


Our Plan Together

Kick Off – Inclusion: How do we do it?

Session 1 - Strength-based data collection

Session 2 - Designing needs-based classroom support plans

Session 3 - UDL/ Backwards Design

Session 4 - Lesson Design through a UDL lens

Session 5 - Lesson Design through a UDL lens cont. /Inclusive Assessment



Checking in

What stands out from last session?

What are you noticing about your thinking 

and practice?



CURRICULUM & 
ASSESSMENT 

DESIGN

INSTRUCTIONAL 
DESIGN

Adjustable Supports & Strategies
NEEDS BASED 

DESIGN

What grade level curriculum are we using?
What are the learning standards?

What are the student needs?
What barriers are getting in the way?
What do student require to navigate 

needs & barriers?

How will students show growth 
within the learning standard?

How do we know?

Student choice of tools and actions

Who are the pilots?
What are their dimensions?

Where is their agency?

Students

2023





Collaborative Needs-Based Reflection



See: https://udlguidelines.cast.org/



UDL 3.0 
Indicator What this means in teacher 

friendly language
What  might look like 
_____________________

What  might look like 
_____________________

Making sense of UDL 3.0 Dr. Shelley Moore, 2026





Activity/Task 

Grade Level Goals

Grade Level Goals

Adapted Goals

Modified Goals

Activity 1

Activity 2

Activity 3

Forward Design

Same for Everyone

Same for Everyone

Differentiated

DifferentiatedBackward Design

McTigue, 2010

Compromises 
the integrity of 
evaluation

Does not 
compromise the 
integrity 
evaluation

Standards Based

Standardized

Design with the End in Mind!



Class: Subject/Topic(s): Planning Team:

Competencies: Unit Guiding Question(s):

Vocabulary to know and use:

Unit Goals Curricular Language Student friendly language

Backwards Design Unit Planning Template
Dr. Shelley Moore, 2026
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What grade level curriculum are we using?
What are the learning standards?

What are the student needs?
What barriers are getting in the way?
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needs & barriers?

How will students show growth 
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High Impact UDL Strategies

• Benefits all students
• Reducing many barriers at the same time
• Meets multiple needs at the same time
• Small adjustments that make big differences to student learning
• Does not compromise evaluation

What are you already doing?
What is one more thing you could try?



High Impact UDL Strategies in Curricular Design



High Impact UDL Strategies

4.1: Vary & honour the 
methods for response, 
navigation, and movement
5.2: Use multiple tools for 
construction, composition 
and creativity
5.3: Build fluencies with 
graduated support for 
practice and performance

• Designing lessons that create opportunities for 
teaching all students how to show their 
learning in many ways

• Students must show their learning in all ways, 
but use strongest evidence to evaluate 
learning standards

• Collecting multiple pieces of similar evidence 
over time to build fluency 



Activity/Task 

Grade Level Goals

Grade Level Goals

Adapted Goals

Modified Goals

Activity 1

Activity 2

Activity 3

Forward Design

Same for Everyone

Same for Everyone

Differentiated

DifferentiatedBackward Design

McTigue, 2010

Compromises 
the integrity of 
evaluation

Does not 
compromise the 
integrity 
evaluation

Standards Based

Standardized

Design with the End in Mind!



Activity/Task 

Not 
adapted/modified

Adapted

Modified

Forward Design

Same for Everyone

Differentiated
Goals

McTigue, 2010

Backwards Design

What if the activity or task is the barrier?



Forward Design Example
Grade 10 English
• Task for all: Read “The Martian 

Chronicles”



Differentiated Accommodations

• Modified Text/Task: 



• Modified Task: 





Forwards Design

• A lot of work for one student/ no one 
else benefits from the resources

• Focus is on task not goals
• The student may be able to meet the 

goals, just not using this text or 
doing this task

• The task is evaluated, not the goal
• Reading The Martian Chronicles is 

not a learning goal
• Compromising evaluation



Activity/Task 

Not 
adapted/modified

Adapted

Modified

Forward Design

Same for Everyone

Differentiated
goals

McTigue, 2010

Backwards Design

What if the activity or task is the barrier?



Grade Level Goals

Activity/Task

Activity/Task

Activity/Task

Backwards Design

Same for Everyone

Differentiated
Activities

McTigue, 2010

Backwards Design



Read The Martian 
Chronicles

Not 
adapted/modified

Adapted text

Modified text

Forward Design

Same for Everyone

Differentiated
goals

McTigue, 2010

Backwards Design



Year Level Goals
- Analyze themes of 

colonization, human 
nature and 
consequences of 
technology

- Explore character 
motivations and 
change

- Examine symbolism, 
imagery and 
foreshowing

The Martian Chronicles, 
1984

The Giver, Holes, The 
Wild Robot

The Dot, Wonder, Inside 
Out and Back Again

Backwards Design

Same for Everyone Differentiated
Activities

McTigue, 2010

Backwards Design

Fahrenheit 451, District 
9, Big Hero 6, The Secret 

of the Kells 

FIRM Goals, FLEXIBLE means



Grade Level Learning Standards
• Think critically, creatively, and 

reflectively to explore ideas 
within, between, and 
beyond texts
• Recognize and identify the role 

of personal, social, and 
cultural contexts, values, and 
perspectives in texts
• Literary elements
• Rhetorical devices

https://curriculum.gov.bc.ca/curriculum/english-language-arts/9/core#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/9/core#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/9/core#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/9/core#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/9/core#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/9/core#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/9/core#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/9/core#;


Activity/Task 

Grade Level Goals

Grade Level Goals

Adapted Goals

Modified Goals

Activity 1

Activity 2

Activity 3

Forward Design

Same for Everyone

Same for Everyone

Differentiated

DifferentiatedBackward Design

McTigue, 2010

Compromises 
the integrity of 
evaluation

Does not 
compromise the 
integrity 
evaluation

Standards Based

Standardized

Design with the End in Mind!



How do student show what they know?

Moore, 2023

Communicating 
Learning

Oral Language

Two ways 

One way C
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Module 7



All Languages (in literacy) are Treated Equal!

Moore, 2023

Written 
Language

Oral 
Language

Visual 
Language

The MORE WAYS students can 
demonstrate learning, the more 

confident we are of meeting a 
goal

Instead of

The NUMBER OF TIMES, a 
student can show their 

learning in one way, the more 
confident we are of meeting a 

goal

A
Written 

Language

Oral 
Language

Visual 
Language

A

Module 7



All Languages (in literacy) are Treated Equal!
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All Languages (in  numeracy) are Treated Equal!

