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WHAT DOES

inclusion
MEAN?



feel confident and safe to 

identify 
(and where Disability is an 

identity)

So that 
students 
can…

inclusion is…

teaching and planning for  

 diversity 
in neighbourhood schools 

and classrooms
(where Diversity includes 

Disability)



2023

How do we do

inclusion ?
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When the conditions are 
right, everyone can be

successful



Guiding Conditions of inclusion describe that all students...

are PRESUMED 
competent and 

as having 
POTENTIAL

are PLACED in 
and attending 

inclusive 
classrooms and 

schools

are in PROXIMITY 
to and 

PARTICIPATING  
with PEERS

have 
PURPOSEFUL 

roles and 
responsibilities

are PLANNED for 
from the start

2023
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What is the goal?



What is the goal?



What is the goal?

To go to (and experience) a 
neighbourhood coffee shop. This 
could look like, ordering a coffee, 
working, visiting, drawing, listening 
to music etc.



What is the barrier?



What is the barrier?

The stairs



Reducing/Eliminating Barriers

Whose responsibility 
is it to reduce the 
barrier?



How are we using 
resources to remove the 
barriers so that a person 
can meet the goal?

Resources:
• Are they effective?
• Are they efficient?
• Do they increase agency?

If it is the coffee shop’s (the community's) responsibility to reduce the 
barrier, they need resources (people, time, funding)
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How are we using 
resources to remove the 
barriers so that a person 
can meet the goal?

Resources:
• Are they effective?
• Are they efficient?
• Do they increase agency?

If it is the coffee shop’s (the community's) responsibility to reduce the 
barrier, they need resources (people, time, funding)



If it is the coffee shop’s (the community's) responsibility to reduce or 
eliminate the barrier



HELP?! What ramps do we need for our coffee shop? 
(because we don’t want to lose customers!)

Architects & 
Contractors who 
specialize in 
accessibility

The catalog of accessibly!
Coffee Shop 

Owner



What if it is not a coffee shop?

Grade level learning 
standard.

What are the ramps we can 
build in our classrooms, so that  
students have access to 
learning?



What are the accessibility ramps we need for a 
classrooms?

What is the catalog of 
accessibly in learning?

Classroom
Teachers

Classroom, School 
and District 
educators, 
collaborators, and 
consultants who 
specialize in 
accessibility in 
learning



The Ramps for Learning: Universal Design for Learning 3.0

All students 
need to be 

engaged
All students 

need to 
understand

All students 
need to show 

learning



Universal Design for Learning 3.0The Ramps



Making sense of UDL 3.0 Dr. Shelley Moore, 2026
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Making sense of UDL 3.0 Dr. Shelley Moore, 2026



UDL 3.0 Indicator

What this means in teacher friendly 
language

What this might look like in 
(describe context)

What this might look like in 
(describe context)

Making sense of UDL 3.0 Dr. Shelley Moore, 2026



UDL 3.0 
Indicator

What this means in 
teacher friendly language

What might look like in a 
grade 2 classroom?

What this might look when 
arriving to school

7.4

Address biases, 
threats, and 
distractions 

Educators intentionally create 
a safe & predictable 
environment:
- where children experience 

emotional security
-  see their identities 

reflected
- have multiple ways to 

participate and succeed. 

Example activity/ strategy:
• Reduce sensory threat: 

Multiple zones (active / 
social / quiet). Students can 
opt out of noisy activities. 
Clear and defined noise 
expectations and access to 
sensory tools

Example activity/ strategy:
• Emotional + relational 

safety: Staff assume 
students may be tired, 
hungry, overstimulated e.g. 
offer soft start, flexible entry, 
starting activity, snack, quiet 
corners, low-demand entry

Making sense of UDL 3.0 Dr. Shelley Moore, 2026



UDL 3.0 
Indicator What this means in teacher 

friendly language
What  might look like in a 

grade 8 SS class?

What might look like as a 
Garde 8 SS assessment 

activity?

9.3 Promote 
individual and 
collective 
reflection

Educators intentionally create 
opportunities for students to: 
- think about their experiences
- notice their feelings about 

learning
- recognize their growth
- share ideas & learning with 

others. 

Example activity/ strategy:
• Community 

reflection: Student groups 
set norms, revisit them, and 
reflect on belonging and 
safety e.g. What helped us 
feel included today?; What 
helped us learn today?

Example activity/ strategy:
• We can learning 

statement 
reflections: Students 
choose how to show their 
learning of a we can 
statement to each other 
e.g. talking, sketch, photo 
captions, short 
audio/video, comic strip, 
or “show me” 
demonstration.

