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inclusion
MEAN to you?

WHAT DOES
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How do we do inclusion ?

Including 
‘special needs’ children 
into general education 

classrooms

Teaching and designing to  

 diversity 
(that includes Disability)

Creating safe spaces for students to

 identify
(that includes Disability)
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Inclusive Curriculum Design



2023

What do you notice?



2023

Student

Grade Level Activity

Adaptations

Modifications

Accommodations
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Student

Activity: 5 paragraph 
essay about Napolean as 
a leader

Adaptations

Modifications

Accommodations

• Extra time
• Include visuals of Napolean
• Scribe, spellcheck, present 

instead of write
• Accessible text e.g., movie
• 3 paragraphs instead of 5
• Less complex responses e.g., 

what did Napolean look like 
vs. what positive/negative 
leadership qualities did 
Napolean hold 

Often only for the student 
who “qualifies”



Activity/Task 

Not 
adapted/modified

Adapted

Modified

Forward Design

Same for Everyone

Differentiated
goals

McTigue, 2010

Backwards Design
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One useful idea so far!



Activity/Task 

Not 
adapted/modified

Adapted

Modified

Forward Design

Same for Everyone

Differentiated
Goals

McTigue, 2010

Backwards Design

What if the activity or task is the barrier?



Forward Design Example
Grade 10 English
• Task for all: Read “The Martian 

Chronicles”



Differentiated Accommodations

• Modified Text/Task: 



• Modified Task: 





Forwards Design

• A lot of work for one student/ no one 
else benefits from the resources

• Focus is on task not goals
• The student may be able to meet the 

goals, just not using this text or 
doing this task

• The task is evaluated, not the goal
• Reading The Martian Chronicles is 

not a learning goal
• Compromising evaluation



Inclusive Curriculum Design
1.Backwards Design
2.High impact Universal Design for Learning 

strategies
3.3-point Continuums (access points)
4.Differentiated evidence of learning
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Student

Year Level Goal

Accessibility

Needs based 
supports & strategies

UDL

What is the alternative?
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Student

• Multiple means of engaging, 
representing and expressing 
learning

• Accessible entry points
• Self determining strategies 

for students to learn and use

Available for ALL 
Students

Accessibility

Needs based 
supports & strategies

UDL

Year Level Goal



Activity/Task 

Not 
adapted/modified

Adapted

Modified

Forward Design

Same for Everyone

Differentiated
goals

McTigue, 2010

Backwards Design

What if the activity or task is the barrier?



Year Level Goals

Activity/Task

Activity/Task

Activity/Task

Backwards Design

Same for Everyone

Differentiated
Activities

McTigue, 2010

Backwards Design



Read The Martian 
Chronicles

Not 
adapted/modified

Adapted text

Modified text

Forward Design

Same for Everyone

Differentiated
goals

McTigue, 2010

Backwards Design



Year Level Goals
- Analyze themes of 

colonization, human 
nature and 
consequences of 
technology

- Explore character 
motivations and 
change

- Examine symbolism, 
imagery and 
foreshowing

The Martian Chronicles, 
1984

The Giver, Holes, The 
Wild Robot

The Dot, Wonder, Inside 
Out and Back Again

Backwards Design

Same for Everyone Differentiated
Activities

McTigue, 2010

Backwards Design

Fahrenheit 451, District 
9, Big Hero 6, The Secret 

of the Kells 

FIRM Goals, FLEXIBLE means



First, we Backwards Design
• Determine Learning Context
• Determine Learning Standards

Inclusive Curriculum Design



Inclusive Curriculum Design

1.Backwards Design
2.High impact Universal Design for Learning 

strategies
3.3-point Continuums (access points)
4.Differentiated evidence of learning



First, we Backwards Design

Then, we can Universal Design (High Impact UDL Strategies)
• Determine questions for inquiry (engagement)
• Translate goals into student friendly language (engagement)
• Highlight vocabulary to teach (representation)
• Create access points (representation)
• Differentiate evidence of learning (expression)

Inclusive Curriculum Design



Victorian Curriculum
1. Choose a year and subject area
2. Determine academic year level learning goals

• Copy and paste the achievement standards
• Reorganize into learning statements starting with the verb

3. Translate goals into student friendly language
• Using “I know” and “I can” statements

4. Highlight vocabulary words to teach

5. Create the unit learning context
• Unit guiding questions
• Vocabulary to teach
• Achievement standards to target

6. Create access points
7. Differentiate evidence of learning
8. Teach to ALL





Victorian Curriculum
1. Choose a year and subject area
2. Determine academic year level learning goals

• Copy and paste the achievement standards
• Reorganize into learning statements starting with the verb

3. Translate goals into student friendly language
• Using “I know” and “I can” statements

4. Highlight vocabulary words to teach

5. Create the unit learning context
• Unit guiding questions
• Vocabulary to teach
• Achievement standards to target

6. Create access points
7. Differentiate evidence of learning
8. Teach to ALL



Year: Subject Area(s): Planning Team:

Curricular Language: Achievement Standard Student Friendly Language

Backwards Design Planning: Australian Curriculum S, Moore, 2025



Year: 1 Subject Area(s): English/Math Planning Team: Moore & McIntosh

Curricular Language: Achievement Standard Student Friendly Language

Backwards Design Planning: Australian Curriculum S, Moore, 2025



Victorian Curriculum
1. Choose a year and subject area
2. Determine academic year level learning goals

• Copy and paste the achievement standards
• Reorganize into learning statements starting with the verb

3. Translate goals into student friendly language
• Using “I know” and “I can” statements

4. Highlight vocabulary words to teach

5. Create the unit learning context
• Unit guiding questions
• Vocabulary to teach
• Achievement standards to target

6. Create access points
7. Differentiate evidence of learning
8. Teach to ALL



Year: 1 Subject Area(s): English/Math Planning Team: Moore & McIntosh

Curricular Language: Achievement Standard Student Friendly Language

Backwards Design Planning: Australian Curriculum S, Moore, 2025



Year: 1 Subject Area(s): English/Math Planning Team: Moore & McIntosh

Curricular Language: Achievement Standard (English)

By the end of Level 1, students demonstrate the following skills in English
Speaking and Listening
When interacting with others, students understand the vocabulary of curriculum area topics and 
use language, facial expressions and gestures when requesting, exclaiming and commanding. 
They use turn-taking skills.

They explore language to express preferences and opinions.
When speaking to an audience, students deliver short spoken texts, engaging with personal or 
learnt topics, using features of voice.
Reading and Viewing
When listening, reading and viewing, students engage with a range of different types of texts, 
including decodable and authentic texts, using developing phonic knowledge.

They blend, segment and manipulate words with one and 2 syllables. They read an increasing 
number of high-frequency words and understand boundary punctuation.
When demonstrating understanding of texts, students discuss characters, settings, events and 
images, and make connections between texts and their personal experiences. They begin to 
build their understanding of literal and inferred meanings. They identify how types of texts, both 
print and digital, are organised for purpose and navigation. They compare how textual elements 
other than language, such as images and sounds, can contribute to meaning in texts.
Writing
When creating short written and spoken texts, students use narrative and informative text 
structures; incorporate some detail from previously encountered texts, learnt topics or topics of 
interest; and include appropriate multimodal elements. They re-read their texts and complete 
simple edits.

They select learning area or topic-specific vocabulary.

They write words using unjoined lower-case and upper-case letters. They spell most one- and 2-
syllable words with common letter patterns and common grammatical morphemes, and an 
increasing number of high-frequency words. They apply boundary punctuation.