Moore, 2023

Abstract 
Language

Concrete 
Language

Pictorial 
Language

The MORE WAYS students can 
demonstrate learning, the more 

confident we are of meeting a 
goal

Instead of

The NUMBER OF TIMES, a 
student can show their 

learning in one way, the more 
confident we are of meeting a 

goal

A
A

Abstract 
Language

Concrete 
Language

Pictorial 
Language

Module 7



All Languages (in  numeracy) are Treated Equal!

Moore, 2023
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Language

The MORE WAYS students can 
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confident we are of meeting a 
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Instead of
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Learning Standards/ Outcomes Assessment Tasks
to Capture Learning

Differentiation of Evidence

Written Oral Kinesthetic Visual

Differentiated Evidence of Learning S, Moore, 2025



Class: Grade 8 Subject Area(s): ELA/Social Studies Planning Team: J & S & Team NT 

Big Idea(s): Exploration, expansion, and colonization had varying consequences for different groups
Exploring stories and other texts helps us understand ourselves and make connections to others and to the 
world
I can understand that different cultures and communities have different perspectives

Unit Guiding Question(s): 
How do the narratives of exploration and colonization reflect the 
diverse perspectives the cultures and communities involved?
How can stories from multiple perspectives help us to better 
understand ourselves and how we connect to others?

Vocabulary to know and use (content): narratives, exploration, expansion, colonization, interactions, 
exchange, ideas, arts, cultures, civilizations, perspectives, past, present, people, places, issues, events, 
values, worldviews, beliefs, time and place, cause, influence, decisions, actions, events, short term, long 
term, consequences, story, oral tradition, local Indigenous perspectives, points of view, sources, viewpoints

Vocabulary to know and use (skills & competencies): compare, 
explain/describe, understand, critical thinking, reflective thinking

Unit Goals Curricular Language Student friendly language

Content Goal: interactions and exchanges of resources, ideas, arts, and culture between 
and among different civilizations

I know how different civilizations interacted and exchanged goods 
and ideas

Content Goal: exploration, expansion, and colonization I know what exploration, expansion and colonization is

Curricular Competency Goal: 
SS - Perspective

Explain different perspectives on past or present people, places, issues, or 
events, and compare the values, worldviews, and beliefs of human 
cultures and societies in different times and places

I can explain different perspectives of different cultures and 
communities over time

Curricular Competency Goal: 
SS- Cause & Consequence

Determine which causes most influenced particular decisions, actions, or 
events, and assess their short-and long-term consequences

I can explain the causes and consequences of decisions, 
actions, or events

Curricular Competency Goal: 
ELA - Comprehend & Connect

Recognize and appreciate the role of story, narrative, and oral tradition in 
expressing local Indigenous perspectives, values, beliefs, and points of 
view

I can appreciate the story and oral traditions of (local) Indigenous 
Peoples 

Curricular Competency Goal: 
ELA - Comprehend & Connect

Synthesize ideas from a variety of sources to build understanding I can gather and find themes from many different source to help 
me understand

Curricular Competency Goal: 
ELA – Create & Communicate

Exchange ideas and viewpoints to build shared understanding and extend 
thinking

I can share ideas and viewpoints to help myself and others 
understand and stretch our thinking

Key Competency Goal: Critical 
& Reflective Thinking

Critical and Reflective Thinking (1-3)

Backwards Design Planning – NT Curriculum Moore, 2025



Learning Standards Tasks and Activities to show Learning
Differentiation of Evidence

Written Oral Kinesthetic Visual

1. I know how different civilizations interacted 
and exchanged goods and ideas

2. I know what exploration, expansion and 
colonization is

3. I can explain different perspectives of 
different cultures and communities over 
time

4. I can explain the causes and 
consequences of decisions, actions, or 
events

5. I can appreciate the story and oral 
traditions of (local) Indigenous Peoples 

6. I can gather and find themes from many 
different sources to help me understand

7. I can share ideas and viewpoints to help 
myself and others understand and stretch 
our thinking

8. I can be a critical thinker

• Creating a Timeline 
• LS: 6

• Event worksheet activity
• LS: 3

• Quick write
• LS: 4, 7

• Quick write
• LS: 2, 3

• Read article/comprehension questions
• LS: 1, 2, 4, 6, 7

• Unit test: M/C, short answer
• LS: 1, 2, 3, 4, 5

X

X

X

X

X

X



Learning Standards Tasks and Activities to show Learning
Differentiation of Evidence

Written Oral Kinesthetic Visual

1. I know how different civilizations interacted 
and exchanged goods and ideas

2. I know what exploration, expansion and 
colonization is

3. I can explain different perspectives of 
different cultures and communities over 
time

4. I can explain the causes and 
consequences of decisions, actions, or 
events

5. I can appreciate the story and oral 
traditions of (local) Indigenous Peoples 

6. I can gather and find themes from many 
different sources to help me understand

7. I can share ideas and viewpoints to help 
myself and others understand and stretch 
our thinking

8. I can be a critical thinker

• Creating a Timeline 
• LS: 6

• Locating of key events on timeline 
• LS: 3

• Questioning Post-it note activity
• LS: 3, 4, 7, 8

• Quick write
• LS: 4, 7

• Quick write/ Whole class 3 column chart
• LS: 2, 3

• See/Think/Wonder
• LS: 1, 2, 4, 7, 8

• Jigsaw Reading Activity
• LS: 1, 2, 4, 6, 7

• Comparing perspectives Venn diagram
• LS: 3, 5, 8

• Unit test: M/C, short answer
• LS: 1, 2, 3, 4, 5

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X



Creating a Collaborative 
Visual Timeline



Next, they identified the locations by placing 
their sticky notes on a world map.



Questions/Comments:

★ Do we have the whole 
story?

★ Whose stories are 
missing?

★ Why are they missing?
★ How can we fill in the 

missing pieces? Who can 
we ask? Where can we 
look? 
○ Talk to Elders
○ Change our research 

focus to “Indigenous 
stories” 

★ Everyone’s perspective



Activity: Quick Write
Should humans explore other planets if the technology 
become available? Why or why not?



