


INCLUSION!?

What does this 
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History of Inclusive Placements for Students with Disabilities



History of Inclusive Placements for Students with Disabilities



What is driving the evolution of grade level inclusive placement?
What barriers are getting in the way of grade level inclusive placement?



What are we advocating for today?
- Neurodiversity: all brains work differently; there is no one way or right way to think and learn

- Individualization: all students are valued and responded to; they are not forced to conform to a status 

quo or dominant group

- Self Determination: all students need to have agency in their educational journey

- Disability as Identity: Disability is an identity (not a problem) that we need to appreciate and 

celebrate like any identity, and we NEED disability in all of our communities

- Strength & Competency-Based Learning: all students can learn and grow, looking at what students 

could do instead of what they should do

- Universal and Needs Based: all students need tools to manage their needs (not fix their deficits) & 

what works for one, works for many

Shelley Moore, PhD., 2023
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inclusion

So that 
students 
can…

including 
‘special needs’ students in 

grade level general 
education classroom

teaching and planning for  

 diversity 
in grade level general 
education classrooms

(where Diversity includes 
Disability)

looks like…

feel confident and safe to 

identify
in ALL classrooms and schools

(and where Disability is an 
identity)





When the conditions are 
right, everyone can be

successful



Guiding Conditions of inclusion describe that all students...

are PRESUMED 
competent and 

as having 
POTENTIAL

(positive mindset)

are PLACED in 
and attending 

inclusive 
classrooms and 

schools

are in PROXIMITY 
to and 

PARTICIPATING  
with PEERS

have 
PURPOSEFUL 

roles and 
responsibilities

are PLANNED for 
from the start

2023



Using the 5Ps











How we collected data 
reflecting the 5Ps
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• I am aware of the variety of 
disabilities in the community

• I am aware that there are 
students who may not be 
included in their classroom/ 
school communities

• I know what inclusion is and 
know that is evolves over time

• I am aware of how students 
with disabilities are perceived 
by the school community

• I am aware of what language to 
use when describing students 
with disabilities

• I address students with 
disabilities in age-appropriate 
tones and their privacy and 
integrity is respected

• I am aware that Disability is an 
identity to be celebrated as 
unique contribution to diverse 
communities

• I have a positive attitude towards 
disability and inclusion

• I understand why inclusion is 
important

• I understand that perceptions of 
disability influence decisions about 
educational placement and 
programming 

• I understand the value in including 
all students' voice in educational 
decision making

• I know what ableism is and am 
noticing examples of ableism in my 
classroom and school communities 

• I understand why Disability needs to 
also be considered in diversity, 
inclusion and equity (DEI) oriented 
initiatives

• I know how to describe/describe 
students in ways that are Disability 
affirming and non-ableist that avoid 
derogatory terms that perpetuate 
negative stereotypes

• I am trying/supporting 
inclusive practices in my 
classrooms

• I know how to/ am getting to 
know my students from 
strength-based 
perspectives

• I know how to/ am using 
strength-based 
perspectives as part of my 
data collection and 
assessment techniques that 
inform my practice

• I include Disabled students’ 
voice in decision making 
processes in my classroom 
(and ensuring 
communication tools are 
available to do so)

• I am working collaboratively 
to better understand and 
enact inclusive practices in 
my classroom and school

• I am learning about disability 
from multiple perspectives

• I am advocating for 
increasing access and 
opportunity for students 
with disabilities to be 
enrolled in grade level 
classrooms

• I am intentionally taking 
action to combat ableism in 
my school community

• I am advocating for 
resources to increase 
accessibility and situate 
Disability and Inclusion as a 
critical and equity-oriented 
practice

• I provide space for respond 
to students when they self-
advocate 

• I am reflecting on my 
hidden bias towards 
disability and inclusion

• I understand and 
recognize when my 
experiences, beliefs and 
attitudes are the barrier to 
inclusion and/or the 
success of a student with 
a disability

• I am engaging in learning 
and growth opportunities 
to learn more about, and 
from, Disabled 
perspectives