Backwards Design Planning: Australian Curriculum S, Moore, 2025



Year: 1 Subject Area(s): English/Math Planning Team: Moore & McIntosh

Curricular Language: Achievement Standard (Math)

By the end of Level 1, students connect number names, numerals and quantities, and order 
numbers to at least 120. They demonstrate how one- and two-digit numbers can be 
partitioned in different ways and that two-digit numbers can be partitioned into tens and 
ones. Students partition collections into equal groups and skip count in twos, fives or tens 
to quantify collections to at least 120. They solve problems involving addition and 
subtraction of numbers to 20 and use mathematical modelling to solve practical problems 
involving addition, subtraction, equal sharing and grouping, using calculation strategies.
Students use numbers, symbols and objects, including Australian coins, to create skip 
counting and repeating patterns, identifying the repeating unit.
Students compare and order objects and events based on the attributes of length, mass, 
capacity and duration, communicating their reasoning. They measure the length of shapes 
and objects using uniform informal units.
Students make, compare and classify shapes and objects using identifiable features. They 
give and follow directions to move people and objects within a space.
Students collect and record categorical data, create one-to-one displays, and compare and 
discuss the data using frequencies.

Backwards Design Planning: Australian Curriculum S, Moore, 2025



Victorian Curriculum
1. Choose a year and subject area
2. Determine academic year level learning goals

• Copy and paste the achievement standards
• Reorganize into learning statements starting with the verb

3. Translate goals into student friendly language
• Using “I know” and “I can” statements

4. Highlight vocabulary words to teach

5. Create the unit learning context
• Unit guiding questions
• Vocabulary to teach
• Achievement standards to target

6. Create access points
7. Differentiate evidence of learning
8. Teach to ALL



Year: 1 Subject Area(s): English/Math Planning Team: Moore & McIntosh

Curricular Language: Achievement Standard

By the end of Level 1, students demonstrate the following skills in English:
Speaking and Listening
When interacting with others, students understand the vocabulary of curriculum area topics and use 
language, facial expressions and gestures when requesting, exclaiming and commanding. They use 
turn-taking skills.

They explore language to express preferences and opinions.
When speaking to an audience, students deliver short spoken texts, engaging with personal or learnt 
topics, using features of voice.
Reading and Viewing
When listening, reading and viewing, students engage with a range of different types of texts, 
including decodable and authentic texts, using developing phonic knowledge.

They blend, segment and manipulate words with one and 2 syllables. They read an increasing number 
of high-frequency words and understand boundary punctuation.
When demonstrating understanding of texts, students discuss characters, settings, events and 
images, and make connections between texts and their personal experiences. They begin to build 
their understanding of literal and inferred meanings. They identify how types of texts, both print and 
digital, are organised for purpose and navigation. They compare how textual elements other than 
language, such as images and sounds, can contribute to meaning in texts.
Writing
When creating short written and spoken texts, students use narrative and informative text structures; 
incorporate some detail from previously encountered texts, learnt topics or topics of interest; and 
include appropriate multimodal elements. They re-read their texts and complete simple edits.

They select learning area or topic-specific vocabulary.

They write words using unjoined lower-case and upper-case letters. They spell most one- and 2-
syllable words with common letter patterns and common grammatical morphemes, and an 
increasing number of high-frequency words. They apply boundary punctuation.

Backwards Design Planning: Australian Curriculum S, Moore, 2025



Year: 1 Subject Area(s): English/Math Planning Team: Moore & McIntosh
Curricular Language: Achievement Standard

By the end of Level 1, students demonstrate the following skills in English:
Speaking and Listening
When interacting with others, 
students understand the vocabulary of curriculum area topics and use language, facial expressions and 
gestures when requesting, exclaiming and commanding. 
They use turn-taking skills.
They explore language to express preferences and opinions.
When speaking to an audience, 
students deliver short spoken texts, engaging with personal or learnt topics, using features of voice.

Reading and Viewing
When listening, reading and viewing, 
students engage with a range of different types of texts, including decodable and authentic texts, using 
developing phonic knowledge.
They blend, segment and manipulate words with one and 2 syllables. 
They read an increasing number of high-frequency words and understand boundary punctuation.
When demonstrating understanding of texts, 
students discuss characters, settings, events and images, and make connections between texts and their 
personal experiences. 
They begin to build their understanding of literal and inferred meanings. 
They identify how types of texts, both print and digital, are organised for purpose and navigation. 
They compare how textual elements other than language, such as images and sounds, can contribute to 
meaning in texts.

Writing
When creating short written and spoken texts, 
students use narrative and informative text structures; incorporate some detail from previously encountered 
texts, learnt topics or topics of interest; and include appropriate multimodal elements. 
They re-read their texts and complete simple edits.
They select learning area or topic-specific vocabulary.
They write words using unjoined lower-case and upper-case letters. 
They spell most one- and 2-syllable words with common letter patterns and common grammatical 
morphemes, and an increasing number of high-frequency words. 
They apply boundary punctuation.

Backwards Design Planning: Australian Curriculum S, Moore, 2025



Year: 1 Subject Area(s): English/Math Planning Team: Moore & McIntosh
Curricular Language: Achievement Standard (English) Student Friendly Language

Speaking and Listening
❑ understand the vocabulary of curriculum area topics and use language, facial 

expressions and gestures when requesting, exclaiming and commanding. 
❑ use turn-taking skills.
❑ explore language to express preferences and opinions.
❑ deliver short spoken texts, engaging with personal or learnt topics, using features of 

voice.

Reading and Viewing
❑ engage with a range of different types of texts, including decodable and authentic texts, 

using developing phonic knowledge.
❑ blend, segment and manipulate words with one and 2 syllables. 
❑ read an increasing number of high-frequency words and understand boundary 

punctuation.
❑ discuss characters, settings, events and images, and make connections between texts 

and their personal experiences. 
❑ begin to build their understanding of literal and inferred meanings. 
❑ identify how types of texts, both print and digital, are organised for purpose and 

navigation. 
❑ compare how textual elements other than language, such as images and sounds, can 

contribute to meaning in texts.

Writing
❑ use narrative and informative text structures; incorporate some detail from previously 

encountered texts, learnt topics or topics of interest; and include appropriate multimodal 
elements. 

❑ re-read their texts and complete simple edits.
❑ select learning area or topic-specific vocabulary.
❑ write words using unjoined lower-case and upper-case letters. 
❑ spell most one- and 2-syllable words with common letter patterns and common 

grammatical morphemes, and an increasing number of high-frequency words.
❑ apply boundary punctuation.

Backwards Design Planning: Australian Curriculum S, Moore, 2025



Year: 1 Subject Area(s): English/Math Planning Team: Moore & McIntosh
Curricular Language: Achievement Standard (math)
By the end of Level 1students 

Student Friendly Language

❑ connect number names, numerals and quantities, and order numbers to at least 120.
❑ demonstrate how one- and two-digit numbers can be partitioned in different ways and that 

two-digit numbers can be partitioned into tens and ones.
❑ partition collections into equal groups and skip count in twos, fives or tens to quantify 

collections to at least 120.
❑ solve problems involving addition and subtraction of numbers to 20 and use mathematical 

modelling to solve practical problems involving addition, subtraction, equal sharing and 
grouping, using calculation strategies.

❑ use numbers, symbols and objects, including Australian coins, to create skip counting and 
repeating patterns, identifying the repeating unit.

❑ compare and order objects and events based on the attributes of length, mass, capacity 
and duration, communicating their reasoning. They measure the length of shapes and 
objects using uniform informal units.

❑ make, compare and classify shapes and objects using identifiable features. They give and 
follow directions to move people and objects within a space.

❑ collect and record categorical data, create one-to-one displays, and compare and discuss 
the data using frequencies.

Backwards Design Planning: Australian Curriculum S, Moore, 2025



Victorian Curriculum
1. Choose a year and subject area
2. Determine academic year level learning goals

• Copy and paste the achievement standards
• Reorganize into learning statements starting with the verb

3. Translate goals into student friendly language
• Using “I know” and “I can” statements

4. Highlight vocabulary words to teach

5. Create the unit learning context
• Unit guiding questions
• Vocabulary to teach
• Achievement standards to target

6. Create access points
7. Differentiate evidence of learning
8. Teach to ALL



Year: 1 Subject Area(s): English/Math Planning Team: Moore & McIntosh
Curricular Language: Achievement Standard Student Friendly Language

Speaking and Listening
❑ understand the vocabulary of curriculum area topics and use language, facial 

expressions and gestures when requesting, exclaiming and commanding. 
❑ use turn-taking skills.
❑ explore language to express preferences and opinions.
❑ deliver short spoken texts, engaging with personal or learnt topics, using features of 

voice.