Learning Standards Tasks and Activities to show Learning
Differentiation of Evidence

Written Oral Kinesthetic Visual

1. I know how different civilizations interacted 
and exchanged goods and ideas

2. I know what exploration, expansion and 
colonization is

3. I can explain different perspectives of 
different cultures and communities over 
time

4. I can explain the causes and 
consequences of decisions, actions, or 
events

5. I can appreciate the story and oral 
traditions of (local) Indigenous Peoples 

6. I can gather and find themes from many 
different sources to help me understand

7. I can share ideas and viewpoints to help 
myself and others understand and stretch 
our thinking

8. I can be a critical thinker

• Creating a Timeline 
• LS: 6

• Locating of key events on timeline 
• LS: 3

• Questioning Post-it note activity
• LS: 3, 4, 7, 8

• Quick write
• LS: 4, 7

• Quick write/ Whole class 3 column chart
• LS: 2, 3

• See/Think/Wonder
• LS: 1, 2, 4, 7, 8

• Jigsaw Activity
• LS: 1, 2, 4, 6, 7

• Comparing perspectives Venn diagram
• LS: 3, 5, 8

• Unit test: M/C, short answer
• LS: 1, 2, 3, 4, 5
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Learning Standards/ Outcomes Assessment Tasks
to Capture Learning

Differentiation of Evidence

Written Oral Kinesthetic Visual

Differentiated Evidence of Learning S, Moore, 2025



CURRICULUM & 
ASSESSMENT 

DESIGN

INSTRUCTIONAL 
DESIGN

Adjustable Supports & Strategies
NEEDS BASED 

DESIGN

What grade level curriculum are we using?
What are the learning standards?

What are the student needs?
What barriers are getting in the way?
What do student require to navigate 

needs & barriers?

How will students show growth 
within the learning standard?

How do we know?

Student choice of tools and actions

Who are the pilots?
What are their dimensions?

Where is their agency?

Students

2023



Connecting UDL to Lesson Design



Universal Design for Learning: The Ramp for Learning



Universal Design for Learning: Lesson Design

Connecting Phase Processing Phase

Mini Lesson

Transforming & 
Personalizing Phase



Guiding Unit Question:

Lesson Goal(s):

Connecting Activity:

Transforming & Personalizing Activity:
 

Mini Lesson:

Processing Task:

Additional supports & 
strategies  to ensure  
students meet the 
“ALL”

Date

UDL Lesson Planning Template          Dr. Shelley Moore, 2024 

This is lesson creates evidence for:

I need to… I must… I can… I could… I can try to…

Access All Most Few Challenge



Universal Design for Learning: Lesson Design

Slide 13

Example Lessons
- Grade 8 Humanities
- Grade 11/12 Industrial Design

Moore, 2025



Grade:  8 Subject Area(s): English Language Arts Planning Team:

Big Idea:  Questioning what we hear, read, and view 
contributes to our ability to be educated and engaged 
citizens.

Unit Guiding Question(s): As an active citizen, how can I educate myself about important social 
justice topics? As an active citizen, how can I educate others about important social justice topics?

Curricular Language Student Friendly Language Possible Lesson Activities & Assessment Tasks

Content Goal oral language features and strategies I know strategies to help me be a 
confident speaker
I know how to use speaking strategies to 
help communicate my thinking

• Watch different TED talks to co-create criteria and 
determine strategies of a confident speaker (looks like, 
sounds like, feels like)

• Students perform a TED talk about a social justice topic 
meaningful to them using oral language strategies

Content Goal elements of visual and graphic texts I know strategies to help me use visuals to 
share my thinking

I know how to use visuals and graphics to 
help communicate my thinking

• Watch different TED talks to co-create criteria and 
determine how speakers use visuals to share their 
message (looks like, sounds like, feels like)

• Students perform a TED talk about a social justice topic 
meaningful to them visual strategies

C
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g) Construct meaningful personal connections 
between self, text, and world

I can make connections between myself, 
texts and the world

• Watch TED talks that reflects a social justice topic 
reflective of the world and connects to them personally 

Synthesize ideas from a variety of sources to 
build understanding

I can find patterns between ideas from a 
different sources and texts to build 
understanding

• Research for their own TED talk includes multiple 
sourcesand texts and their talk includes ideas that 
connect sourcees together
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Use writing and design processes to plan, 
develop, and create engaging and 
meaningful literary and informational texts for 
a variety of purposes and audiences

I can use writing to plan, develop, and 
create engaging and meaningful oral texts 
for an audience

• Co creating criteria using graphic organizers
• Create a speech or plan a speech using writing about a 

social justice topic important to them
• Practice speech including feedback and self assessment
• Hold TED talk event speech with an audiences

Assess and refine texts to improve their clarity, 
effectiveness, and impact according to 
purpose, audience, and message

I can reflect on feedback and revise my 
writing and speaking so it makes sense, and 
communicates my message in an effective 
way

• Using co created criteria, reflect on feedback and self 
assess to improve and practice TED talk for final event

• Practice speech in front of different audiences and 
audience sizes

Backward Design Unit Planning Template             Dr. Shelley Moore, 2023
Slide 38

https://curriculum.gov.bc.ca/curriculum/english-language-arts/8/core
https://curriculum.gov.bc.ca/curriculum/english-language-arts/8/core#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/8/core#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/8/core#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/8/core#;


Guiding Unit Question: As an active citizen, how can I educate myself about important social justice topics? As an active citizen, how can I educate others about 
important social justice topics?

Lesson Goal(s):
I know strategies to help me be a confident speaker
I know strategies to help me use visuals to share my thinking

Connecting Activity: discussion and pre teaching of new vocabulary 

Transforming & Personalizing Activity: Exit slip – If you were going to make a POWERFUL Ted Talk, what are something  
you would do? What would be a topic you would talk about?

Mini Lesson: Watch a TED talk, look for what the speaker does to be a confident

Processing Tasks: Co-construct criteria (what do confident speakers look like and sound like, what does it feel 
like to watch them)

I Need to…
Choose a Ted 
Talk and 
watch it. 
Figure out 
what the the 
speaker‘s 
message is

Supports & Strategies

- Proximity to N, scribe, strategic group 
members, check in, reassurance, 
redirection to prompts, task break down, 

- Strategic locations, groups of 2 or 3, 
translated videos,

- Visuals, vocab review, 
- Modeling, interesting ted talk, 
- Pre teach vocabulary
-  power point/ document camera
- Interesting ted talks
- Youth speakers
- Not too long videos
- About relevant issues

I Must…
List what the 
speaker does 
to keep you 
engaged. 
What does it 
look like, 
sound like 
feel like?

I Can…
Follow the 
same process 
with another 
TED talk and 
compare the 
speakers 

I Could…
Give feedback to 
one of the 
speakers on 
what they do 
well, and one 
thing that you 
think they could 
improve on

I Can Try to…
Respond to one 
of the TED talks 
with a 
connection, a 
question or an 
opinion about 
their message

Lesson Planning Template – Shelley Moore, 2025     Adapted from Brownlie &  Schnellert

Date



As an active citizen, how can I 
educate myself about important 
social justice topics?