Making sense of UDL 3.0 Dr. Shelley Moore, 2026



The Ramps!

Is that ALL we need?



Building a ramp for everyone is step 1!

This person still needs a chair for the ramp to be useful



Goal: To order and enjoy 
a coffee in a local coffee 
shop

Barrier: Stairs

Needs:

What about the individual?



Goal: To order and enjoy 
a coffee in a local coffee 
shop

Barrier: Stairs

Needs: Physical

What about the individual?



Barrier: Stairs

Needs: Physical

Supports & Strategies:
Tools & actions that 
increase independence 
and agency

Goal: To order and enjoy a coffee in a local coffee shop



2023

When the conditions are 
right, everyone can be

successful



What is the Goal?



“When a flower doesn’t 
bloom, you fix the 
environment in which it grows, 
not the flower.”

-Alexander den Heijer

2023



To grow!

What if they are not growing?

What is the Goal?



To learn!

What if they are not learning?

What is the Goal?



What are the needs?



What do all plants need?

All plants 
need light

All plants 
need moisture

All plants 
need space



Universal Design for Learning 3.0

All students 
need to be 

engaged
All students 

need to 
understand

All students 
need to show 

learning

What do all students need?



For a whole class
For an individual





Needs-Based Reflection - Individual



EPSE 317 – 2026 



What if some plants need more support?

Some plants need 
added nutrients

Some plants need 
companions



What if some plants need EVEN more support?

A few plants may need very 
specific temperatures and 

humidity levels



MULTIPLE LAYERS OF 

SUPPORT



Multiple Layers of Needs Based Support

Moore, 2023

Individualized

Targeted & Specific

Universal

+

+

What everyone
in a community needs

What one needs

What some need

Supports & Strategies are 
useful for ALL

Supports & Strategies are 
useful for SOME
choice for ALL

Supports & Strategies are 
useful for ONE



Supporting the Bats…

Moore, 2023

Individualized

What one needs

Supports & Strategies are 
useful for ONE



Supporting the Unicorns to Support the Bats

Moore, 2023

Individualized

Targeted

Universal

+

+

What everyone/most
need

What one needs

What some need

Supports & Strategies are 
useful for ALL

Supports & Strategies are 
useful for SOME
choice for ALL

Supports & Strategies are 
useful for ONE



Universalized Support Need: Communication (expression)

Universalized Strategy or Support: using technology to help everyone to communicate

@katie__jameson

Individualized (Good for ONE/ Taught to 
ALL):
• 4.2, 5.2, 5.4 – Kenzie’s touch chat AAC 

device

Targeted (Good for Some; Choice to ALL):
• 4.2, 5.2, 5.4 – choosing and using 

specific tools (AAC device, 
drawing/visuals, text to speech, word 
prediction, Storybird, Pictello)

Universal (Good for ALL; Taught to ALL): 
• 4.2 – teach all students about all 

technologies and tools
• 5.2 – teach all students how to use 

technologies and tools
• 5.4 - teach all students about people 

who use different technologies and tools



Priority Need 
Area

Universal Design for Learning 
Indicators that will reduce barriers
(Teach to All; Useful to all)

Specific & Targeted 
Supports & Strategies that 
will increase agency
(Teach to All; Useful to 
Some)

Individualized 
Supports & Strategies 
that will increase 
access
(Teach to All; Useful for 
One)

Communication 
(expression)

4.2 – optimize access to accessible materials, assistive 
technologies and tools (provide access to and teach all 
students about different technologies and tools)
5.2 – use multiple tools for construction, composition and 
creativity (model & teach all students how to use 
technologies and tools)
5.4 – address bias related to modes of expression (teach all 
students about people who use different technologies and 
tools )

4.2, 5.2 – AAC, PECS, text to 
speech, speech to text, word 
predictions, apps- Stoybird, 
Pictello

5.4 – include books with 
characters that use 
communication technologies

4.2, 5.2: KJ – Touch chat 
AAC

Intellectual 
Ability (Access)

8.2 - optimise challenge & support (scaffold goals and 
activities that increase in challenge for all students)
8.3 - foster collaboration, interdependence and collective 
learning (design accessible and scaffolded activities that 
create shared learning experiences)
1.2 - support multiple ways to perceive information (options 
of text at different accessibility levels and modalities for 
learning content)
3.3 - cultivate multiple ways of knowing and meaning 
making (design activities that utilize multiple modalities