Reading and Viewing
❑ engage with a range of different types of texts, including decodable and authentic texts, 

using developing phonic knowledge.
❑ blend, segment and manipulate words with one and 2 syllables. 
❑ read an increasing number of high-frequency words and understand boundary 

punctuation.
❑ discuss characters, settings, events and images, and make connections between texts 

and their personal experiences. 
❑ begin to build their understanding of literal and inferred meanings. 
❑ identify how types of texts, both print and digital, are organised for purpose and 

navigation. 
❑ compare how textual elements other than language, such as images and sounds, can 

contribute to meaning in texts.

Writing
❑ use narrative and informative text structures; incorporate some detail from previously 

encountered texts, learnt topics or topics of interest; and include appropriate multimodal 
elements. 

❑ re-read their texts and complete simple edits.
❑ select learning area or topic-specific vocabulary.
❑ write words using unjoined lower-case and upper-case letters. 
❑ spell most one- and 2-syllable words with common letter patterns and common 

grammatical morphemes, and an increasing number of high-frequency words.
❑ apply boundary punctuation.

Speaking and Listening
❑ I know and can use words connected to topics that I am learning about
❑ I can use words, body language and actions to communicate
❑ I can take turns
❑ I can share what I like and don’t like/ want/don’t want
❑ I can use my voice to share my thinking about what I am learning about

Reading and Viewing
❑ I can look at and use different kinds of texts
❑ I can build my knowledge about letters and sounds
❑ I can blend and pull apart sounds in words
❑ I can remember words that I use a lot
❑ I know what periods, question mark and exclamation marks are
❑ I can show what I know about characters, settings, events and images
❑ I can make connections between texts and my life
❑ I know the difference between literal and inferred
❑ I can show how different kinds of texts are organized to help me understand
❑ I can compare how different kinds of texts help me to understand

Writing
❑ I know the difference between story and informational texts
❑ I can connect what I am learning to what I already know
❑ I can re read text to edit
❑ I can use new words that I am learning
❑ I can write words using lower-case and upper-case letters
❑ I can spell words that have patterns and words I use a lot
❑ I can use periods, question marks and exclamations marks

Backwards Design Planning: Australian Curriculum S, Moore, 2025



Year: 1 Subject Area(s): English/Math Planning Team: Moore & McIntosh
Curricular Language: Achievement Standard (math)
By the end of Level 1students 

Student Friendly Language

❑ connect number names, numerals and quantities, and order numbers to at least 120.
❑ demonstrate how one- and two-digit numbers can be partitioned in different ways and that 

two-digit numbers can be partitioned into tens and ones.
❑ partition collections into equal groups and skip count in twos, fives or tens to quantify 

collections to at least 120.
❑ solve problems involving addition and subtraction of numbers to 20 and use mathematical 

modelling to solve practical problems involving addition, subtraction, equal sharing and 
grouping, using calculation strategies.

❑ use numbers, symbols and objects, including Australian coins, to create skip counting and 
repeating patterns, identifying the repeating unit.

❑ compare and order objects and events based on the attributes of length, mass, capacity 
and duration, communicating their reasoning.

❑ measure the length of shapes and objects using uniform informal units.
❑ make, compare and classify shapes and objects using identifiable features
❑ give and follow directions to move people and objects within a space.
❑ collect and record categorical data, create one-to-one displays, and compare and discuss 

the data using frequencies.

❑ I know the names of numbers up to 120
❑ I can show how much a number is up to 120
❑ I can put numbers up to 120 in order
❑ I can break up 1- and 2-digit number into tens and ones
❑ I can break up numbers into equal groups
❑ I can skip count by 2, 5, and 10s up to 120
❑ I can add and subtract numbers up to 20
❑ I can solve problems by sharing equally and grouping
❑ I can use numbers, symbols and objects to skip count and create patterns
❑ I can compare objects and organize them by their length, mass capacity, duration
❑ I can explain my thinking
❑ I can measure the length of shapes and objects using informal units
❑ I can make, compare and organize shapes and objects by their features
❑ I can give and follow directions that move people and objects through space
❑ I can collect, record and organize information
❑ I can share what I notice by talking about how many

Backwards Design Planning: Australian Curriculum S, Moore, 2025



Victorian Curriculum
1. Choose a year and subject area
2. Determine academic year level learning goals

• Copy and paste the achievement standards
• Reorganize into learning statements starting with the verb

3. Translate goals into student friendly language
• Using “I know” and “I can” statements

4. Highlight vocabulary words to teach

5. Create the unit learning context
• Unit guiding questions
• Vocabulary to teach
• Achievement standards to target

6. Create access points
7. Differentiate evidence of learning
8. Teach to ALL



Year: 1 Subject Area(s): English/Math Planning Team: Moore & McIntosh
Curricular Language: Achievement Standard
By the end of Level 1, students demonstrate the following skills in English:

Student Friendly Language

Speaking and Listening
❑ understand the vocabulary of curriculum area topics and use language, facial 

expressions and gestures when requesting, exclaiming and commanding. 
❑ use turn-taking skills.
❑ explore language to express preferences and opinions.
❑ deliver short spoken texts, engaging with personal or learnt topics, using features of 

voice.

Reading and Viewing
❑ engage with a range of different types of texts, including decodable and authentic texts, 

using developing phonic knowledge.
❑ blend, segment and manipulate words with one and 2 syllables. 
❑ read an increasing number of high-frequency words and understand boundary 

punctuation.
❑ discuss characters, settings, events and images, and make connections between texts 

and their personal experiences. 
❑ begin to build their understanding of literal and inferred meanings. 
❑ identify how types of texts, both print and digital, are organised for purpose and 

navigation. 
❑ compare how textual elements other than language, such as images and sounds, can 

contribute to meaning in texts.

Writing
❑ use narrative and informative text structures; incorporate some detail from previously 

encountered texts, learnt topics or topics of interest; and include appropriate multimodal 
elements. 

❑ re-read their texts and complete simple edits.
❑ select learning area or topic-specific vocabulary.
❑ write words using unjoined lower-case and upper-case letters. 
❑ spell most one- and 2-syllable words with common letter patterns and common 

grammatical morphemes, and an increasing number of high-frequency words.
❑ apply boundary punctuation.

Speaking and Listening
❑ I know and can use words connected to topics that I am learning about
❑ I can use words, body language and actions to communicate
❑ I can take turns
❑ I can share what I like and don’t like and what I want/don’t want
❑ I can use my voice to share my thinking about what I am learning about

Reading and Looking At
❑ I can look at and use different kinds of texts
❑ I can learn about letters and sounds
❑ I can blend and pull apart sounds in words
❑ I can remember words that I use a lot
❑ I know what periods, question marks and exclamation marks are
❑ I can show what I know about characters, settings, events and pictures
❑ I can make connections between texts and my life
❑ I know the difference between literal and inferred
❑ I can show how different kinds of texts are organized to help me understand
❑ I can compare how different kinds of texts help me to understand

Writing
❑ I know the difference between story and informational texts
❑ I can connect what I am learning to what I already know
❑ I can re read text to edit
❑ I can use new words that I am learning
❑ I can write words using lower-case and upper-case letters
❑ I can spell words that have patterns and words I use a lot
❑ I can use periods, question marks and exclamations marks

Backwards Design Planning: Australian Curriculum S, Moore, 2025



Year: 1 Subject Area(s): English/Math Planning Team: Moore & McIntosh
Curricular Language: Achievement Standard (math)
By the end of Level 1students 

Student Friendly Language

❑ connect number names, numerals and quantities, and order numbers to at least 120.
❑ demonstrate how one- and two-digit numbers can be partitioned in different ways and that 

two-digit numbers can be partitioned into tens and ones.
❑ partition collections into equal groups and skip count in twos, fives or tens to quantify 

collections to at least 120.
❑ solve problems involving addition and subtraction of numbers to 20 and use mathematical 

modelling to solve practical problems involving addition, subtraction, equal sharing and 
grouping, using calculation strategies.

