


• One thing that stands out from yesterday
• One thing you want to try
• One thing that validated your thinking
• One thing that is extending your thinking
• One question that is coming up for you

Thinking back to yesterday



• Quick review of yesterday
• Universal Design for Learning 3.0

• Accessible language

• High Impact Curricular UDL Strategies
• Translating learning goals into student friendly language
• Creating guiding & provoking unit questions
• Building grade level learning continuums/progressions
• Extending grade level for access and challenge
• Pulling in transferable skills

Today’s Plan



Guiding Conditions of inclusion describe that all students...

are PRESUMED 
competent and 

as having 
POTENTIAL
(positive mindset)

are PLACED in 
and attending 

inclusive 
classrooms and 

schools

are in PROXIMITY 
to and 

PARTICIPATING  
with PEERS

have 
PURPOSEFUL 

roles and 
responsibilities

are strategically 
PLANNED for 
from the start

2023



How do we increase inclusive 
placement in grade level 

classes?

Explicit Programming

Strategic Programming 



Inclusive Curriculum Design

Strategic Programming
- Students are enrolled in grade level classrooms with their peers
- Students work towards/within grade level learning standards of the 

course (e.g. Math 10, PE 8)
- The goal is not to “close the gap”
- The goal is to build accessibility and multiple pathways
- E.g. ELA, Math, Science, Social Studies, Visual & Performing Arts, 

Health and PE



CURRICULUM & 
ASSESSMENT 

DESIGN

INSTRUCTIONAL 
DESIGN

Adjustable Supports & Strategies
NEEDS BASED 

DESIGN

What grade level curriculum are we using?
What are the learning standards?

What are the student needs?
What barriers are getting in the way?
What do students require to navigate 

needs & barriers?

How will students show evidence 
and growth within the learning 

standard?
How do we know?

Student choice of tools and actions

Who are the students?
What are their dimensions?

Where is their agency?

Students

2023



Activity/Task 

Grade Level Goals

Grade Level Goals

Adapted Goals

Modified Goals

Activity 1

Activity 2

Activity 3

Forward Design

Same for Everyone

Same for Everyone

Differentiated

DifferentiatedBackward Design

McTigue, 2010

Compromises 
the integrity of 
evaluation

Does not 
compromise the 
integrity 
evaluation

Standards Based

Standardized

Determining the Learning Standard



Grade:  Subject Area/ Course: Strand/Topic:

Curricular Language

What do students need to 
understand?

What do students need to 
know?

What do students need to do?

What competencies 
/transferable skills do 
students need to develop?



• What is Critical Proficiency?
• What is the Priority Performance Indicator?

• What grade level standards are included in this PPI?
• What are the Learning Targets?

• What do students need to understand?
• What do students need to know?
• What do students need to do?

• What is the scale of proficiency?
• Beginning
• Developing
• Proficient
• Expanding

Vermont Curricular Framework



Grade:  Subject Area/ Course: Critical Proficiency:

Priority Performance Indicator:

Learning Targets - Curricular Language

What do students need to 
understand?

What do students need to do?

What do students need to 
know?

What competencies 
/transferable skills do 
students need to develop?



Understand
Know
Do



How can AI help us to Pull all this Information 
Together?
• I am building a Backwards Design Plan in Vermont for students in 

Grade (x) (subject area)
• I am planning using this critical proficiency (x)
• I am planning using these priority performance indicators (x) 
• Please list the top 3 things students need to

• Understand
• Know
• Do



Examples

• ELA 4/5
• Science 3
• Socials Studies K-3
• Math 9



Grade:  4/5 Subject Area/ Course: ELA
Critical Proficiency: Comprehend, interpret, analyze, and evaluate 
complex literary and informational texts.

Priority Performance Indicators: Foundational Skills Apply phonics and word analysis skills to decode words and to read with sufficient accuracy 
and fluency to comprehend appropriately complex texts. (RF.3-4)

Learning Targets - Curricular Language

What do students need to 
understand?

• Accurate word recognition supports comprehension of increasingly complex texts. 
• Word parts provide clues to both pronunciation and meaning. 
• Fluent reading allows readers to focus on understanding, interpreting, and analyzing text.

What do students need to 
know?

• Phonics patterns and spelling conventions (letter-sound relationships, vowel patterns, syllable types). 
• Word analysis structures (prefixes, suffixes, roots, and base words). 
• Characteristics of fluent reading (accuracy, rate, and expression).

What do students need to do? • Decode unfamiliar and multisyllabic words using phonics and word analysis strategies. 
• Read grade-level complex texts fluently with sufficient accuracy, rate, and expression.
• Use word parts and context to determine the pronunciation and meaning of unknown words.

What competencies/ 
transferable skills do 
students need to develop?
(Decided based on needs of 
class)

Self-Direction
• Apply knowledge in familiar and new contexts. 
• Demonstrate initiative and responsibility for learning. 
• Persevere in challenging situations. 
• Demonstrate flexibility, including the ability to learn, unlearn, and relearn



Grade:  Sci 3 Subject Area/ Course: Science
Critical Proficiency: Use evidence to identify or predict cause and 
effect relationships for complex natural and human designed 
systems.

Priority Performance Indicators: Cause and Effect: Biological Evolution—Unity and Diversity: Response to Changes in Environment Construct 
an argument with evidence that in a particular habitat some organisms can survive well, some survive less well, and some cann ot survive at all 
and make a claim supported by evidence that when the environment changes the types of plants and animals that live there may change. 3-LS4-3; 
3-LS4-4

Learning Targets - Curricular Language

What do students need to 
understand?

• Cause-and-effect relationships help explain why some organisms survive better than others in a particular environment. The 
characteristics of a habitat influence which organisms can live there successfully. 

• When environmental conditions change, the populations of plants and animals in a habitat may change as well.

What do students need to 
know?

• Habitats provide the resources organisms need to survive. 
• Different organisms have different traits that affect their ability to survive in a habitat. 
• Environmental changes can affect which plants and animals can survive in a habitat.

What do students need to do? • Use evidence from observations, texts, data, or models to explain organism survival in a habitat. 
• Construct arguments supported by evidence about why some organisms survive better than others. 
• Make and support claims about how environmental changes may affect plants and animals in a habitat.

What competencies/ 
transferable skills do 
students need to develop?
(Decided based on needs of 
class)

Informed and Integrative Thinking
• Analyze, evaluate, and synthesize information from multiple sources.
• Use evidence and reasoning to justify claims



Grade:  SS K-3 Subject Area/ Course: SS
Critical Proficiency: Geography – Students use geographic inquiry 
and reasoning to propose solutions to local, national, and global 
issues.

Priority Performance Indicators: Geographic Representations: Spatial Views of the World Create and/or use maps of familiar and unfamiliar 
places to describe and identify locations, relationships, cultural and environmental characteristics. (D2. Geo. 1, 2, 3) 

Learning Targets - Curricular Language

What do students need to 
understand?

• Maps help people understand and communicate information about places. 
• Places can be described by their location and their natural and human-made features. 
• People use geographic information to make sense of the world around them.

What do students need to 
know?

• Maps are tools that help people represent and locate places. 
• Places have physical and human characteristics. 
• Location words (e.g., near, far, next to, above, below, left, right) help describe where things are)

What do students need to do? • Use maps, globes, and other representations to identify locations. 
• Describe the characteristics of familiar and unfamiliar places using geographic language. 
• Create simple maps that show locations and relationships between places.

What competencies/ 
transferable skills do 
students need to develop?
(Decided based on needs of 
class)

Informed and Integrative Thinking 
• Apply knowledge from various disciplines and contexts to real-life situations. 
• Develop and use models to explain phenomena.



Grade:  Math 9 Subject Area/ Course: Math
Critical Proficiency: Algebraic Reasoning - Create, interpret, use, and 
analyze expressions, equations, and inequalities. 

Priority Performance Indicators: Function Notation - Understand the concept of a function and use function notation. (HSF.IF.A) 

Learning Targets - Curricular Language

What do students need to 
understand?

• Functions model relationships between quantities and help describe patterns and change. 
• Different representations of a function communicate the same relationship in different ways. 
• Function notation provides a precise way to describe, interpret, and analyze relationships between variables.

What do students need to 
know?

• A function is a relationship in which each input has exactly one output. 
• Function notation (e.g., 𝑓 𝑥  )is used to represent and evaluate functions. 
• Functions can be represented using tables, graphs, equations, verbal descriptions, and other models.

What do students need to do? • Determine whether a relationship is a function. 
• Interpret and use function notation to evaluate and describe functions. 
• Represent and analyze functions using tables, graphs, equations, and contextual situations.

What competencies/ 
transferable skills do 
students need to develop?

Creative and Practical Problem Solving
• Identify patterns, trends, and relationships. 
• Analyze, evaluate, and synthesize evidence. 
• Use a range of tools to solve problems.



How do we know if we are on the right track?



How do we know if we are on the right track?
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Today!

• Universal Design for Learning
• Accessible language

• High Impact UDL Strategies



Universal Design for Learning











High Impact UDL Strategies

• Benefits all students
• Reducing many barriers at the same time
• Meets multiple needs at the same time
• Small adjustments that make big differences to student learning
• Does not compromise evaluation



• Quick review of yesterday
• Universal Design for Learning 3.0

• Accessible language

• High Impact Curricular UDL Strategies
• Translating learning goals into student friendly language
• Creating guiding & provoking unit questions
• Building grade level learning continuums/progressions
• Extending grade level for access and challenge
• Pulling in transferable skills

Today’s Plan



Strategy: Translating into student friendly language

8.1: Clarify the Meaning and Purpose of Goals

• What is Critical Proficiency?
• What is the Priority Performance Indicator?

• What grade level standards are included in this PPI?
• What are the learning targets?

• How do we clarify learning goals, so students and families 
understand?

 





Grade:  Subject Area/ Course: Critical Proficiency:

Priority Performance Indicator:

Learning Targets - Curricular Language Learning Targets – Student Friendly Language

What do students need to 
understand?

What do students need to 
know?

What do students need to do?

What competencies/ 
transferable skills do 
students need to develop?

Backwards Design Planning Template - Vermont         S,6Moore, 2023



Grade:  4-5
Subject Area/ Course: 
ELA

Critical Proficiency: Comprehend, interpret, analyze, and evaluate complex literary and 
informational texts.

Priority Performance Indicators: Foundational Skills Apply phonics and word analysis skills to decode words and to read with sufficient accuracy 
and fluency to comprehend appropriately complex texts. (RF.3-4)

Learning Targets - Curricular Language Learning Targets –  Student Friendly Language

What do students 
need to 
understand?

• Accurate word recognition supports comprehension of increasingly complex 
texts. 

• Word parts provide clues to both pronunciation and meaning. 
• Fluent reading allows readers to focus on understanding, interpreting, and 

analyzing text.

• I understand that reading words correctly helps me 
understand what I am reading.

• I understand that word parts can give clues about how a 
word sounds and what it means. 

• I understand that fluent readers can spend more time 
thinking about the meaning of a text.

What do students 
need to know?

• Phonics patterns and spelling conventions (letter-sound relationships, vowel 
patterns, syllable types). 

• Word analysis structures (prefixes, suffixes, roots, and base words). 
• Characteristics of fluent reading (accuracy, rate, and expression).

• I know that letter patterns and spelling patterns help me 
read new words. 

• I know that word parts can help me figure out what a word 
means and how to say it.

• I know that fluent readers read correctly, smoothly, and 
with expression.

What do students 
need to do?

• Decode unfamiliar and multisyllabic words using phonics and word analysis 
strategies. 

• Read grade-level complex texts fluently with sufficient accuracy, rate, and 
expression.

• Use word parts and context to determine the pronunciation and meaning of 
unknown words.

• I can use phonics and word-solving strategies to read 
unfamiliar and longer words. 

• I can read grade-level texts accurately, smoothly, and with 
expression.

• I can use word parts and context clues to figure out how to 
say and understand unfamiliar words.

What 
competencies/ 
transferable skills 
do students need 
to develop?
(Decided based on 
needs of class)

Self-Direction
• Apply knowledge in familiar and new contexts. 
• Demonstrate initiative and responsibility for learning. 
• Persevere in challenging situations. 
• Demonstrate flexibility, including the ability to learn, unlearn, and relearn

• I can be self-directed by using what I know in new and 
different situations. 

• I can be self-directed by taking responsibility for my 
learning and doing my best work. 

• I can be self-directed by sticking with challenging tasks 
even when they are hard. 

• I can be self-directed by trying new strategies and learning 
from my mistakes.



Grade:  Sci 3
Subject Area/ Course: 
Science

Critical Proficiency: Use evidence to identify or predict cause and effect relationships for 
complex natural and human designed systems.

Priority Performance Indicators: Cause and Effect: Biological Evolution—Unity and Diversity: Response to Changes in Environment Construct an 
argument with evidence that in a particular habitat some organisms can survive well, some survive less well, and some cannot survive at all and 
make a claim supported by evidence that when the environment changes the types of plants and animals that live there may change. 3-LS4-3; 3-
LS4-4

Learning Targets - Curricular Language Learning Targets –  Student Friendly Language

What do students need to 
understand?

• Cause-and-effect relationships help explain why some 
organisms survive better than others in a particular environment. 
The characteristics of a habitat influence which organisms can 
live there successfully. 

• When environmental conditions change, the populations of 
plants and animals in a habitat may change as well.

• I understand that different living things need different 
things to survive. 

• I understand that a habitat helps determine which plants 
and animals can live there. 

• I understand that changes in the environment can affect 
the living things in a habitat.

What do students need to 
know?

• Habitats provide the resources organisms need to survive. 
• Different organisms have different traits that affect their ability to 

survive in a habitat. 
• Environmental changes can affect which plants and animals can 

survive in a habitat.

• I know that habitats provide food, water, shelter, and space 
that living things need to survive. 

• I know that different plants and animals have traits that 
help them survive in their habitats. 

