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Thinking back

1. What is standing out from last session?
2. What are you hoping to get out of today?
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Universal Design for Learning: The Ramp for Learning
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UBD: Determining the Learning Standard

Adapted from McTigue, 2010
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UBD: Determining the Learning Standard
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Is curriculum linear?

English

Math




Backwards Design: Previous Curriculum

What types of goal are in the curriculum?

* What do we need to know?

* What do we need to do?



Backwards Design: Previous Curriculum

What types of goals are in the curriculum?
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Backwards Design

What do we need to UNDERSTAND?

What do we need to KNOW?

What do we need to DO?

Who do we need to BECOME?

Shelley Moore, 2107



Backwards Design:
What are the GOALS?

* Backwards Design
* Big ldea
* What do we need to understand?
 Content
* What do we need to know?
e Curricular Competencies
* What do we need to do?
* Core Competencies
* Who do we need to become?




Renewed Curriculum
What do you Notice?
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Can curriculum be less linear and more responsive?

M iserable
TWo-loed
L izard




M iserable
Two-toed
L izard

Context
Place/ Strengths/ Interests/
Inquiry/ provides context to help
students to understand

BIG IDEA

Scope & Sequence
Knowledge base needed to develop
competencies

Content

Formative assessment helps us to
determine which competencies skills

Teacher
Evaluation

1
1
1
1
1
1
1
1
1
1
1
1
1
Responsive !
1
1
1
1
1
1
1
1
1
1
1

to develop
- 6 Responsive
= Core . . .
s 3 C tenci Students decide/co-decide which core
§ 2 ompetencies competencies to develop
wl

Shelley Moore, 2021



Subject Area:

Planning Team:

Big Idea(s): What do | need to Understand?

Unit Guiding Question(s):

Key Vocabulary:

Learning Standard

Student Friendly Language

Curricular Competencies

What do students need to do? | can
Curricular Competencies
What do students need to do? | can
Curricular Competencies
What do students need to do? | can

| can become/ | am...




Class: Ms. P Gr. 2/3

Subject Area(s): Cross Curricular

Planning Team: Ms. P & Shelley

Big Idea(s):

* Forces influence the motion of an object. (Science)
* Everyone has a unigue story to share. (Language Arts)

Unit Guiding Question(s):
Who are our monsters? What are their stories? How can we use forces to help us catch them?

Unit Goals

Content Goal: Science (2)

Vocabulary to know and use (content):
Forces, story, ideas, audience, purpose, idea, tools, materials

Curricular Language

types of forces

Vocabulary to know and use (skills & competencies):
know, can, make, plan, try, create, use my sense, creative thinking, solving a problem, trying
something new, changing what | am doing

Student friendly language

I know different types of forces

Content Goal: Language Arts
(2/3)

Story/text: elements of a story

| know what makes a story

ADST (2/3)

Curricular Competency Goal:

Making: Make a product using known procedures or
through modelling of others

| can make something for a purpose

Science (2/3)

Curricular Competency Goal:

Safely manipulate materials to test ideas and
predictions

| can make a plan and try out my ideas

Language Arts (2/3)

Curricular Competency Goal:

Plan and create a variety of communication
forms for different purposes and audiences

| can create a story for an audience

Art (2/3)

Curricular Competency Goal:

Exploring and creating: Explore elements, processes,
materials, movements, technologies, tools, and
techniques of the arts

| can create many things using different art tools and materials

Core Competency Goal:
(Profile 1/2)

Creative Thinking:

| get ideas when | play (1)

| can get new idea or build on or combine other
people’s ideas to create new things within the
constraint of a form, a problem or materials (2)

We are creative thinkers because we get new ideas!
| get new ideas by: (Students choose):

* using my senses to explore

* changing what | am doing

* trying something new

* solving a problem in a new way

Backward Design Unit Planning Template: BC Curriculum

Dr. Shelley Moore, 2024




Universal Design for Learning: The Ramp for

Universal Design for Learning Guidelines

Access

Build

Internalize

Provide multiple means of
Engagement »

Affective Networks
The "WHY" of learning i

Provide options for
Recruiting Interest (7)

* Optimize individual choice and autonomy
71>

* Optimize relevance, value, and authenticity
72>

* Minimize threats and distractions (7.3) »

Provide options for

Sustaining Effort & Persistence (s

* Heighten salience of goals and objectives
81) >

*\ary demands and resources to optimize
challenge (g.2) »

* Foster collaboration and community (8.3) *
* Increase mastery-oriented feedback (a.4) »

Provide options for

Self Regulation (s

* Promote expectations and beliefs that
optimize motivation (3.1) ¥

* Facilitate personal coping skills and
strategies (7.2) »

* Develop self-assessment and reflection (3.3)
>

Expert Learners who are...