❑ use numbers, symbols and objects, including Australian coins, to create skip counting and 
repeating patterns, identifying the repeating unit.

❑ compare and order objects and events based on the attributes of length, mass, capacity 
and duration, communicating their reasoning.

❑ measure the length of shapes and objects using uniform informal units.
❑ make, compare and classify shapes and objects using identifiable features
❑ give and follow directions to move people and objects within a space.
❑ collect and record categorical data, create one-to-one displays, and compare and discuss 

the data using frequencies.

❑ I know the names of numbers up to 120
❑ I can show how much a number is up to 120
❑ I can put numbers up to 120 in order
❑ I can break apart 1- and 2-digit numbers into tens and ones
❑ I can break apart numbers into equal groups
❑ I can skip count by 2, 5, and 10s up to 120
❑ I can add and subtract numbers to 20
❑ I can solve problems by sharing equally and grouping
❑ I can use numbers, symbols and objects to skip count and create patterns
❑ I can compare objects and organize them by their length, mass, capacity, duration
❑ I can explain my thinking
❑ I can measure the length of shapes and objects using informal units
❑ I can make, compare and organize shapes and objects by their features
❑ I can give and follow directions that move people and objects through space
❑ I can collect, record and organize information
❑ I can share what I notice by talking about how many

Backwards Design Planning: Australian Curriculum S, Moore, 2025



You’re turn!
1. Choose a year and subject area
2. Determine academic year level learning goals
• Copy and paste the achievement standards
• Reorganize into learning statements starting with 

the verb
3. Translate goals into student friendly language
• Using “I know” and “I can” statements

4. Highlight vocabulary words to teach



Year: Subject Area(s): Planning Team:

Curricular Language: Achievement Standard Student Friendly Language

Backwards Design Planning: Australian Curriculum S, Moore, 2025



2023

One practice that you want 
to try or learn more about



Victorian Curriculum
1. Choose a year and subject area
2. Determine academic year level learning goals

• Copy and paste the achievement indicators
• Reorganize into learning statements starting with the verb

3. Translate goals into student friendly language
• Using “I know” and “I can” statements

4. Highlight vocabulary words to teach

5. Create the unit learning context
• Unit guiding questions
• Vocabulary to teach
• Achievement standards to target

6. Create access points
7. Differentiate evidence of learning
8. Teach to ALL



Year: Subject Area(s): Planning Team:

Learning Context

Teacher Provoking Inquiry Questions: Student Generated Inquiry Questions:

Vocabulary to know and use

Achievement Standards to Target Student Friendly

Backwards Design Planning: Australian Curriculum S, Moore, 2025



Year:  1 Subject Area(s): English/Math Planning Team: Moore & McIntosh

Learning Context

Teacher Provoking Inquiry Questions:
• How can we use objects to compare and measure?

Student Generated Inquiry Questions:
• How do we know how big something is?
• What does measure mean?
• How do I measure?

Vocabulary to know and use:

Achievement Standards to Target in this Unit Student Friendly

Backwards Design Planning: Australian Curriculum S, Moore, 2025



Victorian Curriculum
1. Choose a year and subject area
2. Determine academic year level learning goals

• Copy and paste the achievement indicators
• Reorganize into learning statements starting with the verb

3. Translate goals into student friendly language
• Using “I know” and “I can” statements

4. Highlight vocabulary words to teach

5. Create the unit learning context
• Unit guiding questions
• Achievement standards to target
• Vocabulary to teach

6. Create access points
7. Differentiate evidence of learning
8. Teach to ALL



Year: 1 Subject Area(s): English/Math Planning Team: Moore & McIntosh
Curricular Language: Achievement Standard
By the end of Level 1, students demonstrate the following skills in English:

Student Friendly Language

Speaking and Listening
❑ understand the vocabulary of curriculum area topics and use language, facial 

expressions and gestures when requesting, exclaiming and commanding. 
❑ use turn-taking skills.
❑ explore language to express preferences and opinions.
❑ deliver short spoken texts, engaging with personal or learnt topics, using features of 

voice.

Reading and Viewing
❑ engage with a range of different types of texts, including decodable and authentic texts, 

using developing phonic knowledge.
❑ blend, segment and manipulate words with one and 2 syllables. 
❑ read an increasing number of high-frequency words and understand boundary 

punctuation.
❑ discuss characters, settings, events and images, and make connections between texts 

and their personal experiences. 
❑ begin to build their understanding of literal and inferred meanings. 
❑ identify how types of texts, both print and digital, are organised for purpose and 

navigation. 
❑ compare how textual elements other than language, such as images and sounds, can 

contribute to meaning in texts.

Writing
❑ use narrative and informative text structures; incorporate some detail from previously 

encountered texts, learnt topics or topics of interest; and include appropriate multimodal 
elements. 

❑ re-read their texts and complete simple edits.
❑ select learning area or topic-specific vocabulary.
❑ write words using unjoined lower-case and upper-case letters. 
❑ spell most one- and 2-syllable words with common letter patterns and common 

grammatical morphemes, and an increasing number of high-frequency words.
❑ apply boundary punctuation.

Speaking and Listening
❑ I know and can use words connected to topics that I am learning about
❑ I can use words, body language and actions to communicate
❑ I can take turns
❑ I can share what I like and don’t like and what I want/don’t want
❑ I can use my voice to share my thinking about what I am learning about

Reading and Looking At
❑ I can look at and use different kinds of texts
❑ I can learn about letters and sounds
❑ I can blend and pull apart sounds in words
❑ I can remember words that I use a lot
❑ I know what periods, question marks and exclamation marks are
❑ I can show what I know about characters, settings, events and pictures
❑ I can make connections between texts and my life
❑ I know the difference between literal and inferred
❑ I can show how different kinds of texts are organized to help me understand
❑ I can compare how different kinds of texts help me to understand

Writing
❑ I know the difference between story and informational texts
❑ I can connect what I am learning to what I already know
❑ I can re read text to edit
❑ I can use new words that I am learning
❑ I can write words using lower-case and upper-case letters
❑ I can spell words that have patterns and words I use a lot
❑ I can use periods, question marks and exclamations marks
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Year: 1 Subject Area(s): English/Math Planning Team: Moore & McIntosh
Curricular Language: Achievement Standard (math)
By the end of Level 1students 

Student Friendly Language

❑ connect number names, numerals and quantities, and order numbers to at least 120.
❑ demonstrate how one- and two-digit numbers can be partitioned in different ways and that 

two-digit numbers can be partitioned into tens and ones.
❑ partition collections into equal groups and skip count in twos, fives or tens to quantify 

collections to at least 120.
❑ solve problems involving addition and subtraction of numbers to 20 and use mathematical 

modelling to solve practical problems involving addition, subtraction, equal sharing and 
grouping, using calculation strategies.

❑ use numbers, symbols and objects, including Australian coins, to create skip counting and 
repeating patterns, identifying the repeating unit.

❑ compare and order objects and events based on the attributes of length, mass, capacity 
and duration, communicating their reasoning.

❑ measure the length of shapes and objects using uniform informal units.
❑ make, compare and classify shapes and objects using identifiable features
❑ give and follow directions to move people and objects within a space.
❑ collect and record categorical data, create one-to-one displays, and compare and discuss 

the data using frequencies.

