teachers moving towards
planning for and enacting practices for all students in secondary

academic classrooms?

* Teachers developed inclusive understandings and practices through

collaboration
Session Sessio ession ¢ ession ession S Session 3 S n4 Session 5 Session 6
- .
CTl CT1 a
1
- -
STI1/2 i e ST1/2 i e
CT2 - CT2 .
. &
CT3 - CT3
3
Ll -
ST3 ST3 s
CT4 CT4
4
ST4 ST4
CT5 CTS
5
STS STS
Not fitting practices fi fitting practices f;
dual studen dual studen

Shelley Moore, PhD., 2023



C
(@)

B

€l

Implications for The Field

* The promise of intentionally designed PD Structure & Content
* The need to include SwIDs in secondary academic classrooms
 The power of collaboration & multiple expertise

e The need to evolve IEPs

 The role of Educational Assistants in inclusive classrooms
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