• I know that changes in the environment can affect which 
plants and animals are able to survive in a habitat.

What do students need to 
do?

• Use evidence from observations, texts, data, or models to explain 
organism survival in a habitat. 

• Construct arguments supported by evidence about why some 
organisms survive better than others. 

• Make and support claims about how environmental changes may 
affect plants and animals in a habitat.

• I can use observations, information, and evidence to 
explain why plants and animals survive in a habitat. 

• I can use evidence to explain why some organisms survive 
better than others in a habitat. 

• I can make a claim and support it with evidence about how 
changes in a habitat affect plants and animals.

What competencies/ 
transferable skills do 
students need to develop?
(Decided based on needs of 
class)

Informed and Integrative Thinking
• Analyze, evaluate, and synthesize information from multiple 

sources.
• Use evidence and reasoning to justify claims

• I can be informed and integrate my thinking by using 
information from more than one source to build my 
understanding. 

• I can be informed and integrate my thinking by using 
evidence and good thinking to support my ideas



• Choose with the Social Studies K- 3 OR Math 9 Backwards Design 
Plan

• Using the I can/I know/I understand/I can be stems:
• Create 2-3 learning targets in student friendly language

Try it out



Grade:  SS K-3
Subject Area/ Course: 
SS

Critical Proficiency: Geography – Students use geographic inquiry and reasoning to propose 
solutions to local, national, and global issues.

Priority Performance Indicators: Geographic Representations: Spatial Views of the World Create and/or use maps of familiar and unfamiliar 
places to describe and identify locations, relationships, cultural and environmental characteristics. (D2. Geo. 1, 2, 3) 

Learning Targets - Curricular Language Learning Targets –  Student Friendly Language

What do students 
need to understand?

• Maps help people understand and communicate information about 
places. 

• Places can be described by their location and their natural and human-
made features. 

• People use geographic information to make sense of the world around 
them.

• I understand 

What do students 
need to know?

• Maps are tools that help people represent and locate places. 
• Places have physical and human characteristics. 
• Location words (e.g., near, far, next to, above, below, left, right) help 

describe where things are)

• I know 

What do students 
need to do?

• Use maps, globes, and other representations to identify locations. 
• Describe the characteristics of familiar and unfamiliar places using 

geographic language. 
• Create simple maps that show locations and relationships between 

places.

• I can

What competencies/ 
transferable skills do 
students need to 
develop?
(Decided based on 
needs of class)

Informed and Integrative Thinking 
• Apply knowledge from various disciplines and contexts to real-life 

situations. 
• Develop and use models to explain phenomena.

• I can be/ I am 



Grade:  Math 9
Subject Area/ Course: 
Math

Critical Proficiency: Algebraic Reasoning - Create, interpret, use, and analyze expressions, 
equations, and inequalities. 

Priority Performance Indicators: Function Notation - Understand the concept of a function and use function notation. (HSF.IF.A) 

Learning Targets - Curricular Language Learning Targets –  Student Friendly Language

What do students 
need to understand?

• Functions model relationships between quantities and help 
describe patterns and change. 

• Different representations of a function communicate the same 
relationship in different ways. 

• Function notation provides a precise way to describe, interpret, 
and analyze relationships between variables.

• I understand 

What do students 
need to know?

• A function is a relationship in which each input has exactly one 
output. 

• Function notation (e.g., 𝑓 𝑥  )is used to represent and evaluate 
functions. 

• Functions can be represented using tables, graphs, equations, 
verbal descriptions, and other models.

• I know 

What do students 
need to do?

• Determine whether a relationship is a function. 
• Interpret and use function notation to evaluate and describe 

functions. 
• Represent and analyze functions using tables, graphs, 

equations, and contextual situations.

• I can

What competencies/ 
transferable skills do 
students need to 
develop?
(Decided based on 
needs of class)

Creative and Practical Problem Solving
• Identify patterns, trends, and relationships. 
• Analyze, evaluate, and synthesize evidence. 
• Use a range of tools to solve problems.

• I can be/ I am 



Grade:  SS K-3
Subject Area/ Course: 
SS

Critical Proficiency: Geography – Students use geographic inquiry and reasoning to propose 
solutions to local, national, and global issues.

Priority Performance Indicators: Geographic Representations: Spatial Views of the World Create and/or use maps of familiar and unfamiliar 
places to describe and identify locations, relationships, cultural and environmental characteristics. (D2. Geo. 1, 2, 3) 

Learning Targets - Curricular Language Learning Targets –  Student Friendly Language

What do students 
need to understand?

• Maps help people understand and communicate information about 
places. 

• Places can be described by their location and their natural and human-
made features. 

• People use geographic information to make sense of the world around 
them.

• I understand that maps help me find and learn about 
places. 

• I understand that places can be described by where they 
are and what is there.

• I understand that maps help people make sense of the 
world around them.

What do students 
need to know?

• Maps are tools that help people represent and locate places. 
• Places have physical and human characteristics. 
• Location words (e.g., near, far, next to, above, below, left, right) help 

describe where things are)

• I know that maps help people show and find places. 
• I know that places have natural features and things people 

build. 
• I know that location words help describe where things are.

What do students 
need to do?

• Use maps, globes, and other representations to identify locations. 
• Describe the characteristics of familiar and unfamiliar places using 

geographic language. 
• Create simple maps that show locations and relationships between 

places.

• I can use maps, globes, and pictures to find places. 
• I can describe places using location words and details 

about what I see. 
• I can create a map that shows where places are and how 

they are connected.

What competencies/ 
transferable skills do 
students need to 
develop?
(Decided based on 
needs of class)

Informed and Integrative Thinking 
• Apply knowledge from various disciplines and contexts to real-life 

situations. 
• Develop and use models to explain phenomena.

• I can be an informed thinker by using what I learn in 
different places and situations. 

• I can be an informed thinker by using maps, pictures, and 
models to help explain my ideas.



Grade:  Math 9-12
Subject Area/ Course: 
Math

Critical Proficiency: Algebraic Reasoning - Create, interpret, use, and analyze expressions, 
equations, and inequalities. 

Priority Performance Indicators: Function Notation - Understand the concept of a function and use function notation. (HSF.IF.A) 

Learning Targets - Curricular Language Learning Targets –  Student Friendly Language

What do students 
need to understand?

• Functions model relationships between quantities and help 
describe patterns and change. 

• Different representations of a function communicate the same 
relationship in different ways. 

• Function notation provides a precise way to describe, interpret, 
and analyze relationships between variables.

• I understand that functions model relationships between quantities 
and help explain patterns and change. 

• I understand that a function can be represented in different ways, such 
as graphs, tables, equations, and verbal descriptions, while showing 
the same relationship. 

• I understand that function notation is a precise way to represent, 
interpret, and analyze relationships between variables.

What do students 
need to know?

• A function is a relationship in which each input has exactly one 
output. 

• Function notation (e.g., 𝑓 𝑥  )is used to represent and evaluate 
functions. 

• Functions can be represented using tables, graphs, equations, 
verbal descriptions, and other models.

• I know that a function is a relationship where each input has only one 
output. 

• I know that function notation, such as 𝑓 𝑥  ,is used to represent 
functions and find output values. 

• I know that functions can be represented using tables, graphs, 
equations, verbal descriptions, and other models.

What do students 
need to do?

• Determine whether a relationship is a function. 
• Interpret and use function notation to evaluate and describe 

functions. 
• Represent and analyze functions using tables, graphs, 

equations, and contextual situations.

• I can determine whether a relationship is a function. 
• I can use and interpret function notation to evaluate and describe 

functions.
• I can represent and analyze functions using tables, graphs, equations, 

and real-world situations.

What competencies/ 
transferable skills do 
students need to 
develop?
(Decided based on 
needs of class)

Creative and Practical Problem Solving
• Identify patterns, trends, and relationships. 
• Analyze, evaluate, and synthesize evidence. 
• Use a range of tools to solve problems.

• I can be a creative and practical problem solver by identifying patterns, 
trends, and relationships in data and situations. 

• I can be a creative and practical problem solver by analyzing and 
evaluating evidence to draw conclusions.

• I can be a creative and practical problem solver by choosing and using 
appropriate tools and strategies to solve problems.



Backwards Design Planning - NGSS

Next Generation Science Standards (NGSS)
Backwards Design Planning Template 

S ,Moore, 2023

Grade: Subject Area: Science Strand/Topic:

Performance Expectation Unit Guiding Question(s):
Teacher provocations: 

Student generated:

Learning Goals Curricular Language
What do Students need to Know and Do? Student Friendly Language

Science and 
Engineering Practices

Disciplinary Core Ideas

Crosscutting Concepts



Next Generation Science  Standards (NGSS)
Backwards Design Planning Template 

S ,Moore, 2024

Grade:  5 Subject Area: Science Strand/Topic: Structure and Properties of Matter

Performance Expectation: 5-PS1-1. Develop a model to describe that matter is made of 
particles too small to be seen 

Unit Guiding Question(s): How can I use a model to help me understand that 
some matter is made up of particles that are too small to see?

Learning Goals Curricular Language
What do Students need to Know and Do? Student Friendly Language

Science and 
Engineering Practices
(skills)

Developing and Using Models 
building and revising simple models and 
using models to represent events 
and design solutions. 
Use models to describe phenomena. 

• I can create and improve a model
• I can use a model to show an idea
• I can use a model to solve a problem

Disciplinary Core 
Ideas
(knowledge)

PS1.A: Structure and Properties of 
Matter 
Matter of any type can be subdivided into particles that are too 
small to see
matter still exists and can be detected by other means. 
A model showing that gases are made from matter particles that 
are too small to see and are moving freely around in space can 
explain many observations
including the inflation and shape of a balloon and the effects of air 
on larger particles or objects. 

• I know that matter can be broken apart into tiny particles that are too small to 
see

• I know that even if tiny particles are too small for my eyes to see, there are 
other ways to observe them

• I know that a model is a way to observe tiny particles too small to see
• I know some examples of models that can help me observe tiny particles that 

are too small to see

Crosscutting 
Concepts
(understanding)

Scale, Proportion, and Quantity 
Natural objects exist from the very small to the immensely large. 

I understand that there are things that are very tiny and very large

Backwards Design Planning



Next Generation Science Standards (NGSS)
Backwards Design Planning Template 

S ,Moore, 2023

Grade:  9 Subject Area: Science Strand/Topic:

Performance Expectation: HS-LS1-1. Construct an explanation based 
on evidence for how the structure of DNA determines the structure of 
proteins which carry out the essential functions of life through systems of 
specialized cells 

Unit Guiding Question(s):
What is the structure of DNA? What is DNA? What does DNA look like? What does DNA do?
How are the structures of DNA and the structures of proteins related? 
How can I use evidence to explain how the structure of DNA impacts that structure of proteins?
How are the structure of proteins and related to the essential functions of life?
What is the role the systems of specialized cells?

Learning Goals Curricular Language
What do Students need to Know and Do? Student Friendly Language

Science and Engineering 
Practices
(skills)

Construct an explanation based on valid and reliable evidence 
obtained from a variety of sources (including students’ own 
investigations, models, theories, simulations, peer review) and the 
assumption that theories and laws that describe the natural world 
operate today as they did in the past , present, future. 

I can explain using evidence that there are theories and laws that describe the 
natural world

- I know what evidence is
- I know what science and theories and laws* are 
- I know what the natural world is

Disciplinary Core Ideas
(knowledge)

Disciplinary Core Ideas 
LS1.A: Structure and Function 

 Systems of specialized cells within organisms help them perform 
the essential functions of life. 

 All cells contain genetic information in the form of DNA molecules. 
Genes are regions in the DNA that contain the instructions that code 
for the formation of proteins, which carry out most of the work of cells. 

I know that the systems of specialized cells inside organisms perform essential 
functions of life
• I know what systems of specialized cells are
• I know what organisms are
• I know what the essential* functions of life are

I know that cells have genetic information in DNA molecules
I know that genes are parts of DNA that are instructions for how proteins are 
formed
I know how cells work

Crosscutting Concepts
(Big Idea)

Structure and Function 
 Investigating or designing new 
systems or structures requires a detailed examination of the 
properties of different materials, the structures of different 
components, and connections of components to reveal its function 
and/or solve a problem. 

I understand that structures are made of many different components that are 
connected and have specific functions.



• Quick review of yesterday
• Universal Design for Learning 3.0

• Accessible language

• High Impact Curricular UDL Strategies
• Translating learning goals into student friendly language
• Creating guiding & provoking unit questions
• Building grade level learning continuums/progressions
• Extending grade level for access and challenge
• Pulling in transferable skills

Today’s Plan



7.2: Optimize 
relevance, value & 
authenticity
8.3: Foster 
collaboration, 
interdependence & 
collective learning

Strategy: Creating Guiding & Provoking Unit Questions

3.2: Highlight and 
explore patterns, 
critical features, big 
ideas & relationships
3.4: Maximize transfer 
& generalization







Guiding Questions
• Guiding student to where we are going
• Have no single answer
• Lead all students towards understanding
• Are answered through learning experiences
• Are not evaluated, they create the reflective context for 

learning
• Are beyond the grade level
• Can be answered at multiple levels of accessibly and 

complexity
• Can we collective “we/us”

Strategy: Creating Guiding & Provoking Unit Questions



How/Why/In what ways + key concept

• Example: We understand that fluent readers can spend more time 
thinking about the meaning of a text

• How does fluent reading help us understand text?
• Why is fluency important for understanding?
• In what ways does fluency affect meaning?

Strategy: Creating Guiding & Provoking Unit Questions



Provoking Questions
• Make student curious about where we are going
• Challenge and rethink assumptions
• Create productive debate
• Encourage thinking
• Increase engagement

Strategy: Creating Guiding & Provoking Unit Questions



What if…? Is it possible…? Do you have to …? Which is more 
important…? 

• Example: We understand that reading words correctly helps us 
understand what we are reading

• Is it possible to understand a story if we cannot read the words?
• What if two different people read the same text, can they understand it 

differently
• Which is more important: reading fast or reading accurately?