❑ I know the names of numbers up to 120
❑ I can show how much a number is up to 120
❑ I can put numbers up to 120 in order
❑ I can break apart 1- and 2-digit numbers into tens and ones
❑ I can break apart numbers into equal groups
❑ I can skip count by 2, 5, and 10s up to 120
❑ I can add and subtract numbers to 20
❑ I can solve problems by sharing equally and grouping
❑ I can use numbers, symbols and objects to skip count and create patterns
❑ I can compare objects and organize them by their length, mass, capacity, duration
❑ I can explain my thinking
❑ I can measure the length of shapes and objects using informal units
❑ I can make, compare and organize shapes and objects by their features
❑ I can give and follow directions that move people and objects through space
❑ I can collect, record and organize information
❑ I can share what I notice by talking about how many
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Year:  1 Subject Area(s): English/Math Planning Team: Moore & McIntosh

Learning Context

Teacher Provoking Inquiry Questions:
• How can we use objects to compare and measure?

Student Generated Inquiry Questions:
• How do we know how big something is?
• What does measure mean?
• How do I measure?

Vocabulary to know and use:

Achievement Standards to Target in this Unit
❑ measure the length of shapes and objects using uniform informal 

units.
❑ give and follow directions to move people and objects within a 

space.

❑ deliver short spoken texts, engaging with personal or learnt topics, 
using features of voice.

❑ engage with a range of different types of texts, including decodable 
and authentic texts, using developing phonic knowledge.

❑ discuss characters, settings, events and images, and make 
connections between texts and their personal experiences. 

❑ select learning area or topic-specific vocabulary.
❑ spell most one- and 2-syllable words with common letter patterns 

and common grammatical morphemes, and an increasing number 
of high-frequency words.

Student Friendly
❑I can compare objects and organize them by their length, mass, 

capacity, duration
❑I can explain my thinking
❑I can measure the length of shapes and objects using informal units
❑I can share what I notice by talking about how many

❑I know and can use words connected to topics that I am learning about
❑I can use my voice to share my thinking about what I am learning about
❑I can look at and use different kinds of texts
❑I can learn about letters and sounds
❑I can blend and break apart sounds in words
❑I can remember words that I use a lot
❑I can make connections between texts and my life
❑I can use new words that I am learning
❑I can write words using lower-case and upper-case letters
❑I can spell words that have patterns and words I use a lot
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Victorian Curriculum
1. Choose a year and subject area
2. Determine academic year level learning goals

• Copy and paste the achievement indicators
• Reorganize into learning statements starting with the verb

3. Translate goals into student friendly language
• Using “I know” and “I can” statements

4. Highlight vocabulary words to teach

5. Create the unit learning context
• Unit guiding questions
• Achievement standards to target
• Vocabulary to teach

6. Create access points
7. Differentiate evidence of learning
8. Teach to ALL



Year:  1 Subject Area(s): English/Math Planning Team: Moore & McIntosh

Learning Context

Teacher Provoking Inquiry Questions:
• How can we use objects to compare and measure?

Student Generated Inquiry Questions:
• How do we know how big something is?
• What does measure mean?
• How do I measure?

Vocabulary to know and use: compare, objects, organize, length, mass, capacity, duration, explain my thinking, measure, shapes, informal units, share, notice, how many, 
words, topics, learning, voice, share my thinking, look at, texts, letters, sounds, blend, break apart, sounds, connections, life, new words, write, lower-case, upper-case, 
spell, patterns

Achievement Standards to Target in this Unit
❑ measure the length of shapes and objects using uniform informal 

units.
❑ give and follow directions to move people and objects within a 

space.

❑ deliver short spoken texts, engaging with personal or learnt topics, 
using features of voice.

❑ engage with a range of different types of texts, including decodable 
and authentic texts, using developing phonic knowledge.

❑ discuss characters, settings, events and images, and make 
connections between texts and their personal experiences. 

❑ select learning area or topic-specific vocabulary.
❑ spell most one- and 2-syllable words with common letter patterns 

and common grammatical morphemes, and an increasing number 
of high-frequency words.

Student Friendly
❑I can compare objects and organize them by their length, mass, 

capacity, duration
❑I can explain my thinking
❑I can measure the length of shapes and objects using informal units
❑I can share what I notice by talking about how many

❑I know and can use words connected to topics that I am learning about
❑I can use my voice to share my thinking about what I am learning about
❑I can look at and use different kinds of texts
❑I can learn about letters and sounds
❑I can blend and break apart sounds in words
❑I can remember words that I use a lot
❑I can make connections between texts and my life
❑I can use new words that I am learning
❑I can write words using lower-case and upper-case letters
❑I can spell words that have patterns and words I use a lot
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You’re turn!

5. Create the unit learning context
• Unit guiding questions
• Achievement standards to target
• Vocabulary to teach



Year: Subject Area(s): Planning Team:

Learning Context

Teacher Provoking Inquiry Questions: Student Generated Inquiry Questions:

Vocabulary to know and use

Achievement Standards to Target Student Friendly
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Victorian Curriculum
1. Choose a year and subject area
2. Determine academic year level learning goals

• Copy and paste the achievement indicators
• Reorganize into learning statements starting with the verb

3. Translate goals into student friendly language
• Using “I know” and “I can” statements

4. Highlight vocabulary words to teach
5. Create the unit learning context

• Unit guiding questions
• Achievement standards to target
• Vocabulary to teach

6. Create access & challenge points
7. Differentiate evidence of learning
8. Teach to ALL



Year:  1 Subject Area(s): English/Math Planning Team: Moore & McIntosh

Learning Context

Teacher Provoking Inquiry Questions:
• How can we use objects to compare and measure?

Student Generated Inquiry Questions:
• How do we know how big something is?
• What does measure mean?
• How do I measure?

Vocabulary to know and use: compare, objects, organize, length, mass, capacity, duration, explain my thinking, measure, shapes, informal units, 
share, notice, how many, words, topics, learning, voice, share my thinking, look at, texts, letters, sounds, blend, break apa rt, sounds, connections, 
life, new words, write, lower-case, upper-case, spell, patterns

Achievement Standards to Target in this Unit
❑ measure the length of shapes and objects using uniform informal 

units.
❑ give and follow directions to move people and objects within a 

space.

❑ deliver short spoken texts, engaging with personal or learnt topics, 
using features of voice.

❑ engage with a range of different types of texts, including decodable 
and authentic texts, using developing phonic knowledge.

❑ discuss characters, settings, events and images, and make 
connections between texts and their personal experiences. 

❑ select learning area or topic-specific vocabulary.
❑ spell most one- and 2-syllable words with common letter patterns 

and common grammatical morphemes, and an increasing number 
of high-frequency words.

Student Friendly
❑I can compare objects and organize them by their length, mass, 

capacity, duration
❑I can explain my thinking
❑I can measure the length of shapes and objects using informal units
❑I can share what I notice by talking about how many

❑I know and can use words connected to topics that I am learning about
❑I can use my voice to share my thinking about what I am learning about
❑I can look at and use different kinds of texts
❑I can learn about letters and sounds
❑I can blend and break apart sounds in words
❑I can remember words that I use a lot
❑I can make connections between texts and my life
❑I can use new words that I am learning
❑I can write words using lower-case and upper-case letters
❑I can spell words that have patterns and words I use a lot
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Year One Level Achievement Standards

Math Year One
❑ measure the length of shapes and objects 

using uniform informal units.
❑ give and follow directions to move people 

and objects within a space.

English Year 1
❑ deliver short spoken texts, engaging with 

personal or learnt topics, using features of 
voice.

❑ engage with a range of different types of 
texts, including decodable and authentic 
texts, using developing phonic knowledge.

❑ discuss characters, settings, events and 
images, and make connections between 
texts and their personal experiences. 

❑ select learning area or topic-specific 
vocabulary.