8.2 – access point to learning 
standards, activities
8.3 – accessible & shared 
activities, collaboration roles in 
groups
1.2 – visuals, multi-media, 
diverse text levels
3.3 - activities that include 
visual, written, oral, kinesthetic 
ways of understanding

1.2 - KJ - content 
preloading into touch 
chat, individualized text at 
emergent literacy level

Inclusive IEP Supports & Strategies



Priority Need 
Area

Universal Design for Learning 
Indicators that will reduce barriers
(Teach to All; Useful to all)

Specific & Targeted 
Supports & Strategies that 
will increase agency
(Teach to All; Useful to 
Some)

Individualized 
Supports & Strategies 
that will increase 
access
(Teach to All; Useful for 
One)

Communication 
(expression)

4.2 – optimize access to accessible materials, assistive 
technologies and tools (provide access to and teach all 
students about different technologies and tools)
5.2 – use multiple tools for construction, composition and 
creativity (model & teach all students how to use 
technologies and tools)
5.4 – address bias related to modes of expression (teach all 
students about people who use different technologies and 
tools )

4.2, 5.2 – AAC, PECS, text to 
speech, speech to text, word 
predictions, apps- Stoybird, 
Pictello

5.4 – include books with 
characters that use 
communication technologies

4.2, 5.2: KJ – Touch chat 
AAC

Intellectual 
Ability (Access)

8.2 - optimise challenge & support (scaffold goals and 
activities that increase in challenge for all students)
8.3 - foster collaboration, interdependence and collective 
learning (design accessible and scaffolded activities that 
create shared learning experiences)
1.2 - support multiple ways to perceive information (options 
of text at different accessibility levels and modalities for 
learning content)
3.3 - cultivate multiple ways of knowing and meaning 
making (design activities that utilize multiple modalities

8.2 – access point to learning 
standards, activities
8.3 – accessible & shared 
activities, collaboration roles in 
groups
1.2 – visuals, multi-media, 
diverse text levels
3.3 - activities that include 
visual, written, oral, kinesthetic 
ways of understanding

1.2 - KJ - content 
preloading into touch 
chat, individualized text at 
emergent literacy level

Inclusive IEP Supports & Strategies



Building a Needs-Based Support Plan
Class: Planning Team: Year:

Step 1: Describe the conditions
(e.g. class or student, subject area or task, 
location and curriculum etc.)

Step 2: This class needs support with (priority 
needs area) specifically (specific need)

Step 3: What high impact UDL 3.0 indicators that 
will reduce barriers for this needs area and in 
these conditions

UDL 
3.0 #

What does this UDL 3.0 indicator 
mean in practice in this context?

UDL 
3.0 #

What does this UDL 3.0 indicator 
mean in practice in this context?

UDL 
3.0 #

What does this UDL 3.0 indicator 
mean in practice in this context?



Building a Needs-Based Support Plan
Clas: Math 9 Planning Team: SM & GH Year: Jan 2026

Step 1: Describe the conditions
(e.g. class or student, subject area or task, location 
and curriculum etc.)

I am supporting a Grade 9 Math class in British Columbia, Canada

Step 2: This class needs support with (priority needs 
area) specifically (specific need)

Executive Functioning: Attention and Focus

Step 3: What high impact UDL 3.0 indicators that will 
reduce barriers for this needs area and in these 
conditions

Step 4: Determine some specific supports (tools) and 
strategies (actions) that reflect UDL 3.0  indicator (insert UDL 
indicator)?

Step 5: Individualize these supports 
and strategies for (describe target 
student)? 

UDL 3.0 # 7.2 
Optimize 
relevance, 
value, and 
authenticity

What does this UDL 3.0 indicator 
mean in practice in this context?
Students need to know and think:
“Is this worth paying attention to.”

- Why this matters visuals prompt: A small box on on lesson 
slides or graphic organizers (e.g. This is used when…, You 
might se this in…”

- Immediate Application of concept
- Offer Controlled Choice (e.g. choose 1 of 3 contexts)

Include individualized interest area 
for option
Have a “start here” sticky arrow 
post it note

UDL 3.0 # 6.2
Support 
planning and 
strategy 
development

What does this UDL 3.0 indicator 
mean in practice in this context?
Students don’t just need to do 
math—they need help answering:
“How do I even start this?”

- Math Game Plan visual
- Strategy anchor chart
- Colour coded problem solving

Individual desk sized reference

UDL 3.0 # 6.4 
Enhance 
capacity for 
monitoring 
progress

What does this UDL 3.0 indicator 
mean in practice in this context?
Students need support to answer:
“Am I on track right now? How do I 
know”

- Progress Check Trackers
- “Traffic Light” Self-Assessment System
- 1-Minute Reflection Routine

Personal check ins using prompts 
“where are you on the checklist?” 
“What’s next?”