Purposeful & Motivated Resourceful & Knowledgeable Strategic & Goal-Directed

Provide multiple means of
Representation »

Recognition Netwarks ‘

The "WHAT" of learning

Provide optlons for
Perception (y

* Offer ways of customizing the display of
information (1.1) »

* Offer alternatives for auditory information
122

® Offer alternatives for visual information {1.3)

>

Provide optlons for

Language & Symbols (2 ©

#® Clarify vocabulary and symbols (2.1) »

* Clarify syntax and structure (22 »

*Support decoding of text, mathematical
notation, and symbols (2.3) »

*Promote understanding across languages
(24) >

*lllustrate through multiple media (25) >

Provide options for
Comprehension (3)

* Activate or supply background knowledge
(21) >

*Highlight patterns, critical features, big
ideas, and relationships 3.2 »

* Guide information processing and
visualization (3.3) »

*Maximize transfer and generalization (3.4) »

Provide multiple means of

Action & Expression »

Strategic Metwarks
The "HOW" of learning

Provide options for

Physical Action (4)

*ary the methods for response and
navigation (4.1) »

* Optimize access to tools and assistive
technologies (42) ¥

Frovide options for
Expression & Communication (s

* Use multiple media for communication (5.1)
>

* Use multiple tools for construction and
compaosition (5.2) »

* Build fluencies with graduated levels of
support for practice and performance (5.3) 3

Frovide options for
Executive Functions (s)

* Guide appropriate goal-setting (5.1) »

* Support planning and strategy development
182>

* Facilitate managing information and
resources (4.3) »

* Enhance capacity for monitoring progress
(64) >

Learning




Subject:

Year: Planning Team:

Context for Learning:

Teacher generated provocation questions: Student generated questions:

Key Vocabulary:

Learning Goals
Curricular Language

Learning Goals
Student Friendly Language

What do students need to
understand?

What do students need to
know?

What do students need to do?

Who do student need to be?




Context for Learning: Teacher generated provocation questions: Student generated questions:

7.2,8.3,3.2 7.2,8.3,3.2,3.4 7.1,7.2,8.3,9.1,3.4

Key Vocabulary: 2 . 1

Learning Goals Learning Goals

Curricular Language Student Friendly Language
What do students need to
understand? 8.1; 9-1; 9'3I 6'4

What do students need to
know?

What do students need to do?

Who do student need to be?




Forward Design

Standardized Evaluation

Differentiated

Same for Everyone

Grade Level Goals

Adapted Goals

Activity/Task <

Backward Design

Same for Everyone

J

" Compromises the
| integrity of

\ ) evaluation
Modified Goals
Differentiated
Activity 1
. “ Does not
( o ] compromise the
Activity 2 . .
. ) Integrity
- ~ evaluation
Activity 3

McTigue, 2010 Standards Based Evaluation



How do students show what they know?

Three ways

Two ways

One way

Oral Language

Confidence of

Understanding



All Languages (in literacy) are Treated Equal!

The MORE WAYS students can
demonstrate learning, the deeper

Visual

Language their understanding is Visual

Language
_> Written
. ﬁ H

Language Vs Written

ey LANZUage
Oral The NUMBER OF TIMES, a

Language tudent can show their learni o

student Can SsNOW thelr learning Language

in one way, the more fluent
they become

Moore, 2023 Module 7



All Languages (in numeracy) are Treated Equal!

o<

Moore, 2023

Pictorial

/ Language

s> Abstract
Language

Concrete
Language

The MORE WAYS students can
demonstrate learning, the deeper
their understanding is

Vs.

The NUMBER OF TIMES, a
student can show their learning
in one way, the more fluent
they become

Pictorial
Language

Abstract

Language

Concrete
Language

Module 7



All Languages (in numeracy) are Treated Equal!

The MORE WAYS students can
demonstrate learning, the deeper

Pictorial . . . Pictorial
/ Language their understanding is Language
. AbSEract Abstract
\ Language Vs. Language
Concrete The NUMBER OF TIMES, a

Concrete
student can show their learning Language

in one way, the more fluent
they become

Language

Moore, 2023 Module 7



Planning

Anchor Text: Can You See Me?