❑ spell most one- and 2-syllable words with 
common letter patterns and common 
grammatical morphemes, and an increasing 
number of high-frequency words.
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Scaffolding Curriculum

• Learning maps/ learning continuum/ learner 
progressions

• Task neutral/ standards based
• Same entry point/ multiple exit points
• Start from access (what is 

essential/conceptual), add on challenge
• Students can have a role in choosing their 

challenge
• Different from a rubric

Moore, 2025



Rubrics vs. Continuums

deficit deficit Standard

goal
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Reductive vs vs. Additive

Essential More complex More complex

Grade Level 
Learning 
Standard
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Even More 
Complexity

More 
Complexity

Essential 
Concept

Start from access, build on challenge

The Planning Pyramid: Scaffolded Curriculum

Moore, 2025



2023

One thing you want to share 
with someone who isn’t here 
today?



Access Point Year Level Achievement Extension

3-point Learning Continuum

Starting point for ALL

Adding complexity for MOST

Adding complexity for FEW

Moore, 2025



Year:  Guiding Unit Question(s):

Possible Access Points Year Level Achievement Standards Possible Challenge Points
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Creating access points in inclusive 
academic classrooms
1. Determine academic year level learning goals (course or unit level)
2. Use a more accessible verb (blooms)
3. Include more accessible concepts/ideas (e.g., benchmark numbers)
4. Make the goal relevant to the student(s)
5. Consider foundational & pre-requisite skills
6. AI! “please create an accessible version of this goal for a 10 year old 

student who has an Intellectual Disability”

Inclusive Curriculum Design





Year:  Guiding Unit Question(s): How can we use objects to compare and measure?

Possible Access Points Year Level Achievement Standards Possible Challenge Points

❑ Students know that size 
describes how big or small 
something is

❑ Students know that there are 
objects that are different sizes 
and lengths in their life

❑ measure the length of shapes and objects 
using uniform informal units.

❑ give and follow directions to move people and 
objects within a space.

❑ deliver short spoken texts, engaging with 
personal or learnt topics, using features of 
voice.

❑ discuss characters, settings, events and 
images, and make connections between texts 
and their personal experiences. 
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Possible Access Points Year One Level Achievement Standards Possible Challenge Points

❑ Student know that there are 
objects that are different sizes in 
their life

❑ Students know that size describes 
how big or small something is

❑ Students know the difference 
between words, pictures

❑ Students know the letters in their 
name/ first letters and sounds of 
familiar names and words

❑ Students know the difference 
between reading, writing and 
speaking

❑ Students can show “more” or 
“less” when estimating familiar 
items

❑ Students can visualize and share 
their thinking about math concepts 
by using familiar and concrete 
objects and materials

❑ Students can attend to and 
participate in shared numeracy 
activities

❑ Students can attend to participate 
in shared literacy activities

Math Year One
❑ measure the length of shapes and objects using 

uniform informal units.
❑ give and follow directions to move people and 

objects within a space.

English Year 1
❑ deliver short spoken texts, engaging with personal 

or learnt topics, using features of voice.
❑ engage with a range of different types of texts, 

including decodable and authentic texts, using 
developing phonic knowledge.

❑ discuss characters, settings, events and images, 
and make connections between texts and their 
personal experiences. 

❑ select learning area or topic-specific vocabulary.
❑ spell most one- and 2-syllable words with common 

letter patterns and common grammatical 
morphemes, and an increasing number of high-
frequency words.

❑ Students know standard units of 
measurement

❑ Students know more complex 
language features, structures, and 
conventions including print 
awareness

❑ Students can justify why an 
estimation is reasonable

❑ Student can visualize to explore more 
complex mathematical concepts

❑ Students can communicate 
mathematical ideas in any way and 
with more complex mathematical 
concepts

❑ Students can connect mathematical 
ideas to events in the world

❑ Students can explore more complex 
print, oral and visual text
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Victorian Curriculum
1. Choose a year and subject area
2. Determine academic year level learning goals

• Copy and paste the achievement indicators
• Reorganize into learning statements starting with the verb

3. Translate goals into student friendly language
• Using “I know” and “I can” statements

4. Highlight vocabulary words to teach
5. Create the unit learning context

• Unit guiding questions
• Achievement standards to target
• Vocabulary to teach

6. Create access & challenge points
7. Differentiate evidence of learning
8. Teach to ALL



Universal Design for Learning: The Ramp for Learning



How do student show what they know?

Communicatin
g Learning

Oral Language

Two ways 

One way C
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All Languages (in literacy) are Treated Equal!

Written 
Language

Oral 
Language

Visual 
Language

The MORE WAYS students can 
demonstrate learning, the more 

confident we are of meeting a 
goal

Instead of

The NUMBER OF TIMES, a 
student can show their 

learning in one way, the more 
confident we are of meeting a 

goal

A
Written 

Language

Oral 
Language

Visual 
Language

A



All Languages (in  numeracy) are Treated Equal!

Abstract 
Language

Concrete 
Language

Pictorial 
Language

The MORE WAYS students can 
demonstrate learning, the more 

confident we are of meeting a 
goal

Instead of

The NUMBER OF TIMES, a 
student can show their 

learning in one way, the more 
confident we are of meeting a 

goal

A
A

Abstract 
Language

Concrete 
Language

Pictorial 
Language



Backwards Design

The activities or tasks 

are the same for everyone
Forwards Design

The grade level learning goals

are the same for everyone

Grade level learning goals

Adapted goals

Modified Goals

Activity 1

Activity 2

Activity 3

Standardized Evidence

Standards Based Goals

Differentiated Goals

Differentiated Evidence

Understanding by Design

Moore, 2025



The grade level learning goals

are the same for everyone

Learning 

Activities and Tasks

Differentiation of Evidence

Viewing and 

showing

Listening and 

speaking

Writing and 

decoding

Moore and McIntosh, 2025

Math Year One
❑ measure the length of shapes and objects using 

uniform informal units.
❑ give and follow directions to move people and 

objects within a space.

English Year 1
❑ deliver short spoken texts, engaging with personal 

or learnt topics, using features of voice.
❑ engage with a range of different types of texts, 

including decodable and authentic texts, using 
developing phonic knowledge.

❑ discuss characters, settings, events and images, 
and make connections between texts and their 
personal experiences. 

❑ select learning area or topic-specific vocabulary.
❑ spell most one- and 2-syllable words with common 

letter patterns and common grammatical 
morphemes, and an increasing number of high-
frequency words.



Differentiation of Evidence

viewing and 

showing

Listening and 

speaking

writing and 

decoding

•Activity: Can you see me?

•Activity: Measurement O Rama

•Activity: What kind of box?

Moore and McIntosh, 2025

Math Year One
❑ measure the length of shapes and objects using 

uniform informal units.
❑ give and follow directions to move people and 

objects within a space.

English Year 1
❑ deliver short spoken texts, engaging with personal 

or learnt topics, using features of voice.
❑ engage with a range of different types of texts, 

including decodable and authentic texts, using 
developing phonic knowledge.

❑ discuss characters, settings, events and images, 
and make connections between texts and their 
personal experiences. 

❑ select learning area or topic-specific vocabulary.
❑ spell most one- and 2-syllable words with common 

letter patterns and common grammatical 
morphemes, and an increasing number of high-
frequency words.

The grade level learning goals

are the same for everyone

Learning 

Activities and Tasks



Victorian Curriculum
1. Choose a year and subject area
2. Determine academic year level learning goals

• Copy and paste the achievement indicators
• Reorganize into learning statements starting with the verb

3. Translate goals into student friendly language
• Using “I know” and “I can” statements

4. Highlight vocabulary words to teach
5. Create the unit learning context

• Unit guiding questions
• Achievement standards to target
• Vocabulary to teach

6. Create access & challenge points
7. Differentiate evidence of learning
8. Teach to ALL



viewing and 

showing

Listening and 

speaking

writing and 

decoding

Project: Can you see me?
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Possible Access Points Year One Level Achievement Standards Possible Challenge Points

❑ Student know that there are 
objects that are different sizes in 
their life

❑ Students know that size describes 
how big or small something is

❑ Students know the difference 
between words, pictures

❑ Students know the letters in their 
name/ first letters and sounds of 
familiar names and words

❑ Students know the difference 
between reading, writing and 
speaking

❑ Students can show “more” or 
“less” when estimating familiar 
items

❑ Students can visualize and share 
their thinking about math concepts 
by using familiar and concrete 
objects and materials

❑ Students can attend to and 
participate in shared numeracy 
activities

❑ Students can attend to participate 
in shared literacy activities

Math Year One
❑ measure the length of shapes and objects using 

uniform informal units.
❑ give and follow directions to move people and 

objects within a space.