 As an active citizen, how can I 
educate others about important 
social justice topics?

Moore, 2025



Goals for Today: 

I know strategies to help me be a 
confident speaker

I know strategies to help me use 
visuals to share my thinking

Slide 42 Moore, 2025



Start here!

G
o  as far as you can

I NEED to
- choose a QR code, watch the TED talk
- notice what the message of this TED talk is

I MUST
- notice what this TED talk LOOKS like
- notice what this TED talk SOUNDS like
- notice what this TED talk FEELS like

I CAN
- analyze another QR code and compare speakers

I COULD
- offer some feedback to the TED speaker

I CAN TRY TO
- make a connection, question or opinion about the Ted Talk

Shelley Moore, Lake Trail Middle, 2018

I know strategies to help me be a confident speaker

I know strategies to help me use visuals to share my thinking
Learning Goals

Supports & Strategies Available

• Choice to work alone or in 
pairs

• Choice of Ted Talk

• Subtitles/translations 
available 

• One person can be the writer

• One person can be the 
speaker

• Choice of Challenge

• Choice of where to go 
(hallway, next door, 
classroom)

Slide 43



Title of TED Talk What is the 
message?

What does the 
Speaker look like?

What does the 
speaker sound like?

What are you feeling 
when you watch the 

speaker?

What strategies do TED talk speakers use to share their thinking and help them feel confident? 

QR Code

QR Code

Under the Table

Shelley Moore, 2018Slide 44



Slide 45 Moore, 2025



Start here!

G
o  as far as you can

I NEED to
- choose a QR code, watch the TED talk
- notice what the message of this TED talk is

I MUST
- notice what this TED talk LOOKS like
- notice what this TED talk SOUNDS like
- notice what this TED talk FEELS like

I CAN
- analyze another QR code and compare speakers

I COULD
- offer some feedback to the TED speaker

I CAN TRY TO
- make a connection, question or opinion about the Ted Talk

Shelley Moore, Lake Trail Middle, 2018

I know strategies to help me be a confident speaker

I know strategies to help me use visuals to share my thinking
Learning Goals

Supports & Strategies Available

• Choice to work alone or in 
pairs

• Choice of Ted Talk

• Subtitles/translations 
available 

• One person can be the writer

• One person can be the 
speaker

• Choice of Challenge

• Choice of where to go 
(hallway, next door, 
classroom)

Slide 46



Slide 51 Moore, 2025



Slide 52 Moore, 2025



Slide 53 Moore, 2025



Exit Slip – Choose one

1. If you were going to make a 
POWERFUL Ted Talk, what 
are some things  you 
would do? 

2. What would be a topic you 
would talk about?

Name

Shelley Moore, Lake Trail Middle, 2018Slide 54 Moore, 2025



Universal Design for Learning: Lesson Design

Slide 13

What did you notice about this lesson?
What are you wondering about this lesson?

Moore, 2025



Universal Design for Learning: Lesson Design

Slide 13

Example Lessons
- Grade 8 Humanities
- Grade 11/12 Industrial Design

Moore, 2025



Grade: 11/12 Subject Area(s):  Industrial Design Planning Team: Ryan & Westview

Big Idea: Personal design interests require the evaluation and refinement of skills Unit Guiding Question(s): How can we work together, to refine our design skills?

Content Goal I know relation of structure and power to motion I know that power will effect motion
I know that a structure will change based on the power and motion that is needed

Content Goal I know power and torque I know how power and torque effect each other

Content I know friction and traction I know how friction and traction effect each other

Curricular Competency 
Goal

I can Understanding context I can describe why we are building a trebuchet 

Curricular Competency 
Goal

I can define by make decisions about premises 
and constraints that define the design space, and identify criteria 
for success

I can identify a design problem and suggest possible ideas or solutions for success

I can suggest ideas within constraints (price, size, time etc.)

Curricular Competency 
Goal

I can define by Determining whether an activity is collaborative or 
self-directed

I can decide if it is best to work with a group, a partner or alone – based on the activity/ task

Curricular Competency 
Goal

I can prototype by Choose a form for prototyping and develop 
a plan that includes key stages and resources

I can make a plan to create a prototype that includes the steps and the materials that I/we 
will need

Curricular Competency 
Goal

I can Individually or collaboratively identify and assess skills 
needed for design interests

I can  be a part collaborative decision to choose the final design 

Curricular Competency 
Goal

I can make by Identify appropriate tools, technologies, materials, 
processes, cost implications, and time needed

I can choose the right tools and materials for the job

I can choose the right tools and materials within constraints (e.g. price, time, space)

Curricular Competency 
Goal

I can Create design, incorporating feedback from self, others, 
and results from testing of the prototype

I can receive constructive feedback from myself, others and my results and using it to 
make the design better

Backward Design Unit Planning Template

Moore, 2025



Guiding Unit Question: How can we work together, to refine our design skills?

Lesson Goal(s): I can be a part of a collaborative decision to choose a final design 

Connecting Activity: What is a trebuchet? 
Provocation and discussion about vocabulary

Transforming & Personalizing Activity: How will your strengths support you in in this group design project?

Mini Lesson: Introduce goals of the unit

Processing Tasks: Self reflect on our strengths and stretches to determine our group members and make a 
group decision

I Need to…
Know what a 
trebuchet is, 
how they 
work and 
what their 
parts are

Supports & Strategies
- visuals, background knowledge oof 
Trebuchets, hands on activity, help 
student to be aware of their strengths 
(confidence), choice, graphic 
organizers, pre teach vocabulary

I Must…
Reflect on 
your own 
strengths and 
stretches iin 
this class

I Can…
Talk to other 
students who 
compliment 
your stregnths 
& strtchees 
nad to create 
a working 
group

I Could…
As a group make a 
descision together 
about what part of 
theee trebuchet you 
want to build

I Can Try to…
Justify your 
decision as to 
why this part is a 
good fit for the 
skills of your 
group

Date

Evidence of Learning Created
Student Self reflection 
Group’s decision making and 
justification organizer, photos

Slide 60 Moore, 2025



What is a Trebuchet?

Slide 61 Moore, 2025



How can we work 
together, to refine our 

design skills?

Slide 62 Moore, 2025



Backwards Design Plan
Goals for this Unit: What do we need to know?

I know that power will affect motion

I know that a structure will change based 
on the power and motion that is needed

I know how power and torque effect 
each other

I know how friction and traction effect 
each other

Slide 63 Moore, 2025



Backwards Design Plan
Goals for this Unit: What do we need to do?