Organizing ldea

Measurement:

Attributes such as length,
area, volume, and angle
are quantified by
measurement

Guiding Question

In what ways can size be
distinguished?

Learning Outcomes

Math (AN YOU SEE ME?

e Students will explore size through direct comparison e

ELA
e Students will develop vocabulary through a variety of literacy experiences
e Students will experiment with written expression of ideas and information.
e Students will make connections between letters and sounds in words.

Competencies and Progressions

Literacy
e Construct Meaning: Students will participate in guided activities that
model the use of strategies when viewing, listening to, and interacting
with texts

Numeracy
e Spatial Information: Students will compare two familiar objects
according to measurement attributes to complete a task (e.g., taller,
shorter, heavier, smaller

Competencies
e Communication.

Moore and Mclntosh 2025



Planning

One Point Rubric

Anchor Text: Can you see me?

Yje uayiediapuny

(AN YOU SEE ME¢

[ORGE IRTEN

uosLieduwoo 108.1p YSnouy) azis aiojdxa ||Im sjuspnis

Moore and Mclntosh, 2025

Grade Level Indicators of Success

Knowledge 1
« Size can be interpreted in many ways according to measurable
attributes such as length, area, capacity, weight

Understanding 1
« Size describes the amount of one measurable attribute of an object or
a space

Skills and Processes 1

* |dentify measurable attributes of familiar objects to which size may
refer

Knowledge 2
« Comparisons of size can be described by using words such as long,
short, heavy, light, too big. too small

Understanding 2
« Size may refer to only one measurable attribute at a time
* The size of two objects can be compared directly
* The size of an object can be described in relation to a purpose of need

Skills and Processes 2
« Compare the length, area, weight, or capacity of two objects directly.
« Describe the size of an object in relation to a purpose or need, using
comparative language.
« Describe the size of an object in relation to another object. using
comparative language.




Understanding by Design

Differentiated Goals

Standardize Evidence Grade level learning goals

Forwards Design The activities or tasks > Adapted goals
are the same for everyone ptece

Modified Goals

Activity 1

. The grade level learning goals L
Backwards Design > o8 e& * Activity 2
g are the same for everyone
Activity 3

Standards Based Goals

Differentiated Evidence

Moore and Mclintosh, 2025



The grade level learning goals
are the same for everyone

Math
+ Students will explore size through direct
comparison

ELA
« Students will develop vocabulary through a variety
of literacy experiences
« Students will experiment with written expression of
ideas and information.
« Students will make connections between letters
and sounds in words.

Literacy
« Construct Meaning: Students will participate in
guided activities that model the use of strategies
when viewing, listening to, and interacting with
texts

Numeracy
« Spatial Information: Students will compare two
familiar objects according to measurement
attributes to complete a task ze.g, taller, shorter,
heavier, smaller

Competencies
« Communication

[ N [P ———— N N [P [ B s T a1 |~

Learning
Activities and Tasks

Differentiation of Evidence

Viewing and
showing

Listening and
speaking

Writing and
decoding



The grade level learning goals
are the same for everyone

Math
« Students will explore size through direct
comparison

ELA
« Students will develop vocabulary through a variety
of literacy experiences
« Students will experiment with written expression of
ideas and information.
 Students will make connections between letters
and sounds in words.

Literacy
» Construct Meaning: Students will participate in
guided activities that model the use of strategies
when viewing, listening to, and interacting with
texts

Numeracy
» Spatial Information: Students will compare two
familiar objects according to measurement
attributes to complete a task =e.g. taller, shorter,
heavier, smaller

Competencies
« Communication

Moore and Mclintosh, 2025

Learning
Activities and Tasks

Anchor Text: Can You See Me?

* Project: Can you see me?

« Activity: Measurement O Rama

Differentiation of Evidence

viewing and Listening and writing and
showing speaking decoding

S v v
J V4 v



Planning

One Point Rubric

Anchor Text: Can you see me?

