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Questions to think about today

 What does true inclusion look and feel like in an early learning
environment?

 What is the difference between a barrier and a need”? How does knowing
the difference help us support children?

 Whatis UDL and which “ramp” stood out to you today?

 How can educators use a strength-based lens when planning for
children?

 What is one thing from this session that you want to apply in your own
practice?
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How do we do inclusion ?

Including

‘special needs’ children
into general education
classrooms
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Who are we planning for?
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Why are children not often viewed through a
strength-based Perspective?

Where should a child be?
What is wrong?

How do we help to fix them?
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Why are children not often viewed through a
strength-based Perspective?

Where should a child be? Medical

Deficits

What is wrong?

How do we help to fix them?

Norm
Referenced

Educational Intellectual

Deficits Deficits
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What does it mean to view a child through a
strength-based perspective?

Where could a child be?
What do they bring?

Based
How do we help them grow?
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Where could a child be? What is right? How do we help them grow?
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Goal: To order and enjoy a coffee in a local coffee shop
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UDL 3.0: The Ramps for Learning

Goal: For children to engage, understand, and show growth in learning

Provide multiple means of

Engagement

Provide multiple means of Provide multiple means of

Representation Action & Expression

Recognition Networks e/ Strategic Networks
The “WHAT" of Learning The "HOW" of Learning

Affective Networks

The “"WHY" of Learning ""\\‘ o




UDL 3.0: The Ramps for Learning

Goal: For children to engage, understand, and show growth in learning

Provide multiple means of

Provide multiple means of Provide multiple means of

Engagement Representation Action & Expression
- \ff\\\{}
Affective Networks —{ DR / Recognition Networks < Strategic Networks
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Barriers: What is getting in the way AROUND a child, that is preventing
them from meeting a goal



Reducing Barriers: Building the ramps in learning

Design Multiple Means of S Design Multiple Means of _ Design Multiple Means of

Engagement - Representation Action & Expression ‘ D

Design Options for Design Options for Design Options for
Welcoming Interests & Identities Perception Interaction
P * Optimize choice and autonomy (7.1) * Support opportunities to customize the display of e Vary and honor the methods for response, navigation,
g « Optimize relevance, value, and authenticity (7.2) information (1.1) and movement (4.1)
< * Nurture joy and play (7.3) * Support multiple ways to perceive information (1.2) e Optimize access to accessible materials and assistive and
o Address biases, threats, and distractions (7.4 * Represent a diversity of perspectives and identities in accessible technologies and tools 42
authentic ways (1.3)
Design Options for Design Options for Design Options for
Sustaining Effort & Persistence Language & Symbols (2 Expression & Communication ¢
* Clarify the meaning and purpose of goals (8.1) ¢ Clarify vocabulary, symbols, and language structures (2.1) ¢ Use multiple media for communication (5.1)
§ * Optimize challenge and support (8.2) * Support decoding of text, mathematical notation, and * Use multiple tools for construction, composition, and
= » Foster collaboration, interdependence, and collective symbols (2.2) creativity (52)
il learning (8.3) ¢ Cultivate understanding and respect across languages ¢ Build fluencies with graduated support for practice and
 Foster belonging and community (8.4) and dialects (2.3) performance (5.3)
« Offer action-oriented feedback 8.5) * Address biases in the use of language and symbols (2.4) * Address biases related to modes of expression and
« lllustrate through multiple media (2.5) communication (5.4)
Design Options for Design Options for Design Options for
§ Emotional Capacity Building Knowledge i3 Strategy Development )
2 * Recognize expectations, beliefs, and motivations (9.1) o Connect prior knowledge to new learning (3.1) o Set meaningful goals (6.1)
"E * Develop awareness of self and others (9.2) « Highlight and explore patterns, critical features, big ideas, e Anticipate and plan for challenges (6.2)
2 « Promote individual and collective reflection (9.3) and relationships (32 * Organize information and resources (6.3)
g e Cultivate empathy and restorative practices (9.4) * Cultivate multiple ways of knowing and making meaning (3.3)  Enhance capacity for monitoring progress (6.4)
B e Maximize transfer and generalization (3.4) i i
e Challenge exclusionary practices (6.5)

See: https://udlguidelines.cast.org/



UDL Principle: Action & Expression

Supports children’s growth by offering many ways to participate, communicate, and show what they
know. Language intentionally centers children and reflects inclusive, strengths-based practice.

UDL 3.0 What this means for early learning
Indicator settings

Educators “set children up to do

hard things” by noticing what

tends to be tricky and planning

ahead by:

- previewing changes

- usingvisuals and schedules,

- rehearsing routines through
play

- offering role choices

- planning regulation supports

- simplifying steps, and

- ensuring multiple ways to
participate/communicate.