I can identify a design problem and suggest possible ideas or solutions for success

I can suggest ideas within constraints (price, size, time etc.)

I can decide if it is best to work with a group, a partner or alone – based on the activity/ 
task

I can make a plan to create a prototype that includes the steps and the materials that 
I/we will need

I can be a part collaborative decision to choose the final design 

I can choose the right tools and materials for the job

I can choose the right tools and materials within constraints (e.g. price, time, space)

I can receive constructive feedback from myself, others and my results and using it 
to make the design better

Slide 64 Moore, 2025



Today’s Goal:
I can be a part of a 
collaborative decision to 
choose a final design 

Slide 65 Moore, 2025



First: we need to create collaborative working 
groups

First think individually..
My Strengths My Stretches

What am I good at in this class? What is hard for me in this class?

What can I help others with, in this class? What do I need help with, in this class?

Slide 66 Moore, 2025
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Now think Collaboratively…

Find a group that has:
- different strengths than you
- people that can help you with 
your stretches

Slide 68 Moore, 2025



The part our group wants to design is the: _________________________

What are the strengths of our groups? What will our group need help with?

Why do we want to design this part? How will our strengths help us to design 
this part?

Group members: __________________________________________________________

Slide 71 Moore, 2025
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NEED

MUST

Shelley Moore, 2023

Shelley Moore, 2023



CAN

COULD

Shelley Moore, 2023
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TRY
Shelley Moore, 2023



NEED

MUST

CAN

COULD

TRY

Start Together

Learning Target:

G
o

 a
s 

fa
r 
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o
u
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!

Scaffolded Activity
Dr. Shelley Moore, 2023



My job today: 

Start here!

G
o

  a
s 

fa
r 

as
 y

o
u
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an

I NEED to -

I MUST – 

I CAN - 

I COULD – 

I CAN TRY TO – 

Scaffolded Activity
Dr. Shelley Moore, 2023



The lesson goal:

Access (NEED) All (MUST) Most (CAN) Few (COULD) Challenge (Try)

Start here

Add on complexity

Scaffolded Activity
Dr. Shelley Moore, 2023



CURRICULUM & 
ASSESSMENT 

DESIGN

INSTRUCTIONAL 
DESIGN

Adjustable Supports & Strategies
NEEDS BASED 

DESIGN

What grade level curriculum are we using?
What are the learning standards?

What are the student needs?
What barriers are getting in the way?
What do student require to navigate 

needs & barriers?

How will students show growth 
within the learning standard?

How do we know?

Student choice of tools and actions

Who are the pilots?
What are their dimensions?

Where is their agency?

Students

2023



Scaffolding Curriculum

• Learning maps/ learning continuum/ learner 
progressions

• Task neutral/ standards based
• Same entry point/ multiple exit points
• Start from access (what is 

essential/conceptual), add on challenge
• Students can have a role in choosing their 

challenge
• Different from a rubric

Moore, 2025



Rubrics vs. Learning Continuum

deficit deficit Most complex 
description

Grade Level Learning 
Standard

S, Moore, 2024





Rubrics vs. Learning Continuum

Essential More complex More complex

Grade Level Learning 
Standard

S, Moore, 2024



Even More 

Complexity

More 

Complexity

Essential 

Concept

Start from access, build on challenge

The Planning Pyramid: Scaffolded Curriculum

Moore, 2025



Learning Outcome:

Student friendly:

Approaching Essential Confident Extending

Learning Continuums

2. Start with determining the most essential concept of the 
standard and then add on complexity

3. Extend the grade level standard to include an access point

1. Choose a Learning Standard and translate it into student friendly language

S, Moore, 2024



An Additive Continuum of Proficiency

Grade Level Learning 
Standard

Emerging Developing (2) Proficient (3) Extending (4)

Access Point
Essential 

Understanding 
of Grade Level

Confident 
Understanding
of Grade Level

Extending 
Understanding
of Grade Level

Shelley Moore, 2023

Insufficient evidence to assess



Rubric: Life Sciences 9

Curricular Competency Goal: Processing and analyzing data and information
Construct, analyze, and interpret graphs, models, and/or diagrams
Student friendly: I can understand data and information by constructing, analyzing and interpreting 
visual representations of information

Approaching Developing Confident Extending

• I can understand data and 
information by constructing, 
analyzing and interpreting 
visual representations of 
information with  support

• I am beginning to 
understand data and 
information by 
constructing, analyzing and 
interpreting visual 
representations of 
information

• I consistently understand 
data and information by 
constructing, analyzing 
and interpreting visual 
representations of 
information

• I always understand data and 
information by constructing, 
analyzing and interpreting visual 
representations of information

https://curriculum.gov.bc.ca/curriculum/science/11/life-sciences


Rubric: Life Sciences 9

Curricular Competency Goal: Processing and analyzing data and information
Construct, analyze, and interpret graphs, models, and/or diagrams
Student friendly: I can understand data and information by constructing, analyzing and interpreting 
visual representations of information

Approaching Developing Confident Extending

• I can understand data and 
information by constructing, 
analyzing and interpreting 
visual representations of 
information with  support

• I am beginning to 
understand data and 
information by 
constructing, analyzing and 
interpreting visual 
representations of 
information

• I consistently understand 
data and information by 
constructing, analyzing 
and interpreting visual 
representations of 
information

• I always understand data and 
information by constructing, 
analyzing and interpreting visual 
representations of information

https://curriculum.gov.bc.ca/curriculum/science/11/life-sciences


Curricular Competency Goal: Processing and analyzing data and information
Construct, analyze, and interpret graphs, models, and/or diagrams
Student friendly: I can understand data and information by constructing, analyzing and interpreting 
visual representations of information

Approaching - IE Developing - 2 Confident – 3 Extending - 4

I can build a visual 
representation of data by 
following a model

I can understand a visual 
representation of information 
that is familiar to me

I can construct a visual 
representation of data in one way

I can understand what a visual is 
communicating (what is 
happening?)

I can construct a visual 
representation of data in 
more than one way

I can interpret a visual 
representation of data (why 
does this matter?)

I can construct a visual 
representation of data based 
on the purpose

I can analyze a visual 
representation of data (what 
data is missing to get a 
better understanding of the 
data?)

Additive Learning Continuum: Life Science 9

https://curriculum.gov.bc.ca/curriculum/science/11/life-sciences


Grade: 9 Subject Area: English Language Arts (de-streamed) Topic: Anchor Text: The Rule of Three Planning Team: Lake Superior HS

Big Idea(s): 
• We are understanding that society’s reliance on technology can have 

consequences, especially during times of crisis
• We are understanding the role of community and relationships in survival  

and times of crisis
• We are understanding that everyone has something to contribute to a 

community

Unit Guiding Question(s):
How does technology impact individuals and communities?
How does the role of technology impact human relationships, especially during a times of 
crisis?
How do individual roles in a community evolve, after and during crisis?

