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How do we do inclusion ?

Including 
‘special needs’ children 
into general education 

classrooms

Teaching and designing to  

 diversity 
(that includes Disability)

Creating safe spaces for students to

 identify
(that includes Disability)



Guiding Conditions of inclusion describe that all students...

are PRESUMED 
competent and 

as having 
POTENTIAL

are PLACED in 
and attending 

inclusive 
classrooms and 

schools

are in PROXIMITY 
to and 

PARTICIPATING  
with PEERS

have 
PURPOSEFUL 

roles and 
responsibilities

are PLANNED for 
from the start

2023



Using the 5Ps











How we collected data 
reflecting the 5Ps
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• I am aware of the variety of 
disabilities in the community

• I am aware that there are 
students who may not be 
included in their classroom/ 
school communities

• I know what inclusion is and 
know that is evolves over time

• I am aware of how students 
with disabilities are perceived 
by the school community

• I am aware of what language to 
use when describing students 
with disabilities

• I address students with 
disabilities in age-appropriate 
tones and their privacy and 
integrity is respected

• I am aware that Disability is an 
identity to be celebrated as 
unique contribution to diverse 
communities

• I have a positive attitude towards 
disability and inclusion

• I understand why inclusion is 
important

• I understand that perceptions of 
disability influence decisions about 
educational placement and 
programming 

• I understand the value in including 
all students' voice in educational 
decision making

• I know what ableism is and am 
noticing examples of ableism in my 
classroom and school communities 

• I understand why Disability needs to 
also be considered in diversity, 
inclusion and equity (DEI) oriented 
initiatives

• I know how to describe/describe 
students in ways that are Disability 
affirming and non-ableist that avoid 
derogatory terms that perpetuate 
negative stereotypes

• I am trying/supporting 
inclusive practices in my 
classrooms

• I know how to/ am getting to 
know my students from 
strength-based 
perspectives

• I know how to/ am using 
strength-based 
perspectives as part of my 
data collection and 
assessment techniques that 
inform my practice

• I include Disabled students’ 
voice in decision making 
processes in my classroom 
(and ensuring 
communication tools are 
available to do so)

• I am working collaboratively 
to better understand and 
enact inclusive practices in 
my classroom and school

• I am learning about disability 
from multiple perspectives

• I am advocating for 
increasing access and 
opportunity for students 
with disabilities to be 
enrolled in grade level 
classrooms

• I am intentionally taking 
action to combat ableism in 
my school community

• I am advocating for 
resources to increase 
accessibility and situate 
Disability and Inclusion as a 
critical and equity-oriented 
practice

• I provide space for respond 
to students when they self-
advocate 

• I am reflecting on my 
hidden bias towards 
disability and inclusion

• I understand and 
recognize when my 
experiences, beliefs and 
attitudes are the barrier to 
inclusion and/or the 
success of a student with 
a disability

• I am engaging in learning 
and growth opportunities 
to learn more about, and 
from, Disabled 
perspectives

• I challenge Disability 
stereotypes (e.g. 
inspiration porn, 
infantilization etc.) and 
correct misconceptions 
that I encounter in others 

• I display allyship by 
leading by example and 
influencing others around 
me to contribute to a 
more inclusive culture in 
the school and community

Positive Attitudes Towards Disability Presuming Competence & Potential in ALL students

Dr. Shelley Moore, 2026Individual Reflection and Goal Setting Continuum: Condition 1



Access 

Awareness

Essential

Attitudes

Developing

Practices

Confident

Collaboration & 
Communication

Extending

Personal & Professional 
Growth

In
di

ca
to

rs
 o

f S
uc

ce
ss

 a
nd

 N
ex

t 
St

ep
s

• Staff are aware of the variety of 
disabilities in the community

• Staff are aware that there are 
students who may not be 
included in their classroom/ 
school communities

• Staff have a common 
understanding of what inclusion 
is

• Staff are aware of how students 
with disabilities are perceived 
by the school community

• Staff are aware of what 
language to use when 
describing students with 
disabilities

• Staff respectfully address 
students with disabilities in 
age-appropriate tones and 
their privacy and integrity is 
respected

• Staff is aware that Disability is 
an identity to be celebrated as 
unique contribution to diverse 
communities

• Staff have a positive attitude 
towards disability and inclusion

• Staff have a common 
understanding about why 
inclusion is important

• Staff understand that 
perceptions of disability influence 
decisions about educational 
placement and programming 

• Staff understand value in 
including all students' voice in 
educational decision making