The goalis not to prevent
challenge, butto reduce
avoidable frustration and help
children build coping strategies,
confidence, and independence
within a supportive community




UDL Principle: Action & Expression

Supports children’s growth by offering many ways to participate, communicate, and show what they
know. Language intentionally centers children and reflects inclusive, strengths-based practice.

UD!— 3.0 Wha.t this means for early learning How this connects to ELECT (Early How this connects to HDLH (How
Indicator settings Learning for Every Child Today) Does Learning Happen?)

Educators “set children up to do

hard things” by noticing what

tends to be tricky and planning

ahead by:

- previewing changes

- usingvisuals and schedules,

- rehearsing routines through
play

- offering role choices

- planning regulation supports

- simplifying steps, and

- ensuring multiple ways to
participate/communicate.

The goalis not to prevent
challenge, butto reduce
avoidable frustration and help
children build coping strategies,
confidence, and independence
within a supportive community

ELECT emphasizes responsive
environments, developmental
variability, and intentional
observation to plan programming
that meets children where they are.

Anticipating challenges aligns with
ELECT’s focus on using knowledge of
development and relationships to
design supportive conditions for
learning, including adapting
expectations, scaffolding skills
(self-regulation, communication,
social problem-solving), and
partnering with families to
understand children’s strengths,
needs, and contexts.

HDLH emphasizes that learning
happens through relationships and
conditions that foster Belonging,
Well-Being, Engagement, and
Expression.

Planning for challenges

supports Well-Being by reducing
stress and supporting regulation,
supports Belonging by keeping
children included during hard
moments (instead of removed),
supports Engagement by making
participation feel doable, and
supports Expression by ensuring
children have ways to
communicate needs, choices, and
feelings—especially when things
get tricky



What this looks like for children
ages 0-2

UDL 3.0
Indicator

te and plan for challenges

icipa

6.2 - Ant

Planning through predictable
routines: Consistent sequences
(arrive > wash hands > snack) so
children can anticipate what’s next.
Rehearsal before transitions: Adults
preview what’s coming (show shoes,
pointto outside, sing transition songs).
Support tools placed in

reach: Comfort objects, quiet cozy
spaces, sensory supports available
before distress escalates.

Adults plan for the child with the

child: Caregivers notice patterns
(hunger, fatigue) and adjust timing,
environment, and pacing.

Gentle “pre-correction”: Adults
support success without shame (move
away from loud area; offer lap; reduce
stimulation).

Co-regulation as planning: Adults
help children “borrow calm” so they
can tolerate waiting and changes.

What this looks like for children What this looks like for children
ages 3-5 ages 6-12

Visual “ready plans”: Simple picture
routines forcommon challenges
(clean-up, lining up, waiting turns,
toileting).

Role-play tricky moments: Practice
“what to do when...” (someone takes
your block, you feel overwhelmed, you
don’t want to stop playing).
“First/Then” and “Plan B”

thinking: Children learn there’s
anotherway when the first plan
doesn’t work (different material,
differentrole, different space).
Problem-solving language: “What
might be hard? What could help? Who
can we ask? Where can we go?”
Planning tools that aren’t text-
heavy: Photo cues, object cues,
simple maps of the room, choice
cards.

Group planning rituals: Morning
meeting plan, centre planning boards
(“Where will you start? What do you
need?”).

Co-created group plans: Kids help
design the schedule and norms (what
we do first, where to go for help, how
we handle conflict).

Choice-based coping plans: Kids
choose strategies for expected
challenges (noise, boredom,
competitive games, homework time).
Planning for energy after

school: Built-in decompression entry
routine (snack, movement, quiet zone)
before demands or group activities
Explicit transition supports: Posted
schedule, 5-2-1 warnings, predictable
clean-up jobs, timers kids control.
Belonging-safe planning: Kids can
opt out, take breaks, or choose quiet
roles without losing belonging (“You
can still be part of this”).

Restorative planning: After conflict,
kids plan for next time (“What will we
try if it happens again?”).



UDL Ramp: Principle:

What this means in educator and family friendly What this looks like for children ages

language




Questions to think about today

 What does true inclusion look and feel like in an early learning
environment?

 What is the difference between a barrier and a need”? How does knowing
the difference help us support children?

 Whatis UDL and which “ramp” stood out to you today?

 How can educators use a strength-based lens when planning for
children?

 What is one thing from this session that you want to apply in your own
practice?
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