• I challenge Disability 
stereotypes (e.g. 
inspiration porn, 
infantilization etc.) and 
correct misconceptions 
that I encounter in others 

• I display allyship by 
leading by example and 
influencing others around 
me to contribute to a 
more inclusive culture in 
the school and community

Positive Attitudes Towards Disability Presuming Competence & Potential in ALL students

Dr. Shelley Moore, 2026Individual Reflection and Goal Setting Continuum: Condition 1
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• Staff are aware of the variety of 
disabilities in the community

• Staff are aware that there are 
students who may not be 
included in their classroom/ 
school communities

• Staff have a common 
understanding of what inclusion 
is

• Staff are aware of how students 
with disabilities are perceived 
by the school community

• Staff are aware of what 
language to use when 
describing students with 
disabilities

• Staff respectfully address 
students with disabilities in 
age-appropriate tones and 
their privacy and integrity is 
respected

• Staff is aware that Disability is 
an identity to be celebrated as 
unique contribution to diverse 
communities

• Staff have a positive attitude 
towards disability and inclusion

• Staff have a common 
understanding about why 
inclusion is important

• Staff understand that 
perceptions of disability influence 
decisions about educational 
placement and programming 

• Staff understand value in 
including all students' voice in 
educational decision making

• Staff know what ableism is and 
are noticing examples of ableism 
in classroom and school 
communities 

• Staff understand why Disability 
needs to also be considered in 
diversity, inclusion and equity 
(DEI) oriented initiatives

• Staff know how to/ can describe 
students in ways that are 
Disability affirming and non-
ableist that avoid derogatory 
terms that perpetuate negative 
stereotypes

• Staff members are trying 
inclusive practices in their 
classrooms

• Staff are getting to know 
students from a strength-based 
perspective

• Staff are using strength-based 
perspectives as part of their data 
collection and assessment 
techniques that inform their 
practice

• Community and school-based 
job activities are an inclusive 
experience and not the sole 
responsibility of students with 
disabilities and not done during 
instructional time

• Educational programming and 
enrollment is based on equal 
opportunity not ability levels

• Staff are including Disabled 
students’ voice in decision 
making processes (and ensuring 
communication tools are 
available to do so)

• Staff are working together 
to better understand and 
enact inclusive practices 
in their classroom and 
school

• Staff are learning about 
disability from multiple 
perspectives

• Staff are advocating for 
inclusion and increasing 
access and opportunity 
for disability in classrooms 
and schools

• Staff are intentionally 
taking action to combat 
ableism in their school 
community and beyond

• Staff are advocating for 
resources that increase 
accessibility and situate 
Disability and Inclusion as 
a critical and equity-
oriented practice

• Staff provide space for  
(and are responsive when) 
students self-advocate 

• Staff are constantly 
reflecting on their hidden 
bias towards disability and 
inclusion

• Staff recognize when their 
experiences, beliefs and 
attitudes are the barrier to 
inclusion and/or the 
success of a student with 
a disability

• Staff are engaging in 
learning and growth 
opportunities to learn 
more about, and from, 
Disabled perspectives

• Staff challenge Disability 
stereotypes (e.g. 
inspiration porn, 
infantilization etc.) and 
correct misconceptions 
that they encounter in 
others 

• Staff display allyship by 
leading by example and 
influencing others around 
them to contribute to a 
more inclusive culture in 
the school and community

Positive Attitudes Towards Disability Presuming Competence & Potential in ALL students

Dr. Shelley Moore, 2026Team Reflection and Goal Setting Continuum: Condition 1
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• School has a self-contained 
and/or segregated program for 
students with disabilities and 
are aware that a shift towards 
more inclusive programming 
needs to occur

• Staff are aware that there are 
students missing from their 
classroom and/or school 
community

• Staff are aware of barriers to 
enrollment, including physical 
facilities, learning materials, 
technology, professional 
development, attitudes, etc. 