English Year 1
❑ deliver short spoken texts, engaging with personal 

or learnt topics, using features of voice.
❑ engage with a range of different types of texts, 

including decodable and authentic texts, using 
developing phonic knowledge.

❑ discuss characters, settings, events and images, 
and make connections between texts and their 
personal experiences. 

❑ select learning area or topic-specific vocabulary.
❑ spell most one- and 2-syllable words with common 

letter patterns and common grammatical 
morphemes, and an increasing number of high-
frequency words.

❑ Students know standard units of 
measurement

❑ Students know more complex 
language features, structures, and 
conventions including print 
awareness

❑ Students can justify why an 
estimation is reasonable

❑ Student can visualize to explore more 
complex mathematical concepts

❑ Students can communicate 
mathematical ideas in any way and 
with more complex mathematical 
concepts

❑ Students can connect mathematical 
ideas to events in the world

❑ Students can explore more complex 
print, oral and visual text
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Possible Access Points Year One Level Achievement Standards Possible Challenge Points

❑ Student know that there are 
objects that are different sizes in 
their life

❑ Students know that size describes 
how big or small something is

❑ Students know the difference 
between words, pictures

❑ Students know the letters in their 
name/ first letters and sounds of 
familiar names and words

❑ Students know the difference 
between reading, writing and 
speaking

❑ Students can show “more” or 
“less” when estimating familiar 
items

❑ Students can visualize and share 
their thinking about math concepts 
by using familiar and concrete 
objects and materials

❑ Students can attend to and 
participate in shared numeracy 
activities

❑ Students can attend to participate 
in shared literacy activities

Math Year One
❑ measure the length of shapes and objects using 

uniform informal units.
❑ give and follow directions to move people and 

objects within a space.

English Year 1
❑ deliver short spoken texts, engaging with personal 

or learnt topics, using features of voice.
❑ engage with a range of different types of texts, 

including decodable and authentic texts, using 
developing phonic knowledge.

❑ discuss characters, settings, events and images, 
and make connections between texts and their 
personal experiences. 

❑ select learning area or topic-specific vocabulary.
❑ spell most one- and 2-syllable words with common 

letter patterns and common grammatical 
morphemes, and an increasing number of high-
frequency words.

❑ Students know standard units of 
measurement

❑ Students know more complex 
language features, structures, and 
conventions including print 
awareness

❑ Students can justify why an 
estimation is reasonable

❑ Student can visualize to explore more 
complex mathematical concepts

❑ Students can communicate 
mathematical ideas in any way and 
with more complex mathematical 
concepts

❑ Students can connect mathematical 
ideas to events in the world

❑ Students can explore more complex 
print, oral and visual text
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viewing and 

showing

Listening and 

speaking

writing and 

decoding

Activity: What kind of box?

Moore and McIntosh, 2025



Possible Access Points Year One Level Achievement Standards Possible Challenge Points

❑ Student know that there are 
objects that are different sizes in 
their life

❑ Students know that size describes 
how big or small something is

❑ Students know the difference 
between words, pictures

❑ Students know the letters in their 
name/ first letters and sounds of 
familiar names and words

❑ Students know the difference 
between reading, writing and 
speaking

❑ Students can show “more” or 
“less” when estimating familiar 
items

❑ Students can visualize and share 
their thinking about math concepts 
by using familiar and concrete 
objects and materials

❑ Students can attend to and 
participate in shared numeracy 
activities

❑ Students can attend to participate 
in shared literacy activities

Math Year One
❑ measure the length of shapes and objects using 

uniform informal units.
❑ give and follow directions to move people and 

objects within a space.

English Year 1
❑ deliver short spoken texts, engaging with personal 

or learnt topics, using features of voice.
❑ engage with a range of different types of texts, 

including decodable and authentic texts, using 
developing phonic knowledge.

❑ discuss characters, settings, events and images, 
and make connections between texts and their 
personal experiences. 

❑ select learning area or topic-specific vocabulary.
❑ spell most one- and 2-syllable words with common 

letter patterns and common grammatical 
morphemes, and an increasing number of high-
frequency words.

❑ Students know standard units of 
measurement

❑ Students know more complex 
language features, structures, and 
conventions including print 
awareness

❑ Students can justify why an 
estimation is reasonable

❑ Student can visualize to explore more 
complex mathematical concepts

❑ Students can communicate 
mathematical ideas in any way and 
with more complex mathematical 
concepts

❑ Students can connect mathematical 
ideas to events in the world

❑ Students can explore more complex 
print, oral and visual text
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Class Review: THEE KINDERGARTEN School Team: LM & SM Date: November 2024

Class Dimensions

Class Identities
Student Perspectives:
• Blackfoot, Athletic, Hilarious, Artists, 

Kind, a Friend, a Helper, Sister, Brother, 
Grandbaby, the Baby

Team Perspectives: 
• 8 B, 8 G
• Newcomer families, 
• Pakistan, Nigeria, Indigenous (Reserve 

land), 
• Non-speaking, Pre speaking, 
• English, Tagalog, Blackfoot
• Autistic

Class Interests
Student Perspectives:
• Art, be an artist/ creative, big cats, 

cooking, how to be a chef, learning new 
languages (Blackfoot)

Team Perspectives:
• Outdoor learning, play, being outside 

and discovering, tools – trying new 
things, how to be leaders, how to 
change the world/ make an impact

Classroom Strengths
Student Perspectives:
• Kind, helpers, big hearts, making people 

happy/ laugh/ feel good, readers, 
retell/tell a story, art

Team Perspectives:
• Aware, curious, big hearts, confident, 

engaged, joyful, happy, helping others, 
awe, energetic, motivated, eager to 
learn, creativity (art, loose parts, think 
differently, think outside the box) unique

Classroom Stretches
Student Perspectives:
• Reading, writing, using writing 

tools, independence (solve 
problem, tie show, do this without 
help)

Team Perspectives:
• Being part of a community that isn’t 

their family, first time out in the 
world outside their family (lining up, 
sharing space, taking turns), feel 
valued in a new community, how to 
contribute to a community

Class Needs

Need: Communication 
(receptive)
AA, DC, NC, AC, AM, CS, KP, IO, 
AY, BQ 

Need: Communication 
(expressive)
AA, DC, NC, AC, AM, CS, KP, IO, 
AY, BQ 

Need: Executive Functioning
AA, DC, NC, AC, AM, CS, KP, IO, 
DG, AY, CV, BQ 

Need: Gross/Fine Motor
AA, DC, NC, AC, AM, CS, IO, DG, 
AY, CV, BQ 

Need: Self Regulation of 
Learning
AA, DC, AC, CS, KP, IO, DG, KM, 
BQ 

Team Goals

Some big questions and/or goals that we have for this class:
• How can we help this group of students become a part of, be responsible in and contribute to, make a difference in a community outside of their home?
• How can our community honour the many diverse and unique abilities, while also meet the needs of the community, each other, and themselves?
• How do help students be aware of who they are and what they need and how that is different (and okay) than others? (identity and advocacy)?