Strategy: Creating Guiding & Provoking Unit Questions



Grade:  4-5
Subject Area/ Course: 
ELA

Critical Proficiency: Comprehend, interpret, analyze, and evaluate complex literary and 
informational texts.

Priority Performance Indicators: Foundational Skills Apply phonics and word analysis skills to decode words and to read with sufficient accuracy 
and fluency to comprehend appropriately complex texts. (RF.3-4)

Learning Targets - Curricular Language Learning Targets –  Student Friendly Language

What do students 
need to 
understand?

• Accurate word recognition supports comprehension of increasingly complex 
texts. 

• Word parts provide clues to both pronunciation and meaning. 
• Fluent reading allows readers to focus on understanding, interpreting, and 

analyzing text.

• I understand that reading words correctly helps me 
understand what I am reading.

• I understand that word parts can give clues about how a 
word sounds and what it means. 

• I understand that fluent readers can spend more time 
thinking about the meaning of a text.

What do students 
need to know?

• Phonics patterns and spelling conventions (letter-sound relationships, vowel 
patterns, syllable types). 

• Word analysis structures (prefixes, suffixes, roots, and base words). 
• Characteristics of fluent reading (accuracy, rate, and expression).

• I know that letter patterns and spelling patterns help me 
read new words. 

• I know that word parts can help me figure out what a word 
means and how to say it.

• I know that fluent readers read correctly, smoothly, and with 
expression.

What do students 
need to do?

• Decode unfamiliar and multisyllabic words using phonics and word analysis 
strategies. 

• Read grade-level complex texts fluently with sufficient accuracy, rate, and 
expression.

• Use word parts and context to determine the pronunciation and meaning of 
unknown words.

• I can use phonics and word-solving strategies to read 
unfamiliar and longer words. 

• I can read grade-level texts accurately, smoothly, and with 
expression.

• I can use word parts and context clues to figure out how to 
say and understand unfamiliar words.

What 
competencies/ 
transferable skills 
do students need 
to develop?
(Decided based on 
needs of class)

Self-Direction
• Apply knowledge in familiar and new contexts. 
• Demonstrate initiative and responsibility for learning. 
• Persevere in challenging situations. 
• Demonstrate flexibility, including the ability to learn, unlearn, and relearn

• I can be self-directed by using what I know in new and 
different situations. 

• I can be self-directed by taking responsibility for my learning 
and doing my best work. 

• I can be self-directed by sticking with challenging tasks even 
when they are hard. 

• I can be self-directed by trying new strategies and learning 
from my mistakes.



Grade:  4-5 Subject Area/ Course: 
ELA

Critical Proficiency: Comprehend, interpret, analyze, and 
evaluate complex literary and informational texts.

Priority Performance Indicators: Foundational Skills Apply phonics and word analysis skills to decode 
words and to read with sufficient accuracy and fluency to comprehend appropriately complex texts. 
(RF.3-4)

What do 
students 
need to 
understand?

• I understand that reading words correctly helps me understand what I am reading.
• I understand that word parts can give clues about how a word sounds and what it 

means. 
• I understand that fluent readers can spend more time thinking about the meaning of a 

text.

Provoking & Guiding Unit Questions 
(Teacher Generated) Inquiry Questions (Student Generated)

• Can we understand a text if we 
cannot read many of the words? Why 
or why not?

• Is reading fast the same as reading 
fluently?

• What should we do when we come to 
a word we do not know?



Grade:  Sci 3
Subject Area/ Course: 
Science

Critical Proficiency: Use evidence to identify or predict cause and effect relationships for 
complex natural and human designed systems.

Priority Performance Indicators: Cause and Effect: Biological Evolution—Unity and Diversity: Response to Changes in Environment Construct an 
argument with evidence that in a particular habitat some organisms can survive well, some survive less well, and some cannot survive at all and 
make a claim supported by evidence that when the environment changes the types of plants and animals that live there may change. 3-LS4-3; 3-
LS4-4

Learning Targets - Curricular Language Learning Targets –  Student Friendly Language

What do students need to 
understand?

• Cause-and-effect relationships help explain why some 
organisms survive better than others in a particular environment. 
The characteristics of a habitat influence which organisms can 
live there successfully. 

• When environmental conditions change, the populations of 
plants and animals in a habitat may change as well.

• I understand that different living things need different 
things to survive. 

• I understand that a habitat helps determine which plants 
and animals can live there. 

• I understand that changes in the environment can affect 
the living things in a habitat.

What do students need to 
know?

• Habitats provide the resources organisms need to survive. 
• Different organisms have different traits that affect their ability to 

survive in a habitat. 
• Environmental changes can affect which plants and animals can 

survive in a habitat.

• I know that habitats provide food, water, shelter, and space 
that living things need to survive. 

• I know that different plants and animals have traits that 
help them survive in their habitats. 

• I know that changes in the environment can affect which 
plants and animals are able to survive in a habitat.

What do students need to 
do?

• Use evidence from observations, texts, data, or models to explain 
organism survival in a habitat. 

• Construct arguments supported by evidence about why some 
organisms survive better than others. 

• Make and support claims about how environmental changes may 
affect plants and animals in a habitat.

• I can use observations, information, and evidence to 
explain why plants and animals survive in a habitat. 

• I can use evidence to explain why some organisms survive 
better than others in a habitat. 

• I can make a claim and support it with evidence about how 
changes in a habitat affect plants and animals.

What competencies/ 
transferable skills do 
students need to develop?
(Decided based on needs of 
class)

Informed and Integrative Thinking
• Analyze, evaluate, and synthesize information from multiple 

sources.
• Use evidence and reasoning to justify claims

• I can be informed and integrate my thinking by using 
information from more than one source to build my 
understanding. 

• I can be informed and integrate my thinking by using 
evidence and good thinking to support my ideas



Grade:  SS K-2
Subject Area/ Course: 
SS

Critical Proficiency: Geography – Students use geographic inquiry and reasoning to propose 
solutions to local, national, and global issues.

Priority Performance Indicators: Geographic Representations: Spatial Views of the World Create and/or use maps of familiar and unfamiliar 
places to describe and identify locations, relationships, cultural and environmental characteristics. (D2. Geo. 1, 2, 3) 

Learning Targets - Curricular Language Learning Targets –  Student Friendly Language

What do students 
need to understand?

• Maps help people understand and communicate information about 
places. 

• Places can be described by their location and their natural and human-
made features. 

• People use geographic information to make sense of the world around 
them.

• I understand that maps help me find and learn about 
places. 

• I understand that places can be described by where they 
are and what is there.

• I understand that maps help people make sense of the 
world around them.

What do students 
need to know?

• Maps are tools that help people represent and locate places. 
• Places have physical and human characteristics. 
• Location words (e.g., near, far, next to, above, below, left, right) help 

describe where things are)

• I know that maps help people show and find places. 
• I know that places have natural features and things people 

build. 
• I know that location words help describe where things are.

What do students 
need to do?

• Use maps, globes, and other representations to identify locations. 
• Describe the characteristics of familiar and unfamiliar places using 

geographic language. 
• Create simple maps that show locations and relationships between 

places.

• I can use maps, globes, and pictures to find places. 
• I can describe places using location words and details 

about what I see. 
• I can create a map that shows where places are and how 

they are connected.

What competencies/ 
transferable skills do 
students need to 
develop?
(Decided based on 
needs of class)

Informed and Integrative Thinking 
• Apply knowledge from various disciplines and contexts to real-life 

situations. 
• Develop and use models to explain phenomena.

• I can be an informed thinker by using what I learn in 
different places and situations. 

• I can be an informed thinker by using maps, pictures, and 
models to help explain my ideas.



Grade:  Math 9-12
Subject Area/ Course: 
Math

Critical Proficiency: Algebraic Reasoning - Create, interpret, use, and analyze expressions, 
equations, and inequalities. 

Priority Performance Indicators: Function Notation - Understand the concept of a function and use function notation. (HSF.IF.A) 

Learning Targets - Curricular Language Learning Targets –  Student Friendly Language

What do students 
need to understand?

• Functions model relationships between quantities and help 
describe patterns and change. 

• Different representations of a function communicate the same 
relationship in different ways. 

• Function notation provides a precise way to describe, interpret, 
and analyze relationships between variables.

• I understand that functions model relationships between quantities 
and help explain patterns and change. 

• I understand that a function can be represented in different ways, such 
as graphs, tables, equations, and verbal descriptions, while showing 
the same relationship. 

• I understand that function notation is a precise way to represent, 
interpret, and analyze relationships between variables.

What do students 
need to know?

• A function is a relationship in which each input has exactly one 
output. 

• Function notation (e.g., 𝑓 𝑥  )is used to represent and evaluate 
functions. 

• Functions can be represented using tables, graphs, equations, 
verbal descriptions, and other models.

• I know that a function is a relationship where each input has only one 
output. 

• I know that function notation, such as 𝑓 𝑥  ,is used to represent 
functions and find output values. 

• I know that functions can be represented using tables, graphs, 
equations, verbal descriptions, and other models.

What do students 
need to do?

• Determine whether a relationship is a function. 
• Interpret and use function notation to evaluate and describe 

functions. 
• Represent and analyze functions using tables, graphs, 

equations, and contextual situations.

• I can determine whether a relationship is a function. 
• I can use and interpret function notation to evaluate and describe 

functions.
• I can represent and analyze functions using tables, graphs, equations, 

and real-world situations.

What competencies/ 
transferable skills do 
students need to 
develop?
(Decided based on 
needs of class)

Creative and Practical Problem Solving
• Identify patterns, trends, and relationships. 
• Analyze, evaluate, and synthesize evidence. 
• Use a range of tools to solve problems.

• I can be a creative and practical problem solver by identifying patterns, 
trends, and relationships in data and situations. 

• I can be a creative and practical problem solver by analyzing and 
evaluating evidence to draw conclusions.

• I can be a creative and practical problem solver by choosing and using 
appropriate tools and strategies to solve problems.



• Choose with the Science 3, Social Studies K- 3 OR Math 9 
Backwards Design Plan

• Using the I can/I know/I understand/I can be stems:
• Create 2-3 learning targets in student friendly language

Try it out



Grade: 3 Subject Area/ Course: 
Sci

Critical Proficiency: Use evidence to identify or predict 
cause and effect relationships for complex natural and 
human designed systems.

Priority Performance Indicators: Cause and Effect: Biological Evolution—Unity and Diversity: Response 
to Changes in Environment Construct an argument with evidence that in a particular habitat some 
organisms can survive well, some survive less well, and some cannot survive at all and make a claim 
supported by evidence that when the environment changes the types of plants and animals that live there 
may change. 3-LS4-3; 3-LS4-4

What do 
students 
need to 
understand?

• I understand that different living things need different things to survive. 
• I understand that a habitat helps determine which plants and animals can live there. 
• I understand that changes in the environment can affect the living things in a habitat.

Provoking & Guiding Unit Questions 
(Teacher Generated) Inquiry Questions (Student Generated)



Grade: K-3 Subject Area/ Course: 
SS

Critical Proficiency: Geography – Students use geographic 
inquiry and reasoning to propose solutions to local, 
national, and global issues.

Priority Performance Indicators: Geographic Representations: Spatial Views of the World Create and/or 
use maps of familiar and unfamiliar places to describe and identify locations, relationships, cultural and 
environmental characteristics. (D2. Geo. 1, 2, 3) 

What do 
students 
need to 
understand?

• I understand that maps help me find and learn about places. 
• I understand that places can be described by where they are and what is there.
• I understand that maps help people make sense of the world around them.

Provoking & Guiding Unit Questions 
(Teacher Generated) Inquiry Questions (Student Generated)



Grade: 9 Subject Area/ Course: 
Math

Critical Proficiency: Algebraic Reasoning - Create, 
interpret, use, and analyze expressions, equations, and 
inequalities. 

Priority Performance Indicators: Function Notation - Understand the concept of a function and use 
function notation. (HSF.IF.A) 

What do 
students 
need to 
understand?

• I understand that functions model relationships between quantities and help explain 
patterns and change. 

• I understand that a function can be represented in different ways, such as graphs, 
tables, equations, and verbal descriptions, while showing the same relationship. 

• I understand that function notation is a precise way to represent, interpret, and analyze 
relationships between variables.

Provoking & Guiding Unit Questions 
(Teacher Generated) Inquiry Questions (Student Generated)



• Quick review of yesterday
• Universal Design for Learning 3.0

• Accessible language

• High Impact Curricular UDL Strategies
• Translating learning goals into student friendly language
• Creating guiding & provoking unit questions
• Building grade level learning continuums/progressions
• Extending grade level for access and challenge
• Pulling in transferable skills

Today’s Plan



CURRICULUM & 
ASSESSMENT 

DESIGN

INSTRUCTIONAL 
DESIGN

Adjustable Supports & Strategies
NEEDS BASED 

DESIGN

What grade level curriculum are we using?
What are the learning standards?

What are the student needs?
What barriers are getting in the way?
What do students require to navigate 

needs & barriers?

How will students show evidence 
and growth within the learning 

standard?
How do we know?

Student choice of tools and actions

Who are the students?
What are their dimensions?

Where is their agency?

Students

2023



CURRICULUM & 
ASSESSMENT 

DESIGN

INSTRUCTIONAL 
DESIGN

Adjustable Supports & Strategies
NEEDS BASED 

DESIGN

What grade level curriculum are we using?
What are the learning standards?

What are the student needs?
What barriers are getting in the way?
What do students require to navigate 

needs & barriers?

How will students show evidence 
and growth within the learning 

standard?
How do we know?

Student choice of tools and actions

Who are the students?
What are their dimensions?

Where is their agency?