• Staff have been provided 
research and had opportunities 
to hear from self-advocates 
and families with lived 
experience on the value and 
impact of inclusive enrollment 
and attendance

• All students are enrolled in a 
grade-based homeroom 
classroom with their peers

• Students with disabilities are 
enrolled in interest and strength 
based elective classes with their 
peers

• Decisions on enrollment are 
influenced by positive attitudes 
and beliefs of the classroom 
teacher towards Disability and 
inclusion

• Staff are working towards 
increasing enrollment for 
students with disabilities who 
have not historically attended the 
school and/or classrooms with 
peers

• Attendance of students with 
disabilities in increasing/ a plan is 
in place to increase attendance in 
enrolled classes

• Students and families are 
consulted about which classes to 
enroll student with disabilities in

• Students with disabilities are 
enrolled in classes first to ensure 
there is adequate space

• Enrollment numbers for students 
with disabilities in elective and 
academic classrooms are  
increasing

• Attendance and retention rates 
of students with disabilities who 
are enrolled reflect rate of 
students without disabilities

• School keeps track of and 
decreases disproportionality 
data including disciplinary 
actions, school completion, 
graduation, enrollment and 
attendance rates

• All students attend school for the 
full number of hours as directed 
by law

• Students with disabilities are 
given equal opportunity to enroll 
and attend any elective and 
academic class with their peers

• All students with disabilities are 
attending grade level classes with 
their peers

• Students with Disabilities receive 
supplemental services outside of 
instructional time

• Classroom teachers are 
collaborating with support 
teachers and support staff 
to ensure placement 
within the class in 
purposeful

• School is receiving 
positive feedback from 
students and families 
about enrollment and 
attendance

• School is offering 
information about the 
importance of diversity 
and inclusion, that include 
Disability

• School has a process of 
reporting and tracking 
exclusionary events and 
practices

• School implements a 
layered support model 
that allows for services to 
be offered to students in 
ways that are anchored 
and universal

• Staff are seeking out 
missing Disabled voices in 
their classes and 
advocating for inclusive 
placement for students 
with disabilities

• Staff are addressing bias in 
the disproportionality of 
data being gathered

• Staff are addressing 
exclusion being reported 
by students and families

• Staff are provided 
opportunities and 
attending professional 
development on universal 
design and layered 
support models

• Staff are provided 
opportunities to 
collaborate to support 
students in universal  and 
needs based ways

Place: Students with Disabilities are Placed in Inclusive Grade Level Classrooms and Neighbourhood Schools

Dr. Shelley Moore, 2026





Some findings from the 
data collection of the 5Ps



Pillar 1: Positive Attitudes towards 

inclusion and presuming competence in 

ALL students



Theme 1

Visible disability gets compassion; invisible disability 

gets misread

Students describe a split: when disability is visible, staff are more likely to 
respond with respect and accommodation; when needs are invisible (e.g., 
neurodivergence/mental health), students describe being interpreted as 
defiant rather than needing access supports.

Student — Student Focus Group
“If someone comes in… in a wheelchair… the teachers are giving them… 
respect… But when you’re someone who struggles with an invisible 
disability… they don’t see disability. They see defiance.” 



Pillar 2: Placed and attending grade level 

inclusive classrooms 



What do you notice?
Student Representation Analyzed

Total students (2176)

Representation

Ontario Ministry Category or Grouping % of sample Ontario Prevalence

Behaviour (1) • 0.05% • 1-3 % • Underrepresented

Communication

- Autism (7)
- Language Impairment (13)
- Learning Disability (17)

- Speech Impairment (0)
- Deaf & Hard of Hearing (1)

• 0.3 %
• 0.6%
• 0.8%

• 0%
• 0.05%

• 2-4%
• 2-4%
• 8-15%

• 1-3%
• 0.2-0.5%

• Underrepresented
• Underrepresented
• Underrepresented

• No representation
• Underrepresented

Intellectual

- Mild Intellectual (8)
- Developmental Disability (0)
- Gifted (0)

• 0.4%
• 0%
• 0%

• 1-2%
• 1-2%
• 1-2%

• Underrepresented
• No representation
• No representation

Physical

- Physical Disability (0)
- Blind/Low Vision (0)