Key Vocabulary: technology, impact, individuals, communities, role, human relationships, crisis, evolve, prediction, confirm, text, stay on track, lose track, get back on track, 
strategies, helpful connections, understand, important, relevant information, summarize, draw conclusions

Learning Standards Curricular Language Student Friendly Language

C2.3 Monitoring of 
Understanding: Making and 
Confirming Predictions

Students will know how making a prediction can help them 
understand and stay on track
Students will be able to monitor their understanding by making and 
confirming predictions to understand text

• I know what a prediction is and how to make one

• I can make and confirm predictions to help me understand text 
and stay on track

C2.4 Monitoring of 
Understanding: Comprehension 
Check

Students will know when they are not understanding/ lost track of 
text
Students will be able to monitor their understanding

• I know when I lose track of the text I am trying to understand

• I can keep track of my understanding and use strategies to get 
back on track

C2.5 Monitoring of 
Understanding:  Making 
Connections

Students will know what a helpful connection is, how to make a 
connection
Students will know when they are not understanding/ lost track of 
text

• I know what a helpful connection and how to make one

• I can make helpful connections to help me understand text 
and stay on track

C2.6Summarizing: Identifying 
Relevant information and 
Drawing Conclusions

Students will know to find and determine what information is 
important in text
Students will know how to draw a conclusion
Students will be able to summarize by Identifying Relevant 
information and Drawing Conclusions

• I know how to find important and relevant information in text
• I know how to draw a conclusion using important relevant 

information in text

• I can summarize important and relevant information
• I can draw conclusions using important relevant information in 

text

Backwards Design Planning – Ontario ELA Curriculum Dr. Shelley Moore, 2024



ELA 9 (De-streamed) Lake Superior High School

Anchor Text: The Rule of Three 
by Eric Walters

Unit Guiding Questions: How does technology impact individuals and communities?
How does the role of technology impact human relationships, especially during a times of crisis?
How do individual roles in a community evolve, after and during crisis?

Learning Standard Approaching (Access Point) Essential Confident Extending

C2.3 Monitoring of 
Understanding: Making and 
Confirming Predictions 

• I can think about what I 
already know and make a 
guess about what will happen 
next

• I can think about if my guess 
makes sense

• I can change my guess as I 
understand more

• I can make a prediction using 
one strategy (using my 
background knowledge/textual 
information)

• I can ask questions to confirm 
my predictions

• I can adjust my understanding 
based on my predictions

• I can make a prediction using 
both strategies (using my 
background knowledge/textual 
information)

• I can ask questions to dispute 
my predictions

• I can anticipate possible 
outcomes by reflecting on 
multiple elements of the text 
and context clues

• I can anticipate counter 
arguments to my questions 
and predictions

C2.4 Monitoring of 
Understanding: 
Comprehension Check

• I can tell when I am not on 
track or not understanding text

• I can use some strategies to 
get back on track (rereading, 
looking up words, using vocab, 
asking questions, other 
resources)

• I can use many strategies to 
get back on track

• I can choose the most effective 
strategy for the context

C2.5 Monitoring of 
Understanding:  Making 
Connections 

• I can explain how the text 
reminds me of something else

• I can make a helpful 
connection (to my own 
life/lived 
experience/emotions, to other 
texts/resources, to events in 
the world)

• I can make many helpful 
connections

• I can make connections that 
reflect my own experience and 
challenge my thinking to 
consider other 
perspectives/lived experiences

C2.6 Summarizing: Identifying 
Relevant information and 
Drawing Conclusions

• I can share some details of a 
text that I think are important 
to an idea or theme

• I can summarize important 
details and relevant 
information in text

• I can synthesize (draw 
conclusions) based on 
information and my helpful 
connections

• I can synthesize ideas 
connected to (or uncovering) a 
theme or big idea

Four Point Learning Continuum Template
Dr. Shelley Moore, 20244-Point Learning Continuum– Ontario ELA Curriculum Dr. Shelley Moore, 2025



Next Generation Science Standards (NGSS)
Backwards Design Planning Template 

S ,Moore, 2023

Grade:  9 Subject Area: Science Strand/Topic:

Learning Standard: HS-LS1-1. Construct an explanation based on 
evidence for how the structure of DNA determines the structure of proteins 
which carry out the essential functions of life through systems of 
specialized cells 

Unit Guiding Question(s):
What is the structure of DNA? What is DNA? What does DNA look like? What does DNA do?
How are the structures of DNA and the structures of proteins related? 
How can I use evidence to explain how the structure of DNA impacts that structure of proteins?
How are the structure of proteins and related to the essential functions of life?
What is the role the systems of specialized cells?

Key Vocabulary:  theories and laws, evidence, natural world, structure of DNA, DNA, proteins, essential functions of life, life, systems of specialized cells, organisms

Learning Goals
Curricular Language
What do Students need to Know and Do? Student Friendly Language

Science and 
Engineering 
Practices
(skills)

Construct an explanation based on valid and reliable evidence obtained 
from a variety of sources (including students’ own investigations, models, 
theories, simulations, peer review) and the assumption that theories and 
laws that describe the natural world operate today as they did in the past , 
present, future. 

I can explain using evidence that there are theories and laws that describe the natural 
world

- I know what evidence is
- I know what science and theories and laws* are 
- I know what the natural world is

Disciplinary Core 
Ideas
(knowledge)

Disciplinary Core Ideas 
LS1.A: Structure and Function 

 Systems of specialized cells within organisms help them perform the 
essential functions of life. 

 All cells contain genetic information in the form of DNA molecules. 
Genes are regions in the DNA that contain the instructions that code for 
the formation of proteins, which carry out most of the work of cells. 

I know that the systems of specialized cells inside organisms perform essential functions 
of life
• I know what systems of specialized cells are
• I know what organisms are
• I know what the essential* functions of life are

I know that cells have genetic information in DNA molecules
I know that genes are parts of DNA that are instructions for how proteins are formed
I know how cells work

Crosscutting 
Concepts
(Big Idea)

Structure and Function 
 Investigating or designing new 
systems or structures requires a detailed examination of the properties of 
different materials, the structures of different components, and 
connections of components to reveal its function and/or solve a problem. 

I understand that structures are made of many different components that are connected 
and have specific functions.