Students

2023



Strategy: Learning Continuums/ Progressions

7.1: Optimize choice & 
autonomy
8.1: Clarify the meaning & 
purpose of goals
8.2: Optimize challenge & 
support
8.5: Offer action-oriented 
feedback
9.1: Recognize expectations, 
beleifs & motivations
9.3: Promote individual & 
collective reflection

5.3: Build fluencies with 
graduated support for 
practice & performance
6.1: Set meaningful goals
6.2: Anticipate & plan for 
challenges
6.4: Enhance capacity for 
monitoring progress
6.5: Challenge exclusionary 
practices
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Learning Continuums/Progressions

• Learning maps/ learning continuum/ learner progressions

• Task neutral/ standards based

• Start from foundations, add on challenge

• Students can have a role in choosing their challenge/ student facing

• Additive not reductive

• Different from a rubric

Slide 8 Moore, 2025





What is missing in the Vermont checklist

• An access point
• A window of proficiency
• Horizontal vs vertical progression
• Defining what is essential (not developing)
• Knowledge, understandings & competencies

Slide 8 Moore, 2025



How is a continuum different from a rubric?

Reduction Reduction Proficiency

Element of a Task



How is a continuum different from a rubric?

Reduction Reduction Proficiency

Learning 
Target/Goal/Standard





One point rubric

Proficiency

Element of a Task

Slide 13 Moore, 2025



One point rubric

Proficiency

Learning target/goal/ 
standard

Slide 13 Moore, 2025



Grade:  SS K-3 Name:

Priority Performance Indicators: Geographic Representations: Spatial Views of the World Create and/or use maps of familiar and unfamiliar 
places to describe and identify locations, relationships, cultural and environmental characteristics. (D2. Geo. 1, 2, 3) 

Where I need support Learning Targets –  Student Friendly Language Where I need challenge

• I understand that maps help me find and learn about places. 
• I understand that places can be described by where they are 

and what is there.
• I understand that maps help people make sense of the world 

around them.

• I know that maps help people show and find places. 
• I know that places have natural features and things people 

build. 
• I know that location words help describe where things are.

• I can use maps, globes, and pictures to find places. 
• I can describe places using location words and details about 

what I see. 
• I can create a map that shows where places are and how they 

are connected.

• I can be an informed thinker by using what I learn in different 
places and situations. 

• I can be an informed thinker by using maps, pictures, and 
models to help explain my ideas.



How is a continuum different from a rubric?

Essential More complex More complex

Learning target/goal/ 
standard

A continuum adds on complexity horizontally



Even More 

Complexity

More 

Complexity

Essential 

Concept

A continuum defines a grade level proficiency window

The Planning Pyramid: Differentiated Curriculum



• Quick review of yesterday
• Universal Design for Learning 3.0

• Accessible language

• High Impact Curricular UDL Strategies
• Translating learning goals into student friendly language
• Creating guiding & provoking unit questions
• Building grade level learning continuums/progressions
• Extending grade level for access and challenge
• Pulling in transferable skills

Today’s Plan



Grade Level Standard
Student friendly:

Grade Level Proficiency

Approaching Essential Developing Confident Extending/Expanding

Extending Learning Continuums to be Inclusive

Start with the most essential concept of the outcome and 
then we added on complexity

Extended the grade level scaffold to include an access point and challenge point

Slide 24 Moore, 2025
A continuum has a window of proficiency



Grade Level Standard
Student friendly:

Grade Level Proficiency

Approaching Essential Confident Extending/Expanding

Extending Learning Continuums to be Inclusive

Start with the most essential concept of the 
outcome and then we added on complexity

Extended the grade level scaffold to include an access point and challenge point

Slide 24 Moore, 2025
A continuum adds includes an access and challenge point



Access Grade level indicators Challenge

Grade Level 
Learning Standard

Approaching Essential Confident Extending

Scaffolded Curriculum: 4 Point Continuum

Moore, 2025Slide 31

A continuum defines what is essential



How to build a learning continuum

1. Determine grade level Priority Performance Indicator (PPI)
2. Draw out the understandings, knowledge & skills from PPI
3. Define the proficiency window

a) what is essential grade level - create foundation
b) what is confident grade level - add on complexity 

  

Slide 8 Moore, 2025



Grade:  Subject Area/ Course: Critical Proficiency:

Priority Performance Indicators:

Provoking & Guiding 
Unit Questions

Learning Continuum Approaching
(Access Point) Essential Grade Level Proficiency Confident Grade Level Proficiency Expanding

(Challenge Point)

What do students need 
to know?

What do students need 
to do?



Grade:  Subject Area/ Course: Critical Proficiency:

Priority Performance Indicators:

Provoking & Guiding 
Unit Questions

Learning Continuum Approaching
(Access Point) Essential Grade Level Proficiency Confident Grade Level Proficiency Expanding

(Challenge Point)

What do students need 
to know?

What do students need 
to do?



Defining Grade Level Essential

The essential level of a standard is:
• Foundational, serves as the base to build more complexity on
• Non negotiables
• The most important concepts and skills
• Still grade level
• Familiar applications, single steps, benchmark ideas
• Important for all students to build on
• Enough for a “pass” – not remedial or below grade level
• For content goals: Knowledge & comprehension verbs
• For skill goals: Application & analysis verbs

Slide 8 Moore, 2025



Grade:  Subject Area/ Course: Critical Proficiency:

Priority Performance Indicators:

Provoking & Guiding 
Unit Questions

Learning Continuum Approaching
(Access Point) Essential Grade Level Proficiency Confident Grade Level Proficiency Expanding

(Challenge Point)

What do students need 
to know?

What do students need 
to do?



Adding on Grade Level Complexity

The confident level of a standard is:
• The full intent of a grade level standard
• Not increasing quantity
• Unfamiliar situations
• Multiple steps
• Integration of skills
• For content goals: Knowledge & comprehension verbs
• For skills goals: analysis & synthesis verbs

Slide 8 Moore, 2025





DOK 1 and 2
Is Essential

Content 
verbs

Skills
Verbs



Grade:  4-5
Subject Area/ Course: 
ELA

Critical Proficiency: Comprehend, interpret, analyze, and evaluate complex literary and 
informational texts.

Priority Performance Indicators: Foundational Skills Apply phonics and word analysis skills to decode words and to read with sufficient accuracy 
and fluency to comprehend appropriately complex texts. (RF.3-4)

Learning Targets - Curricular Language Learning Targets –  Student Friendly Language

What do students 
need to 
understand?

• Accurate word recognition supports comprehension of increasingly complex 
texts. 

• Word parts provide clues to both pronunciation and meaning. 
• Fluent reading allows readers to focus on understanding, interpreting, and 

analyzing text.

• I understand that reading words correctly helps me 
understand what I am reading.

• I understand that word parts can give clues about how a 
word sounds and what it means. 

• I understand that fluent readers can spend more time 
thinking about the meaning of a text.

What do students 
need to know?

• Phonics patterns and spelling conventions (letter-sound relationships, vowel 
patterns, syllable types). 

• Word analysis structures (prefixes, suffixes, roots, and base words). 
• Characteristics of fluent reading (accuracy, rate, and expression).

• I know that letter patterns and spelling patterns help me 
read new words. 

• I know that word parts can help me figure out what a word 
means and how to say it.

• I know that fluent readers read correctly, smoothly, and 
with expression.

What do students 
need to do?

• Decode unfamiliar and multisyllabic words using phonics and word analysis 
strategies. 

• Read grade-level complex texts fluently with sufficient accuracy, rate, and 
expression.

• Use word parts and context to determine the pronunciation and meaning of 
unknown words.

• I can use phonics and word-solving strategies to read 
unfamiliar and longer words. 

• I can read grade-level texts accurately, smoothly, and with 
expression.

• I can use word parts and context clues to figure out how to 
say and understand unfamiliar words.

What 
competencies/ 
transferable skills 
do students need 
to develop?
(Decided based on 
needs of class)

Self-Direction
• Apply knowledge in familiar and new contexts. 
• Demonstrate initiative and responsibility for learning. 
• Persevere in challenging situations. 
• Demonstrate flexibility, including the ability to learn, unlearn, and relearn

• I can be self-directed by using what I know in new and 
different situations. 

• I can be self-directed by taking responsibility for my 
learning and doing my best work. 

• I can be self-directed by sticking with challenging tasks 
even when they are hard. 

• I can be self-directed by trying new strategies and learning 
from my mistakes.



Grade:  4-5 Subject Area/ Course: ELA Critical Proficiency: Comprehend, interpret, analyze, and evaluate complex literary and informational texts.

Priority Performance Indicators: Foundational Skills Apply phonics and word analysis skills to decode words and to read with sufficient accuracy and fluency t o comprehend appropriately complex texts. (RF.3-
4)

Provoking & Guiding Unit 
Questions

• Can we understand a text if we cannot read many of the words? Why or why not?
• Is reading fast the same as reading fluently?
• What should we do when we come to a word we do not know?

Learning Continuum Approaching
(Access Point) Essential Grade Level Proficiency Confident Grade Level Proficiency Expanding

(Challenge Point)

• I know that letter patterns and 
spelling patterns help me 
read new words. 

• I know that word parts can 
help me figure out what a 
word means and how to say 
it.

• I know that fluent readers 
read correctly, smoothly, and 
with expression.

• I know that letter patterns help me 
read unfamiliar words.

• I know that syllables can help me 
break apart longer words. 

• I know that word parts can help me 
figure out unfamiliar words.

• I know that fluent readers read 
words correctly. 

• I know that reading words 
accurately helps me understand 
what I read.

• I know that phonics and spelling patterns 
help me decode unfamiliar and 
multisyllabic words. 

• I know that prefixes, suffixes, roots, and 
base words can help me determine a 
word's meaning and pronunciation. 

• I know that fluent readers read 
accurately, at an appropriate pace, and 
with expression. 

• I know that recognizing words 
automatically helps me focus on 
understanding a text. 

• I know that word analysis strategies help 
me comprehend increasingly complex 
texts.

• I can use phonics and word-
solving strategies to read 
unfamiliar and longer words. 

• I can read grade-level texts 
accurately, smoothly, and 
with expression.

• I can use word parts and 
context clues to figure out 
how to say and understand 
unfamiliar words.

• I can use letter-sound patterns to 
read unfamiliar words. 

• I can break longer words into 
syllables to help me read them. 

• I can read grade-level text
• I can use common word parts to 

help me read unfamiliar words. 
• I can use simple context clues to 

help me understand unfamiliar 
words.

• I can use phonics and word-solving 
strategies to read unfamiliar and 
multisyllabic words. 

• I can read grade-level texts accurately, 
smoothly, and with expression. 

• I can use prefixes, suffixes, roots, and 
base words to determine how to 
pronounce and understand unfamiliar 
words. 

• I can use context clues to determine the 
meaning of unfamiliar words while 
reading.

• I can apply decoding and fluency skills to 
comprehend increasingly complex texts.



Grade:  Sci 3
Subject Area/ Course: 
Science

Critical Proficiency: Use evidence to identify or predict cause and effect relationships for 
complex natural and human designed systems.

Priority Performance Indicators: Cause and Effect: Biological Evolution—Unity and Diversity: Response to Changes in Environment Construct an 
argument with evidence that in a particular habitat some organisms can survive well, some survive less well, and some cannot survive at all and 
make a claim supported by evidence that when the environment changes the types of plants and animals that live there may change. 3-LS4-3; 3-
LS4-4

Learning Targets - Curricular Language Learning Targets –  Student Friendly Language

What do students need to 
understand?

• Cause-and-effect relationships help explain why some 
organisms survive better than others in a particular environment. 
The characteristics of a habitat influence which organisms can 
live there successfully. 

• When environmental conditions change, the populations of 
plants and animals in a habitat may change as well.

• I understand that different living things need different 
things to survive. 

• I understand that a habitat helps determine which plants 
and animals can live there. 

• I understand that changes in the environment can affect 
the living things in a habitat.

What do students need to 
know?

• Habitats provide the resources organisms need to survive. 
• Different organisms have different traits that affect their ability to 

survive in a habitat. 
• Environmental changes can affect which plants and animals can 

survive in a habitat.

• I know that habitats provide food, water, shelter, and space 
that living things need to survive. 

• I know that different plants and animals have traits that 
help them survive in their habitats. 

• I know that changes in the environment can affect which 
plants and animals are able to survive in a habitat.

What do students need to 
do?

• Use evidence from observations, texts, data, or models to explain 
organism survival in a habitat. 

• Construct arguments supported by evidence about why some 
organisms survive better than others. 

• Make and support claims about how environmental changes may 
affect plants and animals in a habitat.

• I can use observations, information, and evidence to 
explain why plants and animals survive in a habitat. 

• I can use evidence to explain why some organisms survive 
better than others in a habitat. 

• I can make a claim and support it with evidence about how 
changes in a habitat affect plants and animals.

What competencies/ 
transferable skills do 
students need to develop?
(Decided based on needs of 
class)

Informed and Integrative Thinking
• Analyze, evaluate, and synthesize information from multiple 

sources.
• Use evidence and reasoning to justify claims

• I can be informed and integrate my thinking by using 
information from more than one source to build my 
understanding. 

• I can be informed and integrate my thinking by using 
evidence and good thinking to support my ideas



Grade:  Sci 3 Subject Area/ Course: Science Critical Proficiency: Use evidence to identify or predict cause and effect relationships for complex natural and human 
designed systems.

Priority Performance Indicators: Cause and Effect: Biological Evolution—Unity and Diversity: Response to Changes in Environment Construct an argument with evidence that in a particular habitat some 
organisms can survive well, some survive less well, and some cannot survive at all and make a claim supported by evidence tha t when the environment changes the types of plants and animals that live there 
may change. 3-LS4-3; 3-LS4-4

Provoking & Guiding Unit 
Questions

• What do living things need to survive?
• Could a fish survive in a desert? Why or why not? 
• What would happen if all the water disappeared from a habitat? 
• Which is more important for survival: an organism's traits or its habitat?