• 0%
• 0%

• 0.1%
• 0.3%

• No representation
• No representation

Multiple (4) • 0.2% • 0.5-1% • Underrepresented

ELL (266) • 12.2 % • 10-25% • Proportionally 

represented

Self Identified Indigenous (57) • 2.6% • 2-5% • Proportionally 

represented



Lester B. Pearson

ON Categories Behavioural Communicational Intellectual Physical Multiple ELL Indigenous

Grade level LBP Autism (2)
Lang Im (4)

Mild (1) ELL (88) I (3)

STP Autism (2)
Lang Im (6)

Mild (2) Multi (2) ELL (159) I (25)

Grade Level/ 
De-
streamed

LBP Behav  (1) Lang Im (1) D/HH (1) Multi (1) ELL (48) I (6)

STP Lang Im (2) Multi (1) ELL (14) I (6)

Grade level/ 
Streamed

LBP ELL (14) I (0)

STP Autism (1) ELL (23) I (3)

Locally 
Developed 
(not grade 
level)

LBP Autism (1) Mild (3) ELL 17) I (6)

STP Autism (1) Mild (2) ELL (3) I (3)

What do you notice?



What does this data tell us?
• Students who are ELL have the most access to grade level inclusive 

classes

• Students with language impairments are largely supported within 

grade level classes, rather than streamed

• Some students with Autism and multiple exceptionalities have 

access to grade level classes (although numbers are small)

• Students with mild intellectual have limited access to grade level 

inclusive classes

• There are still some groups who have no access to grade level classes 

(developmental disabilities, behaviour etc.)

• Access to grade level classes varies significantly by school for 

Indigenous students



Some data-based 
decisions being made 

reflecting the 5Ps



Data Based Decisions
• Intentional placement of students with intellectual disabilities in 

grade level classes (they are getting scheduled first)

• Paraprofessionals assigned to classes not individual students

• Intentional scheduling (and facilitation) of collaboration time for 

classroom and support teachers 

• Ongoing, inquiry oriented & collaborative professional 

development and coaching

• For collaborative teams

• For school leadership





How could you use the 5Ps!



1. Guiding conditions of inclusion describe that all students...

are presumed 
competent

are enrolled in and 
attending grade level 
classes

are within proximity 
to and participating 
in shared learning 
experiences with 
peers

have purposeful roles 
and responsibilities

are planned for from 
the start

2. Teacher professional development that...

supports collaboration and the 
changing roles of educators & 
support staff

is situated, ongoing, and inquiry 
based

3. Systems frameworks that ...

are anchored in Universal 
Design for Learning & 
Layered, Needs Based 
Support Models

are moving away from a  
deficit-oriented models of 
special education and IEPs

Student Infrastructure

Teacher & Staffing Infrastructure

School & District Infrastructure

Moore, 2022



Guiding Conditions of inclusion describe that all students...

are PRESUMED 
competent and 

as having 
POTENTIAL
(positive mindset)

are PLACED in 
and attending 

inclusive 
classrooms and 

schools

are in PROXIMITY 
to and 

PARTICIPATING  
with PEERS

have 
PURPOSEFUL 

roles and 
responsibilities

are PLANNED for 
from the start

2023





2023

When the conditions are 
right, everyone can be

successful



What is a barrier?

What is a goal?



Goal:



Goal: To order and enjoy a coffee in a local coffee shop



Barrier: What is getting 
in the way AROUND a 
person, that is 
preventing them from 
meeting a goal

Barrier: Stairs

Goal: To order and enjoy a coffee in a local coffee shop



Barrier = Stairs Reduce the Barrier =

Goal: To order and enjoy a coffee in a local coffee shop



Barrier = Stairs Reduce the Barrier = Ramp

Goal: To order and enjoy a coffee in a local coffee shop



• Is it effective?
• Is it efficient?
• Does it increase agency?

Using Resources to Reduce Barriers



• Is it effective?
• Is it efficient?
• Does it increase agency?