Team Reflections & Decisions

What works well for this class?
• Food, fresh air, and fun
• Movement, voice & choice, goal setting, involving them in problem solving as a 

community

What else can we do to reduce barriers for this class?
• Inclusive curricular planning
• Making curriculum accessible

The Class Review – Brownlie, F & King, J, 2011. 
Adapted by Dr. Shelley Moore, 2024



Class: Grade 8 Subject Area(s): ELA/Social Studies Planning Team: J & S & Team NT 

Big Idea(s): Exploration, expansion, and colonization had varying consequences for different groups
Exploring stories and other texts helps us understand ourselves and make connections to others and to the 
world
I can understand that different cultures and communities have different perspectives

Unit Guiding Question(s): 
How do the narratives of exploration and colonization reflect the 
diverse perspectives the cultures and communities involved?
How can stories from multiple perspectives help us to better 
understand ourselves and how we connect to others?

Vocabulary to know and use (content): narratives, exploration, expansion, colonization, interactions, 
exchange, ideas, arts, cultures, civilizations, perspectives, past, present, people, places, issues, events, 
values, worldviews, beliefs, time and place, cause, influence, decisions, actions, events, short term, long 
term, consequences, story, oral tradition, local Indigenous perspectives, points of view, sources, viewpoints

Vocabulary to know and use (skills & competencies): compare, 
explain/describe, understand, critical thinking, reflective thinking

Unit Goals Curricular Language Student friendly language

Content Goal: interactions and exchanges of resources, ideas, arts, and culture between 
and among different civilizations

I know how different civilizations interacted and exchanged goods 
and ideas

Content Goal: exploration, expansion, and colonization I know what exploration, expansion and colonization is

Curricular Competency Goal: 
SS - Perspective

Explain different perspectives on past or present people, places, issues, or 
events, and compare the values, worldviews, and beliefs of human 
cultures and societies in different times and places

I can explain different perspectives of different cultures and 
communities over time

Curricular Competency Goal: 
SS- Cause & Consequence

Determine which causes most influenced particular decisions, actions, or 
events, and assess their short-and long-term consequences

I can explain the causes and consequences of decisions, 
actions, or events

Curricular Competency Goal: 
ELA - Comprehend & Connect

Recognize and appreciate the role of story, narrative, and oral tradition in 
expressing local Indigenous perspectives, values, beliefs, and points of 
view

I can appreciate the story and oral traditions of (local) Indigenous 
Peoples 

Curricular Competency Goal: 
ELA - Comprehend & Connect

Synthesize ideas from a variety of sources to build understanding I can gather and find themes from many different source to help 
me understand

Curricular Competency Goal: 
ELA – Create & Communicate

Exchange ideas and viewpoints to build shared understanding and extend 
thinking

I can share ideas and viewpoints to help myself and others 
understand and stretch our thinking

Key Competency Goal: Critical 
& Reflective Thinking

Critical and Reflective Thinking (1-3)

Backwards Design Planning – NT Curriculum Moore, 2025



Learning Standards Tasks and Activities to show Learning
Differentiation of Evidence

Written Oral Kinesthetic Visual

1. I know how different civilizations interacted 
and exchanged goods and ideas

2. I know what exploration, expansion and 
colonization is

3. I can explain different perspectives of 
different cultures and communities over 
time

4. I can explain the causes and 
consequences of decisions, actions, or 
events

5. I can appreciate the story and oral 
traditions of (local) Indigenous Peoples 

6. I can gather and find themes from many 
different sources to help me understand

7. I can share ideas and viewpoints to help 
myself and others understand and stretch 
our thinking

8. I can be a critical thinker

• Creating a Timeline 
• LS: 6

• Event worksheet activity
• LS: 3

• Quick write
• LS: 4, 7

• Quick write
• LS: 2, 3

• Read article/comprehension questions
• LS: 1, 2, 4, 6, 7

• Unit test: M/C, short answer
• LS: 1, 2, 3, 4, 5

X

X

X

X

X

X

X



Learning Standards Tasks and Activities to show Learning
Differentiation of Evidence

Written Oral Kinesthetic Visual

1. I know how different civilizations interacted 
and exchanged goods and ideas

2. I know what exploration, expansion and 
colonization is

3. I can explain different perspectives of 
different cultures and communities over 
time

4. I can explain the causes and 
consequences of decisions, actions, or 
events

5. I can appreciate the story and oral 
traditions of (local) Indigenous Peoples 

6. I can gather and find themes from many 
different sources to help me understand

7. I can share ideas and viewpoints to help 
myself and others understand and stretch 
our thinking

8. I can be a critical thinker

• Creating a Timeline 
• LS: 6

• Locating of key events on timeline 
• LS: 3

• Questioning Post-it note activity
• LS: 3, 4, 7, 8

• Quick write
• LS: 4, 7

• Quick write/ Whole class 3 column chart
• LS: 2, 3

• See/Think/Wonder
• LS: 1, 2, 4, 7, 8

• Jigsaw Activity
• LS: 1, 2, 4, 6, 7

• Comparing perspectives Venn diagram
• LS: 3, 5, 8

X

X

X

X

X

X

X

X

X

X

X

X

X

X
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Background Information: 
Creating a Timeline



Lesson 1: Students were asked to revisit the timeline 
and make note of WHERE the key events took place



Next, they identified the locations by placing 
their sticky notes on a world map.



Questions/Comments:
★ Do we have the whole 

story?
★ Whose stories are 

missing?
★ Why are they missing?
★ How can we fill in the 

missing pieces? Who can 
we ask? Where can we 
look? 
○ Talk to Elders
○ Read Legends
○ Change our research 

focus to “Indigenous 
stories” re: contact

○ Museum
★ We need to get all sides of 

the story
★ Everyone’s perspective



Strategy: Quick Write
LESSON 2: ELA      PROVOCATIONS

Access Confident

https://docs.google.com/document/d/1UwnwJxpI9XTSTv66lYYT-vAPyWXr5EN4PeGn8bxMf90/edit?tab=t.0


What Motivated European Exploration?
Strategy: Jigsaw Activity (Four Groups)

Identify and Assess Causes of European Exploration

https://docs.google.com/document/d/15sb0JDdmXcsw1Ry4A_Pkr615D13dIbzDYrcMym422SU/edit?tab=t.0


Aligning IEP/ILPs to inclusive curriculum 
planning

Inclusive Curriculum Design





Aligning IEP Assessment in Inclusive Classrooms

Year Level
Achievement 
Standards

Year Level
Learning Big Idea

Year Level
Summative Task(s)



Session 8: Aligning IEP Assessment in Inclusive 
Classrooms

Student Friendly 
Language - Goals

Student Friendly 
Language - 
Questions



Session 8: Aligning IEP Assessment in Inclusive 
Classrooms

Access Point of Year 
Level goal designed 
for student who has 
an intellectual 
disability (they get 
graded on THIS goal)

Parallel 
Summative Task 
that creates 
evidence of 
replacement 
goal









Curricular Inclusive IEP – Replacement Goals (example)



IEP Evidence Log – Replacement Goals





IEP Evidence Log – Replacement Goals

Accessible Version 
of Year Level goal 
designed for student 
who has an 
intellectual 
disability (they get 
graded on THIS goal)



IEP Evidence Log – Replacement Goals

Evaluation based on 
language/ grading 
scale of the class 
(e.g., descriptive/4-
point/%)

Evaluation based on 
evidence collected 
of IEP objective



IEP Evidence Log – Replacement Goals

Triangulated 
evidence collected 
over time allowing 
for multiple forms of 
expression



IEP Evidence Log – Replacement Goals

Where evidence of 
learning can be 
located (e.g., digital 
learning portfolio, 
binder/folder, USB 
etc.)



IEP Evidence Log – Replacement Goals (example)



2023

How do we do inclusion ?

Including 
‘special needs’ children 
into general education 

classrooms

Teaching and designing to  

 diversity 
(that includes Disability)

Creating safe spaces for students to

 identify
(that includes Disability)



What is one useful idea?

What is one thing you want to think about?

What is one thing you want to learn more about?

What is one thing you want to share with 

someone who is not here today?

2023



blogsomemoore.com
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