Learning Continuum Approaching
(Access Point)

Essential Grade Level 
Proficiency Confident Grade Level Proficiency Expanding

(Challenge Point)

• I know that habitats provide 
food, water, shelter, and 
space that living things need 
to survive. 

• I know that different plants 
and animals have traits that 
help them survive in their 
habitats. 

• I know that changes in the 
environment can affect which 
plants and animals are able 
to survive in a habitat.

• I know that habitats 
provide food, water, 
shelter, and space that 
living things need to 
survive. 

• I know that different 
plants and animals have 
traits that help them 
survive in their habitats. 

• I know that changes in a 
habitat can affect the 
plants and animals living 
there.

• I know that organisms survive best in habitats that 
meet their survival needs. 

• I know that specific traits help plants and animals 
survive, grow, and reproduce in particular habitats. 

• I know that changes in environmental conditions 
can cause some organisms to survive well, some to 
survive less well, and some not to survive at all. 

• I know that when a habitat changes, the types and 
populations of plants and animals living there may 
change.

•  I know that evidence can be used to explain cause-
and-effect relationships between habitats, traits, 
and survival.

• I can use observations, 
information, and evidence to 
explain why plants and 
animals survive in a habitat. 

• I can use evidence to explain 
why some organisms survive 
better than others in a 
habitat. 

• I can make a claim and 
support it with evidence 
about how changes in a 
habitat affect plants and 
animals.

• I can use observations 
and information to 
explain how a habitat 
helps plants and animals 
survive. 

• I can identify evidence 
that shows how traits 
help organisms survive in 
a habitat. 

• I can describe how 
changes in a habitat can 
affect plants and 
animals.

• I can use evidence from observations, texts, data, 
or models to explain why plants and animals 
survive in a habitat. 

• I can use evidence to explain why some organisms 
survive better than others in a particular habitat. 

• I can construct a claim supported by evidence 
about how changes in a habitat affect plants and 
animals. 

• I can use evidence to explain cause-and-effect 
relationships between environmental changes and 
organism survival. 

• I can compare how different organisms respond to 
changes in the same habitat.



Grade:  SS K
Subject Area/ Course: 
SS

Critical Proficiency: Geography – Students use geographic inquiry and reasoning to propose 
solutions to local, national, and global issues.

Priority Performance Indicators: Geographic Representations: Spatial Views of the World Create and/or use maps of familiar and unfamiliar 
places to describe and identify locations, relationships, cultural and environmental characteristics. (D2. Geo. 1, 2, 3) 

Learning Targets - Curricular Language Learning Targets –  Student Friendly Language

What do students 
need to understand?

• Maps help people understand and communicate information about 
places. 

• Places can be described by their location and their natural and human-
made features. 

• People use geographic information to make sense of the world around 
them.

• I understand that maps help me find and learn about 
places. 

• I understand that places can be described by where they 
are and what is there.

• I understand that maps help people make sense of the 
world around them.

What do students 
need to know?

• Maps are tools that help people represent and locate places. 
• Places have physical and human characteristics. 
• Location words (e.g., near, far, next to, above, below, left, right) help 

describe where things are)

• I know that maps help people show and find places. 
• I know that places have natural features and things people 

build. 
• I know that location words help describe where things are.

What do students 
need to do?

• Use maps, globes, and other representations to identify locations. 
• Describe the characteristics of familiar and unfamiliar places using 

geographic language. 
• Create simple maps that show locations and relationships between 

places.

• I can use maps, globes, and pictures to find places. 
• I can describe places using location words and details 

about what I see. 
• I can create a map that shows where places are and how 

they are connected.

What competencies/ 
transferable skills do 
students need to 
develop?
(Decided based on 
needs of class)

Informed and Integrative Thinking 
• Apply knowledge from various disciplines and contexts to real-life 

situations. 
• Develop and use models to explain phenomena.

• I can be an informed thinker by using what I learn in 
different places and situations. 

• I can be an informed thinker by using maps, pictures, and 
models to help explain my ideas.



Grade:  SS 2 Subject Area/ Course: SS Critical Proficiency: Geography – Students use geographic inquiry and reasoning to propose solutions to local, 
national, and global issues.

Priority Performance Indicators: Geographic Representations: Spatial Views of the World Create and/or use maps of familiar and unfamiliar places to describe and identify locations, relationships, cultural and 
environmental characteristics. (D2. Geo. 1, 2, 3) 

Provoking & Guiding Unit 
Questions

• How would we find a place we have never been before?
• How do you know where you are?
• What is a map?
• What can maps tell us about a place?

Learning Continuum Approaching
(Access Point) Essential Grade Level Proficiency Confident Grade Level Proficiency Expanding

(Challenge Point)

• I know that maps help people 
show and find places. 

• I know that places have 
natural features and things 
people build. 

• I know that location words 
help describe where things 
are.

• I know that maps help people find 
places. 

• I know that places have things from 
nature and things made by people. 

• I know that location words help tell 
where things are.

• I know that maps help people show and 
find places. 

• I know that places have natural features 
and things people build. 

• I know that location words help describe 
where things are and how places are 
related to one another.

• I can use maps, globes, and 
pictures to find places. 

• I can describe places using 
location words and details 
about what I see. 

• I can create a map that shows 
where places are and how 
they are connected.

• I can use maps, globes, and pictures 
to identify places. 

• I can use location words to describe 
where things are. 

• I can create a simple map that 
shows the location of familiar 
places.

• I can use maps, globes, and pictures to 
find places. 

• I can describe places using location 
words and details about what I see. 

• I can create a map that shows where 
places are and how they are connected.



Grade:  Math 9-12
Subject Area/ Course: 
Math

Critical Proficiency: Algebraic Reasoning - Create, interpret, use, and analyze expressions, 
equations, and inequalities. 

Priority Performance Indicators: Function Notation - Understand the concept of a function and use function notation. (HSF.IF.A) 

Learning Targets - Curricular Language Learning Targets –  Student Friendly Language

What do students 
need to understand?

• Functions model relationships between quantities and help 
describe patterns and change. 

• Different representations of a function communicate the same 
relationship in different ways. 

• Function notation provides a precise way to describe, interpret, 
and analyze relationships between variables.

• I understand that functions model relationships between quantities 
and help explain patterns and change. 

• I understand that a function can be represented in different ways, such 
as graphs, tables, equations, and verbal descriptions, while showing 
the same relationship. 

• I understand that function notation is a precise way to represent, 
interpret, and analyze relationships between variables.

What do students 
need to know?

• A function is a relationship in which each input has exactly one 
output. 

• Function notation (e.g., 𝑓 𝑥  )is used to represent and evaluate 
functions. 

• Functions can be represented using tables, graphs, equations, 
verbal descriptions, and other models.

• I know that a function is a relationship where each input has only one 
output. 

• I know that function notation, such as 𝑓 𝑥  ,is used to represent 
functions and find output values. 

• I know that functions can be represented using tables, graphs, 
equations, verbal descriptions, and other models.

What do students 
need to do?

• Determine whether a relationship is a function. 
• Interpret and use function notation to evaluate and describe 

functions. 
• Represent and analyze functions using tables, graphs, 

equations, and contextual situations.

• I can determine whether a relationship is a function. 
• I can use and interpret function notation to evaluate and describe 

functions.
• I can represent and analyze functions using tables, graphs, equations, 

and real-world situations.

What competencies/ 
transferable skills do 
students need to 
develop?
(Decided based on 
needs of class)

Creative and Practical Problem Solving
• Identify patterns, trends, and relationships. 
• Analyze, evaluate, and synthesize evidence. 
• Use a range of tools to solve problems.

• I can be a creative and practical problem solver by identifying patterns, 
trends, and relationships in data and situations. 

• I can be a creative and practical problem solver by analyzing and 
evaluating evidence to draw conclusions.

• I can be a creative and practical problem solver by choosing and using 
appropriate tools and strategies to solve problems.



Grade:  Math 9 Subject Area/ Course: Math Critical Proficiency: Algebraic Reasoning - Create, interpret, use, and analyze expressions, equations, and 
inequalities. 

Priority Performance Indicators: Function Notation - Understand the concept of a function and use function notation. (HSF.IF.A) 

Provoking & Guiding Unit 
Questions

• How can functions help us make predictions about the future? 
• Can a function exist without an equation? 
• What is a function? How do functions describe relationships between quantities? 
• How can functions help us understand patterns and change?

Learning Continuum Approaching
(Access Point)

Essential Grade Level 
Proficiency Confident Grade Level Proficiency Expanding

(Challenge Point)

• I know that a function is a 
relationship where each input 
has only one output. 

• I know that function notation, 
such as 𝑓 𝑥  ,is used to 
represent functions and find 
output values. 

• I know that functions can be 
represented using tables, 
graphs, equations, verbal 
descriptions, and other 
models.

• I know that a function is a 
relationship where each input 
has only one output. 

• I know that function notation 
can be used to represent a 
function and find outputs. 

• I know that functions can be 
shown using tables, graphs, 
equations, and other 
representations.

• I know that a function is a relationship where 
each input has only one output. 

• I know that function notation, such as 𝑓 𝑥  ,

is used to represent functions and find output 
values. 

• I know that functions can be represented 
using tables, graphs, equations, verbal 
descriptions, and other models, while 
showing the same relationship.

• I can determine whether a 
relationship is a function. 

• I can use and interpret 
function notation to evaluate 
and describe functions.

• I can represent and analyze 
functions using tables, 
graphs, equations, and real-
world situations.

• I can identify whether a 
relationship is a function. 

• I can use function notation to 
find output values. 

• I can represent functions using 
tables, graphs, and equations.

• I can determine whether a relationship is a 
function. 

• I can use and interpret function notation to 
evaluate and describe functions. 

• I can represent and analyze functions using 
tables, graphs, equations, and real-world 
situations.



How to build a learning continuum

1. Determine grade level Priority Performance Indicator (PPI)
2. Draw out the understandings, knowledge & skills from PPI
3. Define the proficiency window

a) what is essential grade level - create foundation
b) what is confident grade level - add on complexity 

4. Extend essential grade level to create an access point (approaching)
5. Extend confident grade level to create a challenge point (expanding)
  

Slide 8 Moore, 2025



7.4: Address bias, threats & 
distractions
8.1: Clarify the meaning & 
purpose of goals
8.2: Optimize challenge & 
support
8.3: Foster collaboration, 
interdependence  & collective 
learning

5.3: Build fluencies with graduated 
support for practice & 
performance
6.1: Set meaningful goals
6.2: Anticipate & plan for 
challenges
6.4: Enhance capacity for 
monitoring progress
6.5: Challenge exclusionary 
practices

Strategy: Creating Access & Challenge Points







Creating an Access Point (approaching)

An access point is
• Derived from an essential grade level standard
• Concrete and familiar
• Adjusting complexity not the concept
• Simplify path, not destination
• Matches a student’s literacy and communication levels
• Based on literacy levels

• Early emergent
• Emergent
• Transitional
• Conventional

Slide 8 Moore, 2025



Literacy Snapshot for Strategic Curricular Planning

Slide 8 Moore, 2025

Early Emergent Emergent Transitional
Conventional – 
(Essential until 

Grade 7)
• Can attends to 

pictures, 
symbols, objects

• Can match
• Can identify
• Can respond to 

choices

• Can read and 
use familiar 
words

• Can identify 
simple patterns

• Can connect 
symbols with 
meaning

• Can read familiar 
text

• Can use multiple 
cues

• Can apply 
strategies that 
are modelled

• Can work with 
grade level text

• Can applies 
multiple 
strategies

• Can explain 
reasoning



Grade:  Subject Area/ Course: Critical Proficiency:

Priority Performance Indicators:

Provoking & Guiding 
Unit Questions

Learning Continuum Approaching
(Access Point) Essential Grade Level Proficiency Confident Grade Level Proficiency Expanding

(Challenge Point)

What do students need 
to know?

What do students need 
to do?



Grade:  4-5
Subject Area/ Course: 
ELA

Critical Proficiency: Comprehend, interpret, analyze, and evaluate complex literary and 
informational texts.

Priority Performance Indicators: Foundational Skills Apply phonics and word analysis skills to decode words and to read with sufficient accuracy 
and fluency to comprehend appropriately complex texts. (RF.3-4)

Learning Targets - Curricular Language Learning Targets –  Student Friendly Language

What do students 
need to 
understand?

• Accurate word recognition supports comprehension of increasingly complex 
texts. 

• Word parts provide clues to both pronunciation and meaning. 
• Fluent reading allows readers to focus on understanding, interpreting, and 

analyzing text.

• I understand that reading words correctly helps me 
understand what I am reading.

• I understand that word parts can give clues about how a 
word sounds and what it means. 

• I understand that fluent readers can spend more time 
thinking about the meaning of a text.

What do students 
need to know?

• Phonics patterns and spelling conventions (letter-sound relationships, vowel 
patterns, syllable types). 

• Word analysis structures (prefixes, suffixes, roots, and base words). 
• Characteristics of fluent reading (accuracy, rate, and expression).

• I know that letter patterns and spelling patterns help me 
read new words. 

• I know that word parts can help me figure out what a word 
means and how to say it.

• I know that fluent readers read correctly, smoothly, and 
with expression.

What do students 
need to do?

• Decode unfamiliar and multisyllabic words using phonics and word analysis 
strategies. 

• Read grade-level complex texts fluently with sufficient accuracy, rate, and 
expression.

• Use word parts and context to determine the pronunciation and meaning of 
unknown words.

• I can use phonics and word-solving strategies to read 
unfamiliar and longer words. 

• I can read grade-level texts accurately, smoothly, and with 
expression.

• I can use word parts and context clues to figure out how to 
say and understand unfamiliar words.

What 
competencies/ 
transferable skills 
do students need 
to develop?
(Decided based on 
needs of class)

Self-Direction
• Apply knowledge in familiar and new contexts. 
• Demonstrate initiative and responsibility for learning. 
• Persevere in challenging situations. 
• Demonstrate flexibility, including the ability to learn, unlearn, and relearn

• I can be self-directed by using what I know in new and 
different situations. 

