


Reflection: 3 minutes- Choose 1 

• How can we be responsive to student voice and 
agency when planning for core competencies in a 
classroom?

•What role do EAs have in creating and implementing 
ICBIEPs?

•What role do you see core competencies having in 
your future classroom?

•Why is it important for IEPs to draw from a shared 
curriculum as their peers in inclusive classrooms?

2. the responsibility to include 
the voices of PwDs and their 

families

5. that both social and academic 
inclusion is important

4. that inclusion relies on 
collaboration

6. how IEPs need to evolve to 
better support individuals in 

inclusive classrooms and schools
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EPSE 317: Development & Exceptionality in the Classroom

Big Ideas:  I understand …

Learning Standards - Curricular Competencies: I can…

Students are expected to do the following:

1. Recognize historical legacies of the deficit model towards disability by:
a) applying the social, medical and person-environment/place models of disability to real life settings
b) evaluating teaching strategies and environments to identify barriers and develop methods to address these challenges
c) exploring the role of classroom environments including peers, teachers and other support adults in creating inclusive classrooms

2. Reflect and act on own and others’ biases by:
a) engaging in critical reflection of classroom practices, structures, policies, and procedures

3. Inclusively plan, enact, reflect on, and assess in ways that maintain the integrity of classroom and individual diversities by:
a) applying inclusive frameworks, including UDL principles to design classroom practices that respond to students’ dimensions 

(identities, interests, strengths, stretches, needs, barriers & supports)
b) determining flexible lesson supports (tools) and strategies (actions) informed by student dimensions
c) Using a student IEP to inform classroom planning

4. Collaborate with my colleagues to draw from and build on their expertise by:
a) explaining the role of teachers and other adult staff in inclusive classrooms
b) engaging in collaborative activities to met the needs of diverse students

Students are expected to know the 
following:

1. Strength based approaches
2. Models of disability
3. Inclusive education
4. Needs Based Design processes
5. Components of an inclusive IEP
6. School based teams
7. Collaborative support models

Learning Standards - Content: I know…

1. that there is 
variability in all learners

3. that environments 
need to change, not 

students

5. that both social and 
academic inclusion is 

important

6. how IEPs need to 
evolve to better 

support individuals in 
inclusive classrooms 

and schools

4. that inclusion relies 
on collaboration

2. the responsibility to 
include the voices of 

PwDs and their families
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How do we use IEP 

curricular goals
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to support a whole class?



Student Agency

Responsive 
Planning

Strength 
Based 
Goals 

Universal 
Support

Authentic 
Assessment

PlaceICBIEPs
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A plan for 
classroom 
teachers made 
with the student 
and their team
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A - Authentic Goals (British Columbia)

• Goals are connected to common curriculum of peers

• Big Ideas

• Content Goals

• Curricular Competencies

• Core Competencies
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Student Curricular Goals
• All Students:
• Can access and show progress within grade level curricular learning standards

• Some Students:
• Will need additional support to target specific skill areas (i.e. literacy & 

numeracy)

• A few students:
• Will need accessible versions of curricular goals derived from grade level 

learning standards

EPSE 317 Summer, 2024 Dr. Shelley Moore, 2024



Dr. Shelley Moore, 2024EPSE 317 Summer, 2024



Inclusive & Competency Based IEP: Part 3b
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Drawn from BC 
grade level 
curriculum (K)

Explicit literacy 
goal (connected to 
Big Idea, can be 
any grade level, 
can be drawn from 
progressions)

Specific to 
student

Drawn from BC 
grade level 
curriculum (K)

Explicit 
numeracy goal 
(connected to 
Big Idea, can be 
any grade level, 
can be drawn 
from 
progressions)

Specific to 
student
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Asset Based Learning Continuum

• Learning maps/ learning continuum/ learner 
progressions

• Task neutral/ standards based
• Same entry point/ multiple exit points
• Start from access (what is essential/conceptual), 

add on challenge
• Students can have a role in choosing their 

challenge
• Different from a traditional rubric



Rubrics vs. Learning Continuum

deficit deficit Most complex 
description

Grade Level Learning 
Standard
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Rubrics vs. Learning Continuum

Essential More complex More complex

Grade Level Learning 
Standard
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Planning Pyramid

Even More 
Complexity

More 
Complexity

Goal



Example: Traditional Rubric: Science K

Content Goal: Students will know that materials can be described using their properties

Student friendly: I know how to interact with objects and materials by using my senses by:

Approaching Emerging Developing Confident Extending

• I know properties 
of familiar objects 
with support

• I am beginning to know 
properties of familiar 
objects

• I am sometimes know 
properties of familiar 
objects

• I consistently know 
properties of familiar 
objects

• I always know 
properties of 
familiar objects



Rubric: Science K

Content Goal: Students will know that materials can be described using their properties

Student friendly: I know how to interact with objects and materials by using my senses by:

Approaching Emerging Developing Confident Extending

• I know properties 
of familiar objects 
with support

• I am beginning to know 
properties of familiar 
objects

• I sometimes know 
properties of familiar 
objects

• I consistently know 
properties of familiar 
objects

• I always know 
properties of 
familiar objects

- The problem is frequency is not complexity & it is deficit based
- It doesn’t matter is a student uses “support” or not if the tool or action 
increases independence (support is not a person)
- If they need a person to meet a goal, the goal is not accessible enough



Learning Outcome:
Student friendly:

Grade Level

Approaching Emerging Developing Confident Extending

Our Co-Planning Journey: Learning Continuums
1. Using the elaborations for each learning outcome, we constructed a grade-level scaffold in 
student friendly language

2. We started with the most essential concept of the outcome 
and then we added on complexity

3. We extended the grade level scaffold to include an access point and challenge point



Learning Outcome:
Student friendly:

Approaching Essential Confident Extending

Learning Continuums

2. Start with determining the most essential 
concept of the standard and then add on 
complexity

3. Extend the grade level standard to include an access point and challenge point

1. Choose a Learning Standard and translate it into student friendly language
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An Additive Continuum of Proficiency

Reporting 
Language

Approaching 
Grade Level (Emerging)

Grade Level
Essential (Developing)

Grade Level
Confident (Proficient)

Challenge
Grade Level 
(Extending)
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2

3

Access Point

4

Incomplete (1)
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Content Goal: Students will know that materials can be described using their properties

Student friendly: I know how to interact with objects and materials by using my senses by:
Approaching

(IEA/IEP) Emerging (2) Developing (3) Confident (3.5) Extending (4)

• Showing (or 
matching) that I 
know what rocks, 
fabric, soil, wood, 
sand, plastic, 
paper, sponges, 
metal are

• Using colour & texture to 
describe objects and 
materials
• Describing roots, bark, 

trunk and needs of a 
cedar)
• Describing fabric and soil

• Using hardness and 
flexibility to describe 
objects and materials
• Describing wood, sand, 

plastic
• Describing rocks

• Using absorbency to 
describe objects and 
materials
• Describing paper, sponges
• Describing berries (frozen), 

dyed fabric

• Using lustre to 
describe objects 
and materials
• Describing metals
• Describing bones, 

fur

Additive Learning Continuum: Science

Access Point



Evidence: drawings (product), photos (observations) 

Science: properties of familiar materials
Kid Friendly: I know how to interact with 
objects and materials by using my senses 
by:

Math: concrete or pictorial graphs as a 
visual tool 
Kid Friendly: I know how to show “how 
many” using objects and pictures

Content Learning Outcomes

Curricular Competency Learning 
Outcomes

Science: Planning and Conducting: making 
exploratory observations using senses
Kid Friendly: I can share what happened by 
using my senses 

Activity:



Learning Continuum: Science Content

Unit Guiding Questions
- How do I interact with different materials and objects?
- How can I describe different materials and objects?
- How can I be curious about play with different materials and objects?
- How can I use different materials and objects to share stories about myself and my family?
- How can I choose specific materials and objects to represent my family?

Content Goal: properties of familiar materials

Student friendly: I know how to interact with objects and materials by using my senses by:

Approaching Emerging Developing Confident Extending

• Showing (or 
matching) that I 
know what rocks, 
fabric, soil, wood, 
sand, plastic, 
paper, sponges, 
metal are

• Using colour & texture to 
describe objects and 
materials
• Describing roots, bark, 

trunk and needs of a 
cedar)
• Describing fabric and soil

• Using hardness and 
flexibility to describe 
objects and materials
• Describing wood, sand, 

plastic
• Describing rocks

• Using absorbency to 
describe objects and 
materials
• Describing paper, sponges
• Describing berries (frozen), 

dyed fabric

• Using lustre to 
describe objects 
and materials
• Describing metals
• Describing bones, 

fur



Learning Continuum: Math Content

Content Goal: concrete or pictorial graphs as a visual tool 
Student friendly: I know how to show “how many” using objects and pictures 

Approaching Emerging Developing Confident Extending

• I can count the 
objects or 
pictures. 

• I can draw a desired 
number of objects. 

• I can use symbols (digits) 
to indicate “how many.” I 
can compare quantities by 
counting the objects. 

• I can compare 
quantities by using 
objects and symbols. I 
can identify ‘fewer’ and 
‘more’ than. 

• I can compare 
quantities by using 
symbols. I can identify 
“fewer” and “more” by 
reading numbers.

Learning Continuum: Science Curricular Competency

Content Goal: Planning and conducting: making exploratory observations using senses 
Student friendly: I can share what happened by using my senses 

Approaching Emerging Developing Confident Extending

I can look at 
different objects 
and materials

I can follow a model 
to move objects

• I can use properties of 
objects and materials to 
describe what I see and 
feel 

• I can observe different 
objects interact with 
different materials and 
describe what I see 

• I can compare how 
different objects move 
on different materials 

• I can explain which 
materials and surfaces 
work better for certain 
objects to move 



EPSE 317: Development & Exceptionality in the Classroom

Big Ideas:  I understand …

Learning Standards - Curricular Competencies: I can…

Students are expected to do the following:

1. Recognize historical legacies of the deficit model towards disability by:
a) applying the social, medical and person-environment/place models of disability to real life settings
b) evaluating teaching strategies and environments to identify barriers and develop methods to address these challenges
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Learning Standards - Content: I know…

1. that there is 
variability in all learners

3. that environments 
need to change, not 

students

5. that both social and 
academic inclusion is 

important

6. how IEPs need to 
evolve to better 

support individuals in 
inclusive classrooms 

and schools

4. that inclusion relies 
on collaboration

2. the responsibility to 
include the voices of 

PwDs and their families
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Final Reflection: 5 minutes- Choose 1 

• How could access points designed for students with 
intellectual disabilities be useful for all students?

• How does collaboration play a role in determining and 
implementing curricular IEP goals?

•What do you think is the biggest barrier to students 
with intellectual disabilities accessing grade level 
academic curriculum?

• How can you use an ICBIEP to inform your inclusive 
practice?

1. that there is variability in all 
learners

5. that both social and academic 
inclusion is important

4. that inclusion relies on 
collaboration

6. how IEPs need to evolve to 
better support individuals in 

inclusive classrooms and schools
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Seminar

• Reflection on Practicum

• Exit ticket (UDL: Expression)

Activity

New Strategies
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•What other strategies were used in our class today 
that were helpful for your own learning?
•What helped you to engage?
•What helped you to understand?
•What helped you to share your thinking & 

learning?



THANK YOU!!!
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