Yje uayiediapuny

(AN YOU SEE ME¢

[ORGE IRTEN

uosLieduwoo 108.1p YSnouy) azis aiojdxa ||Im sjuspnis

Moore and Mclntosh, 2025

Grade Level Indicators of Success

Knowledge 1
« Size can be interpreted in many ways according to measurable
attributes such as length, area, capacity, weight

Understanding 1
« Size describes the amount of one measurable attribute of an object or
a space

Skills and Processes 1

* |dentify measurable attributes of familiar objects to which size may
refer

Knowledge 2
« Comparisons of size can be described by using words such as long,
short, heavy, light, too big. too small

Understanding 2
« Size may refer to only one measurable attribute at a time
* The size of two objects can be compared directly
* The size of an object can be described in relation to a purpose of need

Skills and Processes 2
« Compare the length, area, weight, or capacity of two objects directly.
« Describe the size of an object in relation to a purpose or need, using
comparative language.
« Describe the size of an object in relation to another object. using
comparative language.
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Access Point

Knowledge 1
* There are objects that are
different sizes in my life

Understanding 1:
+ Size describes how big or
small something is

Skills and Processes 1:
« |dentify big and small
objects in my life

Knowledge 2:
+ Objects can be compared
using words to describe
how they are related

Understanding 2:
* Objects can be compared

Skills & Processes 2:
« Describe familiar objects in
relation to each other
« Compare two objects

Moore and MclIntosh, 2025

Grade Level Indicators of Success

Knowledge 1
« Size can be interpreted in many ways according to measurable
attributes such as length, area, capacity, weight

Understanding 1
» Size describes the amount of one measurable attribute of an object
or a space

Skills and Processes 1
* |dentify measurable attributes of familiar objects to which size may
refer

Knowledge 2
» Comparisons of size can be described by using words such as long,
short, heavy, light, too big, too small

Understanding 2
* Size may refer to only one measurable attribute at a time
* The size of two objects can be compared directly
* The size of an object can be described in relation to a purpose of need

Skills and Processes 2
= Compare the length, area, weight, or capacity of two objects directly.
= Describe the size of an object in relation to a purpose or need, using
comparative language.
= Describe the size of an object in relation to another object, using
comparative language.

Extention

Knowledge 1:

= Sizes of objects and the space
objects take up impacts decisions
that are made in the world

Understanding 1:

« Understanding size and space is
important when we need to
organize and plan

Skills & Processes 1:

« |dentify how size and space helps
to make decisions and plans in
the world

Knowledge 2:
= Comparisons of size can be
described by using words larger
than, smaller than, just right

Understanding 2:
= The size of an object can
determined by its intended use

Skills & Processes 2:
» Describe how the size of an object
helps it to be purposeful




Final Reflections

What is one useful idea?
What is one thing you want to try?
What is a question that you have?
What is one thing you want to learn more about?
What is one thing you want to share with
someone who is not here today?

MOORE PH.D.



Standards-based curriculum design is...

;__;ﬁ___“* __hm * Planning that is aligned to grade level learning
— — standards including unit and lesson planning,

A materials, tasks and activities.

oo Z==== e Activities and tasks are evidence of learning
used to evaluate a learning standard.

* An approach that promotes equity in education by reducing bias in evaluating and
increasing flexibility in what student evidence can be captured for learning and
growth

* Helps students and parent to better understand learning expectations and how
they are assessed by increasing transparency

Moore, 2023 Module 4



We can shift our thinking towards standards-based design by:

Y  Understand that learning activities and tasks are evidence of
— learning, not the goal itself. Learning standards are evaluated,
' =" not tasks.

* Understand that, unless it is specifically stated in the learning
standard, any kind of evidence can count, it doesn’t not have
to be the same kind of evidence for everyone.

* Understand that if a student takes a different pathway to
meet a learning standard, that this is not an adaptation or a

modification.

Miserah]e
Toeten * Understand that curriculum is responsive and does not have
- to be used in that same exact linear way in every classroom

and school.

Moore, 2023 Module 4



We can shift our practices towards standards-based design by:

................... i.l
if e [ith
HIELIA K ik

H

e NN IR IARAD * Formatively assess student to prioritize competency based
AR (core & curricular) learning standards

By Wes
T Ii il
1
Pt

{

*  Know the standards you are targeting in each unit

B = * Ensure the unit plan reflects the different kinds of
= standards and ratios in in the curriculum

55 (e | o e rert e 10 e . . . ey

3 — * Align materials, activities, tasks and assessments to

R learning standards

* Assess standards, not activities and tasks

* Allow students to show any evidence to meet a standard,
both formally and informally

Moore, 2023 Module
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