• I can be self-directed by taking responsibility for my 
learning and doing my best work. 

• I can be self-directed by sticking with challenging tasks 
even when they are hard. 

• I can be self-directed by trying new strategies and learning 
from my mistakes.



Grade:  4-5 Subject Area/ Course: ELA Critical Proficiency: Comprehend, interpret, analyze, and evaluate complex literary and informational texts.

Priority Performance Indicators: Foundational Skills Apply phonics and word analysis skills to decode words and to read with sufficient accuracy and fluency t o comprehend appropriately complex texts. (RF.3-4)

What do students need to 
understand?

• I understand that reading words correctly helps me understand what I am reading.
• I understand that word parts can give clues about how a word sounds and what it means. 
• I understand that fluent readers can spend more time thinking about the meaning of a text.

Learning Continuum Approaching
(Access Point)

Essential Grade Level 
Proficiency Confident Grade Level Proficiency Expanding

(Challenge Point)

• I know that letter patterns and 
spelling patterns help me read new 
words. 

• I know that word parts can help me 
figure out what a word means and 
how to say it.

• I know that fluent readers read 
correctly, smoothly, and with 
expression.

• EE: I know what words are 
and they have meaning

• E: I know that patterns and 
word parts help me read

• T: I know that I can use 
patterns, syllables and word 
parts to figure out unfamiliar 
words and understand text

• I know that letter patterns help 
me read unfamiliar words.

• I know that syllables can help 
me break apart longer words. 

• I know that word parts can 
help me figure out unfamiliar 
words.

• I know that fluent readers read 
words correctly. 

• I know that reading words 
accurately helps me 
understand what I read.

• I know that phonics and spelling patterns help 
me decode unfamiliar and multisyllabic 
words. 

• I know that prefixes, suffixes, roots, and base 
words can help me determine a word's 
meaning and pronunciation. 

• I know that fluent readers read accurately, at 
an appropriate pace, and with expression. 

• I know that recognizing words automatically 
helps me focus on understanding a text. 

• I know that word analysis strategies help me 
comprehend increasingly complex texts.

• I know that Greek and Latin roots, 
prefixes, and suffixes can help me 
determine the meaning of unfamiliar 
academic and content-specific words. 

• I know that words may have multiple 
meanings and that context helps 
determine the intended meaning. 

• I know that authors use increasingly 
complex vocabulary and language 
structures that require flexible word-
solving strategies. 

• I know that fluent readers adjust their 
rate, accuracy, and expression based 
on the purpose, audience, and 
complexity of a text. 

• I can use phonics and word-solving 
strategies to read unfamiliar and 
longer words. 

• I can read grade-level texts 
accurately, smoothly, and with 
expression.

• I can use word parts and context 
clues to figure out how to say and 
understand unfamiliar words.

• EE: I can look at and 
recognize print

• E: I can use sound symbol 
relationships to read 
familiar words

• T: I can apply decoding, 
word part and context 
strategies in text

• I can use letter-sound patterns 
to read unfamiliar words. 

• I can break longer words into 
syllables to help me read 
them. 

• I can read grade-level text
• I can use common word parts 

to help me read unfamiliar 
words. 

• I can use simple context clues 
to help me understand 
unfamiliar words.

• I can use phonics and word-solving strategies 
to read unfamiliar and multisyllabic words. 

• I can read grade-level texts accurately, 
smoothly, and with expression. 

• I can use prefixes, suffixes, roots, and base 
words to determine how to pronounce and 
understand unfamiliar words. 

• I can use context clues to determine the 
meaning of unfamiliar words while reading.

• I can apply decoding and fluency skills to 
comprehend increasingly complex texts.

• I can flexibly use multiple strategies to 
decode and understand unfamiliar 
words in complex texts. 

• I can adjust my reading rate, accuracy, 
and expression based on the purpose 
and complexity of a text. 

• I can determine the meaning of words 
and phrases by using word structure, 
context, and reference resources when 
needed. 

• I can read complex texts fluently and 
independently while focusing on 
deeper comprehension, interpretation, 
and analysis.



Grade:  Sci 3
Subject Area/ Course: 
Science

Critical Proficiency: Use evidence to identify or predict cause and effect relationships for 
complex natural and human designed systems.

Priority Performance Indicators: Cause and Effect: Biological Evolution—Unity and Diversity: Response to Changes in Environment Construct an 
argument with evidence that in a particular habitat some organisms can survive well, some survive less well, and some cannot survive at all and 
make a claim supported by evidence that when the environment changes the types of plants and animals that live there may change. 3-LS4-3; 3-
LS4-4

Learning Targets - Curricular Language Learning Targets –  Student Friendly Language

What do students need to 
understand?

• Cause-and-effect relationships help explain why some 
organisms survive better than others in a particular environment. 
The characteristics of a habitat influence which organisms can 
live there successfully. 

• When environmental conditions change, the populations of 
plants and animals in a habitat may change as well.

• I understand that different living things need different 
things to survive. 

• I understand that a habitat helps determine which plants 
and animals can live there. 

• I understand that changes in the environment can affect 
the living things in a habitat.

What do students need to 
know?

• Habitats provide the resources organisms need to survive. 
• Different organisms have different traits that affect their ability to 

survive in a habitat. 
• Environmental changes can affect which plants and animals can 

survive in a habitat.

• I know that habitats provide food, water, shelter, and space 
that living things need to survive. 

• I know that different plants and animals have traits that 
help them survive in their habitats. 

• I know that changes in the environment can affect which 
plants and animals are able to survive in a habitat.

What do students need to 
do?

• Use evidence from observations, texts, data, or models to explain 
organism survival in a habitat. 

• Construct arguments supported by evidence about why some 
organisms survive better than others. 

• Make and support claims about how environmental changes may 
affect plants and animals in a habitat.

• I can use observations, information, and evidence to 
explain why plants and animals survive in a habitat. 

• I can use evidence to explain why some organisms survive 
better than others in a habitat. 

• I can make a claim and support it with evidence about how 
changes in a habitat affect plants and animals.

What competencies/ 
transferable skills do 
students need to develop?
(Decided based on needs of 
class)

Informed and Integrative Thinking
• Analyze, evaluate, and synthesize information from multiple 

sources.
• Use evidence and reasoning to justify claims

• I can be informed and integrate my thinking by using 
information from more than one source to build my 
understanding. 

• I can be informed and integrate my thinking by using 
evidence and good thinking to support my ideas



Grade:  Sci 3 Subject Area/ Course: Science Critical Proficiency: Use evidence to identify or predict cause and effect relationships for complex natural and human 
designed systems.

Priority Performance Indicators: Cause and Effect: Biological Evolution—Unity and Diversity: Response to Changes in Environment Construct an argument with evidence that in a particular habitat some 
organisms can survive well, some survive less well, and some cannot survive at all and make a claim supported by evidence tha t when the environment changes the types of plants and animals that live there 
may change. 3-LS4-3; 3-LS4-4

Provoking & Guiding Unit 
Questions

• What do living things need to survive?
• Could a fish survive in a desert? Why or why not? 
• What would happen if all the water disappeared from a habitat? 
• Which is more important for survival: an organism's traits or its habitat?

Learning Continuum Approaching
(Access Point)

Essential Grade Level 
Proficiency Confident Grade Level Proficiency Expanding

(Challenge Point)

• I know that habitats provide 
food, water, shelter, and 
space that living things need 
to survive. 

• I know that different plants 
and animals have traits that 
help them survive in their 
habitats. 

• I know that changes in the 
environment can affect which 
plants and animals are able 
to survive in a habitat.

• EE: I know that plants and animals 
are living things

• E: I know that living things need 
food, water and shelter

• T: I know that habitats provide what 
living things need to survive

• I know that habitats 
provide food, water, 
shelter, and space that 
living things need to 
survive. 

• I know that different 
plants and animals have 
traits that help them 
survive in their habitats. 

• I know that changes in a 
habitat can affect the 
plants and animals living 
there.

• I know that organisms survive best in habitats that 
meet their survival needs. 

• I know that specific traits help plants and animals 
survive, grow, and reproduce in particular habitats. 

• I know that changes in environmental conditions 
can cause some organisms to survive well, some to 
survive less well, and some not to survive at all. 

• I know that when a habitat changes, the types and 
populations of plants and animals living there may 
change.

•  I know that evidence can be used to explain cause-
and-effect relationships between habitats, traits, 
and survival.

• I can use observations, 
information, and evidence to 
explain why plants and 
animals survive in a habitat. 

• I can use evidence to explain 
why some organisms survive 
better than others in a 
habitat. 

• I can make a claim and 
support it with evidence 
about how changes in a 
habitat affect plants and 
animals.

• EE: I can observe living things
• E: I can identify what living things 

need
• T: I can use observations to explain 

how habitats help living things 
survive

• I can use observations 
and information to 
explain how a habitat 
helps plants and animals 
survive. 

• I can identify evidence 
that shows how traits 
help organisms survive in 
a habitat. 

• I can describe how 
changes in a habitat can 
affect plants and 
animals.

• I can use evidence from observations, texts, data, 
or models to explain why plants and animals 
survive in a habitat. 

• I can use evidence to explain why some organisms 
survive better than others in a particular habitat. 

• I can construct a claim supported by evidence 
about how changes in a habitat affect plants and 
animals. 

• I can use evidence to explain cause-and-effect 
relationships between environmental changes and 
organism survival. 

• I can compare how different organisms respond to 
changes in the same habitat.



Grade:  SS K
Subject Area/ Course: 
SS

Critical Proficiency: Geography – Students use geographic inquiry and reasoning to propose 
solutions to local, national, and global issues.

Priority Performance Indicators: Geographic Representations: Spatial Views of the World Create and/or use maps of familiar and unfamiliar 
places to describe and identify locations, relationships, cultural and environmental characteristics. (D2. Geo. 1, 2, 3) 

Learning Targets - Curricular Language Learning Targets –  Student Friendly Language

What do students 
need to understand?

• Maps help people understand and communicate information about 
places. 

• Places can be described by their location and their natural and human-
made features. 

• People use geographic information to make sense of the world around 
them.

• I understand that maps help me find and learn about 
places. 

• I understand that places can be described by where they 
are and what is there.

• I understand that maps help people make sense of the 
world around them.

What do students 
need to know?

• Maps are tools that help people represent and locate places. 
• Places have physical and human characteristics. 
• Location words (e.g., near, far, next to, above, below, left, right) help 

describe where things are)

• I know that maps help people show and find places. 
• I know that places have natural features and things people 

build. 
• I know that location words help describe where things are.

What do students 
need to do?

• Use maps, globes, and other representations to identify locations. 
• Describe the characteristics of familiar and unfamiliar places using 

geographic language. 
• Create simple maps that show locations and relationships between 

places.

• I can use maps, globes, and pictures to find places. 
• I can describe places using location words and details 

about what I see. 
• I can create a map that shows where places are and how 

they are connected.

What competencies/ 
transferable skills do 
students need to 
develop?
(Decided based on 
needs of class)

Informed and Integrative Thinking 
• Apply knowledge from various disciplines and contexts to real-life 

situations. 
• Develop and use models to explain phenomena.

• I can be an informed thinker by using what I learn in 
different places and situations. 

• I can be an informed thinker by using maps, pictures, and 
models to help explain my ideas.



Grade:  SS 2 Subject Area/ Course: SS Critical Proficiency: Geography – Students use geographic inquiry and reasoning to propose solutions to local, 
national, and global issues.

Priority Performance Indicators: Geographic Representations: Spatial Views of the World Create and/or use maps of familiar and unfamiliar places to describe and identify locations, relationships, cultural and 
environmental characteristics. (D2. Geo. 1, 2, 3) 

Provoking & Guiding Unit 
Questions

• How would we find a place we have never been before?
• How do you know where you are?
• What is a map?
• What can maps tell us about a place?

Learning Continuum Approaching
(Access Point) Essential Grade Level Proficiency Confident Grade Level Proficiency Expanding

(Challenge Point)

• I know that maps help people 
show and find places. 

• I know that places have 
natural features and things 
people build. 

• I know that location words 
help describe where things 
are.

• EE: I know that maps show places.
• E: I know that maps help people 

find places; I know that places 
have things from nature and things 
made by people.

• T: I know that maps use location 
words to help tell them where 
things are

• I know that maps help people find 
places. 

• I know that places have things from 
nature and things made by people. 

• I know that location words help tell 
where things are.

• I know that maps help people show and 
find places. 

• I know that places have natural features 
and things people build. 

• I know that location words help describe 
where things are and how places are 
related to one another.

• I can use maps, globes, and 
pictures to find places. 

• I can describe places using 
location words and details 
about what I see. 

• I can create a map that shows 
where places are and how 
they are connected.

• EE: I can recognize places on 
maps, globes, and pictures.

• E: I can use maps, globes, and 
pictures to find familiar places. 

• T: I can use location words to 
describe where things are; I can 
create a simple map that shows 
familiar places.

• I can use maps, globes, and pictures 
to identify places. 

• I can use location words to describe 
where things are. 

• I can create a simple map that 
shows the location of familiar 
places.

• I can use maps, globes, and pictures to 
find places. 

• I can describe places using location 
words and details about what I see. 

• I can create a map that shows where 
places are and how they are connected.



Grade:  Math 9-12
Subject Area/ Course: 
Math

Critical Proficiency: Algebraic Reasoning - Create, interpret, use, and analyze expressions, 
equations, and inequalities. 

Priority Performance Indicators: Function Notation - Understand the concept of a function and use function notation. (HSF.IF.A) 

Learning Targets - Curricular Language Learning Targets –  Student Friendly Language

What do students 
need to understand?

• Functions model relationships between quantities and help 
describe patterns and change. 

• Different representations of a function communicate the same 
relationship in different ways. 

• Function notation provides a precise way to describe, interpret, 
and analyze relationships between variables.