Class: Gr 9 Westmore Subject Area(s): Math Planning Team: Shella

Big Idea(s):  Powers are useful when expressing large number 
succinctly

Unit Guiding Question(s):  Why do we use exponents? Why is it useful 
to show the same number in multiple ways?  What patterns do we 
notice when work with powers?  

Vocabulary to know and use (content): whole number, powers, 
bases, exponents, technology, zero, 

Vocabulary to know and use (skills & competencies): concrete, 
pictorial, symbolic, evaluate, convert, solve problems, curious, 
strategies, showing my learning

Unit Goals Curricular Language Student friendly language
Le

ar
ni

ng
 S

ta
nd

ar
d

N9.1 • Demonstrate (concretely, pictorially, and 
symbolically) understanding of powers with integral 
bases (excluding base 0) and whole number 
exponents including representing using powers, 
evaluating powers, powers with an exponent of zero

• solving situational questions [C, CN, PS, R, T]

I know…
• Powers, bases, whole numbers, exponents, how to evaluate, how to 

convert, how to solve problems using powers
• How to use technology as a tool

I can show my understanding of powers, bases, and whole number 
exponents by:
• Using powers
• Evaluating powers
• Converting powers with an exponent of zero
• Solving problems that use powers

Ta
rg

et
ed

 S
ki

lls

R • Reasoning: make sense of mathematic, 
confidence, reason and explain, think and develop 
a sense of wonder in math

I can be curious in math

PS • Problem solving: learning through problem solving, 
strategies, 

I can use strategies to solve problems

C • Communication: concretely, pictorially, and 
symbolically. 

I can show my learning in many ways

Targeted Competency: Collaboration
We are collaborators that work together, respect different viewpoints, and 
contributing to group efforts.

Backwards Design Unit Planning Template: Saskatchewan - Math
Dr. Shelley Moore, 2025



Class: Gr 9 Westmore Subject Area(s): Math Planning Team: Shella

Big Idea(s):  Powers are useful 
when expressing large number 
succinctly

Unit Guiding Question(s):  Why do we use exponents? Why is it useful to show the same 
number in multiple ways?  What patterns do we notice when work with powers?  

Learning Outcome(s)
Students will Demonstrate (concretely, pictorially, and symbolically) understanding of powers 
with integral bases (excluding base 0) and whole number exponents; solving situational questions 
[C, CN, PS, R, T]

Student Friendly 
Language

Access Point Grade Level Complexity

Approaching
(Beginning)

Essential (2)
(Approaching)

Confident (3)
(Meeting) Extending (4)

I am building my 
understanding of 
powers by:

• knowing that a power 
is a way to show how 
many times to 
multiply a number by 
itself

• knowing that powers 
help us manage large 
numbers

• knowing examples in 
the worlds that use 
powers and 
exponents 

• knowing what an 
exponent is and what 
it represents in a 
power, such as a-n 
meaning a multiplied 
by itself n times

• knowing how to use 
technology as a tool to 
help solve problems 
using powers 

• knowing how to 
calculate values of 
powers with bases

• knowing how to apply 
exponent laws, such 
as multiplying powers 
with the same base to 
solve problems using 
powers 

• knowing what 
zero exponents 
mean and how 
they apply to the 
real world

I can show my 
understanding of 
powers, bases, and 
whole number 
exponents by: 

• showing what an 
exponent is 

• converting powers to 
repeated 
multiplication

• using technology to 
solve problems using 
powers 

• calculating values of 
powers with bases

• applying exponent 
laws to solve 
problems using 
powers 

• evaluating 
powers with an 
exponent of 0

• Applying powers 
to understand a 
real-world event/ 
context 

Four Point Learning Continuum Template
Dr. Shelley Moore, 2024

Learning Continuum Planning Template: Saskatchewan - Math
Dr. Shelley Moore, 2025
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Standards Based Grade Book

Learning Standard/ 

Performance 
Expectation

Evaluation
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Evaluation IE/IEP 2 3 4 IE/IEP 2 3 4 IE/IEP 2 3 4

Student 1 (IEP)

Student 2

Student 3

Student 4

Student 5

Student 6
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Next Generation Science Standards (NGSS)

Backwards Design Planning Template 
S ,Moore, 2023

Grade:  9 Subject Area: Science Strand/Topic:

Learning Standard: HS-LS1-1. Construct an explanation based on evidence for 

how the structure of DNA determines the structure of proteins which carry out 
the essential functions of life through systems of specialized cells 

Unit Guiding Question(s):

What is the structure of DNA? What is DNA? What does DNA look like? What does DNA do?
How are the structures of DNA and the structures of proteins related? 
How can I use evidence to explain how the structure of DNA impacts that structure of proteins?

How are the structure of proteins and related to the essential functions of life?
What is the role the systems of specialized cells?

Key Vocabulary:  theories and laws, evidence, natural world, structure of DNA, DNA, proteins, essential functions of life, life, systems of specialized cells, organisms

Learning Goals
Curricular Language

What do Students need to Know and Do?
Student Friendly Language

Science and 

Engineering Practices
(skills)

Construct an explanation based on valid and reliable evidence obtained from a 

variety of sources (including students’ own investigations, models, theories, 
simulations, peer review) and the assumption that theories and laws that 
describe the natural world operate today as they did in the past , present, 

future. 

I can explain using evidence that there are theories and laws that describe the natural world

- I know what evidence is
- I know what science and theories and laws* are 

- I know what the natural world is

Disciplinary Core Ideas

(knowledge)

Disciplinary Core Ideas 

LS1.A: Structure and Function 

 Systems of specialized cells within organisms help them perform the 

essential functions of life. 

 All cells contain genetic information in the form of DNA molecules. Genes 

are regions in the DNA that contain the instructions that code for the 
formation of proteins, which carry out most of the work of cells. 

I know that the systems of specialized cells inside organisms perform essential functions of life

• I know what systems of specialized cells are
• I know what organisms are
• I know what the essential* functions of life are

I know that cells have genetic information in DNA molecules
I know that genes are parts of DNA that are instructions for how proteins are formed

I know how cells work

Crosscutting Concepts

(Big Idea)

Structure and Function 

 Investigating or designing new 
systems or structures requires a detailed examination of the properties of 
different materials, the structures of different components, and connections of 

components to reveal its function and/or solve a problem. 

I understand that structures are made of many different components that are connected and 

have specific functions.