Using Resources to Reduce Barriers



UDL 3.0: The Ramps for Learning

Goal: For children to engage, understand, and show growth in learning



UDL 3.0: The Ramps for Learning

Goal: For children to engage, understand, and show growth in learning

Barriers: What is getting in the way AROUND a child, that is preventing 
them from meeting a goal



Reducing Barriers: Building the ramps in learning

See: https://udlguidelines.cast.org/



UDL 3.0 Indicator What this means in teacher 
friendly language

What might look like in a 
grade 2 classroom?

What this might look like  
arriving to school

7.4

Address biases, 

threats, and 

distractions 

Educators intentionally create 
safe, predictable, and inclusive 
environments where children 
experience emotional security, 
see their identities reflected, 
and have multiple ways to 
participate and succeed. 

Reduce sensory threat: Multiple 
zones (active / social / quiet). 
Kids can opt out of noisy 
activities without losing 
belonging. Clear noise 
expectations and access to 
sensory tools

Emotional + relational safety: 
Staff assume kids may be tired, 
hungry, overstimulated; there’s a 
decompression routine (snack, 
quiet corners, low-demand entry) 
before expectations ramp up.

Making sense of UDL 3.0 Dr. Shelley Moore, 2026



UDL Ramp: Principle:

What this means in educator and family friendly language What this looks like for children  ages 
_________



2023

When the conditions are 
right, everyone can be

successful



Using Resources to Eliminating Barriers

Anticipating Variability from the Start



Using Resources to Support Needs

Determining Ramps Based on Needs



Using Resources to Support Needs

Determining Ramps Based on Needs

• Is it effective?
• Does it increase 

agency?



IPPs rely on the Universal Structures for it to be Effective

• Is it effective?
• Does it increase 

agency?

A chair is only EFFECTIVE if there are ramps to use it on.



“When a flower doesn’t 
bloom, you fix the 
environment in which it grows, 
not the flower.”

-Alexander den Heijer

2023



FIRST! Reduce or eliminate barriers in place by reducing or 
eliminating barriers for everyone in the community

All plants 
need light

All plants 
need moisture

All plants 
need space

2023



Universal Design for Learning 3.0

All students 
need to be 

engaged
All students 

need to 
understand

All students 
need to show 

learning



FIRST! Reduce or eliminate barriers in place by reducing or 
eliminating barriers for everyone in the community

All plants 
need light

All plants 
need moisture

All plants 
need space

2023



NEXT! Determine the needs of individuals and anticipate the 
supports & strategies that they will require in universal ways

Some plants need 
added nutrients

Some plants need 
companions

2023



THEN! Determine the needs of individuals and anticipate the 
supports & strategies that they will require in individualized ways

A few plants may need very 
specific temperatures and 

humidity levels

2023



MULTIPLE LAYERS OF 

SUPPORT

2023



Multiple Layers of Needs Based Support

Moore, 2023

Individualized

Targeted & Specific

Universal

+

+

What everyone
in a community needs

What one needs

What some need

Supports & Strategies are 
useful for ALL

Supports & Strategies are 
useful for SOME
choice for ALL

Supports & Strategies are 
useful for ONE



Advocating for Bats…

Moore, 2023

Individualized

What one needs

Supports & Strategies are 
useful for ONE



Advocating for Unicorns…

Moore, 2023

Individualized

Targeted

Universal

+

+

What everyone/most
need

What one needs

What some need

Supports & Strategies are 
useful for ALL

Supports & Strategies are 
useful for SOME
choice for ALL

Supports & Strategies are 
useful for ONE



Universalized Support Need: Communication (expression)

Other support needs: engagement, motivation, identity, community, language, literacy (oral), self advocacy, 
self esteem, self regulation, social skills

Universalized Strategy or Support: using technology to help everyone to communicate

@katie__jameson

Individualized (Good for ONE/ Taught to ALL):
• Kenzie’s touch chat AAC device

Targeted (Good for Some; Choice to ALL):
• choosing and using specific tools (AAC 

device, drawing/visuals, text to speech, 
word prediction, Storybird, Pictello)

Universal (Good for ALL; Taught to ALL): 
• teach all students about (and how to 

use) all technologies and tools
• teach all students about people who 

communicate in different ways
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