• I understand that functions model relationships between quantities 
and help explain patterns and change. 

• I understand that a function can be represented in different ways, such 
as graphs, tables, equations, and verbal descriptions, while showing 
the same relationship. 

• I understand that function notation is a precise way to represent, 
interpret, and analyze relationships between variables.

What do students 
need to know?

• A function is a relationship in which each input has exactly one 
output. 

• Function notation (e.g., 𝑓 𝑥  )is used to represent and evaluate 
functions. 

• Functions can be represented using tables, graphs, equations, 
verbal descriptions, and other models.

• I know that a function is a relationship where each input has only one 
output. 

• I know that function notation, such as 𝑓 𝑥  ,is used to represent 
functions and find output values. 

• I know that functions can be represented using tables, graphs, 
equations, verbal descriptions, and other models.

What do students 
need to do?

• Determine whether a relationship is a function. 
• Interpret and use function notation to evaluate and describe 

functions. 
• Represent and analyze functions using tables, graphs, 

equations, and contextual situations.

• I can determine whether a relationship is a function. 
• I can use and interpret function notation to evaluate and describe 

functions.
• I can represent and analyze functions using tables, graphs, equations, 

and real-world situations.

What competencies/ 
transferable skills do 
students need to 
develop?
(Decided based on 
needs of class)

Creative and Practical Problem Solving
• Identify patterns, trends, and relationships. 
• Analyze, evaluate, and synthesize evidence. 
• Use a range of tools to solve problems.

• I can be a creative and practical problem solver by identifying patterns, 
trends, and relationships in data and situations. 

• I can be a creative and practical problem solver by analyzing and 
evaluating evidence to draw conclusions.

• I can be a creative and practical problem solver by choosing and using 
appropriate tools and strategies to solve problems.



Grade:  Math 9 Subject Area/ Course: Math Critical Proficiency: Algebraic Reasoning - Create, interpret, use, and analyze expressions, equations, and 
inequalities. 

Priority Performance Indicators: Function Notation - Understand the concept of a function and use function notation. (HSF.IF.A) 

Provoking & Guiding Unit 
Questions

• How can functions help us make predictions about the future? 
• Can a function exist without an equation? 
• What is a function? How do functions describe relationships between quantities? 
• How can functions help us understand patterns and change?

Learning Continuum Approaching
(Access Point)

Essential Grade Level 
Proficiency Confident Grade Level Proficiency Expanding

(Challenge Point)

• I know that a function is a 
relationship where each input 
has only one output. 

• I know that function notation, 
such as 𝑓 𝑥  ,is used to 
represent functions and find 
output values. 

• I know that functions can be 
represented using tables, 
graphs, equations, verbal 
descriptions, and other 
models.

• EE: I know that one thing can lead 
to another thing; I know that 
information can be shown in 
different ways.

• E: I know that symbols can be used 
to show mathematical 
relationships.

• T: I know that functions can be 
represented using tables, graphs, 
and equations.

• I know that a function is a 
relationship where each input 
has only one output. 

• I know that function notation 
can be used to represent a 
function and find outputs. 

• I know that functions can be 
shown using tables, graphs, 
equations, and other 
representations.

• I know that a function is a relationship where 
each input has only one output. 

• I know that function notation, such as 𝑓 𝑥  ,

is used to represent functions and find output 
values. 

• I know that functions can be represented 
using tables, graphs, equations, verbal 
descriptions, and other models, while 
showing the same relationship.

• I can determine whether a 
relationship is a function. 

• I can use and interpret 
function notation to evaluate 
and describe functions.

• I can represent and analyze 
functions using tables, 
graphs, equations, and real-
world situations.

• EE: I can match inputs to outputs. 
• E: I can use tables, pictures, or 

graphs to show information.
• T: I can identify input-output 

relationships; I can use function 
notation to find output values. 

• I can identify whether a 
relationship is a function. 

• I can use function notation to 
find output values. 

• I can represent functions using 
tables, graphs, and equations.

• I can determine whether a relationship is a 
function. 

• I can use and interpret function notation to 
evaluate and describe functions. 

• I can represent and analyze functions using 
tables, graphs, equations, and real-world 
situations.



Creating a Challenge Point (expanding)

A challenge point is
• Beyond the grade level complexity
• Increases in complexity, maintains the concept
• Not based on quantity
• Deepens understanding
• Promotes transfer
• Encourages evaluation, creativity or innovation
• Not just the next grade level
• Innovative
• Can be organized around challenge levels

Slide 8 Moore, 2025



Grade:  Subject Area/ Course: Critical Proficiency:

Priority Performance Indicators:

Provoking & Guiding 
Unit Questions

Learning Continuum Approaching
(Access Point) Essential Grade Level Proficiency Confident Grade Level Proficiency Expanding

(Challenge Point)

What do students need 
to know?

What do students need 
to do?



Complexity Snapshot for Strategic Curricular Planning

Moore, 2026

Confident Grade 
Level Proficiency Deeper Thinking Transferring Ideas Pursuing 

Innovation

• Can meet full grade 
level proficiency

• Can demonstrate 
intent of full 
standard

• can analyze, justify, 
compare, or 
evaluate the 
learning.

• Verbs: analyze, 
compare, justify, 
evaluate, explain 
why

• can apply the 
learning in a new 
context, subject, 
situation, or 
problem.

• Verbs: apply, 
connect, adapt, 
transfer, use in a 
new context

• can create, design, 
investigate, refine, or 
propose something 
new using the 
learning.

• Verbs: design, 
create, develop, 
investigate, propose, 
refine, defend



Grade:  4-5
Subject Area/ Course: 
ELA

Critical Proficiency: Comprehend, interpret, analyze, and evaluate complex literary and 
informational texts.

Priority Performance Indicators: Foundational Skills Apply phonics and word analysis skills to decode words and to read with sufficient accuracy 
and fluency to comprehend appropriately complex texts. (RF.3-4)

Learning Targets - Curricular Language Learning Targets –  Student Friendly Language

What do students 
need to 
understand?

• Accurate word recognition supports comprehension of increasingly complex 
texts. 

• Word parts provide clues to both pronunciation and meaning. 
• Fluent reading allows readers to focus on understanding, interpreting, and 

analyzing text.

• I understand that reading words correctly helps me 
understand what I am reading.

• I understand that word parts can give clues about how a 
word sounds and what it means. 

• I understand that fluent readers can spend more time 
thinking about the meaning of a text.

What do students 
need to know?

• Phonics patterns and spelling conventions (letter-sound relationships, vowel 
patterns, syllable types). 

• Word analysis structures (prefixes, suffixes, roots, and base words). 
• Characteristics of fluent reading (accuracy, rate, and expression).

• I know that letter patterns and spelling patterns help me 
read new words. 

• I know that word parts can help me figure out what a word 
means and how to say it.

• I know that fluent readers read correctly, smoothly, and 
with expression.

What do students 
need to do?

• Decode unfamiliar and multisyllabic words using phonics and word analysis 
strategies. 

• Read grade-level complex texts fluently with sufficient accuracy, rate, and 
expression.

• Use word parts and context to determine the pronunciation and meaning of 
unknown words.

• I can use phonics and word-solving strategies to read 
unfamiliar and longer words. 

• I can read grade-level texts accurately, smoothly, and with 
expression.

• I can use word parts and context clues to figure out how to 
say and understand unfamiliar words.

What 
competencies/ 
transferable skills 
do students need 
to develop?
(Decided based on 
needs of class)

Self-Direction
• Apply knowledge in familiar and new contexts. 
• Demonstrate initiative and responsibility for learning. 
• Persevere in challenging situations. 
• Demonstrate flexibility, including the ability to learn, unlearn, and relearn

• I can be self-directed by using what I know in new and 
different situations. 

• I can be self-directed by taking responsibility for my 
learning and doing my best work. 

• I can be self-directed by sticking with challenging tasks 
even when they are hard. 

• I can be self-directed by trying new strategies and learning 
from my mistakes.



Grade:  4-5 Subject Area/ Course: ELA Critical Proficiency: Comprehend, interpret, analyze, and evaluate complex literary and 
informational texts.

Priority Performance Indicators: Foundational Skills Apply phonics and word analysis skills to decode words and to read with sufficient accuracy and fluency to comprehend 
appropriately complex texts. (RF.3-4)

What do students need to 
understand?

• I understand that reading words correctly helps me understand what I am reading.
• I understand that word parts can give clues about how a word sounds and what it means. 
• I understand that fluent readers can spend more time thinking about the meaning of a text.

Learning Continuum Approaching
(Access Point) Essential Grade Level Proficiency Confident Grade Level Proficiency Expanding

(Challenge Point)

• I know that letter patterns 
and spelling patterns help 
me read new words. 

• I know that word parts can 
help me figure out what a 
word means and how to say 
it.

• I know that fluent readers 
read correctly, smoothly, 
and with expression.

• EE: I know what words 
are and they have 
meaning

• E: I know that patterns 
and word parts help 
me read

• T: I know that I can 
use patterns, 
syllables and word 
parts to figure out 
unfamiliar words and 
understand text

• I know that letter patterns help 
me read unfamiliar words.

• I know that syllables can help me 
break apart longer words. 

• I know that word parts can help 
me figure out unfamiliar words.

• I know that fluent readers read 
words correctly. 

• I know that reading words 
accurately helps me understand 
what I read.

• I know that phonics and spelling patterns 
help me decode unfamiliar and 
multisyllabic words. 

• I know that prefixes, suffixes, roots, and 
base words can help me determine a 
word's meaning and pronunciation. 

• I know that fluent readers read accurately, 
at an appropriate pace, and with 
expression. 

• I know that recognizing words 
automatically helps me focus on 
understanding a text. 

• I know that word analysis strategies help 
me comprehend increasingly complex 
texts.

• DT: I know that different word-solving 
strategies are more effective for different 
types of unfamiliar words.

• TI: I know that word-analysis strategies can 
be used to understand academic and 
technical vocabulary in different subjects.

• PI: I know that language follows patterns 
that can help readers predict the meaning 
and pronunciation of unfamiliar words

• I can use phonics and 
word-solving strategies to 
read unfamiliar and longer 
words. 

• I can read grade-level texts 
accurately, smoothly, and 
with expression.

• I can use word parts and 
context clues to figure out 
how to say and understand 
unfamiliar words.

• EE: I can look at and 
recognize print

• E: I can use sound 
symbol relationships 
to read familiar words

• T: I can apply 
decoding, word part 
and context strategies 
in text

• I can use letter-sound patterns 
to read unfamiliar words. 

• I can break longer words into 
syllables to help me read them. 

• I can read grade-level text
• I can use common word parts to 

help me read unfamiliar words. 
• I can use simple context clues to 

help me understand unfamiliar 
words.

• I can use phonics and word-solving 
strategies to read unfamiliar and 
multisyllabic words. 

• I can read grade-level texts accurately, 
smoothly, and with expression. 

• I can use prefixes, suffixes, roots, and base 
words to determine how to pronounce and 
understand unfamiliar words. 

• I can use context clues to determine the 
meaning of unfamiliar words while reading.

• I can apply decoding and fluency skills to 
comprehend increasingly complex texts.

• DT: I can analyze how accurate and fluent 
reading affects my understanding of a text.

• TI: I can use word-solving strategies to 
understand unfamiliar academic and 
technical vocabulary in different subjects. 
PI: I can develop and justify my own 
strategies for solving unfamiliar words and 
understanding complex texts. I can 
investigate patterns in words and language 
to predict the meaning and pronunciation of 
new vocabulary



Grade:  Sci 3
Subject Area/ Course: 
Science

Critical Proficiency: Use evidence to identify or predict cause and effect relationships for 
complex natural and human designed systems.

Priority Performance Indicators: Cause and Effect: Biological Evolution—Unity and Diversity: Response to Changes in Environment Construct an 
argument with evidence that in a particular habitat some organisms can survive well, some survive less well, and some cannot survive at all and 
make a claim supported by evidence that when the environment changes the types of plants and animals that live there may change. 3-LS4-3; 3-
LS4-4

Learning Targets - Curricular Language Learning Targets –  Student Friendly Language

What do students need to 
understand?

• Cause-and-effect relationships help explain why some 
organisms survive better than others in a particular environment. 
The characteristics of a habitat influence which organisms can 
live there successfully. 

• When environmental conditions change, the populations of 
plants and animals in a habitat may change as well.

• I understand that different living things need different 
things to survive. 

• I understand that a habitat helps determine which plants 
and animals can live there. 

• I understand that changes in the environment can affect 
the living things in a habitat.

What do students need to 
know?

• Habitats provide the resources organisms need to survive. 
• Different organisms have different traits that affect their ability to 

survive in a habitat. 
• Environmental changes can affect which plants and animals can 

survive in a habitat.

• I know that habitats provide food, water, shelter, and space 
that living things need to survive. 

• I know that different plants and animals have traits that 
help them survive in their habitats. 

• I know that changes in the environment can affect which 
plants and animals are able to survive in a habitat.

What do students need to 
do?

• Use evidence from observations, texts, data, or models to explain 
organism survival in a habitat. 

• Construct arguments supported by evidence about why some 
organisms survive better than others. 

• Make and support claims about how environmental changes may 
affect plants and animals in a habitat.

• I can use observations, information, and evidence to 
explain why plants and animals survive in a habitat. 

• I can use evidence to explain why some organisms survive 
better than others in a habitat. 

• I can make a claim and support it with evidence about how 
changes in a habitat affect plants and animals.

What competencies/ 
transferable skills do 
students need to develop?
(Decided based on needs of 
class)

Informed and Integrative Thinking
• Analyze, evaluate, and synthesize information from multiple 

sources.
• Use evidence and reasoning to justify claims

• I can be informed and integrate my thinking by using 
information from more than one source to build my 
understanding. 

• I can be informed and integrate my thinking by using 
evidence and good thinking to support my ideas



Grade:  Sci 3 Subject Area/ Course: Science Critical Proficiency: Use evidence to identify or predict cause and effect relationships for complex natural and human 
designed systems.