• Staff know what ableism is and 
are noticing examples of ableism 
in classroom and school 
communities 

• Staff understand why Disability 
needs to also be considered in 
diversity, inclusion and equity 
(DEI) oriented initiatives

• Staff know how to/ can describe 
students in ways that are 
Disability affirming and non-
ableist that avoid derogatory 
terms that perpetuate negative 
stereotypes

• Staff members are trying 
inclusive practices in their 
classrooms

• Staff are getting to know 
students from a strength-based 
perspective

• Staff are using strength-based 
perspectives as part of their data 
collection and assessment 
techniques that inform their 
practice

• Community and school-based 
job activities are an inclusive 
experience and not the sole 
responsibility of students with 
disabilities and not done during 
instructional time

• Educational programming and 
enrollment is based on equal 
opportunity not ability levels

• Staff are including Disabled 
students’ voice in decision 
making processes (and ensuring 
communication tools are 
available to do so)

• Staff are working together 
to better understand and 
enact inclusive practices 
in their classroom and 
school

• Staff are learning about 
disability from multiple 
perspectives

• Staff are advocating for 
inclusion and increasing 
access and opportunity 
for disability in classrooms 
and schools

• Staff are intentionally 
taking action to combat 
ableism in their school 
community and beyond

• Staff are advocating for 
resources that increase 
accessibility and situate 
Disability and Inclusion as 
a critical and equity-
oriented practice

• Staff provide space for  
(and are responsive when) 
students self-advocate 

• Staff are constantly 
reflecting on their hidden 
bias towards disability and 
inclusion

• Staff recognize when their 
experiences, beliefs and 
attitudes are the barrier to 
inclusion and/or the 
success of a student with 
a disability

• Staff are engaging in 
learning and growth 
opportunities to learn 
more about, and from, 
Disabled perspectives

• Staff challenge Disability 
stereotypes (e.g. 
inspiration porn, 
infantilization etc.) and 
correct misconceptions 
that they encounter in 
others 

• Staff display allyship by 
leading by example and 
influencing others around 
them to contribute to a 
more inclusive culture in 
the school and community

Positive Attitudes Towards Disability Presuming Competence & Potential in ALL students

Dr. Shelley Moore, 2026Team Reflection and Goal Setting Continuum: Condition 1
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• School has a self-contained 
and/or segregated program for 
students with disabilities and 
are aware that a shift towards 
more inclusive programming 
needs to occur

• Staff are aware that there are 
students missing from their 
classroom and/or school 
community

• Staff are aware of barriers to 
enrollment, including physical 
facilities, learning materials, 
technology, professional 
development, attitudes, etc. 

• Staff have been provided 
research and had opportunities 
to hear from self-advocates 
and families with lived 
experience on the value and 
impact of inclusive enrollment 
and attendance

• All students are enrolled in a 
grade-based homeroom 
classroom with their peers

• Students with disabilities are 
enrolled in interest and strength 
based elective classes with their 
peers

• Decisions on enrollment are 
influenced by positive attitudes 
and beliefs of the classroom 
teacher towards Disability and 
inclusion

• Staff are working towards 
increasing enrollment for 
students with disabilities who 
have not historically attended the 
school and/or classrooms with 
peers

• Attendance of students with 
disabilities in increasing/ a plan is 
in place to increase attendance in 
enrolled classes

• Students and families are 
consulted about which classes to 
enroll student with disabilities in

• Students with disabilities are 
enrolled in classes first to ensure 
there is adequate space

• Enrollment numbers for students 
with disabilities in elective and 
academic classrooms are  
increasing

• Attendance and retention rates 
of students with disabilities who 
are enrolled reflect rate of 
students without disabilities

• School keeps track of and 
decreases disproportionality 
data including disciplinary 
actions, school completion, 
graduation, enrollment and 
attendance rates

• All students attend school for the 
full number of hours as directed 
by law

• Students with disabilities are 
given equal opportunity to enroll 
and attend any elective and 
academic class with their peers

• All students with disabilities are 
attending grade level classes with 
their peers

• Students with Disabilities receive 
supplemental services outside of 
instructional time

• Classroom teachers are 
collaborating with support 
teachers and support staff 
to ensure placement 
within the class in 
purposeful

• School is receiving 
positive feedback from 
students and families 
about enrollment and 
attendance

• School is offering 
information about the 
importance of diversity 
and inclusion, that include 
Disability

• School has a process of 
reporting and tracking 
exclusionary events and 
practices