Need: Attention & Engagement

UDL Indicator: 6.4 Enhance 
capacity for monitoring progress

Targeted Strategy: “Traffic Light” 
Self-Assessment System



Need: Attention & Engagement

UDL Indicator: 7.2 Optimize 
relevance, value, and authenticity

Targeted Strategy: Why this matters 
visuals prompt: A small box on on 
lesson slides or graphic organizers 
(e.g. This is used when…, You might 
se this in…”

Individualized Strategy: Start here 
sticky note



Need: Social-Emotional & Behavioural: 
Coping Skills

UDL Indicator: 9.1 Recognize expectations, 
beliefs, and motivations

Targeted Strategy: Teach and model self talk 
and coping language

Individualized Strategy: Personal self talk 
reference



Need: Social-Emotional & 
Behavioural: Coping Skills

UDL Indicator: 9.3 Promote 
individual and collective reflection

Targeted Strategy: Classroom anchor 
chart – what can we do when learning 
feels hard

Individualized Strategy: reference to 
point to



Building a Needs-Based Support Plan
Clas: Grade 4 Literacy Planning Team: Year:

Step 1: Describe the conditions
(e.g. class or student, subject area or task, location 
and curriculum etc.)

I am supporting the literacy skills in a Grade 4 class in British Columbia, Canada

Step 2: This class needs support with (priority needs 
area) specifically (specific need)

Social-Emotional & Behavioural: Coping Skills

Step 3: What high impact UDL 3.0 indicators that will 
reduce barriers for this needs area and in these 
conditions

Step 4: Determine some specific supports (tools) and 
strategies (actions) that reflect UDL 3.0  indicator (insert UDL 
indicator)?

Step 5: Individualize these supports 
and strategies for (describe target 
student)? 

UDL 3.0 # 9.1 
Recognize 
expectations, 
beliefs, and 
motivations

What does this UDL 3.0 indicator 
mean in practice in this context?
Helping students to notice and name 
what they are feeling while learning

Feelings → Coping Strategy Chart
Teach and model self talk and coping language

Personal self talk prompts

UDL 3.0 # 9.2
Develop 
awareness of 
self and others

What does this UDL 3.0 indicator 
mean in practice in this context?
Helping students to understand why 
they feel the way they do about a task

Feelings + Body Signals Chart
“Think About Others” Prompts
Name and Notice Emotions in the Moment using 
characters in books e.g. what might they be feeling/how 
do you know?

What Might They Be Feeling? – 
pictures of individual scenarios 
(e.g. student left out, student 
stuck)

UDL 3.0 # 9.3 
Promote 
individual and 
collective 
reflection

What does this UDL 3.0 indicator 
mean in practice in this context?
Helping students to think back on 
their experience and learn what 
helped them cope

Reflection Prompts e.g. one thing I tried, one thing I’m 
proud of, one thing I want to try
Classroom anchor chart – what can we do when learning 
feels hard, one-minute reflections e.g. what helped you 
today?

Mini visual reference for what help 
student e.g. when learning feel 
hard, I can….



Strategy: taking a 2 min break

Moore, 2023 Module 3



Strategy: taking a 2 min break
Instruct
• What is a 2 min break?
• Why is a 2 min break useful?
• How do I use a 2 min break as a tool or an action?

• What does a 2 min break look like when I use it?
• What does a 2 min break sound like when I use 

it?
• What does a 2 min break feel like when I use it?

Practice (1 – 2 weeks)

Reflect
• How will I know when I need a 2 min break?
• How will I know when I don’t need a 2 min break?

Moore, 2023 Module 3



Strategy: chunking text

Instruct
• What is chunking text?
• Why is chunking text useful?
• How do I chunk text as a tool or an action?

• What does chunking text look like when I use it?
• What does chunking text sound like when I use it?
• What does chunking text feel like when I use it?

Practice (1 – 2 weeks)

Reflect
• How will I know when I need to chunk text ?
• How will I know when I don’t need chunk text ?

Moore, 2023 Module 3



Teaching & Reflecting on 
Strategies:

working in a small group
quiet space
loud space
visuals
schedule/ agenda
standing desks
access points
sensory tools
Snacks/ water
hats

Moore, 2023 Module 3



What is one useful idea?

What is one thing you learned?

What is one thing you want to try?

What is one question you still have?

2023
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