Priority Performance Indicators: Cause and Effect: Biological Evolution—Unity and Diversity: Response to Changes in Environment Construct an argument with evidence that in a particular habitat some 
organisms can survive well, some survive less well, and some cannot survive at all and make a claim supported by evidence tha t when the environment changes the types of plants and animals that live there 
may change. 3-LS4-3; 3-LS4-4

Provoking & Guiding Unit 
Questions

• What do living things need to survive?
• Could a fish survive in a desert? Why or why not? 
• What would happen if all the water disappeared from a habitat? 
• Which is more important for survival: an organism's traits or its habitat?

Learning Continuum Approaching
(Access Point)

Essential Grade Level 
Proficiency Confident Grade Level Proficiency Expanding

(Challenge Point)

• I know that habitats provide 
food, water, shelter, and 
space that living things need 
to survive. 

• I know that different plants 
and animals have traits that 
help them survive in their 
habitats. 

• I know that changes in the 
environment can affect which 
plants and animals are able 
to survive in a habitat.

• EE: I know that plants and animals 
are living things

• E: I know that living things need 
food, water and shelter

• T: I know that habitats provide what 
living things need to survive

• I know that habitats 
provide food, water, 
shelter, and space that 
living things need to 
survive. 

• I know that different 
plants and animals have 
traits that help them 
survive in their habitats. 

• I know that changes in a 
habitat can affect the 
plants and animals living 
there.

• I know that organisms survive best in habitats that 
meet their survival needs. 

• I know that specific traits help plants and animals 
survive, grow, and reproduce in particular habitats. 

• I know that changes in environmental conditions 
can cause some organisms to survive well, some to 
survive less well, and some not to survive at all. 

• I know that when a habitat changes, the types and 
populations of plants and animals living there may 
change.

•  I know that evidence can be used to explain cause-
and-effect relationships between habitats, traits, 
and survival.

• DP:. I know that evidence can help 
explain why some plants and animals 
survive better than others.

• TI: I know that the same change in the 
environment can affect different 
plants and animals in different ways. 
I know that what I learn about one 
habitat can help me understand what 
might happen in another habitat.

• PI: I know that I can use evidence to 
predict what might happen when a 
habitat changes.

• I can use observations, 
information, and evidence to 
explain why plants and 
animals survive in a habitat. 

• I can use evidence to explain 
why some organisms survive 
better than others in a 
habitat. 

• I can make a claim and 
support it with evidence 
about how changes in a 
habitat affect plants and 
animals.

• EE: I can observe living things
• E: I can identify what living things 

need
• T: I can use observations to explain 

how habitats help living things 
survive

• I can use observations 
and information to 
explain how a habitat 
helps plants and animals 
survive. 

• I can identify evidence 
that shows how traits 
help organisms survive in 
a habitat. 

• I can describe how 
changes in a habitat can 
affect plants and 
animals.

• I can use evidence from observations, texts, data, 
or models to explain why plants and animals 
survive in a habitat. 

• I can use evidence to explain why some organisms 
survive better than others in a particular habitat. 

• I can construct a claim supported by evidence 
about how changes in a habitat affect plants and 
animals. 

• I can use evidence to explain cause-and-effect 
relationships between environmental changes and 
organism survival. 

• I can compare how different organisms respond to 
changes in the same habitat.

• DP: I can use evidence to explain how 
a habitat, an organism's traits, and 
environmental changes work 
together to affect survival.

• TI: I can use evidence from one 
habitat to predict what might happen 
in a different habitat.

• PI: I can use evidence to make and 
defend predictions about how future 
habitat changes may affect plants 
and animals.



Grade:  SS K-3
Subject Area/ Course: 
SS

Critical Proficiency: Geography – Students use geographic inquiry and reasoning to propose 
solutions to local, national, and global issues.

Priority Performance Indicators: Geographic Representations: Spatial Views of the World Create and/or use maps of familiar and unfamiliar 
places to describe and identify locations, relationships, cultural and environmental characteristics. (D2. Geo. 1, 2, 3) 

Learning Targets - Curricular Language Learning Targets –  Student Friendly Language

What do students 
need to understand?

• Maps help people understand and communicate information about 
places. 

• Places can be described by their location and their natural and human-
made features. 

• People use geographic information to make sense of the world around 
them.

• I understand that maps help me find and learn about 
places. 

• I understand that places can be described by where they 
are and what is there.

• I understand that maps help people make sense of the 
world around them.

What do students 
need to know?

• Maps are tools that help people represent and locate places. 
• Places have physical and human characteristics. 
• Location words (e.g., near, far, next to, above, below, left, right) help 

describe where things are)

• I know that maps help people show and find places. 
• I know that places have natural features and things people 

build. 
• I know that location words help describe where things are.

What do students 
need to do?

• Use maps, globes, and other representations to identify locations. 
• Describe the characteristics of familiar and unfamiliar places using 

geographic language. 
• Create simple maps that show locations and relationships between 

places.

• I can use maps, globes, and pictures to find places. 
• I can describe places using location words and details 

about what I see. 
• I can create a map that shows where places are and how 

they are connected.

What competencies/ 
transferable skills do 
students need to 
develop?
(Decided based on 
needs of class)

Informed and Integrative Thinking 
• Apply knowledge from various disciplines and contexts to real-life 

situations. 
• Develop and use models to explain phenomena.

• I can be an informed thinker by using what I learn in 
different places and situations. 

• I can be an informed thinker by using maps, pictures, and 
models to help explain my ideas.



Grade:  SS K-3 Subject Area/ Course: SS Critical Proficiency: Geography – Students use geographic inquiry and reasoning to propose solutions to local, 
national, and global issues.

Priority Performance Indicators: Geographic Representations: Spatial Views of the World Create and/or use maps of familiar and unfamiliar places to describe and identify locations, relationships, cultural and 
environmental characteristics. (D2. Geo. 1, 2, 3) 

Provoking & Guiding Unit 
Questions

• How would we find a place we have never been before?
• How do you know where you are?
• What is a map?
• What can maps tell us about a place?

Learning Continuum K-3 Approaching 
(Access Point)

Essential Grade Band Proficiency
(Grade K-1)

Confident Grade Band Proficiency
(grade 2/3)

Expanding
(Challenge Point)

• I know that maps help people 
show and find places. 

• I know that places have 
natural features and things 
people build. 

• I know that location words 
help describe where things 
are.

• EE: I know that maps show places.
• E: I know that maps help people 

find places; I know that places 
have things from nature and things 
made by people.

• T: I know that maps use location 
words to help tell them where 
things are

• I know that maps help people find 
places. 

• I know that places have things from 
nature and things made by people. 

• I know that location words help tell 
where things are.

• I know that maps help people show and 
find places. 

• I know that places have natural features 
and things people build. 

• I know that location words help describe 
where things are and how places are 
related to one another.

• DT: I know that maps can help me 
understand how places are 
connected.

• TI: I know that I can use maps and 
location words to learn about new 
places.

• PI: I know that people can make 
maps to share information with 
others.

• I can use maps, globes, and 
pictures to find places. 

• I can describe places using 
location words and details 
about what I see. 

• I can create a map that shows 
where places are and how 
they are connected.

• EE: I can recognize places on 
maps, globes, and pictures.

• E: I can use maps, globes, and 
pictures to find familiar places. 

• T: I can use location words to 
describe where things are; I can 
create a simple map that shows 
familiar places.

• I can use maps, globes, and pictures 
to identify places. 

• I can use location words to describe 
where things are. 

• I can create a simple map that 
shows the location of familiar 
places.

• I can use maps, globes, and pictures to 
find places. 

• I can describe places using location 
words and details about what I see. 

• I can create a map that shows where 
places are and how they are connected.

• DT: I can explain how maps, globes, 
and pictures help me learn about 
places.

• TI: I can use maps and location words 
to learn about places that are new to 
me.

• PI: I can create a map that helps 
others find their way or learn about a 
place or solve a problem



Grade:  Math 9
Subject Area/ Course: 
Math

Critical Proficiency: Algebraic Reasoning - Create, interpret, use, and analyze expressions, 
equations, and inequalities. 

Priority Performance Indicators: Function Notation - Understand the concept of a function and use function notation. (HSF.IF.A) 

Learning Targets - Curricular Language Learning Targets –  Student Friendly Language

What do students 
need to understand?

• Functions model relationships between quantities and help 
describe patterns and change. 

• Different representations of a function communicate the same 
relationship in different ways. 

• Function notation provides a precise way to describe, interpret, 
and analyze relationships between variables.

• I understand that functions model relationships between quantities 
and help explain patterns and change. 

• I understand that a function can be represented in different ways, such 
as graphs, tables, equations, and verbal descriptions, while showing 
the same relationship. 

• I understand that function notation is a precise way to represent, 
interpret, and analyze relationships between variables.

What do students 
need to know?

• A function is a relationship in which each input has exactly one 
output. 

• Function notation (e.g., 𝑓 𝑥  )is used to represent and evaluate 
functions. 

• Functions can be represented using tables, graphs, equations, 
verbal descriptions, and other models.

• I know that a function is a relationship where each input has only one 
output. 

• I know that function notation, such as 𝑓 𝑥  ,is used to represent 
functions and find output values. 

• I know that functions can be represented using tables, graphs, 
equations, verbal descriptions, and other models.

What do students 
need to do?

• Determine whether a relationship is a function. 
• Interpret and use function notation to evaluate and describe 

functions. 
• Represent and analyze functions using tables, graphs, 

equations, and contextual situations.

• I can determine whether a relationship is a function. 
• I can use and interpret function notation to evaluate and describe 

functions.
• I can represent and analyze functions using tables, graphs, equations, 

and real-world situations.

What competencies/ 
transferable skills do 
students need to 
develop?
(Decided based on 
needs of class)

Creative and Practical Problem Solving
• Identify patterns, trends, and relationships. 
• Analyze, evaluate, and synthesize evidence. 
• Use a range of tools to solve problems.

• I can be a creative and practical problem solver by identifying patterns, 
trends, and relationships in data and situations. 

• I can be a creative and practical problem solver by analyzing and 
evaluating evidence to draw conclusions.

• I can be a creative and practical problem solver by choosing and using 
appropriate tools and strategies to solve problems.



Grade:  Math 9 Subject Area/ Course: Math Critical Proficiency: Algebraic Reasoning - Create, interpret, use, and analyze expressions, equations, and 
inequalities. 

Priority Performance Indicators: Function Notation - Understand the concept of a function and use function notation. (HSF.IF.A) 

Provoking & Guiding Unit 
Questions

• How can functions help us make predictions about the future? 
• Can a function exist without an equation? 
• What is a function? How do functions describe relationships between quantities? 
• How can functions help us understand patterns and change?

Learning Continuum Approaching
(Access Point)

Essential Grade Level 
Proficiency Confident Grade Level Proficiency Expanding

(Challenge Point)

• I know that a function is a 
relationship where each input 
has only one output. 

• I know that function notation, 
such as 𝑓 𝑥  ,is used to 
represent functions and find 
output values. 

• I know that functions can be 
represented using tables, 
graphs, equations, verbal 
descriptions, and other 
models.

• EE: I know that one thing can lead 
to another thing; I know that 
information can be shown in 
different ways.

• E: I know that symbols can be used 
to show mathematical 
relationships.

• T: I know that functions can be 
represented using tables, graphs, 
and equations.

• I know that a function is a 
relationship where each input 
has only one output. 

• I know that function notation 
can be used to represent a 
function and find outputs. 

• I know that functions can be 
shown using tables, graphs, 
equations, and other 
representations.

• I know that a function is a relationship where 
each input has only one output. 

• I know that function notation, such as 𝑓 𝑥  ,

is used to represent functions and find output 
values. 

• I know that functions can be represented 
using tables, graphs, equations, verbal 
descriptions, and other models, while 
showing the same relationship.

• DT: I know that different 
representations of a function can 
show different information about the 
same relationship.

• TI: I know that functions can be used 
to explain patterns and relationships 
in science, business, and everyday 
life.

• PI:  I know that functions can be used 
to investigate questions, make 
predictions, and support decisions.

• I can determine whether a 
relationship is a function. 

• I can use and interpret 
function notation to evaluate 
and describe functions.

• I can represent and analyze 
functions using tables, 
graphs, equations, and real-
world situations.

• EE: I can match inputs to outputs. 
• E: I can use tables, pictures, or 

graphs to show information.
• T: I can identify input-output 

relationships; I can use function 
notation to find output values. 

• I can identify whether a 
relationship is a function. 

• I can use function notation to 
find output values. 

• I can represent functions using 
tables, graphs, and equations.

• I can determine whether a relationship is a 
function. 

• I can use and interpret function notation to 
evaluate and describe functions. 

• I can represent and analyze functions using 
tables, graphs, equations, and real-world 
situations.

• DT: I can justify reasoning and 
compare representations.

• TI: I can apply functions to new 
disciplines, contexts, and problems.

• PI: I can create, evaluate, and refine 
mathematical models to investigate 
questions and support decisions.



• Quick review of yesterday
• Universal Design for Learning 3.0

• Accessible language

• High Impact Curricular UDL Strategies
• Translating learning goals into student friendly language
• Creating guiding & provoking unit questions
• Building grade level learning continuums/progressions
• Extending grade level for access and challenge
• Pulling in transferable skills

Today’s Plan



7.1: Optimize choice & 
autonomy
8.1: Clarify the meaning & 
purpose of goals
8.2: Optimize challenge & 
support
8.5: Offer action-oriented 
feedback
9.3: Promote individual & 
collective reflection

Strategy: Pulling in Transferable Skills

5.3: Build fluencies with 
graduated support for 
practice & performance
6.1: Set meaningful goals
6.2: Anticipate & plan for 
challenges
6.4: Enhance capacity for 
monitoring progress
6.5: Challenge exclusionary 
practices



Transferable Skills
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