• School implements a 
layered support model 
that allows for services to 
be offered to students in 
ways that are anchored 
and universal

• Staff are seeking out 
missing Disabled voices in 
their classes and 
advocating for inclusive 
placement for students 
with disabilities

• Staff are addressing bias in 
the disproportionality of 
data being gathered

• Staff are addressing 
exclusion being reported 
by students and families

• Staff are provided 
opportunities and 
attending professional 
development on universal 
design and layered 
support models

• Staff are provided 
opportunities to 
collaborate to support 
students in universal  and 
needs based ways

Place: Students with Disabilities are Placed in Inclusive Grade Level Classrooms and Neighbourhood Schools

Dr. Shelley Moore, 2026





Some findings from the 
data collection of the 5Ps



Pillar 1: Positive Attitudes towards 

inclusion and presuming competence in 

ALL students



Theme 1

Visible disability gets compassion; invisible disability 

gets misread

Students describe a split: when disability is visible, staff are more likely to 
respond with respect and accommodation; when needs are invisible (e.g., 
neurodivergence/mental health), students describe being interpreted as 
defiant rather than needing access supports.

Student — Student Focus Group
“If someone comes in… in a wheelchair… the teachers are giving them… 
respect… But when you’re someone who struggles with an invisible 
disability… they don’t see disability. They see defiance.” 



Pillar 2: Placed and attending grade level 

inclusive classrooms 



What do you notice?
Student Representation Analyzed

Total students (2176)

Representation

Ontario Ministry Category or Grouping % of sample Ontario Prevalence

Behaviour (1) • 0.05% • 1-3 % • Underrepresented

Communication

- Autism (7)
- Language Impairment (13)
- Learning Disability (17)

- Speech Impairment (0)
- Deaf & Hard of Hearing (1)

• 0.3 %
• 0.6%
• 0.8%

• 0%
• 0.05%

• 2-4%
• 2-4%
• 8-15%

• 1-3%
• 0.2-0.5%

• Underrepresented
• Underrepresented
• Underrepresented

• No representation
• Underrepresented

Intellectual

- Mild Intellectual (8)
- Developmental Disability (0)
- Gifted (0)

• 0.4%
• 0%
• 0%

• 1-2%
• 1-2%
• 1-2%

• Underrepresented
• No representation
• No representation

Physical

- Physical Disability (0)
- Blind/Low Vision (0)

• 0%
• 0%

• 0.1%
• 0.3%

• No representation
• No representation

Multiple (4) • 0.2% • 0.5-1% • Underrepresented

ELL (266) • 12.2 % • 10-25% • Proportionally 

represented

Self Identified Indigenous (57) • 2.6% • 2-5% • Proportionally 

represented



Lester B. Pearson

ON Categories Behavioural Communicational Intellectual Physical Multiple ELL Indigenous

Grade level LBP Autism (2)
Lang Im (4)

Mild (1) ELL (88) I (3)

STP Autism (2)
Lang Im (6)

Mild (2) Multi (2) ELL (159) I (25)

Grade Level/ 
De-
streamed

LBP Behav  (1) Lang Im (1) D/HH (1) Multi (1) ELL (48) I (6)

STP Lang Im (2) Multi (1) ELL (14) I (6)

Grade level/ 
Streamed

LBP ELL (14) I (0)

STP Autism (1) ELL (23) I (3)

Locally 
Developed 
(not grade 
level)

LBP Autism (1) Mild (3) ELL 17) I (6)

STP Autism (1) Mild (2) ELL (3) I (3)

What do you notice?



What does this data tell us?
• Students who are ELL have the most access to grade level inclusive 

classes

• Students with language impairments are largely supported within 

grade level classes, rather than streamed

• Some students with Autism and multiple exceptionalities have 

access to grade level classes (although numbers are small)

• Students with mild intellectual have limited access to grade level 

inclusive classes

• There are still some groups who have no access to grade level classes 

(developmental disabilities, behaviour etc.)

• Access to grade level classes varies significantly by school for 

Indigenous students



Some data-based 
decisions being made 

reflecting the 5Ps



Data Based Decisions
• Intentional placement of students with intellectual disabilities in 

grade level classes (they are getting scheduled first)

• Paraprofessionals assigned to classes not individual students

• Intentional scheduling (and facilitation) of collaboration time for 

classroom and support teachers 

• Ongoing, inquiry oriented & collaborative professional 

development and coaching

• For collaborative teams

• For school leadership





How could you use the 5Ps!
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