Name: Date:

Performance Expectation: HS-LS1-1. Construct an explanation based on evidence for how the structure of DNA determines the 
structure of proteins which carry out the essential functions of life through systems of specialized cells 

Important words to know and use: theories and laws, evidence, natural world, structure of DNA, DNA, proteins, essential functions 
of life, life, systems of specialized cells, organisms

I still need support Learning Goals I need some challenge

• I can explain using evidence that there are theories and 
laws that describe the natural world

• I know that the systems of specialized cells inside 
organisms perform essential functions of life

• I know that cells have genetic information in DNA 
molecules

• I know that genes are parts of DNA that are instructions 
for how proteins are formed

• I know how cells work

• I understand that structures are made of many 
different components that are connected and have 
specific functions.

Dr. Shelley Moore, 2024



Name: Date:

Performance Expectation: HS-LS1-1. Construct an explanation based on evidence for how the structure of DNA determines the 
structure of proteins which carry out the essential functions of life through systems of specialized cells 

Important words to know and use: theories and laws, evidence, natural world, structure of DNA, DNA, proteins, essential functions 
of life, life, systems of specialized cells, organisms

Learning Goals Evidence of Learning

• I can explain using evidence that there are theories 
and laws that describe the natural world

• I know that the systems of specialized cells inside 
organisms perform essential functions of life

• I know that cells have genetic information in DNA 
molecules

• I know that genes are parts of DNA that are 
instructions for how proteins are formed

• I know how cells work

• I understand that structures are made of many 
different components that are connected and have 
specific functions.

Dr. Shelley Moore, 2024





Standards Based Grade Book (NGSS)

Learning Standard/ 

Performance 
Expectation

HS-LS1-1. Construct an explanation based on evidence for how the structure of DNA 

determines the structure of proteins which carry out the essential functions of life through 
systems of specialized cells 

Evaluation

Science and Engineering 
Practices

Disciplinary Core Ideas Crosscutting Concepts
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audio description of diagram, 
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Research project (digital poster, 
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Research project (digital poster, 
podcast, science magazine 
article)
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Evaluation IE/IEP 2 3 4 IE/IEP 2 3 4 IE/IEP 2 3 4 12

Student 2 •  •   •  •  •  •  6 12 63% C- 2.5

Student 3 •  •  •  •  •  •  •  •  •  •  •  11 12 92% A- 3.67

Student 4 •  •  •  •  •  •  •  IE 12

Student 5 •  •  •  •  •  •  IE 12

Student 6 •  •  •  •  •  •  •  •  •  •  •  11 12 92% A- 3.67

Moore, 2023 Module 7



Class: Grade 8 Subject Area(s): ELA/Social Studies Planning Team: J & S & Team NT 

Big Idea(s): Exploration, expansion, and colonization had varying consequences for different groups
Exploring stories and other texts helps us understand ourselves and make connections to others and to the world
I can understand that different cultures and communities have different perspectives

Unit Guiding Question(s): 
How do the narratives of exploration and colonization reflect the 
diverse perspectives the cultures and communities involved?
How can stories from multiple perspectives help us to better 
understand ourselves and how we connect to others?

Vocabulary to know and use (content): narratives, exploration, expansion, colonization, interactions, exchange, 
ideas, arts, cultures, civilizations, perspectives, past, present, people, places, issues, events, values, worldviews, 
beliefs, time and place, cause, influence, decisions, actions, events, short term, long term, consequences, story, oral 
tradition, local Indigenous perspectives, points of view, sources, viewpoints

Vocabulary to know and use (skills & competencies): compare, 
explain/describe, understand, critical thinking, reflective thinking

Unit Goals Curricular Language Student friendly language

Content Goal:
interactions and exchanges of resources, ideas, arts, and culture between and 
among different civilizations

I know how different civilizations interacted and exchanged goods 
and ideas

Content Goal: exploration, expansion, and colonization I know what exploration, expansion and colonization is

Curricular Competency Goal: SS - 
Perspective

Explain different perspectives on past or present people, places, issues, or 
events, and compare the values, worldviews, and beliefs of human cultures 
and societies in different times and places

I can explain different perspectives of different cultures and 
communities over time

Curricular Competency Goal: SS- 
Cause & Consequence

Determine which causes most influenced particular decisions, actions, or 
events, and assess their short-and long-term consequences

I can explain the causes and consequences of decisions, actions, or 
events

Curricular Competency Goal: ELA 
- Comprehend & Connect

Recognize and appreciate the role of story, narrative, and oral tradition in 
expressing local Indigenous perspectives, values, beliefs, and points of view

I can appreciate the story and oral traditions of (local) Indigenous 
Peoples 

Curricular Competency Goal: ELA 
- Comprehend & Connect

Synthesize ideas from a variety of sources to build understanding I can gather and find themes from many different source to help me 
understand

Curricular Competency Goal: ELA 
– Create & Communicate

Exchange ideas and viewpoints to build shared understanding and extend 
thinking

I can share ideas and viewpoints to help myself and others 
understand and stretch our thinking

Key Competency Goal: Critical & 
Reflective Thinking

Critical and Reflective Thinking (1-3)

Backwards Design Planning – NT Curriculum Moore, 2025



Name: Date:

How do the narratives of exploration and colonization reflect the diverse perspectives the cultures and communities involved?

How can stories from multiple perspectives help us to better understand ourselves and how we connect to others?

Goals

My evidence of learning Showing my Learning
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I know how different civilizations 
interacted and exchanged goods and 
ideas

I know what exploration, expansion and 
colonization is

I can explain different perspectives of 
different cultures and communities over 
time

I can explain the causes and 
consequences of decisions, actions, or 
events



Name: Date:

How do the narratives of exploration and colonization reflect the diverse perspectives the cultures and communities involved?

How can stories from multiple perspectives help us to better understand ourselves and how we connect to others?

Goals

My evidence of learning Showing my Learning
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I can appreciate the story and oral 
traditions of (local) Indigenous 
Peoples 

I can gather and find themes from 
many different sources to help me 
understand

I can share ideas and viewpoints to 
help myself and others understand 
and stretch our thinking

I can be a critical thinker
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CURRICULUM & 
ASSESSMENT 

DESIGN

INSTRUCTIONAL 
DESIGN

Adjustable Supports & Strategies
NEEDS BASED 

DESIGN

What grade level curriculum are we using?
What are the learning standards?

What are the student needs?
What barriers are getting in the way?
What do student require to navigate 

needs & barriers?

How will students show growth 
within the learning standard?

How do we know?

Student choice of tools and actions

Who are the pilots?
What are their dimensions?

Where is their agency?

Students

2023



Thinking Back, Looking Forward

What is one useful thing you learned in this series?

What is one thing that you want to learn more about?

What is one thing you are already doing?

What is one new thing you want to try?

What is one idea that has challenged your thinking & 

practice?
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